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Executive Summary
SUNY Geneseo endeavors to advance its commitment to excellence in liberal arts while coping with the largest budget reductions in the college’s
history. The college has chosen transformational learning as a theme and organizing principle for its
planning and for the current self-study. The self-study is divided into six chapters, each of which addresses
multiple Middle States standards in a narrative intended to highlight critical issues and steps the college is
taking to address them. Most standards are addressed in a single chapter, but Standard 6 (Integrity) is
addressed in Chapters 3 and 5, and Standard 3 (Resources) is addressed in Chapters 1 and 4. All chapters
are listed below along with the standards that are addressed and the major findings and recommendations
that appear in each.

Chapter 1 — Mission and Goals
mission and goals (Standard 1)
planning, resource allocation and institutional renewal (Standard 2)
resources (Standard 3)
The college mission is widely understood and shared by the college community, and it drives major planning, initiatives, and resource allocation.
Major recommendations include a call for additional campus discussion of the importance of tradition and co-curricular activities and
encouragement to follow up on more of the recommendations from the Six Big Ideas initiative.

Chapter 2 — Student Learning and Development
educational offerings (Standard 11)
general education (Standard 12)
related educational activities (Standard 13)
Geneseo's educational programs, whether formal or informal, are woven through the lives of students and staff to create a truly transformational
community. There is widespread student participation in high-impact learning experiences such as study abroad, and the college has actively
supported experiences such as service learning. Reduced resources, however, place limits on the overall impact of these activities. The chapter
recommends a re-allocation of resources to support faculty who include these activities in their teaching and who experiment with innovative
courses. It also recommends an examination of how general education requirements help support other programs.

Chapter 3 — Student Success
student admissions and retention procedures (Standard 8)
student support services (Standard 9)
integrity (Standard 6)
Geneseo's admissions process reflects the college's emphasis on transformational learning and has been successful in seeking out students who
are in harmony with the college mission. Both academic and student services programs support the college's goal of developing students
holistically, and the success of these efforts is corroborated by the survey responses of alumni and the employers of alumni. These programs can
become even more effective by additional centralization of advising, tutoring, and internships. A greater effort to recruit out-of-state students and a
review of first-year programs are two additional recommendations.

Chapter 4 — Resources
resources (Standard 3)
faculty (Standard 10)
The college has instituted sensible expenditure controls in response to substantial budget reductions. Major unfortunate consequences include
academic program deactivations and lack of progress towards the goal of achieving a lower student/faculty ratio. The college's primary resource,
its faculty, compares favorably with faculty at public four-year institutions and with its COPLAC and aspirational peers.
There is a strong and positive relationship between faculty scholarship, student learning, and student satisfaction with educational outcomes.
However, even though faculty are frequently involved in numerous academic and co-curricular activities that fall within the framework of
transformational learning, this approach to education is not, as yet, widely recognized by faculty and does not appear widely in the documents of
academic departments and the college.
Recommendations focus on generating additional revenue internally and increasing student fees, creating a more systematic schedule of
equipment replacement to better meet college needs, aligning physical plant and campus maintenance with sustainability standards, and
conducting multiple-year planning to achieve important goals such as a lower student/faculty ratio and increased faculty diversity. In particular,
additional planning and resources should be devoted to increasing institutional and faculty commitment to transformational learning.
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Chapter 5 — Leadership and Governance
leadership and governance (Standard 4)
administration (Standard 5)
integrity (Standard 6)
The roles of the various governance bodies are well defined and effectively support the mission of the college. The strategies developed within
the college administrative leadership are shared with the college constituents and support campus-wide transformational learning. Participants in
college governance are satisfied with their own experience. However, with broader campus awareness and involvement, both the College Senate
and student government can be more effective agents for advancing the college mission. The chapter recommends that the college take a more
explicit and intentional approach to campus leadership by designing leadership development activities for faculty, administrators, and staff and by
providing greater recognition of campus service in tenure and promotion guidelines. It also recommends continuing the existing patterns of
communication and transparent administration.

Chapter 6 — Institutional Effectiveness
institutional assessment (Standard 7)
assessment of student learning (Standard 14)
The college has in place processes and structures for both institutional assessment and assessment of student learning that are transparent,
useful, and widely practiced, and that support the mission of transformational learning. There is room for improvement, however, and the chapter
recommends more encouragement for participation, better communication of results to students, and greater visibility for the College Assessment
Advisory Council.
Current measures that tap into college-wide transformational learning, such as The National Survey of Student Engagement (NSSE) and the
American College Health Association Collegiate Health Assessment, present mixed results. Assessment results from small pilot projects to
promote transformational learning are much more positive. At this point, both the projects themselves and the college's efforts to assess them are
works in progress.

Conclusion
SUNY Geneseo is achieving its mission, whether that mission is stated in terms of developing "socially responsible citizens with skills and values
important to the pursuit of an enriched life and success in the world" or in terms of transformational learning.Transformational learning
encompasses key elements of the college mission, and it facilitates prioritization in a climate of declining resources.
The curriculum, the co-curriculum, student services, resource allocation, the physical plant, faculty and staff hiring and development, and
assessment all contribute to transformational learning. By most measures, the college is succeeding in its goal to "provide every student the
highest quality education." This success is clearest in the case of academic success and less clear in terms of civic engagement and
social/emotional development. Demonstration projects such as Real World Geneseo and Extreme Learning courses have been designed
specifically to achieve these other transformational learning outcomes and have shown positive results. As the college moves ahead, it is
important to continue this progress by developing ways in which these outcomes can be achieved on a broader scale and in which progress can
be assessed explicitly.

3

Preface
The State University of New York (SUNY) at Geneseo is a predominantly undergraduate institution of roughly 5,500 students located in the
western Finger Lakes region of New York, 30 miles south of Rochester. It is one of the 13 university
colleges and is among the most selective schools in the 64 campus SUNY system. It has a unique identity
within SUNY as a premier public liberal arts college.
Geneseo was established in 1867 and accepted its first class of students in 1871 as the Geneseo Normal
and Training School. For the first 90 years of its history, Geneseo focused primarily on teacher education. It
became a founding campus of the State University of New York at the system's inception in 1948. As the
SUNY system expanded in the early 1960s, Geneseo became a College of Arts and Sciences, offering its
first four-year degree programs in Arts and Sciences in 1964. Over the past 50 years, the college has
worked hard to secure its reputation as a public liberal arts college with select professional programs in business, education, and communicative
disorders. In 1980 it instituted a strong general education core which included courses in humanities in addition to courses in the sciences, social
sciences, and fine arts. More recently, writing, quantitative, and foreign language courses have been added to the general education core. In
1994, SUNY Geneseo was admitted to the Council of Public Liberal Arts Colleges (COPLAC), an organization of 26 colleges and universities in
the United States and Canada. As the COPLAC mission states,
The Council of Public Liberal Arts Colleges advances the aims of its member institutions and drives awareness of the value of
high quality public liberal arts education in a student centered residential environment.
Further evidence of the college's commitment to excellence in the liberal arts came with the installation of a Phi Beta Kappa chapter in 2004.
Geneseo is the only arts and sciences campus in SUNY to have been awarded a chapter. The college offers B.A. degrees in 28 programs, B.S.
degrees in 10 programs, and master's degrees in 12 programs. It offers minors in most major fields and 25 interdisciplinary minors. Five-year
programs include 3-2 Engineering, 3-2 Master of Business Administration, and 4-1 Master of Business Administration. There are also 3-4
programs in dentistry, optometry, and osteopathy; and a 3-3 doctoral program in physical therapy.
Geneseo is the most selective of the thirteen SUNY comprehensive colleges. The fall 2011 admission rate is 43.4 percent; the average combined
SAT score is 1327. A distinguished faculty characterized by national and SUNY teaching awards instructs students with outstanding high school
records, resulting in an 81 percent six-year graduation rate. There are 242 full-time and 96 part-time faculty members. Eighty-nine percent of
full-time faculty members hold a terminal degree, and 71 percent have tenure. Eighty-five percent of classes are taught by full-time faculty. Total
student headcount for 2011-12 was 5,683. This number includes 5,485 undergraduates (5,371 full-time, 114 part-time) and 198 graduate students
(96 full-time, 102 part-time). The 2010-11 total campus budget (IPEDS) is $90,783,697. When Campus Auxiliary Services and Geneseo
Foundation funds are included the total is $123,956,820.
The administrative structure consists of four divisions: Academic Affairs, Student and Campus Life, Administration and Finance, and College
Advancement. The president's cabinet includes the four vice presidents who head these divisions plus the Associate Vice President for
Enrollment Services. The Vice President for Academic Affairs also holds the title of Provost.
This self-study comes as Geneseo endeavors to advance its commitment to excellence in liberal arts while coping with the largest budget
reductions in the college's history. Given that state funding is unlikely to be restored to previous levels, how can the college both maintain its
quality and move forward as a public liberal arts college? Geneseo has already taken several major steps towards answering this question. A
re-constituted College Strategic Planning Group is exploring how to fulfill the college's mission and realize the strategic plan in this changed
environment. Recent task forces have considered faculty roles and rewards, advising, general education, environmental sustainability,
reconfiguring the student course load, developing five-year professional programs, expanding educational delivery, college-community
partnerships, and collaborative research. In addition, the college has created a new campus facilities master plan and completed an academic
space study.
An initiative that has provided a conceptual context for this quest is the national Bringing Theory to Practice project, which is affiliated with
Association of American Colleges and Universities (AAC&U). In 2008-09 Geneseo became part of the Leadership Coalition of the project and
joined "those institutions which are committed to providing successful models of how a campus culture focused on actively engaging students in
learning, and evaluating their success in doing so, can address the full dimensions of the intellectual, emotional, and civic flourishing of students."
Geneseo seeks to accomplish this through "comprehensive, integrated, systematic, campus-wide approaches" that integrate academic learning,
civic engagement, and personal/social development and that educate the whole student. This approach to educating the whole student is
sometimes referred to as transformational learning, and it includes what George Kuh identifies as high-impact practices, practices that are
associated with increased student engagement and retention.
The self-study both analyzes Geneseo's success in accomplishing its mission and exemplifies the way in which the college community
accomplishes its mission. Transformational learning is an organizing theme of Geneseo's recent endeavors, and it is the theme of the self-study.
"The entire college community works together to develop socially responsible citizens" (Geneseo Mission Statement), and the college community
has worked together in a wiki to create the self-study and its accompanying evidence.
The self-study process began with the formation of a 16-person steering committee in January 2010. The steering committee is co-chaired by
Associate Provost David Gordon and Professor of Biology Ray Spear, and it developed the study's theme, the research questions to guide the
study, and the organization of its chapters. Two steering committee members were selected to take responsibility for each chapter. In this
capacity they served as co-chairs of working groups of faculty, staff, and students that they created to gather relevant evidence. The co-chairs
then wrote the initial drafts of their chapters. Members of the steering committee also serve as liaisons to specific college constituencies and keep
them informed about the progress of the self-study. On January 18, 2012, the self-study wiki pages were opened to the college community, and
two kickoff events were held to help publicize the opening. At each event, the provost and members of the steering committee urged attendees to
read and comment on the self-study.
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The Geneseo wiki provides an updated, electronic record of all drafts, links the document directly to evidence, and allows for greater participation
in the development of the study by members of the steering committee, working groups, and the college community. The wiki has allowed all 16
members of the steering committee to be involved in writing and editing the research questions and reviewing and editing the self-study itself.
We hope that this self-study will provide direction and guidance to help the SUNY Geneseo community successfully navigate through this time of
transition. To that end, this process was designed to provide evidence and recommendations to support the next phase of college strategic
planning, an assessment of what we currently do to support transformational learning, a summary of conclusions and recommendations submitted
by task forces since the last self-study, and demonstrated compliance with Middle States standards.
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1 - Mission and Planning
Summary
Geneseo's mission, values, and goals have brought the institution to the threshold of a profound transformation.
Standards addressed in this chapter
1 — Mission and Goals
2 — Planning, Resource Allocation, and Institutional Renewal
3 — Institutional Resources (also addressed in Chapter 4)

Introduction
For Geneseo, this is a moment of trial. In response to significant state budget cuts, the college has resolved to strengthen rather than reduce its
commitment to undergraduate liberal education of the highest quality. It is well positioned to do so because
its mission, planning goals, and values already orient it towards the kinds of teaching and learning most
likely to transform students' lives; because this orientation is shared throughout the institution; and because
the institution has processes in place to advance its mission and values through strategic decision-making
informed by continuous measurement of institutional effectiveness.
In spring 2009, the college launched an initiative named Six Big Ideas. Although, as the name suggests, the
initiative comprises six different actions designed to move Geneseo forward in a time of severe budgetary
stress, the keynote idea is the first: Bringing Theory to Practice. The Association of American Colleges and
Universities, to which Geneseo owes this idea, sees "bringing theory to practice" as a means to promote "engaged forms of learning that actively
involve students both within and beyond the classroom" and that thereby "directly contribute to their cognitive, emotional, and civic development".
AAC&U has highlighted a number of specific "high-impact" educational experiences that connect theory to practice, such as undergraduate
research and service learning.
It is precisely by re-focusing its institutional energies on the delivery of high-impact, transformational learning that Geneseo will turn the present
moment of budgetary crisis into a moment of re-invention and renewal. To repeat, Geneseo's current mission, values, and goals — adopted over
a decade ago, in 2000-01, through campus-wide consultation — already orient the college's activity towards providing a life-changing educational
experience, one that will "develop socially responsible citizens with skills and values important to the pursuit of an enriched life and success in the
world." The challenge for Geneseo is not to undertake a radical revision of educational philosophy or practice, but to realize its present vision
more completely and with greater intelligence.

Mission and values statement
Mission
SUNY Geneseo, nationally recognized as a center of excellence in undergraduate education, is a public liberal arts college with
selected professional and master's level programs. It combines a rigorous curriculum and a rich co-curricular life to create a
learning-centered environment. The entire college community works together to develop socially responsible citizens with skills and
values important to the pursuit of an enriched life and success in the world.

Geneseo values . . .
Excellence, and upholds high standards for intellectual inquiry and scholarly achievement
Innovation, and affirms a spirit of exploration that fosters continued excellence
Community, and embraces the educational aspirations and interests that its members share
Diversity, and respects the unique contributions of each individual to the campus community
Integrity, and promotes the development of ethical citizens
Service to Society, and models the qualities it seeks to develop in its students
Tradition, and celebrates its long history of collaborative, learning centered education.

Consistency, pervasiveness, prominence
The above mission, values, and goals reflect the Geneseo community's shared aspirations. They are publicized prominently and pervasively
within and outside the college. Over the past decade, they have served as first principles governing all activity at the college, informing present
practice and justifying projected changes. They are consistent with the aims of the Council of Public Liberal Arts Colleges (COPLAC), of which
Geneseo is a long-time member; of private institutions considered aspirational peers; and of the higher education community in general.
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Here are some facts that illustrate the pervasiveness and prominence of the college's mission, values, and goals:
The college displays its statement of mission, values, and goals on its website, includes it in admissions brochures (as well those
distributed to faculty, staff, employment candidates, and alumni), and incorporates it in the front matter of the Undergraduate Bulletin.
The college's mission statement is echoed in the mission statements of campus units. For example, the Teaching and Learning Center
seeks "...to reinforce the importance of teaching excellence as a fundamental responsibility of a public university"; Milne Library's mission
is "to support the college as a center of excellence in undergraduate education"; the Office of Sponsored Research mission aims "to
support, promote, and develop the research and scholarly activities...in accordance with Geneseo's institutional mission"; and the Division
of Student and Campus Life seeks to advance the mission of the college through programs and services that "facilitate the overall
development of each student, and enhance the sense of community at the college."
During the present state and national budget crises, President Dahl has repeatedly turned to Geneseo's mission, values, and goals to
remind the college how it has met and continues to meet challenges beyond its control. Closing his August 2010 convocation speech, for
example, the president noted that Geneseo will weather such challenges by continuing to "keep the mission and the long-term interests
of the college in mind and measure our decisions against Geneseo's fundamental values."

A sense of shared purpose
Recent survey data provide strong evidence that Geneseo's "mission and goals are developed and recognized by the institution with the
participation of its members and its governing body":
Recent results from the Higher Education Research Institute (HERI) Faculty Survey show:
81 percent of Geneseo faculty agree that my values are congruent with the dominant institutional values. (compare: 74 percent of faculty
at other 4-year public institutions nationally)
78 percent of faculty consider it very important or essential to instill a basic appreciation of the liberal arts. (compare: 68 percent of faculty
in 2011 at other 4-year public colleges)
55 percent, over half, agree that faculty are sufficiently involved in campus decision making. (compare: 60 percent of faculty at other
4-year public colleges)
Only 9 percent of faculty report that "faculty are typically at odds with campus administration" is very descriptive of Geneseo. (compare:
23 percent of faculty at other 4-year public colleges)
79 percent find administrators consider faculty concerns when making policy either very descriptive or somewhat descriptive of Geneseo.
(compare: 70 percent at other public four-year institutions)
98 percent strongly or somewhat agree that faculty are committed to the welfare of Geneseo. (compare: 88 percent at other public
four-year institutions)
The Middle States team designed an internal survey of faculty and staff to gather data necessary to answer their research questions. Results
show:
88 percent of responding faculty and staff feel at least moderately aware of the current mission statement's salient themes; almost half
(49 percent) feel that they know the mission's themes extremely or very well. (Source: 2011 internal faculty survey.)
95 percent believe that striving for excellence is extremely or very important to their duties at Geneseo. (Source: 2011 internal faculty
survey.)
96 percent believe excellence as an institutional core value is consistent with and supports the college's mission. (Source: 2011 internal
faculty survey.)
93 percent believe that providing the highest quality education through a rigorous, challenging, and active learning experience supports
the college's mission.
81 percent believe that the theme of rigorous curriculum guides them in developing and planning college duties. (Source: 2011 internal
faculty survey.)
92 percent are guided in their duties by the mission's call to provide skills and values important to the pursuit of an enriched life. (Source:
2011 internal faculty survey.)
The HERI data reveal an equally strong consensus with regard to modeling and promoting intellectual inquiry and scholarly achievement.
Geneseo full-time faculty consistently engage undergraduates in their research, a high-impact educational experience supporting transformational
learning and the college's commitment to its value of "embracing the educational aspirations and interests that its members share."
84 percent of Geneseo full time faculty report collaborating with undergraduates on a research project within the last two years.
(compare: 62 percent of full-time faculty at other public four-year institutions)
51 percent report that they supervised an undergraduate thesis during the last two years. (compare: 28 percent for other public four-year
institutions)
67 percent of faculty state they engage undergraduate students in their own research. (compare: 44 percent for other public four-year
institutions)
91 percent of Geneseo faculty report that they devote one or more hours per week to research and scholarly writing (compare: 85 percent
for other public four year institutions).
52 percent of Geneseo faculty report publishing five or more articles in academic or professional journals (compare: 39 percent for other
public four year institutions)
24 percent of Geneseo faculty have written three or more chapters in edited volumes (compare: 15 percent for other public four-year
institutions)
37 percent of Geneseo faculty received funding from foundations for their work in the past two years (compare: 20 percent for other
public four-year institutions)
The Geneseo community's firm commitment to the value of diversity is reflected in facts such as these from the HERI Faculty Survey:
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95 percent of faculty agree either strongly or somewhat with the statement that a racially/ethnically diverse student body enhances the
educational experience of all students, a sentiment that is pervasive nationwide (compare: 94 percent of faculty at other public four-year
institutions)
61 percent consider it a high or highest institutional priority to develop an appreciation for multiculturalism (compare: 50 percent of faculty
at other public four-year institutions)
In the past two years:
15 percent of Geneseo faculty have taught an ethnic studies course (compare: 11 percent at other public four-year institutions)
12 percent have taught a women's studies course (compare: 8 percent at other public four-year institutions)
33 percent conducted research or writing focused on international or global issues (compare: 27 percent at other public four-year
institutions)
27 percent conducted research or writing focused on racial or ethnic minorities (compare: 20 percent at other public four-year institutions)
30 percent conducted research or writing focused on women and gender issues (compare 19 percent at other public four-year
institutions)
According to Geneseo's survey conducted for Middle States:
87 percent report that diversity is at least moderately important as a core institutional value. (Source: 2011 internal faculty survey.)

Two areas for further self-reflection
It should come as no surprise that Geneseo faculty do not put equal emphasis on all of the college's values. For example, only 44 percent
consider tradition to be extremely or very important. In two areas — community engagement and the co-curriculum — faculty commitment, though
solid, could be stronger.
With regard to community engagement, 47 percent of Geneseo faculty regard it as a high or highest institutional priority to facilitate student
involvement in community service. This number is comparable to that for all four-year institutions: 45 percent. (Source: 2011 HERI Faculty Survey
.) More faculty at Geneseo advise student groups involved in service or volunteer work in the past two years than did faculty at other public
four-year institutions, 59 percent compared to 49 percent. Moreover, an internal faculty survey reveals that 68 percent of Geneseo faculty
consider community as extremely or very important to their duties, and that most remaining faculty (27 percent) deem it moderately important. It
also shows that 74 percent regard service to society as somewhat, very, or extremely important to their duties.
When it comes to the co-curriculum, whereas 65 percent of faculty identify the promotion of a rich co-curricular life as very, extremely, or
somewhat helpful when developing and planning their duties, only 33 percent regard it as very or extremely helpful. This result is perhaps
unsurprising given that many faculty may not see their courses as aligned directly with co-curriculum. Nevertheless, given the importance of
faculty in advising, counseling, and otherwise contributing to co-curricular life, such results warrant further self-reflection. Geneseo's intensified
devotion to transformational learning — bringing theory to practice — will require faculty to see a strong connection between academics and the
co-curriculum.

Planning
Geneseo's seven current planning goals are consonant with its mission and values. As a brief history of those goals will suggest, they have
helped Geneseo realize or make progress on many of its aspirations. Perhaps most notably, the emphasis in these goals on active learning,
intellectual engagement, personal growth, diversity, serv[ing] the community, and integration between curricular and co-curricular programs has
played a crucial role in helping Geneseo provide a life-transforming learning experience.
However, as the college responds to a challenging fiscal environment by making its pursuit of transformational learning more intentional, more
programmatic, more pervasive, and more effective, it is taking new directions in planning to help accomplish this end, augmenting the seven goals
with Six Big Ideas. And it has been forced to make some difficult choices.

Planning Goals
1. Provide every student the highest quality education through a rigorous, challenging, and active learning experience in close
working relationships with faculty and staff that encourages intellectual engagement and personal growth.
2. Recruit, support, and foster the development of a diverse community of outstanding students, faculty, and staff
3. Enrich the collegiate experience by strengthening the integration between curricular and co-curricular programs
4. Cultivate relationships between the College and wider community that support College programs and serve the community
5. Expand funding for institutional priorities and initiatives through public and private support, grants, and entrepreneurial
activities
6. Promote institutional effectiveness through ongoing assessment in every program
7. Provide facilities, equipment, and a physical environment (of a quality) consistent with the College's aspirations for national
recognition

A brief history of planning at Geneseo
Geneseo's contemporary era of college planning dates to 1989, when President Carol Harter and Professor Gary Towsley, as co-chairs of the
College Planning Council, prepared A Quest for Excellence: Geneseo's Plan for a Decade 1990-2000. This comprehensive document framed a
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mission statement, identified roles and aims for divisions such as Academic Affairs, Student Affairs, Advancement, and Administration and
Finance, and established a primary goal for the college of helping students "become active, rather than passive learners."
Between 1990 and 2000, a new planning committee was created, the present-day Strategic Planning Group (SPG) — or, as it was at first called,
Strategic Planning Advisory Group. Chaired by the provost, the SPG is described in Article X, Section 3 of the Geneseo Faculty Constitution as
follows:
The Strategic Planning Advisory Group (SPG) will define overarching goals for the College, evaluate priorities and, where
appropriate, recommend new or revised goals and strategies that will strengthen the mission of the College. SPG will review the
goals of the College and its constituent units to ensure that they are in keeping with the Vision and Mission Statements and will
regularly review the College's progress towards these goals. The Strategic Planning Advisory Group will make all of its
recommendations directly to the President.
In the early 2000's, after broad consultation with the campus community, the SPG formulated the seven planning goals listed above. Since then,
the SPG has regularly monitored the college's progress on these goals. It has been aided in its work by the College Council, the Budget Advisory
Committee, the president's cabinet, and various presidential task forces and commissions. (Chapter 5 will discuss the emergence of a new,
faculty-only deliberative body — developed partly in response to the proliferation of such task forces and commissions — that may help to make
strategic planning more prominent in faculty's everyday consciousness.)

Completed objectives, resulting initiatives
The SPG developed a "Goals and Objectives" document in June 2002 that filled out the seven goals with specific objectives, timelines, projected
budgets, and assignments of responsibility for implementation.
By 2008-09, the majority of these objectives had been met (SPG 2008 Progress Report). Moreover, at least one significant college initiative had
emerged from each of the planning goals. The sections below describe initiatives on campus-wide assessment (an outgrowth of goal 6,
institutional effectiveness), bringing theory to practice (a result of goals 1-3), diversity (goal 2), sustainability (4 and 7), technology (7), and
undergraduate research (1). Later chapters will take up other initiatives, such as Livingson Cares (3 and 4), sponsored research (5), the ongoing
capital campaign (5), and the campus master plan (7).

Campus-wide assessment
With the development of the present strategic plan, systematic, campus-wide assessment at Geneseo began in earnest. In 1999 an ad hoc
program review committee recommended that outcomes assessment plans be included in all department reviews. That same year, a new
associate provost position was created, in part to provide oversight of assessment, while the Dean of the College, together with the chairs of the
various area committees for general education, developed learning outcomes for general education areas. Within Academic Affairs, an
assessment planning committee was formed. Since then, assessment has been extended to all divisions of the college.

Bringing Theory to Practice
During the time that the Strategic Planning Group has been monitoring Geneseo's success in fulfilling its mission to develop socially responsible
citizens and meeting its goal to promote active learning that leads to intellectual and personal growth, a national movement in higher education
has grown up around these very same ideals. Its aim has been to make institutions more intentional about educating the student as a "whole
person" and producing graduates who are civicly engaged. Geneseo has not turned a blind eye to this movement; on the contrary, it has
embraced it.
The college has joined two prominent national initiatives designed to help institutions take a more mindful and systematic approach to promoting
civic engagement and emotional well-being: the American Democracy Project (sponsored in part by the American Association of State Colleges
and Universities, AASCU) and the above-mentioned Bringing Theory to Practice project initiated by the Association of American Colleges and
Universities (AAC&U).
Geneseo was moved to join these initiatives not only by the fact that the initiatives seemed to be in the vanguard of educational best practice, but
also by local evidence that students would benefit from more active and energetic efforts to address their emotional, social, and civic
development. For example, results on the National Survey of Student Engagement (NSSE), which Geneseo administers every two years, have
indicated room for improvement on questions related to student civic engagement. In addition, results from an internal survey conducted by the
Student Health and Counseling Center have indicated a level of student emotional distress worthy of concern.
Geneseo is one of 45 institutions invited to join the Leadership Coalition for AAC&U's Bringing Theory to Practice (BTtoP) project. Locally, a
BTtoP working group has been formed to ensure that the college's efforts toward transformational learning are coordinated and intentional. In
summer 2009, this working group held a retreat at which participants formulated tentative outcomes for transformational learning. These
outcomes include development of the following:
the ability to reflect upon and participate in creating one's own learning experience
the ability to solve problems
the emotional stability to balance competing interests
the skills, knowledge, and motivation to better the local, national, and global community
Moreover, the working group aspires to help Geneseo ensure that academic and co-curricular experiences will be intellectually as well as
emotionally liberating, and that the campus culture models and reinforces the same outcomes in civic understanding and participation that
students are expected to meet.
Finally, as already mentioned, Bringing Theory to Practice has been incorporated into, and is more or less the soul of, the Six Big Ideas initiative
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that President Dahl launched in early 2009.
The college has provided solid support for Bringing Theory to Practice and related activities designed to intensify, expand, and strengthen
Geneseo's long-standing commitment to life-transforming education. For example:
In 2010-11, the administration provided $10,589 in matching funds for a $7,500 Program Grant from the national BTtoP program.
In spring 2011, the Office of the Provost invited academic departments and programs to apply for curriculum innovation grants of up to
$25,000. Applicants were encouraged to seek funds to promote high-impact educational practices, civic engagement, global and
intercultural learning, expanded instructional delivery, greater depth of student learning, re-alignment of teaching resources, and a major
suitable for a four-course student load. (Exploring the feasibility of a four-course load is another of the president's six big ideas — see
below.) The provost's office awarded a total of $193,140 in curriculum innovation funding to 10 academic departments.
A year-long series of workshops for faculty and staff provided guidance on recognizing and responding to student emotional distress.
After the President's Commission on Diversity and Community, the Xerox Center for Multicultural Education, the Office of Multicultural
Programs, and the local BTtoP task force collaborated to create two highly successful, experimental high-impact courses — Real World
Geneseo and Something in the Air — Academic Affairs put forward a combination of national BTtoP grant money and internal funds to
support development of similar courses (six to date) under the rubric "extreme learning."

Undergraduate research
A high-impact, active-learning practice at Geneseo that deserves special mention is undergraduate research. On the 2011 HERI Faculty Survey,
67 percent of Geneseo full-time faculty reported including undergraduates as collaborators in their own research (compare: 44 percent at other
public four year colleges). Many recent faculty publications directly acknowledge student research assistants, and students have even
co-authored some publications. More broadly, on the same survey 78 percent of Geneseo faculty, and 84 percent of full-time faculty report that
they have worked with undergraduates on a research project of some kind (compare: 62 percent at other four-year colleges).
Geneseo's commitment to undergraduate research as a high-impact, transformational learning experience has led to a number of college and
department initiatives:
Most departments offer students a senior honors thesis option and/or a capstone requirement calling for a significant research project.
Since 2007, GREAT Day at Geneseo (the acronym stands for Geneseo Recognizing Excellence, Achievement and Talent) has served as
a showcase for student scholarship and creativity, a venue for the exchange of student ideas, a celebration of learning, and an
opportunity for professional development. In 2010, 879 students across all academic departments participated in the 490 presentations,
performances, and exhibits composing this full-day (classes are suspended), campus-wide event. The number of participants has
increased yearly since the original 411 students took part in 306 presentations.
Geneseo has increased its internal funding for undergraduate research. (The Office of Sponsored Research reports that 179 students
received a total of $92,249 in internal monetary support in 2009-10, up from $45,910 for 96 students in 1999-2000.)

Campus diversity
Geneseo has been unwavering in its support of the second planning goal listed above: "Recruit, support, and foster the development of a diverse
community of outstanding students, faculty, and staff." The link to "Diversity at Geneseo" on the president's web page is one of many ways that
the college promotes appreciation for a wide range of cultures, beliefs, practices, and opinions, and announces its commitment to the value of
mutual respect.
Several measures indicate the college's success in meeting its objective — associated with Planning Goal 2 — to "increase the proportion of
racially and ethnically diverse students in the student body."
Between 2004 and 2010, the percentage of the student population self-identifying as minority nearly doubled, from 9.9 percent to 17.4
percent.
In 1999, the number of international students attending Geneseo stood at two. As a result of a 2000 decision to create and staff an Office
of International Student Services that recruits, admits, and supports degree-seeking students, that number had grown to 154, or 2.5
percent of the total student body.
When it comes to recruiting and retaining a diverse faculty, the college has had more modest success, in part because budgetary constraints
have slowed down hiring altogether. The percentage of full-time faculty classified as either minority or non-resident alien grew from 14.1 percent
in 2001 to 14.3 percent in 2006 to 15.5 percent in 2009-10.
Faculty take an increasingly favorable view of the campus climate with respect to diversity. Half of faculty feel that increasing the representation of
minorities in faculty and administration is a high or highest priority for Geneseo, compared to only 38 percent for other public four-year institutions.
The number of faculty who agree there is a lot of campus racial conflict here on campus dropped from 33 percent in 2007 to 18 percent in 2010.
Although Geneseo has seen improvement in its own perceptions, compared to other schools, significantly more faculty agree that there is a lot of
racial conflict compared to our public four-year peer, 18 percent agree strongly or somewhat for Geneseo compared to eight percent for other
public four-year institutions (source: HERI Faculty Survey).
Despite noteworthy success in approaching Planning Goal 2, however, the college has room for improvement, and it has undertaken several
initiatives to speed progress on this goal.
The assessment subcommittee of the President's Commission on Diversity and Community has been tracking nine key diversity indicators. These
include NSSE results, responses to the Student Opinion Survey (SOS) administered to all SUNY students, as well as retention and graduation
rates for students of color. Among the findings are these:
Geneseo students ranked their development of an understanding and appreciation of ethnic/cultural diversity and other individual
differences at 3.04 (up from 2.91 in 2003, but lower than the 3.24 ranking earned by other state-operated colleges and the 3.34 earned
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by other SUNY comprehensive colleges).
Geneseo students ranked their satisfaction with the racial harmony on campus at 3.78 on a five-point scale (up from 3.64 in 2003 but
lower than the 3.83 earned by other state-operated colleges the 3.92 earned by other SUNY comprehensive colleges.)
In response to these and similar indicators, the provost in 2005 created a committee to review assessment data and make recommendations to
improve success for students of color. In addition, the college set up a website, "Procedures for Students to Report Bias-related Incidents," to
inform students of the protocols to follow if they experience a bias-related incident.
The prototype for "extreme learning" at Geneseo — the course, developed in connection with Bringing Theory to Practice, titled Real World
Geneseo — is aimed directly at improving students' cultural competency and their attitudes toward diversity. Three rounds of assessment have
indicated that the program has accomplished its aim.
Finally, in 2008 a new objective was added to Planning Goal 2: to develop a campus diversity plan that includes goals, objectives, performance
indicators, and means of assessing progress on an annual basis. The diversity plan's goals and objectives were approved by the Strategic
Planning Group in spring 2010; work continues on the plan's other components. Once completed, this plan will enable the college to better
coordinate and track the results of diversity initiatives.

Technology
Despite its limited budget, Geneseo has honored its commitment to the value of innovation through increasing use of technology designed to
serve teaching and learning. At the same time, it has followed through on the objective in Planning Goal 7 to "enhance ... technology support
systems to the level of our aspirational peers."
Geneseo's Teaching and Learning Center (TLC) nurtures excellence in teaching through workshops and brown-bag discussions, many of which
allow faculty and staff to learn about or share expertise in the use of innovative educational technology. The TLC opened in 2004 under the
guidance of faculty on temporary loan from academic departments; in 2008, the college committed itself fully to the TLC's mission by hiring a
full-time director.
In addition, Geneseo has invested in the Angel learning management system — locally known as myCourses — enabling faculty to share syllabi,
assignments, readings, and grades with students, but also giving them tools for high-impact learning, such as electronic forums for discussion and
self-reflection. The Teaching and Learning Center works together with the Office of Computing and Information Technology (CIT) to offer training
and support for faculty and staff using myCourses. In summer 2008, the TLC (in conjunction with CIT) hosted panels and workshops on
developing online courses consonant with Geneseo's mission as a public liberal arts college. Since then, the Office of the Dean of the College has
offered incentive grants to faculty interested in developing online courses. Three faculty members have reported on the pilot online courses
offered in the summer of 2009; additional online courses were also offered in summer 2011.
In 2007, Geneseo invested in Confluence, the software that powers the wiki in which this self-study report has been both written and published.
Adopted originally to facilitate the collection, storage, and sharing of assessment data, and to host student collaboration within and across
courses, Geneseo's Confluence wiki has evolved into something like a campus intellectual/administrative network. As of January 2012 it was
home to more than 60 individual "spaces," each a site for public or private coordination, collaboration, and publication — in a wide range of media
— for some combination, large or small, of faculty, administrators, staff, and students. The Geneseo wiki continues to serve as the hub for all
assessment activity. A dedicated space for the Six Big Ideas initiative enabled the campus community to join in, comment on, or simply follow the
work of the president's six task forces as the work took shape. When four faculty members in English used the wiki to engage students across
their four sections of a single course, English 170, in an experiment called Practicing Criticism, the experiment won a "community contribution"
award from NITLE, the National Institute for Liberal Education. Physics, Anthropolgy, Mathematics, Business, and Political Science are some of
the academic disciplines that have used the technology in the wiki most intensively to engage students in high-impact, team-based work and even
undergraduate research, while spaces such as the Geneseo Food Network promote these same kinds of activities across multiple disciplines.
Finally, the wiki is where the Provost's Advisory Committee on Technology conducts its work and shares documents such as its Ten-Year Vision
Report with the campus community.
Other noteworthy technology initiatives undertaken in the past decade include:
Personal Response System (PRS): First installed in 2002, PRS clickers were being used by 2005 to facilitate real-time quiz taking.
Student Notebook Computer requirement: Since 2007, all incoming students have been required to attend Geneseo with a notebook
computer. This requirement has been a fundamental reason that academic innovations such as those described above have been
possible.
LCD Projectors in all teaching spaces: These projectors give utility to other tools such as smartboards, sympodia, document cameras,
PRS, visualizers, and DVD players.

Sustainability
Over the past decade, Americans have increasingly recognized environmental sustainability as one of our most pressing national concerns.
Sustainability is directly related to Geneseo's mission and values and is addressed in several planning goals, including the seventh (physical
environment) and fourth (relationships between the college and the wider community). The college's Environmental Impact and Sustainability
Task Force was established in 2006 to reduce the college's environmental impact. Co-chaired by representatives from Academic Affairs and
Administration and Finance, the task force currently comprises 24 students, faculty, and staff from all divisions of the college. The task force has
been very active: each of its seven subcommittees has specific charges and collects data, writes reports, and coordinates and sponsors campus
events. The activities of the task force are detailed in its annual reports and highlighted in the college's 2010 Climate Action Plan.
In its 2008-09 annual report the Sustainability Task Force recommended that the College adopt the following policy:
It shall be the policy of the College to make clear the links between sustainability ideals and the College's mission, goals and
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values. All of the College's values are linked to sustainability, but the values of Innovation, Community, Diversity, Integrity and
Service to Society clearly call on students and the College community as a whole to engage in sustainability through
"development that meets the needs of the present without compromising the ability of future generations to meet their own
needs" (sustainability definition of the Brundtland Commission 1987). This definition makes clear that sustainability is not only, or
even primarily, focused on the environment, but on people and how our communities and economic systems will survive into the
future.
In 2007, President Dahl signed the American College and University President's Climate Commitment (ACUPCC). With this commitment the
college agreed to achieve climate neutrality by calculating its greenhouse gas emissions, developing a plan to reduce them, and setting a date for
carbon neutrality. The college resolved to take three further immediate steps to decrease its emissions: build new construction to a minimum
LEED silver standard; purchase only energy star certified products; and increase access to the public LATS bus system.
In July 2010, the President submitted the final draft of the Climate Action Plan developed by the Sustainability Task Force. The Climate Action
Plan fulfilled the college's initial commitment to ACUPCC and set 2050 as the date to achieve carbon neutrality with no more than 20 percent
coming from off-campus carbon credits. The Sustainability Task Force is a charter member of STARS, the Sustainability Tracking Assessment
and Rating System, a group of institutions whose members do annual assessment to measure their sustainability performance. Geneseo's plan
will be assessed in five-year intervals.
Recent data from the HERI survey indicate the task force has work to do to infuse sustainability into the culture of the campus community. Asked
about adopting "green practices" to protect the environment, only 54 percent of the respondents rated these practices as essential or very
important; 11 percent rated them as not important. (At comparable institutions, 61 percent rating them essential or very important; six percent
rated them as not important.)

The next phase of strategic planning
In 2008-09, with most of the original planning objectives successfully achieved and new financial pressures at work, the Strategic Planning Group
considered whether to replace the seven planning goals. Instead, as described above, the college embarked on investigating "Six Big Ideas" that
might use the current budgetary crisis to help the college meet its goals with new creativity and intelligence.
Sixty-six faculty, staff, and administrators formed six task forces corresponding to the different ideas; another 53 members of the campus
community signed up to "follow" the work of the task forces and contribute to discussions. A dedicated space in the Geneseo wiki served as the
task forces' center of operations, where all members of the college community could track their progress, comment on their deliberations, and
read their final reports, filed in December 2009. (After Geneseo launched its initiative, the term "Six Big Ideas" found its way into SUNY's strategic
plan, The Power of SUNY.)
The continuity between the original seven planning goals and Six Big Ideas is illustrated in the table, Six Big Ideas Advance College Planning
Goals.
A common purpose of the six ideas, listed and briefly discussed below, was to save on operating costs, increase revenue, and advance the
college's core mission. The president allocated $200,000 to help implement the recommendations of the task forces, and this implementation is
continuing. Significant progress has been made.
Bring Theory to Practice in order to promote transformational learning, integrate disparate efforts to achieve synergy, and guarantee that
all students will have at least one high-impact learning experience during their careers at Geneseo.
Create Innovative Five-Year Professional Programs in order to move to the cutting edge of best practice and reinforce our distinctive
identity as a public liberal arts college.
Expand Instructional Delivery through innovative approaches to summer courses, graduate education, and non-traditional time slots.
Re-think the Course Load in order to create new alignments between teaching and learning.
Create a Center for Collaborative Research in order to secure funding for undergraduate research, multidisciplinary research, rural
economic development, physical science projects, and more.
Create a Center for Strategic Community Partnerships in order to support internships; action-based community research; projects such
as Microenterprise, Livingston/CARES, Geneseo/South Wedge Revitalization; and joint work with organizations such as Rochester City
School District (RCSD) and the Small Business Development Center.
As explained above, significant progress has been made on the recommendations from the task force on Bringing Theory to Practice. Chapter 2,
below, describes efforts to implement recommendations from the task forces on Creating Innovative Five-Year Professional Programs and
Expanding Instructional Delivery.

Academic Affairs planning
Re-thinking the course load
Of all the recommendations generated by the six task forces, those on re-thinking the course load have produced the most vigorous discussion.
The president charged the course load task force with exploring how comparable institutions had transitioned from a five-course to a four-course
student load, identifying the benefits and challenges of such a move for Geneseo, assessing the impact that the move might have on faculty
deployment and curriculum flexibility, and estimating the money-saving potential of a four-course load. In fall 2009, as part of their research into
other institutions, task force members visited the College of New Jersey. In an effort to gauge faculty opinion, the task force conducted a survey
revealing a mixed view of a four-course load's benefits and drawbacks. Some faculty expressed concern that workload might increase and that
the budgetary gains of a four-course load were unproven. In its final report, the task force made no recommendation, choosing instead to point out
both advantages and disadvantages of the contemplated change.
In summer 2010, Provost Long invited a number of academic departments to prepare plans for the transition as a way to gauge its feasibility.
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Some departments concluded that the change would be very difficult, particularly those with external certification or a large number of
requirements. In spring 2011, the provost held three open forums to discuss the possible change. A new faculty deliberative body met three times
to do the same.
Several large campus programs, including History, Psychology, and English have embraced or expressed themselves open to the proposed
change and have re-thought their goals, their learning outcomes, their requirements, and their course offerings. Ten curriculum innovation grants
awarded for 2011-12 by the Office of the Provost have provided support to programs interested in exploring a range of curricular changes that
would be compatible with a four-course student load. Moreover, the General Education Committee, charged by the provost with proposing new
undergraduate and general education learning outcomes, is considering how a revised general education curriculum might look under the
reduced student load.
In a spring 2011 e-mail, the provost pointed out several potential benefits of moving to a four-course load. According to the provost,
Our students are changing, and our understanding of student learning and of pedagogy are rapidly evolving. Curricular change
would give us further opportunities to explore high-impact educational practice as espoused in the Bringing Theory to Practice
project on our campus…..Demographic changes are taking place in our communities, our student body, and our faculty. All of
this means that the shape of our institutions, designed for a different time, must evolve to meet contemporary needs and to
connect the values of our liberal arts core to new realities.
Yet several departments/programs were still unconvinced. They argued that the potential downside outweighed the purported benefits.
At the end of spring 2011, the provost said that all schools and departments would have the option of moving to a four-course load but that none
would be required to do so.

Program de-activation
Responding to budget pressures, the members of the provost's and dean's offices and the Director of Institutional Research gathered and
analyzed program information for the president's cabinet to use in considering program deactivation (see below). Summary information was
shared with the Strategic Planning Group and Budget Priorities Advisory Committee.

Resource allocation and institutional renewal
Program deactivation: a response to financial difficulties
Although innovation has been Geneseo's main response to financial crisis, it has not been the only one. In spring 2010, the Budget Advisory
Committee recommended to the Strategic Planning Group that deactivating programs would be preferable to holding unfilled positions vacant
indefinitely or simply not filling them — responses that have served during past, short-term emergencies but that, in the present situation, could
not be said to constitute genuine strategic planning or to serve the college's long-term interests. The committee sent the SPG a list of criteria for
deciding which programs should be considered for deactivation. In intense discussions, the SPG compared these criteria to the mission and
planning goals, reviewed data from ongoing assessments (including annual reports, five-year curriculum reviews from academic departments, and
data from the Office of Institutional Research), and decided on the following criteria for judging programs:
Centrality to mission
Relative program cost
Program quality
Program sustainability
Student enrollment trends
Institutional interrelatedness
The criteria and data were forwarded to the president's cabinet, which decided to deactivate three major programs: Art Studio, Computer Science,
and Communicative Disorders and Sciences.
Student needs were kept foremost in planning. In choosing to deactivate rather than discontinue the programs, the cabinet reasoned that the
current students, including the graduate students in Communicative Disorders, could complete their degrees. New majors would not be enrolled.
This approach allows the college three years to re-consider the decisions if conditions change; moreover, it recognizes that courses in Art and
Computer Science, if not the major programs, remain necessary to Geneseo's curriculum. Finally, it acknowledges a difficult truth: savings from
the program deactivations will be realized only after two or three years.

The challenge of changing enrollment patterns
Although the total number of majors, including double majors, has remained relatively constant over the past ten years (5,624 in 2001; 5,942 in
2009), the distribution of students among majors has changed significantly.
Area (Percentage of Students)

2001

2009

Social Sciences

19.7

24.0

Humanities

15.1

18.3
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Science and Mathematics

20.2

26.3

Communicative Disorders
and Sciences

3.8

3.5

School of Business

12.0

13.2

School of Education

20.3

8.8

The total number of students either in the education major or certificate programs (7-12 Adolescence/Secondary) has declined from 1,723 in 2001
to 1,015 in 2009, that is, from 30.6 percent to 17.1 percent of the student body. More students are electing majors in the traditional liberal arts
areas of social sciences, humanities, and mathematics/natural science. Mathematics and science have seen the biggest increase (6.1 percent),
with 26.3 percent of the student body now declaring majors in this area. These trends are also evident in the majors of interest to first-year
students. The number of incoming students indicating an interest in mathematics or science was 32.3 percent in 2009, 35.2 percent in 2010, and
35.0 percent in 2011. Nearly one quarter of the first-year class plans to major in biology or biochemistry. Although this shift of enrollments from
professional programs to the liberal arts resulted from changing student interests and was not planned by the college, it is consistent with the
college's overall vision of becoming the premier public liberal arts college.
However, the shift has consequences for the college's mission and its adherence to the values of excellence and innovation. The regular
academic program reviews that serve as one means to measure institutional effectiveness at Geneseo show that high enrollments and financial
constraints have placed a particular burden on the social and natural sciences. For example, in 2011, external reviewers for biochemistry, biology,
and chemistry all expressed concern about the sustainability of what they feel are high-quality programs. They strongly advocated the use of
enrollment management to reduce the number of students taking courses in these areas to more workable levels.
Moreover, innovative, transformational learning experiences such as internships and undergraduate research may become more costly to fund as
they become more common in liberal arts disciplines and as these disciplines simultaneously grow in enrollment.
The provost has begun to discuss enrollment issues with several departments. As the body that provides the link between program assessment
and planning, the College Assessment Advisory Council (CAAC) will undoubtedly play a role in helping the college make sense of current trends
and needs.

Conclusion and recommendations
Strengths and challenges
Geneseo publicizes its mission, values, and goals prominently and frequently, and it has been guided by them consistently over the past decade.
The Geneseo community values the current mission statement's main themes (for example, providing excellence in undergraduate education, a
rigorous curriculum, and skills and values necessary for student success); the community also values goals essential to transformational learning,
such as student intellectual development and social awareness.
The College has met the majority of the objectives in its 2002 planning goals. The deeper purpose of all these goals and objectives has always
been to change students' lives in lasting ways. However, in recent years the college has striven to define this purpose more clearly and to
accomplish it more mindfully. It has increasingly cultivated the kinds of high-impact activities that George Kuh has associated with
transformational learning, such as student research with faculty, study abroad, experiences with diversity, and learning that merges curricular and
co-curricular experiences. It has developed initiatives to promote campus diversity, creative use of technology, undergraduate research, and
sustainability.
Extraordinary budget pressures have played a role in bringing Geneseo itself to a moment of profound transformation. Institutional changes
currently under consideration — reducing the standard student course load from five courses to four, for example, or re-configuring general
education requirements — may provide an opportunity to make us better at changing students' lives even as we reduce our costs.

Recommendations
1. Improve institution-wide communication of mission and values. Although faculty share many values associated with the current
mission statement, for faculty to understand the relevance and importance of "tradition" and "co-curricular activities" will require additional
communication, explanation, course incorporation, and/or self-reflection.
2. Continue searching for ways to provide transformational learning experiences in a context of constrained resources.
3. Formally incorporate selected recommendations from the Six Big Ideas process into the college strategic plan.
4. Develop an enrollment strategy to match student preferences in majors more closely to resources.
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2 - Student Learning and Development
Summary
One of Geneseo's great strengths is the widespread student participation in high-impact, individualized learning. The institution
must nurture these opportunities and take care that they remain available in the future.
Standards addressed in this chapter
11 — Educational Offerings
12 — General Education
13 — Related Educational Activities

Introduction
Geneseo's academic programs, general education curriculum, and co-curricular learning opportunities all reflect the institution's long-standing
commitment to transformational learning, as the final report of the college's Six Big Ideas task force on Bringing Theory to Practice demonstrates.
Geneseo will continue to develop transformative experiences for students as the college explores new
approaches to organizing general education, finds creative ways to provide opportunities for undergraduate
research, and expands international study. Geneseo has several "incubators" for such developments. The
Edgar Fellows (College Honors) Program, Great Day, Humanities Abroad and Humanities Away, residential
college houses, and the Teaching and Learning Center have brought about curricular change, focused
undergraduate research, expanded the college's offerings of study abroad opportunities, integrated
academic life with student life, and promoted opportunities and strategies to provide students with high
impact educational experiences. The college recognizes that its academic mission will be met only if we
focus on the "whole student." Geneseo asks students to embrace the liberal arts tradition, emphasizing
critical thinking skills and a broad and deep pursuit of knowledge. At the same time, the courses and programs produced by the college's
incubators help students situate their education in ethical reflection, concern for the broader community, and a healthy respect for their own
physical and mental well being.
In this chapter we explore three questions. First, how well do Geneseo's academic offerings, including general education and academic programs,
form a well-integrated developmental curriculum? Second, how effectively does Geneseo take advantage of the educational opportunities that
arise from an integration of curricular and co-curricular experiences to address transformational learning? Finally, how effectively do learning
resources and support services (for example, library and college information technology) complement the college's formal learning programs? The
theme that runs through our research is student experience: how students experience Geneseo and how those experiences in turn transform the
students. To analyze these experiences and their effects, we divide them into categories that correspond to our questions: academic experiences,
co-curricular experiences, and experiences with out-of-class learning resources and support services.

Academic experiences
Geneseo's academic programs are the heart of the college's impact on students and of students' experience of the college. Whether or not
students declare a major upon arrival at Geneseo, the academic programs immediately spark their passion for learning, and this learning
continues through major and general education programs. For some students, it continues through a modest number of graduate programs.

General education
Students begin their general education experiences in the first year, but general education continues throughout students' undergraduate careers.
The general education requirements are as follows (see the Undergraduate Bulletin for more details):
One course that focuses on critical writing and close reading, taken in the student's first year at Geneseo (Intd 105 is the only course that
fulfills this requirement; it is taught in many sections every semester, each section organized around a different theme)
One course dealing with non-western cultures (courses with an "M/" prefix satisfy this requirement)
One course dealing with United States histories ("U/" prefix)
One course dealing with numeric and symbolic reasoning ("R/")
Two courses in the fine arts ("F/")
Two courses in the social sciences ("S/")
Two courses in the natural sciences, each with required lab ("N/")
Two courses in western Humanities (Western Humanities I and Western Humanities II, each 4 credits) ("H/")
Proficiency through the intermediate (201) level in a foreign language

General education as an integrator of curriculum
The general education program integrates the Principles and Goals of a Geneseo Undergraduate Education into the curriculum by preparing
students with "theory and methodologies ... in both disciplinary and interdisciplinary contexts" such as natural science and social science; by
fostering an "awareness of diversity and commonality among human cultures" with foreign language and multicultural courses; by heightening
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aesthetic awareness through fine arts; and by preparing students to "participate ethically and intelligently as informed citizens" through the
rigorous humanities sequence and US histories requirement. Through critical reading and writing and through symbolic processing skills (Intd 105
and the "R/" requirement), students develop "enduring habits of intellectual inquiry." General education's foundation for a liberal arts education is
discussed at length on the general education website.
Several aspects of general education serve as integrators of the entire curriculum:
The common experience of Intd 105, in addition to fostering the critical writing and reading skills needed by all students, provides
significant exposure to methodology and research skills for inquiry, accomplished in part by a uniform library-based requirement (Intd 105
Library Goals and Objectives).
The humanities sequence provides a template for the investigation of the major questions of the human experience through the
integrated perspective of history, philosophy and literature. Sections of humanities courses are frequently taught abroad or in other
off-campus locations distinctively suited to the subject matter. Examples include Humanities in Rome, Humanities in Oxford, and, new in
summer 2011, Humanities at Walden Pond in Concord, Massachusetts.
Other aspects of general education are well integrated into more specific programs:
Students majoring in the natural sciences, most of the social sciences, childhood education, and business satisfy the numeric/symbolic
reasoning requirement through the related requirements of their major. Students in the sciences or psychology satisfy the natural science
requirement similarly.
The non-western traditions requirement can be satisfied by courses in the major or by courses taken for other general education
requirements.
Recently, participation in performance ensembles has become a way of satisfying the fine arts requirement (2008 Revision of Fine Arts)
thereby integrating what is often considered to be a co-curricular activity with general education.
Note, however, that the natural science, fine arts, and social science requirements cannot be satisfied by courses within a student's major; for
instance, a sociology major is required to take both S/ courses outside sociology. The purpose of this stricture is to ensure breadth of knowledge,
though its effectiveness in doing so, and the total benefit of enforcing it once the cost to the student's flexibility has been subtracted, remain open
questions.
Geneseo's general education program is well integrated with major programs. In a recent survey of faculty,
75 percent of all respondents agreed or strongly agreed that, "The fact that Geneseo students take a general education program
strengthens my major."
67 percent agreed or strongly agreed that, "The fact that faculty teaching in my major also teach courses in Geneseo's general education
program strengthens my major."
These numbers include faculty who did not respond to the individual questions at all; when only respondents to the questions are counted, the
rates of agreement or strong agreement rise to 84 percent and 77 percent respectively.
Many general education courses that do not satisfy the requirements of any major are specifically designed to enrich the non-specialist. For
instance, Math 160, "R/Elements of Chance" presents the principles of probability and statistics from the viewpoint of the current news of the day;
its students become "informed citizens." The list of courses of this type is large, ranging from Music 100 ("F/Understanding Music") to Physics 105
("N/The Nature of Light and Color"). (See General Education Curriculum and Courses.)
Geneseo has a strong language requirement through the 201 level, with offerings in Arabic, Chinese, French, German, Italian, Japanese, Latin,
Russian, and Spanish. Besides fostering an appreciation of the "diversity of human cultures" through the cultural component of each language
course, the requirement complements and enables a strong and rapidly growing study-abroad program, a central component of transformational
learning and internationalism.

Effectiveness of general education
Responsibility for planning and assessing curriculum within each general education area lies with an area committee made up of faculty members
from that area. These committees approve the addition of courses to general education, define learning outcomes for each area, and conduct
periodic assessments of each area relative to its outcomes. Assessment follows a three-year cycle, with one-third of the general education areas
being assessed each year. In each area, assessment involves scoring student work against a rubric to gauge whether students are exceeding,
meeting, approaching, or not meeting defined expectations for each outcome (or, in areas with a large number of outcomes, for groups of related
outcomes).
Broadly speaking, the general education program is achieving the outcomes it seeks, and it has been doing so consistently over time. General
education assessment results are available on Geneseo's academic assessment wiki. The latest round found approximately 70 to 80 percent of
students meeting or exceeding expectations for most outcomes. However, there are a couple of exceptions:
In the area of critical writing and reading, just over 50 percent of students were meeting or exceeding expectations,
In humanities, 54 percent were meeting or exceeding, and 18 percent were neither meeting nor approaching, expectations on the
outcome that students will "consider moral, social, and political issues from an interdisciplinary perspective."
Comparisons over time are sometimes difficult because outcomes are revised between assessment cycles and so may not perfectly match those
previously assessed. However, where comparisons are possible, the assessment results for the previous cycle are similar to those for the latest;
past critical reading and writing results are slightly lower than the current ones, suggesting that the area is improving.
Faculty have mixed feelings about how well specific general education courses support other programs:
In the faculty survey, 50 percent or fewer of the respondents said their major programs could rely on students' having achieved the stated

16
learning outcomes from Intd 105.
Between 20 and 33 percent could rely on outcomes from the humanities sequence.
25 to 33 percent said their major would like to rely on students' having met the Intd 105 or humanities outcomes but could not.
Open-ended responses suggest that the reasons for these views include inconsistent achievement of outcomes between course sections of Intd
105, lack of coordination in the timing of the humanities sequence with major programs, and inappropriate content or ineffective delivery in both
areas. None of these criticisms reflect a majority of the faculty, but all should be taken seriously. Fully half of the open-ended responses in both
areas said that the general education curriculum generally supported the goals of majors programs.

General education going forward
SUNY requirements
SUNY defines a minimum set of general education requirements system-wide. Geneseo's general education requirements are a superset of
these. In 2010, SUNY issued rules designed to simplify transfer between SUNY institutions, including requirements that an institution receiving a
transfer student from another SUNY institution (including two-year colleges) accept as completed any general education area marked as such by
the sending institution, and accept for credit towards general education any courses that carried general education credit at the sending institution.
This rule has taken effect in the 2011-12 academic year. To ensure that future Geneseo graduates meet Geneseo's general education
expectations regardless of how they enter the college, Geneseo plans to redesignate those of its general education requirements that exceed the
system-wide ones as "local graduation requirements." As is currently the case, students who transfer courses equivalent to those in Geneseo's
local requirement may count those courses towards satisfying that requirement.

Task force on curriculum review
In 2007, Provost Katherine Conway-Turner charged the Task Force on Curriculum Review with studying Geneseo's general education curriculum
in the light of two questions: First, does it serve the needs of Geneseo students and fit the college's mission? Second, does it relate to the
majors? The task force met for two years, submitting its final report in September 2009. While the campus community focused mainly on the task
force's consideration of the humanities requirement (an issue left unresolved), the task force members also spent months examining
contemporary issues in general education and looking at general education curricula at peer institutions. The most important work of the task
force was a statement – "The Purpose of General Education" — that outlined what general education should accomplish at Geneseo. The report
also included a set of broad educational objectives that our students need to meet in order to become informed global citizens. Taken together
these two parts of the report give very clear direction to the college in addressing general education.
Three of President Dahl's Six Big Ideas have a direct impact on general education: Bringing Theory to Practice, Re-thinking the Course Load, and
Expanding Instructional Delivery. Doing more to "bring theory to practice" would affect transformational learning chiefly through high-impact
experiences. This change would comport with the broad educational objectives presented by the curriculum review task force. Expanded
instructional delivery would affect all courses, but the Six Big Ideas task force that considered this idea paid particular attention to its potential
impact on general education. Reducing the average student course load would require changing most Geneseo courses to four-credit courses,
producing, under the present general education requirements, an increase in the total number of credits devoted to general education.

Re-conceptualizing the general education program: four-credit course model
The faculty heatedly debated the wisdom of changing to the four-credit course model in spring 2010. The discussion produced a general sense
that the present general education curriculum is perhaps too large and probably does not serve our students as well as it might.
As a result, in summer 2011 members of the General Education Committee attended an Association of American Colleges and Universities
(AAC&U) institute on general education. Provost Carol Long charged the General Education Committee to re-conceptualize the general education
program at Geneseo (See the Charge to the General Education Committee). The provost asked that the committee develop a program that would
incorporate high-impact learning practices, global initiatives, interdisciplinary work, digital learning, and community engagement and service
learning as appropriate. She also asked that the program be based on learning outcomes. Throughout fall 2011, the committee engaged in
lengthy discussions of the challenges to the present general education program and of the opportunities for reform. On January 12, 2012, the
committee met for a full day to craft a set of baccalaureate learning outcomes that would serve, upon acceptance by the college senate and the
president, as a guide to re-envisioning of the program. It is expected that the committee will bring the learning outcomes to the college senate
early in spring 2012.

Sustainability
As the college has been re-conceptualizing general education, one learning outcome to which it has committed itself (in the 2010 Climate Action
Plan) is "sustainability." The college is committed to having students actively participate in a sustainable community that models how to live a
personal and professional life and that follows sustainable principles. This community participation is intended to be a transformational learning
experience. According to a 2010 faculty survey conducted by the Task Force on Sustainability, 47 courses from 14 of the 20 academic
departments have a sustainability component (four percent on economic development, 49 percent on environmental protection, and 43 percent on
social well-being). In 2009 members of the task force attended a workshop offered by the Association for the Advancement of Sustainability in
Higher Education (AASHE) on infusing sustainability into the curriculum. Efforts are underway, through workshops in the Teaching and Learning
Center and a $1,500 stipend, to develop an online sustainability course to broaden faculty involvement in sustainability education. On the
co-curricular side, students who live in EcoHouse, the college's newest residential college house, participate in discussions and activities with
faculty fellows and members of the Task Force on Sustainability throughout the year, including work in the college's community garden, in-hall
composting, energy-use contests, and water use research. One fellow will offer a one-credit course in spring 2012 on the issue of hydraulic
fracturing.

Majors
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Geneseo offers 28 degree programs leading to the Bachelor of Arts degree, and 10 leading to the Bachelor of Science (not counting three
programs deactivated in 2010). In addition to these programs, ten cooperative programs allow students to earn a bachelor's degree from
Geneseo and an additional degree from another institution in a compressed time span (typically three years at Geneseo followed by two years at
the cooperating institution). Common examples of such cooperation include arrangements between many of the sciences at Geneseo and
engineering departments at other schools leading to a Bachelor of Arts in the science from Geneseo and a Bachelor of Science in engineering
from the partner school, and programs leading to a Geneseo B.S. in biology followed by an advanced degree in various medical professions.
Details of all of these programs may be found in the Undergraduate Bulletin (pp. 59-347, 352-69).
While each major has its own requirements, certain features appear in many or all:
All majors consist of progressive coursework from the introductory level through the advanced level, mixing required courses with
electives in the discipline. "Minimum competence requirements" ensure that students adequately master core material.
Every major specifies a writing requirement that students must fulfill, and (in satisfaction of a SUNY general education requirement) must
include instruction in research.
Most majors allow students to include some amount of individualized learning in the form of directed study courses or internships.
Most majors also require students to take a small number of courses outside of the major department.
16 major programs have an honors option, invariably involving independent research or (in the arts) creative activity culminating in a
written thesis and/or public presentation.

Transformational learning in majors
Most Geneseo major programs already include a great deal of transformational learning in the form of "high-impact" practices formally integrated
into the major:
18 programs require a capstone course or thesis and seven others include one as an option, often as the centerpiece of a department
honors program.
The three majors in education require a student-teaching internship, and 13 other programs allow students to count internship credits
towards major elective requirements (although often with a limit on how many internship credits can be so counted); three programs
encourage internships for general elective credit but do not count them as credit in the major.
Eight majors formally include elective student-faculty research courses.
Six programs provide and/or encourage optional major-related study abroad courses, and a seventh (international relations) includes
study abroad as one of three high-impact experiences that all majors must choose among (the other options are an internship or a
capstone project).
Education requires all students in any of its three majors to participate in service learning.
Physics provides a common intellectual experience for its majors in the form of a required junior seminar (Physics 341).
A handful of majors have first-year experience courses.
Occasionally, a single course or experience combines multiple high-impact practices. For example, many field experiences in anthropology
involve service learning abroad, and education majors may do their student teaching internship abroad.
Geneseo's Bringing Theory to Practice Task Force has recommended expanding this already sizable commitment to high-impact experiences in
majors to ensure that every student has at least one high-impact learning experience through the major.
Despite the many high-impact practices in majors programs, programs rarely reference transformational learning explicitly in their learning
outcomes. A notable exception is the psychology department's reference to "personal development" and ability to apply psychological principles to
personal issues.

Majors and general education
As discussed above, major programs are on the whole well integrated with Geneseo's general education curriculum. This is especially true of the
large professional programs in business and education, which provide students with solid grounding in the liberal arts. All education majors (early
childhood and childhood education, childhood education, and childhood education with special education) require students to complete a 30-31
credit-hour liberal arts concentration in addition education coursework, and students seeking certification in adolescence education do so by
majoring in a liberal arts discipline while taking certification courses in education (see the Undergraduate Bulletin, 155-62).

Effectiveness of majors
Major programs assess themselves annually and undergo rigorous external review every five years. Annual assessments measure student
learning against intended outcomes. In the majority of assessments, programs meet or exceed their goals, although programs do sometimes find
themselves falling short of their desires, and close the assessment loop by taking appropriate action. (See Chapter 6 - Institutional Effectiveness
for a complete discussion of program assessment and its uses.)

Minors
Major programs at Geneseo are complemented by a number of minors. As described in the Undergraduate Bulletin, every department-based
liberal arts major generally has a parallel minor, although interdisciplinary or professional majors generally do not. There are, however, 20
interdisciplinary minors and two department-based ones (German and Dance) that lack a corresponding major.

Honors

18
Geneseo has two levels of academic honors program.
The Edgar Fellows program (see the website and the Undergraduate Bulletin bulletin, 224-26) offers a college-wide honors curriculum regardless
of the student's major. (On the student's transcript, it appears, technically, as a minor.) Students are admitted to this program by invitation from its
oversight committee: one student cohort is invited to join the program upon entering Geneseo as first-year students, and another is invited to join
as sophomores based on outstanding performance in the first year. The program has explicitly transformational goals, being "designed to
enhance habits of critical thought and expression, skills equally necessary to success in career, in private life, and in the public life of a citizen." It
is one of the few programs at Geneseo to include a course specifically devoted to service learning (Honr 211, Independent Honors Service
Project), and such courses as Honr 106, Humanities and Natural Disasters, serve as models for a curriculum that seeks to integrate learning and
civic responsibility.
The program also provides a laboratory for new ideas through its alternative general education courses. For example, our newest general
education science course, N/Geol-Climate Change and Energy, was first offered as an Edgar Fellows seminar; Intd 105, the required writing
seminar for first-year students, is modeled on the first-year honors reading course, Honr 202; and last spring saw the introduction of a new course
in Digital Humanities designed to be a pilot for the English department. The Edgar Fellows program culminates in an honors capstone, in which
each student completes a year-long thesis project, typically (although not necessarily) a scholarly project in the student's major field.
Many major programs offer their own honors option within the major (Undergraduate Bulletin, 61-347). These options center on a one- or
two-semester (depending on the program) honors thesis course, in which students may enroll only by invitation from the program. Invitations are
based on GPA in the major and completion of a significant number of credits in the major. Honors courses consist of individual research or
creative activity under the supervision of a faculty mentor, leading to a substantial written thesis. Many also require some public presentation of
results.

Graduate programs
Geneseo currently offers three graduate degree programs: a Master of Arts in Speech-Language Pathology, a Master of Science in Education,
and a Master of Science in Accounting (2010-11 Guide to Graduate Studies). Because the college's mission is to be "a center of excellence in
undergraduate education," Geneseo has limited its graduate offerings to a few professional areas. This review examines the extent to which
Geneseo's graduate offerings require independent research and critical thinking in their curricula and related requirements.

Speech-Language Pathology
The Master's program in Speech-Language Pathology, along with the undergraduate major in Communicative Disorders and Sciences (CDSc),
has been deactivated. Effective spring 2011, no new students have been admitted to the program, although the college is committed to students
already enrolled in the program who will complete their degrees in the next three years. Like the undergraduate program, the M.S. in
Speech-Language Pathology has a large and professionally successful alumni base, and these alumni have expressed great disappointment that
their discipline has been put on hiatus as Geneseo attempts to address financial cutbacks in state support. The current deactivation, by all
accounts, does not reflect either the college's or any accrediting body's criticism or concern about the program's quality. Indeed, the CDSc
graduate curriculum has ensured that its graduates acquire and refine independent critical thinking skills and basic research skills and
methodologies necessary for competent and ethical clinical practice with diverse client populations. Although graduate students in CDSc have
been directly supervised in all of their clinical placements, both internal and external, they have also been expected to think and work
independently in developing and administering assessment and treatment plans for their clients in accordance with the principles of Evidence
Based Practice. Students in the program were regularly evaluated in their clinical practicum placements for their ability to think independently and
solve problems as they provided appropriate client-oriented services and progressed through the sequence of six practicum placements required
at the graduate level. The curriculum led students through professional research (sometimes published) and competency in the practice of
evidence-based therapy.

Education
The M.S. in Education program is currently the largest graduate program at Geneseo and is one that President Dahl identified, through Six Big
Ideas, as providing an opportunity to develop exemplary five-year degree options. Consequently, the primary focus of the task force on Innovative
Five-Year Professional Programs was on five-year programs in education. The School of Education recently developed a five-year program for
secondary science teachers that could serve as a template for the task force. The task force reviewed five-year programs at other institutions,
surveyed students currently enrolled in the adolescence certification and education majors, and examined the potential economic benefit. The
task force concluded that a significant drop in enrollment would result if Geneseo only offered five-year degree programs. This enrollment drop
and the increased costs to offer more graduate courses would diminish any revenue gains from higher graduate tuition. Currently, the secondary
science program has been reviewed and approved by all campus bodies and is waiting to be sent to SUNY system administration and the State
Education Department for final approval. The School of Education has developed and approved additional five-year adolescence programs in
English, Social Studies, and Math/Special Education. These are making their way through campus governing bodies with the goal of sending all of
the adolescence programs for state approval this fall.
For admission to the current M.S. in Education, incoming students are expected to have completed initial teaching certification, undertaken a fair
amount of research, and exhibited a relatively high degree of independent thinking. While the requirements vary depending on the specific
program, every student in the School of Education graduate program must complete at least one of the following:
composition of an extensive written review of literature in the area of specialization
development and execution of an original research project
experience with clinical application of their research
field work conducted at local schools.
Every student is also required by the state to complete a significant "culminating experience" that is typically the basis for the student's research
or independent study project. Faculty within the School of Education are satisfied that the efforts to integrate such culminating experiences into
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the curriculum provide transformational opportunities for students to conduct research or work independently outside of more traditional classroom
learning experiences.

Accounting
In his charge to the Six Big Ideas task force on Innovative Five-Year Professional Programs, President Dahl singled out the new combined
Bachelor's and Master's degree in accounting as a good model. Students in the Geneseo M.S. program are required to find and evaluate
authoritative guidance from the taxation, financial reporting and auditing domains, and to acquire general evidence from the business domain
regarding the solution of strategic cost case studies in the managerial accounting domain. Representative examples of problems and projects
assigned in recent M.S. classes include:
Evaluate an uncertain tax position and support your position with citation to the Internal Revenue Code and relevant case law (Acct 520).
Research and then present key features of the joint FASB-IASB Project on Reporting Financial Performance (ref 10/16/2008 DM) and
evaluate key changes from current practice (Acct 530).
Select four or five accounting topics (specific accounts or line items) and thoroughly familiarize yourself with the extant guidance relating
to them from International Financial Reporting Standards. Using a reasonable set of assumed values and inputs, recast the statements of
a publicly traded company from US GAAP to an IFRS basis. Analyze and evaluate the changes (Acct 530).

Experiences with various modes of learning
The traditional classroom setting is still the most prominent context for learning at Geneseo. However, Geneseo students experience significant
learning in many other forms as well.

Individualized learning
Geneseo students have many opportunities for one-on-one learning with faculty. Formal (i.e., bearing credit and listed on transcripts)
opportunities include directed study courses, internships, and supervised preparation of honors theses; informal opportunities such as funded
participation in faculty research also exist.
Enrollment data show that since 2006-07, between 400 and 500 students per semester have participated in directed studies, approximately 150
per semester in internships, and 40 to 50 per semester in honors research. Smaller numbers participate in directed studies and internships during
the winter break and the summer. Although a precise count is difficult because a single student may participate in several forms of individualized
instruction, these numbers suggest that about one-eighth of Geneseo's student body is participating in formal individualized instruction at any
given time. Participation has been stable over the past four years, except for participation in honors theses, which has increased sharply since
spring 2010. Individualized instruction courses provide rich opportunities for transformational learning: honors theses are paradigmatic capstone
experiences and involve substantial student research, while internships establish links between academic and "real world" learning; the main use
of directed studies is to independently study material not covered in the regular curriculum, but project titles suggest that a significant number are
also student research projects.
Geneseo energetically supports student research, as described in tables of externally funded students and in the Office of Sponsored Research
annual reports.
Between 2007-08 and 2009-10, 65 to 70 students per year were externally funded to participate in faculty research projects. Fifty-three
students received such funding in 2006-07.
Total external grant expenditures (expenditures on students alone aren't known) were roughly $1.5 million per year from 2006-07 until
2008-09, dropping to about $900,000 in 2009-10.
Internally, the largest student research program is the Undergraduate (and Graduate) Research Grants program, which provides grants
of up to $650 for research expenses, including travel to present results. This program allocated slightly over $40,000 to 110 projects in
2006-07, rising to $89,000 and 183 projects (178 undergraduate and 5 graduate) in 2010-11.
Other forms of undergraduate research support include six (four until 2009-10) summer fellowships of $2,500 (raised to $3,000 in
2010-11), seven stipend awards, and five assistantships, all of which provide $500 to support students working on faculty research
projects.
As these numbers show, there is rapidly growing interest in research among Geneseo students. This interest is matched by significant external
grant support and rapidly increasing internal support.

Service learning
The college has been a leader in service and is initiating academic connections with service learning. Geneseo has been named to the
President's Education Community Service Honor Roll every year since 2006, and several professors have begun to integrate service projects into
their courses. The Honors course Something in the Air fully connected study and service in an examination of local food production and
consumption. Urban Sociology requires students to write an essay integrating eight hours of related service work to their course studies. Public
Relations courses taught by Professor Mary Mohan include stellar work by students that they incorporate into their studies. As described in the
Bringing Theory to Practice inventory of transformational activities, "students work on community projects relating to the needs of Livingston and
Wyoming counties. In conjunction with the Alliance for Business Growth and local economic development agencies, students have worked in the
villages of: Mount Morris, Wyoming, Attica, Perry, Castile, Livonia, Dansville, Warsaw, Caledonia, Avon and Lima." In 2010, ten different
academic departments offered 23 courses that included service learning, representing 1.4 percent of all courses offered (Carnegie Report for
Community Engagement).

Distance learning
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Geneseo is taking a cautious path towards integrating distance learning into the curriculum. In summer 2008 two departments offered a total of
three distance learning courses on an experimental basis. These courses served 32 matriculated students. Instructors worked closely with the
college's Office of Computing and Information Technology to determine the needs of these courses and to ensure that the technology would allow
expanding the number of offerings in the future. The following summer, distance learning offerings expanded to seven courses in three academic
areas, serving 139 students, 13 of whom were non-matriculated. In summer 2010, the college offered 22 courses from 11 areas, serving 353
matriculated and 18 non-matriculated students. This session included the first offerings in foreign languages. Summer 2011 will see 27 distance
learning courses offered by 13 departments, plus the first hybrid course blending distance and face-to-face modes of instruction (offered by the
School of Education).
Distance learning courses are courses already approved for, and established within, the existing college curriculum. Instructors may propose
offering such courses in a distance-learning format. The Office of the Dean of the College then reviews and approves these proposals. To date,
distance learning courses have been approved for the summer session only.
The Office of the Dean of the College encourages the use of summer distance learning offerings to provide "Geneseo quality" courses to
matriculated students who are not in residence during the summer. The intention is to reduce students' transfer of distance learning courses and
courses from institutions near their homes (typically two-year colleges) in favor of distance learning courses developed in-house, where quality is
assured, and where students may have already established a rapport with the instructor.
The dean's office also encourages summer distance learning courses as a means of relieving enrollment pressure on high-demand courses
during the spring and fall semesters. Having some students take high-demand courses during the summer through distance learning increases
flexibility for students enrolled in face-to-face offerings by reducing the number of courses that fill and close — an increasingly frequent problem in
an economic environment with dramatically limited numbers of full-time and adjunct faculty.
Summer distance learning courses provide several benefits to the college, including an increase in tuition revenue. Such revenue is particularly
noteworthy when students select a Geneseo distance learning course over a distance learning course offered by another institution. An additional
benefit is that distance learning courses offer students opportunities to use technology and methods now frequently used for electronic information
sharing. Because students are never required to take a course in a distance learning mode, students who do not wish, or would not benefit from,
this approach need not participate.
The integration of distance learning courses has been successful at Geneseo, but several issues should be at the forefront of discussions about
continuing and expanding this venture.
The college should consider imposing a reasonable technology fee for distance learning courses to help defray the information
technology costs of those courses.
When summer distance learning course offerings fully meet the needs of matriculated students, additional courses designed specifically
to attract non-matricutlated students should be explored as a means of generating additional revenue for the college and providing
additional opportunities for faculty to offer courses. There should be ongoing discussion of the benefits of offering distance learning
courses during the fall and spring semesters.
Distance learning courses should be formally assessed to determine the relative effectiveness and desirability of these courses compared
to currently offered traditional classroom courses.

Internationalization
Over the past 10 years, Geneseo has expanded educational opportunities for both students who leave western New York to study abroad and
students who come to Geneseo from other countries. Although study abroad and international exchange programs have different goals, both
serve to enhance all Geneseo students' comprehension of diversity. Whether they travel to an unfamiliar place or learn about cultural customs
different from their own by living with students from Europe, Asia, Latin America, or Africa, all students benefit from this blurring of campus
boundaries.

Learning from international students
International students have had a significant impact on learning at Geneseo. Academic support is provided for students whose first language is
not English, but according to the director of International Student Services, many professors have rethought their teaching styles; with more
international students in their classes, they began including more visual aids and taking more time for questions during lectures. These changes
have contributed to all students' learning.
International students are integrated into American culture in the residence halls. Several international students have earned positions as resident
assistants, and they share their stories and cultural interests with domestic students. International students participate in cultural clubs but often
"cross" cultures: the Chinese and Japanese cultural clubs, for example, include members from many different cultural backgrounds.
Two dual-diploma programs bring international students to Geneseo and allow Geneseo students to complete a substantial part of their degree
program abroad (see the website for the Office of Dual-Diploma Programs). These dual-diploma programs are in
International relations, in partnership with Universidad de las Americas Puebla, Mexico
Economics, with Hacettepe University, Turkey (this program does not yet send Geneseo students abroad)

Study abroad
A 2008 survey of Geneseo students who completed study abroad experiences in Italy, Costa Rica, Greece, Czech Republic, and Oxford indicates
that students were able to make connections between their coursework and their travel. Humanities I students, for example, read Plato and
Thucydides and walked the streets of Athens. Humanities II students connected their study of the Holocaust with a trip to a concentration camp.
Students praised the close interaction study abroad gave them with their professors. Students indicated that the experience helped them develop
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new strategies for managing their workload in a condensed (5-6 week) summer course. Most reported developing a new sense of personal
responsibility.
Approximately 30 percent of Geneseo's students have a study abroad experience in their college careers, including semester-long, intersession,
and summer courses. Geneseo works with the SUNY study abroad consortium to provide nearly seamless access to study abroad programs in 65
countries. The college now maintains relationships with 16 partner universities and educational institutions, up from five in 2000-01. Between
faculty-led and host institution programs, Geneseo students can study in 18 countries — an 80 percent increase over the offerings in 2000-01.
The Office of International Programs (OIP) is directed by the Assistant Provost for International Programs. The office includes Study Abroad,
English for Speakers of Other Languages (ESOL), and the international exchange program, which brings students from international universities
to Geneseo and sends Geneseo students to programs with which the college has established an exchange relationship. Following a 2010
re-organization, the OIP now includes the International Student and Scholars Services Office (ISSS), which provides services for students and
visiting scholars from abroad. This re-organization has made it possible for the personnel in the international programs to collaborate and avoid
duplicating efforts. For example, the Study Abroad Office and the ISSS Office are now better able to coordinate the visa process for exchange
students and visiting international faculty.

Co-curricular experiences
Geneseo ensures that students' "rich co-curricular life" complements their academic experiences through leadership training, civic engagement
opportunities, and academic ties within the residence halls. Attentive to the education of the whole student, the college uses co-curricular
programs not only to develop students' minds but also to foster their emotional well being, promote their physical fitness, and support their
spiritual explorations. Because the college is primarily residential, with 3.000 students living on campus and 2,000 living off campus within walking
distance, Geneseo truly teaches students both within and outside the classroom. By scheduling talks and seminars during the weekly common
hour, the college can also include the few commuting students who attend Geneseo in co-curricular experiences. A recent inventory of faculty and
staff collaborative efforts underscores Geneseo's commitment to bridging academic and co-curricular learning.

Leadership
The Geneseo Opportunities for Leadership Development (GOLD) workshop series has been nationally recognized for its breadth and depth in
leadership training. GOLD's mission is to prepare all students for leadership roles both at the college and in their local and global communities.
This comprehensive mission differentiates GOLD from many collegiate programs that train only students who are already in leadership positions
such as those in student government and athletics. The GOLD program offers over 300 workshops every academic year. By defining leadership
broadly and reaching a broad audience, GOLD is able to convey to students how important writing, speaking, and research skills are to their
future professions. In 50-minute interactive sessions, students participate in their own learning in workshops such as "Write for Success,"
"Presentation Skills," and "Listening Skills." In these workshops, students find practical applications for their academic skills.
"Leadership" at Geneseo also includes human relations skills: students can earn leadership certificates in diversity and volunteerism. Because the
workshops are taught by both faculty and college staff, students have the opportunity to interact with their professors in a less formal setting than
the classroom. But GOLD also provides a direct connection to some academic programs: the college librarians offer a research skills certificate,
and the School of Business requires all majors to complete 12 GOLD professional development events as a graduation requirement. In 2009-10,
the total attendance at GOLD programs was 5,650 (many students attend multiple programs). In 2011-12, as part of the college's sustainability
initiative, the GOLD program is offering 18 workshops in a new Jade Leadership in Sustainability Certificate.
In 2007, staff in the Access Opportunity Program created the Women's Leadership Institute to teach all female students, but particularly minority
and economically disadvantaged students, skills that will help them network and succeed in professional settings. The institute complements and
coordinates with GOLD while adding woman-centered support services and community service opportunities. It sponsors four large development
sessions with guest speakers each year. In 2008, AOP added the MILES program (Men Incorporating Leadership, Empowerment, and Service) to
provide an opportunity for young men to practice contributing to their communities, especially men who are first-generation college students.
In August 2010, the Vice President for Student and Campus Life convened a student leadership symposium shortly before the start of fall classes.
Bringing together athletic team captains, fraternity and sorority officers, resident advisors, college union managers, health guards, GOLD mentors,
and student government leaders, the symposium celebrated students' co-curricular achievements, sponsored a discussion of leadership and
ethics, and taught skills for bystander-intervention that the student leaders would re-teach, the next night, to all incoming students. That
re-teaching is part of the Stand Up for Geneseo program, which empowers students to intervene and assist each other in challenging situations.
"Stand Up" bystander intervention is also the foundation of the College's participation in anti-alcohol abuse programs, such as The Red
Watchband, and anti-sexual assault programs, including the 2010-11 Sexual Assault training workshops and March 2011 Sexual Assault Teach-in
, which brought together 280 students, faculty, and staff to address the problem of campus sexual assault.

Civic engagement
Two Geneseo co-curricular programs, both originating in the Center for Community, epitomize transformational learning. Livingston CARES and
Real World Geneseo have provided hundreds of students, staff, faculty, and community members the opportunity to consider the relationship
between "study" and "service." Since September 2005, Livingston CARES has been sending groups multiple times each year to Biloxi,
Mississippi, donating over 241,000 service hours, in order to provide assistance in the aftermath of Hurricane Katrina. In addition to bridging
relations between the campus and the Geneseo community ("Livingston" refers to New York's Livingston county, where the campus is located),
Livingston CARES has helped to connect students' academic and co-curricular lives through a Hurricane Katrina teach-in (fall 2005) and a course
— Engl 237, Hurricane Stories — developed by Professor Beth McCoy of the English Department. Students in Professor McCoy's course and
students who subsequently kept journals on their experiences in Biloxi "brought theory to practice" by relating events in Louisiana and Mississippi
to their academic studies in the Sociology of Race, Urban Sociology, the History of Civil Rights, and courses in Geography, including the study of
Galveston and its hurricane history. Students who have participated in one of the service trips have returned to campus transformed — not by a
new knowledge of how to hang drywall or scrape paint, but by the practices of ethics, economics, communication, and management.
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Real World Geneseo (RWG) combines a retreat and academic coursework to engage students in diversity-related topics, bringing together
students from different racial, ethnic, religious, economic, geographic, and sexual-orientation backgrounds to learn from each other and to
combine their experiences through class discussions led by professors from the departments of education, sociology, psychology, and
communicative disorders. Led by the Director of Multicultural Programs and Services, RWG grew out of work done by the President's Commission
for Diversity (composed of faculty, staff, and students) and the college's Working Group on Bringing Theory to Practice.
Students who have participated in RWG report that the RWG retreat personally challenged their thoughts, feelings, and beliefs about culture,
diversity, themselves, and others. When asked to indicate the ways in which their thoughts, feelings, and beliefs had been affected, students
reported that their thoughts and stereotypes about groups were challenged; that they became more tolerant, more accepting, and less judgmental
about others; that they became more willing to speak up about injustice and discrimination and more comfortable discussing issues of diversity;
and that they desired to learn more about other cultures and religions. The following table summarizes the results of two rounds of RWG
assessment. It indicates that RWG had a significant impact on each of the five civic engagement measures used.
Table 4: Students' Mean Scores on the Likelihood of Engaging in Diversity-Related Behaviors Before and After the Experiential Retreat
Diversity-related behaviors

RWG1
baseline

post

RWG2
baseline

post

Participate in groups/activities reflecting other cultural/ethnic backgrounds

3.21

4.43

2.64

3.82

Challenge others on racially/culturally derogatory comments

2.36

4.21

2.09

3.73

Make an effort to educate others about social issues

2.79

4.07

3.09

4.27

Make an effort to know individuals from diverse backgrounds

3.86

4.64

3.55

4.36

Socialize with someone of another race/ethnic group

4.43

4.71

3.82

4.64

Note: Scale based on 5-pt Likert scale ranging from 1-not at all likely to 5-very likely
Additional civic engagement activities, curricular and co-curricular, have arisen in the college community not only in response to administrative,
programming, and planning directives but also in conversation with student needs and desires. A notable example of such grassroots organization
is Geneseo's series of year-long teach-ins, events in which students, administrators, faculty, and staff come together for study and deliberative
discussion of a national issue with local impact. In 2007-08 scores of facilitators helped plan and carry out a conversation on Race and Campus
Culture; this four-hour teach-in held on the morning of a blizzard attracted over 400 college community members. In 2010-11, Melinda DuBois
(Director of Student Health and Counseling) and Associate Professor of Psychology Jennifer Katz organized the Sexual Assault Awareness
Teach-in with support from the president, provost, and vice president for student and campus life. From September 2010 onward, community
facilitators studied the problem of campus sexual assault in preparation for the March 6 discussion that, once again, attracted both a snowstorm
and hundreds of participants. Geneseo's teach-ins represent an innovative transformational practice in service to the college's mission of
developing "socially responsible citizens with skills and values important to the pursuit of an enriched life and success in the world."
Geneseo's teach-ins have built upon and reinforced other kinds of civic engagement activity and transformational learning at the college. For
example, the 2008 Race and Campus Culture teach-in followed a model created for the 2005 Hurricane Katrina teach-in, using a keynote
speaker, common readings, and breakout discussion sessions; and it drew on archival research into race and gender relations at Geneseo
conducted collaboratively by a faculty member and her students over several semesters. The 2008 gathering has in turn informed the planning for
campus events such as the annual Martin Luther King Jr. Commemoration. The teach-ins have engendered or influenced curricular developments
such as an experimental course on "Humanities and Disasters," offered through the Edgar Fellows Program, and an English department course
on "Hurricane Stories."

Residential
On a predominantly residential campus, it is important that the Office of Residence Life provide more than housing. Geneseo's residential
education program is built on the Student and Campus Life learning outcomes. Each building and house director is asked to take responsibility for
the co-curricular education of residents, whether in learning to lead a healthy lifestyle, become an ethical citizen, develop an aesthetic sensibility,
or create a sustainable world. (See 2009-10 Residence Life Annual Report, especially 12, 15) Between 2008 and 2010, three residential college
houses were begun at Geneseo: Dante House, a first-year community for Edgar Fellows, international students, and students who select the
house because they desire a small community that focuses serious students on global issues and service; Writers House, a residence for
students from all class years who enjoy the craft of writing, regardless of major; and EcoHouse, a college house begun through student initiative
for residents interested in issues of sustainability and social justice. Each house includes volunteer faculty and staff fellows who attend house
dinners, speak at events, enjoy programs with students, and help make connections between classroom and life. Dante House supported the
Edgar Fellows/Honors experimental course on food, a course that challenged students to discover the source and labor of food locally,
culminating in a soup-kitchen service project. Writers House has hosted visiting writers who stay in an apartment in the house for greater
proximity to students, offering workshops and individual critiques. EcoHouse worked with the college's Sustainability Task Force to sponsor Live
Green Day in 2011, a collective effort of students, staff, and faculty.
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Academic support
Teaching and Learning Center
Under the heading "academic support," Geneseo counts not only those services aimed directly at students, but also systematic support for faculty
seeking to develop creative pedagogies. Geneseo's Teaching and Learning Center is an incubator for transformational learning, providing an
informative environment in which faculty can experiment with changes in curriculum and teaching methods. The center highlights the creative
work of teachers and supports the pursuit of the scholarship of teaching. During 2010-11, the center sponsored a series of panels based on
George Kuh's inventory of high-impact educational experiences.
Preliminary assessment results indicate that a high percentage of faculty members are aware of the Teaching and Learning Center's programs.
Approximately half of those responding to a survey reported not having attended one of the center's events, but only 10 percent of those not
attending attributed their decision to lack of interest.

Computing and Information Technology
The Office of Computing and Information Technology (CIT) supports student learning and development by providing technology infrastructure and
facilities, information technology services, and support for students, faculty and staff. Since fall 2007, Geneseo has required incoming students to
arrive at Geneseo with a laptop computer, so that students, faculty, and staff can engage in learning that depends on classroom computing. The
laptop program also encourages students to develop essential computer skills and has established a campus culture in which faculty and staff are
increasingly willing and able to explore innovative and effective classroom and co-curricular uses of information technology.
Many laptop-friendly workspaces with wireless connectivity, power outlets, and shareable displays have been made available for individual and
collaborative work. Collaborative software tools such as the Confluence wiki (where the present self-study has been collaboratively composed)
and Google Apps for Education are also provided. All buildings, including residence halls, are 100 percent wireless. More than half of Geneseo
students report owning a wireless mobile device. Geneseo offers access to many of its online resources on mobile devices through its mobile site,
http://m.geneseo.edu. A virtual computing lab provides students access to Geneseo licensed software on their own computers from anywhere at
anytime.
Presentation technologies are available in all Geneseo learning spaces. Faculty can use an online learning management system, myCourses, to
post syllabi and other course documents; administer surveys, quizzes and tests; create discussion forums, wikis and blogs; receive and grade
assignments; post grades; and more. In the four years that myCourses has been available, faculty use has grown from 34 to 66 percent. Over the
summer, students can take fully online courses provided through myCourses over the summer: 30 such courses were offered in summer 2011.
Workshops and training in the use of myCourses are provided to faculty throughout the year; a teaching academy is offered each spring for those
professors who teach online in the summer.
In the past five years, CIT has
made presentation technologies available in all Geneseo learning spaces
outfitted 22 labs and learning centers in the new Integrated Sciences Center
opened the Innovation Center (in Milne Library) to support video editing, slide scanning, digital and audio editing, large bed scanning and
media duplication
implemented the student notebook (laptop) requirement and increased support services
obtained, trained faculty on, and implemented myCourses
obtained a campus agreement with Microsoft Coroporation providing all students, faculty, and staff with Microsoft Office licensing
created a 60-"seat" virtual computer lab
supported online summer courses for students and an online teaching academy to train faculty
provided access to many of its online resources on mobile devices through m.geneseo.edu
Computing and Information Technology has supported student learning and development through co-curricular assistance with computers and
technology skills. CIT runs computer labs throughout campus and staffs both a virtual and a human help and service desk in South Hall. Since the
college's adoption of the laptop initiative, CIT has provided support for faculty wishing to incorporate more student-centered technology in their
courses.

Milne Library
Geneseo's Milne Library combines a physical collection of over 500,000 books and journals with electronic resources (ranging from millions of
online articles and over 2.4 million ebooks) and an outstanding interlibrary loan system (Information Delivery Services, or IDS).
The library complements academic coursework with access to collections and services, including guidance in research and technology skills.
During the past 10 years, changes in access to collections and in information resources have dramatically altered the library's collection-building
priorities and strategies.
Students' and faculty's increased need for access to a wider range of materials has meant more borrowing from other institutions and has
made an efficient interlibrary loan system a necessity.
This need necessitated a more effective user-driven purchase request system to build Milne's own collections. To accomplish the most
from buy-borrow strategies, and to incorporate free ebooks from Google Books and Hathi Trust, Geneseo developed the GIST
acquisitions-ILL tools.
Licensed electronic resources are evaluated each May to assess alignment with curriculum changes and faculty and student needs in the
classroom.
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Quantitative data such as cost-per-use, undergraduate enrollment, and materials expenditures drive decisions about effective allocation
of resources.
Geneseo formed the IDS Project, a statewide library cooperative in New York that has grown form 12 libraries in 2004 to 65 libraries in
2011, and that was awarded the 2008 Rethinking Resource Sharing Award for its innovative strategies, technology, and mentor program.
As it balances an increase in borrowing with user-driven selection, Milne Library has seen an increase in the acquisition and circulation of these
items. Recent data show that 71 percent of student purchase requests circulate at least one to two times once they are bought and added to the
collection.
Over the past 10 years, Milne Library has changed its use of space, its interactions with patrons, and its approach to instruction. The library is
constantly filled with students: about 4,000 visitors enter per day during the school year. With more studying options replacing the traditional
carrel, students use group areas across the main floor of the library to continue out-of-class discussions, complete assignments, and prepare for
exams. Responding to student survey results and to informal student feedback received from suggestions on whiteboards, the library has added
group study space and increased the availability of electrical outlets.
The reference and circulation desks have been replaced by a single service desk providing one-stop access to circulation services, research help,
and technology assistance. As the library's New Directions study indicates, students have quickly learned to navigate the service desks to get
what they need. Students can check out books but also consult reserve readings and borrow laptops, cameras, calculators, ebook readers, and
other equipment to support academic endeavors. Reference consultations take place in a quieter and more private space. Students are highly
satisfied with the new arrangement, and statistics indicate that the number of in-depth, lengthy questions answered is increasing. Librarians now
have more time for more complex reference questions and spending less time on simple questions (regarding location of materials and events, for
example) that can be answered by support staff. Librarians recently began offering IM chat for reference questions; its use increased 28 percent
2009-10 to 2010-11.
Milne Library is not simply a place for students to visit; the library provides high-tech classroom space for regularly scheduled courses. Ten years
ago, Milne Library had one classroom; today, it has three campus classrooms, two library classrooms, and the Teaching and Learning Center
classroom. The Milne 105 classroom is primarily dedicated to the required first-year general education writing seminar (Intd 105); its projector,
walls of white boards, and tables-chairs combinations allow for a variety of pedagogical approaches to the teaching of writing, including group
work, lecture, and peer editing. Courses in many disciplines (including history, anthropology, sociology, and psychology) use the Milne
classrooms, where students have immediate access to tools that enable them to integrate research into their class discussions. The library has
used its exhibit space to host art, informational exhibits, and poster displays of undergraduate research.
Milne classrooms are also used for research or technology skills instruction by librarians in classes. Librarians work collaboratively with faculty to
set up individualized instruction for courses across the curriculum or to integrate useful technology skills and web services. Each section of Intd
105 includes at least one instructional session on library research, and approximately 37 percent of sections return for additional sessions with a
librarian. These sessions focus on skills students need in their first years at Geneseo, as determined by formative and summative assessment of
student research skills. The past decade has seen a dramatic increase in the number of faculty-librarian teaching partnerships embedding
advanced research or technology skills into course content. These partnerships now reach students in 44 percent of campus departments.
Libraries in general have faced great changes in the last 10 years. Milne's successful transition during this time has included changes with very
local benefits (for example, the installation of the first SUNY in-library café) and very widespread ones, such as the building of a library
community, through IDS, that shares strategies, systems, and best practices developed at Milne to improve resource sharing and library
instruction in our region.
The library recently collaborated with the Office of Computing and Information Technology to provide an up-to-date digital media lab in the library,
and it is launching an online foreign language learning subscription service to the campus. The changes implemented by Milne Library have kept
pace with the resource and space needs connected with transformational learning. In the year ahead, there are plans for additional services like
project management and digital scholarship. Collaboration across learning and research communities remains one of the focal points that keeps
Milne Library vibrant and critical to the college.

Student outcomes
Earned doctorates
Success in graduate school is one indicator of the effectiveness of Geneseo's educational programs. According to the 2009 Survey of Earned
Doctorates, Geneseo ranked eighth in the nation among Master's schools in the number of doctorates earned by alumni from 2000 to 2009. It
ranked third in the nation among Master's degree schools as a baccalaureate source of STEM field doctorates.
Looking at the number of graduates over the same time period, 4 percent of graduates completed research doctorates. The other schools in the
top 20 averaged a 2 percent doctoral completion rate.
Within the SUNY system, Geneseo leads the comprehensive schools in the number of doctorates earned by alumni over the past 10 years; the
other comprehensives averaged 152 doctoral alumni compared to Geneseo's 437 alumni doctorate recipients. Although Geneseo does not have
as many alumni doctorates as the SUNY university centers, the rate at which Geneseo alumni earn their doctorates exceeds that of the university
centers; on average, 3 percent of university center alumni earn their doctorate compared to Geneseo's 4 percent.

Student perceptions
Because students are Geneseo's most important constituents, it is appropriate to ask whether they believe that we are achieving our primary
mission and goals, providing them with the intellectual, social, personal, and professional tools necessary to succeed and contribute meaningfully
to society.
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The results of the last three annual senior surveys (2008-10) suggest that they do:
96-98 percent of students affirmed that Geneseo provided them with intellectual and educational growth.
More than 93 percent indicated that they experienced social and personal growth.
80-82 percent agreed that they experienced vocational and professional growth.
These percentages have increased each year since 2008.
A principal component of Geneseo's mission is to provide a rigorous and challenging curriculum. In the 2010 annual senior survey, the vast
majority of seniors were either very satisfied or satisfied with the "extent of intellectual challenge in [their] courses." From 2003 to 2010, between
93 and 98 percent were either very satisfied or satisfied, and 94-97 percent felt that the "extent of academic rigor in [their] major" was either
excellent or good. Geneseo also rated slightly better in comparison to other New York state colleges when it came to another central aspect of the
college's mission, "provid[ing] students with skills and values necessary for enriched and successful life." When asked in 2009 if they had been
helped in "acquiring the knowledge and skills for intellectual growth throughout [their lives]," Geneseo students rated the college 3.85 on a 5-point
scale (5 = strongly agree), up from 3.79 in 2003 and highter than the 3.57 and 3.63 for the other category of colleges in the survey. (Geneseo
ranked first among 24 state operated colleges.) Similarly, Geneseo scored higher when students were asked to rate their agreement with
"Acquiring the knowledge and skills for further academic study": 3.88 (up from 3.78 in 2003), compared to 3.58 (other state-operated colleges)
and 3.62 (other SUNY comprehensive colleges). Again, Geneseo ranked first among 24 state operated colleges.
Others notable areas in which Geneseo received favorable responses from students included:
being required to think critically; developing leadership skills
receiving quality instruction as well as opportunities outside the classroom for academic interaction between students and faculty
receiving substantial and useful faculty criticism on academic work
having access to faculty members within undergraduate majors
experiencing communication between faculty members and undergraduates about student needs, concerns, and suggestions
When students were asked about their most positive experience (for example, on the recent senior survey), popular responses were:
research with faculty
study abroad experiences
experiences with people of different backgrounds/viewpoints
co-curricular experiences such as the GOLD leadership program
These experiences all fall under the heading of "high-impact" learning as defined by George Kuh.

Alumni and employer perceptions
In 2010, Geneseo surveyed alumni and their employers by distributing 4,164 alumni questionnaires and 250 employer questionnaires (response
rate = 12.4 percent). Although the response rates for these surveys were relatively low, the responses were consistent with those described
above and indicate that Geneseo does, in fact, "develop students with skills and values important for success in the world and an enriched life."
94 percent of alumni respondents rated their academic experience as good or excellent, with the majority choosing the "excellent"
category.
87 percent viewed the social experience as good to excellent, again with a majority choosing the excellent category.
Evaluations of the cultural experience were somewhat lower, with 62 percent of respondents rating their experience in the good or
excellent range.
82 percent rated their preparation for their current position as good or excellent.
89 percent viewed their preparation for graduate study as good or excellent.
This last measure is particularly important in view of the fact that 49 percent of Geneseo's students go on to graduate study (compared with a
national average of 21 percent).
The employer survey was conducted to measure the occupational dimension of success. It inquired about employer satisfaction with Geneseo
graduates by comparison to other college graduates that employers hired. Employers' satisfaction was measured by their perception of the
student's job performance and their willingness to hire the graduate again or promote the graduate to a higher position. In addition, employers
were asked to rate Geneseo graduates' educational preparation, skills preparation, and application of skills on the job by comparison to other
college graduates.
In the survey, Geneseo students' knowledge and skills were perceived as "excellent" or "good" by comparison to those of other college graduates.
However, Geneseo students' application of knowledge and skills received a lower comparative ranking.
These results suggest that the link between "theory" and "practice" could be tightened by providing Geneseo students with more opportunities for
application of the knowledge they gain in their classes or by shifting the balance of student course work that stresses knowledge towards
higher-level coursework where more opportunities for the application of knowledge are provided.

Tracking high-impact experiences
As should be clear by now, there are many high-impact activities taking place at Geneseo: summer research, paid research during the academic
year, directed study and independent research courses for academic credit, participation in GREAT Day scholarly activities and presentations,
service learning courses, and the GOLD leadership program, to name a few. However, such activities sometimes escape official notice because
they may not carry academic credit and are not always included on an academic transcript. Moreover, the college has no way to keep track of
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these activities for assessment purposes. To address both these issues, Geneseo is taking two measures: developing both a new category of
high-impact learning courses and a supplemental transcript that will be awarded upon graduation.
The high-impact (a.k.a. extreme learning) courses will carry a special prefix, XLrn, and will be listed with a descriptive title. These courses are
specifically designed to achieve transformational outcomes and were developed with grant support from the national Bringing Theory to Practice
project. To qualify for the "extreme learning" label, a course must include a central interactive experience, service learning, and academic
engagement. The pilot extreme learning course is Real World Geneseo. Additional course proposals include Understanding Sustainability Issues
in the U.S. and Nicaragua, Diversity and Inclusion in Early Childhood Classrooms, A Court Street Pilgrimage, The Thoreau-Harding Project, and
Engaging the Millennial Generation as Catalysts in Urban Revitalization.
The supplemental transcript will include extreme learning courses and other courses that may or may not carry academic credit. All research
activities will be listed with specific course prefixes and numbers. Our current policy is not to award academic credit for undergraduate research
that is funded. Funded research, while an extremely valuable and rewarding experience for our students, is not mentioned or recognized officially
in any of the college documents except the grant proposal and related reports. The supplemental transcript will include these types of activities
and will facilitate gathering data about high-impact learning for assessment purposes. This system is currently under development, and the
college expects to begin offering the new extreme learning courses in 2012.

Conclusions and recommendations
Strengths and challenges
One of Geneseo's great strengths is the widespread student participation in high-impact individualized learning. However, it is necessary to
nurture these opportunities and take care that they remain available in the future: some departments (such as biology) already face more demand
for student research opportunities than their faculty can provide, and Geneseo's geographical isolation limits the number of nearby internships.
Wide participation in study abroad is another of Geneseo's outstanding successes, but one that requires considerable financial resources from
students and that may in practice be available only to a portion of the student community. It would be financially unrealistic to make study abroad
a requirement for all students at the college or even all students in certain programs.
Geneseo's commitment to transformational learning is exemplified by the college's support of service learning, but with fewer than two percent of
courses including service learning in their syllabi, the college needs to examine and possibly reassign some of its current resources to support
faculty who wish to increase the community partnerships vital to such experiences.
Straitened financial circumstances bring a corresponding challenge, namely to ensure that faculty continue to have the time and physical
resources to support small class sections in key transformational courses, and to participate in the college's "incubators," pushing the resulting
learning experiences into the curriculum at large.
Integration of different programs, particularly general education and majors, is generally good but can improve.

Recommendations
Geneseo's educational programs, whether formal or informal, are woven through the lives of students and staff to create a truly transformational
community. Each individual experiences this community in his or her own way: in classrooms, living spaces, and laboratories; through learning
relationships maintained face-to-face, on-line, or overseas. However, several actions are necessary to maintain and further improve this
environment. Geneseo should:
1. Examine how general education requirements support other programs, particularly majors. This will be particularly important if the
college makes sweeping changes to the general education program.
2. Examine the current requirement that general education courses must be elected outside (first) majors. Revisions to general
education provide a natural opportunity to do this.
3. Support faculty who make changes in curricular offerings. This support should be provided both for changes in the major and in the
college's approach to general education.
4. Formally assess distance learning apart from academic program assessments. Geneseo has not offered distance learning courses
for a long enough period to have conducted such assessment beyond the preliminary data collected since 2009.
5. Institute a distance learning technology fee.
6. Involve librarians in curricular development. This will take advantage of the innovations in research instruction developed by Milne
librarians as the college redevelops general education.
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3 - Student Success
Summary
Geneseo attracts, supports, and retains an increasingly excellent body of students who grow intellectually, physically,
psychologically, and socially in a safe, secure campus environment. The college has made strides in its effort to promote
understanding of diversity, but in this area, there is still work to be done.
Standards addressed in this chapter
8 — Student Admissions and Retention
9 — Student Support Services
6 — Integrity (also addressed in Chapter 5)

Introduction
Geneseo provides students with an integrated mix of programs and services designed to support their success as whole persons. Faculty, staff,
and students take seriously the college mission to "combine a rigorous curriculum and a rich co-curricular life to create a learning-centered
environment." Their collaborative efforts have created a college culture that promotes transformational learning; students grow intellectually,
physically, psychologically, and socially. This culture provides a safe, secure environment, assuring that students can progress through their
programs and acquire the developmental growth required for them to become responsible citizens who are successful in their careers and
personal lives.
Through its admissions processes, Geneseo works to identify students who not only exhibit strong
academic potential but also a desire to challenge their perspectives by seeking out alternative expressions
of meaning. Geneseo realizes that once these students are admitted, it is the institution's responsibility to
provide student support programs that adhere to the highest ethical standards and enable students to
achieve their personal goals as well as those defined by Geneseo's mission statement. Thus, Geneseo has
committed to providing its students with extra-curricular opportunities and experiences that allow them to
test the boundaries of their perceptions and expand them as an extension of and complement to their
formal academic experience. Our success at providing these programs can be measured by our ability to
retain students and the degree of satisfaction with their education expressed by alumni and their employers.
The following discussion reviews how the admissions and student support offices foster academic engagement, personal development, and civic
engagement. It also examines how well these offices exemplify and practice the qualities of integrity that Geneseo espouses and wishes to
develop in its students.

Supporting entering and new students
Admission to Geneseo
The admission process selects students who will benefit from Geneseo and from one another. The three avenues of admission, including the
general admission process, the Access Opportunity Programs (AOP), and International Student and Scholar Services (ISSS), work together to
select motivated students who provide geographic, racial, ethnic, and cultural diversity that enriches the learning environment.
In 2000, 26 percent of entering first-year students achieved high school average of 95 or higher; in 2009, that percentage rose to 45 percent. SAT
scores have risen over 100 points in the same amount of time. This improvement results from the success of the admissions office in promoting
Geneseo's mission as a highly selective liberal arts college — one described by the New York Times as the "gem" in the SUNY system. In
addition to a strong high school average and SAT scores, Geneseo requires essays from students and parents alike in order to get a more
complete perspective on students and their personalities and accomplishments. Admissions also pays close attention to applicants' co-curricular
activities and their service to others. The staff of the Office of Admissions understands that applicants who have endeavored to develop
holistically will be the most likely to thrive at Geneseo.
As noted in Chapter 1, the college has sought to diversify the student population. As part of this effort, the college has diversified the geographic
origins of its student population. In 2001, the majority of our student body came from the rural counties of the Genesee Valley and other
communities in Western New York (34 percent and 19 percent, respectively); however, over the last decade, the college has increased the
numbers of students coming from the state's downstate regions, including New York City and Long Island. In 2004, students from Long Island
made up 11 percent of the student body, but by 2010, that percentage had increased to 18 percent, with the number of students from New York
City increasing from 5 percent in 2004 to 7 percent in 2010. Despite substantial financial and regulatory obstacles, there has been a small but
significant increase in the percentage of out-of-state students from 1.1 percent to 1.8 percent over the last decade (Fact Book).
The proportion of new students who have transferred from another institution has increased in the past five years from approximately 27 percent
in 2004-05 to 37 percent in 2010-11. This increase is attributable to the college's recent introduction of the Guaranteed Admission Program
(GAP), whereby applicants for admission to the fall term who are placed on the wait list are offered deferred admission to their choice of the
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following spring or fall. Students who choose the GAP option typically study elsewhere for one or two semesters and are thus classified as
transfer students. (The guarantee is contingent upon achieving a grade point average of 3.0 or higher.) Last year, 186 GAP students enrolled in
either the fall or spring term.
The admissions office works closely and individually with transfer students to ensure that students understand what they must accomplish in order
to graduate in a timely manner. Effective November 2010, SUNY System Administration has implemented a transfer mobility program among the
64 SUNY campuses. The Office of the Registrar, Office of the Dean, and Office of Admissions at Geneseo make special efforts to guarantee that
students transferring from colleges within the system receive a full appraisal of credits earned and a complete academic plan before they decide
to enroll at Geneseo. A new program, You Belong, is designed specifically to aid transfer students in making the adjustment to the college.

Admission through Access Opportunity Programs and International Student and Scholar
Services
Working closely with the Office of Admissions, the Access Opportunity Programs (AOP) identify academically talented students who are able and
willing to make a unique contribution to Geneseo's community of learners. Geneseo AOP provides students who are under-represented in
post-secondary education a way to fulfill their aspiration for higher education. The program also provides the college a means of diversifying its
student body. Populations served include adult learners, students who have moved to the U.S. within the past six years, and under-represented
students. The programs united under AOP – the Transitional Opportunity Program (TOP) and the Educational Opportunity Program (EOP) —
serve different segments of society but are similar in providing educational access opportunities and academic support services to all participants.
AOP personnel seek to foster individuality, personal responsibility, initiative, determination, and effort in their students across all academic and
personal endeavors.
Because AOP admits students who do not meet the general admission requirements for SUNY Geneseo (strong high school averages and SAT
scores), it is important that these students demonstrate the psychosocial skills necessary to succeed in Geneseo's highly competitive
environment. These skills, combined with the programs' special support services, allow AOP students to compete academically and take
advantage of opportunities for personal transformation. The director of AOP reviews all AOP applications to ensure consistency in the review
process and ensure that the incoming class reflects the ethnic, racial, and geographic diversity of New York State.
Like the Access Opportunity Programs, International Student and Scholar Services (ISSS) works closely with the Office of Admissions to attract
international students who seek to explore the many opportunities available to them at a public liberal arts college such as Geneseo. ISSS has
been increasingly successful in attracting such students, nearly doubling its enrollment to 105 in the past few years despite the economic
constraints faced by potential students. Students in the ISSS program have achieved high GPAs on average and have participated significantly in
the social and co-curricular life of the campus. Each year, more of them participate in our local study abroad programs. In its admissions process,
ISSS adheres overall to the standards expected of the general applicant population. The success of the students in this program is a testament to
the care taken to admit students who will contribute to the campus even as they excel academically.

Admissions challenges
The major admissions challenges faced by the college include competition for students from institutions that offer more financial inducements, a
declining pool of potential applicants in New York State, and a low return on investment for efforts to recruit students from other states. Geneseo's
success in attracting highly qualified students has been hard won and has been accomplished despite the fact that only 36 need-based
scholarships are offered to entering students. That students elect to attend Geneseo without the enticing scholarships and discount packages
offered by many competitors suggests that they have made their decision based on the quality of Geneseo's liberal arts education. However,
those competitors' continuing and increased use of financial inducements has begun to take a toll; yield rates have slipped from 29 percent to 24
percent over the last few years.
The admissions office expects to see seven continuous years of decline in the number of graduates from New York State high schools. The
number of minority graduates is expected to decline at the same rate. (Nevertheless, the college now enrolls a higher percentage of
underrepresented students in its new student class — 25 percent — than ever before.) The declining population of New York State high school
graduates presents a challenge to the college, since historically 96 percent of Geneseo's students have come from within the state. Although
many SUNY schools are seeing increased out-of-state enrollment, Geneseo's efforts in this direction have shown a minimal return on investment
that is somewhat discouraging.
In light of significant reductions in funding for recruitment activities, Geneseo has chosen to redouble efforts at recruiting talent students from
within New York. The current plan calls for continued recruitment across the state and increased emphasis on the metropolitan area of New York
City, where the decline in high school graduates is not expected to be as precipitous as it will be upstate.

Orientation
Students are introduced to Geneseo through a variety of programs designed to guarantee a smooth transition into the college's academic and
social life. These programs help students explore opportunities for personal reflection and growth, civic engagement, spiritual fulfillment, and the
improvement of physical well-being. They also help students learn to manage financial and other practical challenges of college life. Geneseo
offers a holistic orientation that enables students to think about themselves, others, and ideas in multi-dimensional ways, in keeping with the
general outlook fostered by a liberal arts education.
The orientation program is coordinated by the Office of the Dean (Academic Affairs) and the Office of the Dean of Students. Geneseo offers
orientation sessions to all students entering Geneseo for the first time in the form of two transfer and five first-year sessions in the summer, one
session in January, and a shorter session during the Weeks of Welcome for students who are unable to attend a summer session.
The academic aspects of orientation — including credit assessment, introduction to disciplines, and first-time advisement and registration — are
coordinated by the Director of New Student Advisement. Transfer credits and placement test results are evaluated individually. While the process
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is cumbersome, it has been streamlined through the adoption of an electronic database of transfer equivalent courses and the addition of all
student academic files to the graduation requirements database (WebCapp).
During orientation, a faculty advisor provides academic guidance and sees each student through online registration. The advisement director
provides individualized, sustained advisement to students in academic difficulty and provides special workshops for students who have not yet
declared a major. The Associate Dean of Students leads a discussion of activities, responsibilities, and services, and an information fair orients
students to the community.
In recognition of the special needs of transfer students, the college runs two transfer orientation days in the summer and one in January. Student
evaluations of these sessions are highly positive. Transfer students can see online how their earned credits will be articulated with Geneseo's
courses and requirements through the aforementioned transfer equivalency database in KnightWeb (Geneseo's online registration and records
system). Any course taken by any student anywhere and transferred to Geneseo is entered in the database, so future students who transfer the
same course may find the articulation.
A four-week education/socialization curriculum offered by the Access Opportunity Programs has achieved very positive results for the students in
those programs. In 2010, budget constraints forced the reduction of this offering to a single week. The results were not positive, and the four-week
schedule was resumed in summer 2011. AOP students also participate in one of the two-day summer orientation sessions. The International
Studies and Scholars program runs a separate, five-day orientation before the semester begins.
Student and parent evaluations of orientation have been very positive on the whole, although some students comment that the time devoted to
academic advising and registration is too brief. The number of students who do not attend registration has slowly increased over the past five
years; the Office of the Dean registers these students and offers them a two-hour mini-orientation before classes begin. However, non-attendance
impedes one objective of orientation: to bring various and diverse student constituencies together and build a sense of connectedness. In
response to this concern, and in an effort to explore the possibility of doing more, through orientation, to strengthen students' core academic skills,
alternatives to the current orientation system are being discussed. In 2010, Provost Long and Vice President Bonfiglio jointly commissioned the
Orientation Task Force to review the effectiveness of orientation and other aspects of first-year programs. The resulting recommendations are
under review.

First-year programs
Geneseo initiated the Summer Reading Program in 2004. However, the program was suspended in fall 2010 after faculty participation and
funding to support the program dwindled. To date, no plans have been made to re-structure this program. Another first-year program, the
first-year interdisciplinary seminars, was suspended after 2007 due to declining funding. The first-year seminar was an elective course; with their
resources stretched to the limit, few departments could commit faculty members to teaching it.
Mathematics, biology, chemistry, geological science, and physics all run their own first-year experience seminars for majors. One study of Biol
128 indicates that first-year seminars explaining the practice of the discipline provide a valuable foundation for new students entering majors in
the sciences. Unfortunately, it is difficult to offer such courses consistently when staffing is limited by tight finances.
One remarkable success is the Freshman Seminar Adirondack Program offered in the summer, which combines an outdoor camping experience
with academic work. The summer program is successful because it integrates an introduction to academic work at the college level with an
excellent faculty/student ratio and a unique learning environment. Enrollment in this summer freshman seminar has remained healthy; student
assessments of the program are excellent. Such summer programs are well worth expanding if the funds, sites, and faculty become available. In
its report, the Orientation Task Force recommended that the first-year seminar and summer reading programs be reinstated; however, it also
recommended that the structure of the programs be re-conceived in order to ensure faculty buy-in and integration into the college fabric in a more
far-reaching, consistent, and thematic fashion. The newly appointed Director of First-Year Programs has already begun to collaborate with both
the Office of Admissions and the Office of the Dean to create innovative programs to enhance the experience of Geneseo's new-student
population.
Geneseo has incorporated a number of high-impact transformational practices into students' first year at the college, mainly through Intd 105, the
required first-year general education course on critical writing and reading. Intd 105 provides a shared introductory experience; the course is, by
its nature, writing intensive; sections are seminar-size. Departures from these ideals are inevitable, but minor: some transfer students bring a
course similar to Intd 105 from a previous institution and thus do not take the course here; a handful of students are allowed to take the course
later than the first year; and section sizes have fluctuated over the years. The course is generally capped at 22 students; there has been limited
success in trying to reduce the cap to 19. (Master Schedule Archives.) Enrollment is higher in the fall (usually 22) than the spring (usually 20).

Residence Life
Consistent with the mission of the office and the ideal of transformational learning, Residence Life has developed programs to help students
become integrated into campus and integrate their experiences on it. First- and second-year students are required to live on campus; they have a
variety of living experiences to choose from. These include standard dormitory rooms, apartment-style townhouses, and three theme-based
residence halls known as residential college houses (RC's). The themes represented in the RC houses are civic engagement (Dante House),
writing (Writers House), and sustainability and social justice (EcoHouse). The Residence Life staff is soliciting student opinions for developing
additional such houses. The matching of students to their desired environment has been largely successful.
Residence Life has been instrumental in developing transitional programs for students in collaboration with academic offices, integrating
academics into the residence halls through its inclusion of faculty and staff in its programs. "You Belong," an advisement program designed to
assist with the academic and social transition of transfer students, was introduced in 2009. The program has won awards at the state level and
national attention in a featured highlight in the American College Personnel Association e-newsletter. Residence Life also offers pre-registration
advising sessions in the residence halls each semester in cooperation with the Office of the Dean of Curriculum and Student Services. The
college plans to continue its development of theme-based residential facilities over the next few years. Programming developed through a
collaboration between Residential Life and the Office of the Dean of Curriculum and Student Services is also expanding.
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Financial Aid
The Office of Financial Aid helps ensure that all students admitted to Geneseo have access to a transformational education by connecting those
in financial need with available resources. The office works closely with students and families to explore such resources as federal and state
grants, scholarships, student loans, and student employment. The office also offers advice on alternative loans, payment plans, and outside
scholarship opportunities. Approximately 60 percent of Geneseo students receive need-based financial aid, though the college does not itself
award aid based on either need or merit.
Geneseo scholarships are needed to assist students who qualify for state and federal assistance and those who do not. Both the Office of
Financial Aid and the Office of Admissions are concerned that the lack of such scholarships is impeding efforts to attract the most talented
students.
The financial aid office has been particularly successful at informing students and other offices about changes in state and federal financial aid
policy. This cooperation has helped reduce the number of advising errors related to financial aid and student enrollment issues, and it has helped
the college retain students despite a particularly difficult economic environment.

Supporting students' academic engagement and personal development
Advisement
Dean of Curriculum and Academic Services
The Office of the Dean is charged with evaluating transfer credits relevant to the Geneseo curriculum, organizing initial advisement of new
students, and maintaining the college's standards of academic performance. Students who fail to meet the academic standards are placed on
probation or dismissed from the college. The office assists students in academic difficulty and guides them through the appeals procedures
necessary to petition for special consideration or resolve issues relevant to their academic performance. The office also oversees the readmission
of students. From one perspective, the office functions as an "academic triage" center, fielding telephone calls and walk-in visits from faculty,
students, staff, and administrators. Collectively, the deans in this office have approximately 700 scheduled appointments per semester. While
most students meet with a professional staff member from the Office of the Dean once or twice to clarify an academic issue, others have weekly,
bi-weekly, or monthly scheduled appointments in an effort to keep them focused on their academic programs. On any given day in the dean's
office, many students also receive help in informal interactions that are not officially documented.
Over the past five years, the Office of the Dean has worked to develop program assessments whose analysis has profoundly affected
decision-making. For example, assessing the needs of transfer students led to cooperation with the Office of Residential Life on their "You
Belong" series to better orient transfer students, as well as to the creation of the Transfer Articulation Database. A massive database tracking the
academic history and subsequent performance of transfer students has allowed the college to communicate data on the success of transfer
students to primary feeder institutions. The office has purchased a kiosk where any student who visits dean's office staff, including staff of the
Office of Disability Services, can take a satisfaction survey. The kiosk's close proximity to the Office of Study Abroad will allow that office to use its
capabilities as well. The Office of the Dean periodically surveys students on advisement satisfaction, providing valuable information about the
success of various advisement initiatives. In spring 2011, a survey on registration issues was also conducted for the first time; the results will
generate further enhancements to the system this year.
Although the Office of the Dean has not been designated as the primary coordinator of advisement activities on campus, it is responsible for new
student advisement, particularly as concerns orientation and first-year registration. In addition, it is the de facto advisement hub for all constituents
of the college and gives the final word on matters of academic policy and procedure. While the different offices involved in advisement collaborate
well for the promotion of advisement activities, some logistical and organizational difficulties could be addressed through centralization. In the last
round of budget cuts, the office lost its rotating associate dean position. The Office of the Dean has developed somewhat haphazardly over the
years in response to changing campus needs. (Both the Office of the Registrar and the Office of Disability Services report to the Dean of
Curriculum and Academic Services.) In this context, the provost is rethinking the function of the office.

Faculty advising
The faculty are the principal student advisors of the college. Academic units assign advisees to full-time faculty, and in many cases faculty
volunteer to serve in an advisory capacity to numerous clubs and organizations on campus. Students who have declared a major are assigned to
an adviser in the major department and may switch advisers if another faculty member is a more suitable adviser for the student's interests. Those
who have not yet declared a major are assigned an adviser by the Office of the Dean. Continuing students may self-advise; however, students are
encouraged to consult with their advisors on a regular basis. Only those who are on academic probation, are new students, or who have been
admitted through the AOP program are required to see an advisor before they register. The Office of the Dean is currently developing online
interactive advisement tutorials for both students and faculty.
Geneseo's last self-study reported that despite substantial faculty involvement in academic and co-curricular advisement, students expressed
"dissatisfaction with the value of information provided by advisors" (SUNY Alumni Outcomes survey, 1999). In the same report, a senior survey
showed that students were satisfied with the helpfulness and accessibility of faculty. A recommendation of the self-study was to establish
"outcomes and assessment procedures for academic advising." Later results from the Student Opinion Survey (SOS) and the National Survey of
Student Engagement (NSSE) indicated that students rate their advisement experience as generally unsatisfactory and that Geneseo ranked lower
than comparable SUNY institutions on advisement.
In an effort to understand the nature and scope of the problem, former Provost Katherine Conway-Turner commissioned an advisement task force
in 2006 to examine the system of advisement at Geneseo. The task force concluded that "a college-wide problem does not exist within the
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present advisement system at Geneseo"; however, it concluded that career advisement is an area of weakness and recommended that advising
shift from a prescriptive assessment of progress to a developmental approach focused on achievement of educational, career, and life goals. A
final report was published in 2007 containing a series of recommendations to improve the general quality of advisement on campus. Chief among
there were:
promotion and support of advisement as a campus priority by college administration
explicit consideration of advisement as a subcategory of teaching in faculty evaluations
department development of strategies and self-assessment to improve advisement practices
faculty involvement in workshops and other means to improve their skills
The task force asserted that "more comprehensive policy and practices" need to be communicated to all parties involved in the advisement
process at Geneseo.
Some progress has been made on the task force recommendations. The formal advisement period for registration has been lengthened, and
many improvements have been made to the online registration system. For example, before 2009 students registered during a one-to-several
week period and could not change their schedules until the first week of classes. Though a source of frustration to some students, this process
prevented excessive movement into and out of classes and protected faculty from being pestered with requests to enter closed classes. As of fall
2009, the registration period has remained open longer, but students cannot overload until the first week of classes. The policy provides more
flexibility to students while continuing to shield faculty from student appeals. The added flexibility allows students more opportunity to structure
class schedules aligned with the the recommendations that they have been given by their advisers.
The Office of the Dean has actively encouraged students through emails, personal appeals, and one-on-one sessions to meet with their advisors.
At the same time, faculty development opportunities for new and continuing faculty have helped to improve faculty commitment to advisement.
Student Opinion Survey results from 2010 indicate that students are more satisfied with their advisement experience than they were three years
ago. However, much remains to be accomplished. One recommendation of the Provost's Task Force on Advising (2007) was to purchase
software designed specifically for advisement functions across offices on campus. To that end, SUNY System Administration has licensed
DegreeWorks, which will be implemented in 2011-12. The Office of the Dean is working with various departments across campus to develop
online training modules with DegreeWorks for faculty and other staff advisors.
The recommendations of the advising task force have not all been carried out; if faculty are to realize the transformative potential of what Donald
Harward has called eudemonic learning ("the fuller realization of the learner, the actualizing of the person’s potential — classically to achieve
individual well-being and happiness"), advisement processes will require more attention from the college. Fortunately, the task force also
discovered that a large majority (83 percent) of faculty believe that advisement is an appropriate use of their time and believe in providing
thorough academic advisement.

Tutoring
There is no central office coordinating the tutoring that serves students across multiple departments and programs. Nor, with the exception of the
Supplemental Instruction Program (which originated in the Access Opportunity Programs (AOP), has there been any consistent assessment of
the effectiveness of learning centers or tutoring activities. Learning centers in mathematics, biology, chemistry, computer science, physics and
geology are well attended, but the tutoring there is restricted mainly to students in first-year courses, many of which are for general education. For
assistance with other courses, departments keep informal lists of student tutors. The English department's Writing Learning Center, operated by
trained tutors, stands apart in this respect. AOP, too, uses paid, trained tutors, and the office maintains a comprehensive tutoring program.
There was a short-lived attempt to address the needs of English as a Second Language students with the creation of an ESL Center.
Unfortunately, this center became an early victim of the recent budget cuts.
With coordination provided by the Office of the Provost, in 2010-11 Milne Library, the English department, AOP, and and the Office of Disability
Services created a one-stop instructional support center, the Milne Writing and Learning Center. This center federates the services previously
provided in separate locations by each of these entities. Still in its nascent stages, the center provides tutoring in writing augmented with
professional help developing research skills. Space is provided for individual tutoring sessions. The center also provides a sorely needed space
for testing. A committee is developing a set of policies, goals, and assessment strategies for this new center so that the college can take a more
coordinated approach to tutoring in the future.
Special note must be taken of the AOP supplemental instruction program for Chem 211, Chem 116, Biol 117, Biol 119 and Math 112. This
program, exemplary for both its organization and its self-assessment, has provided quality tutoring in conjunction with the faculty who teach the
courses. Trained student tutors have successfully completed key math and science courses. They attend class with new students and meet with
them outside class to review material. The quality of this program is of a piece with that of AOP's general student tutoring program. Unfortunately,
funding for the program was reduced substantially in the 2011 round of budget cuts. The program would serve as a model for a more inclusive
approach should funding be restored and/or expanded.

Access Opportunity Programs (AOP)
Through relationships with the administration, faculty, and staff, the Office of Access Opportunity Programs encourages and facilitates
co-curricular opportunities for students, enabling them to become, in the words of the college's mission, "socially responsible citizens with skills
and values important to the pursuit of an enriched life and success in the world." Towards that end, the office sponsors a variety of support
services that help students understand their own role in flourishing at a liberal arts institution. These support and developmental services include
outstanding academic advisement services across academic disciplines;
innovative student development workshops geared towards intellectual, career, and social development;
counselor/student ratios that allow for the creation of an environment of support and cooperation;
personal development initiatives and programs geared towards developing the whole student.
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Of particular note are the office's efforts in recent years to create initiatives for student development. For example, the Women's Leadership
Institute (WLI), was established in fall 2007. While the institute was generated by AOP and thus serves minority and economically disadvantaged
women, it is committed to providing all female students with experiences and skills that will help them network and evolve in professional
environments. Large professional development workshops with guest speakers take place four times a year. After the initial successful year for
WLI, AOP quickly followed with the Men Incorporating Leadership Empowerment and Service (MILES) program. As with WLI, MILES membership
is open to anyone at the college who wishes to become involved in leadership in diverse company. Both programs create activities that benefit the
school and student body, even as they improve the image, leadership qualities, professional development, and communications skills of the
participants.

International Student and Scholar Services
The mission of the ISSS is to attend to the welfare and success of Geneseo's visiting international students and faculty members. Over the last
few years, Geneseo has significantly increased the number of international students, with a representation of approximately 27 countries at any
given time. In 2011, there are 150 international students enrolled. To better support these students the office has reorganized and extended its
orientation and cross-cultural adjustment programs.The international students contribute greatly to the experiences of American students, and a
number of them have increased their participation by choosing to live in Dante House, a residential college house devoted to entering students
who are from other countries, and entering Edgar Fellows Program students.
The ISSS also serves in a regulatory and advisory capacity for students relative to immigration regulation and serves as a liaison with
administrative offices, academic departments, and residential facilities.It also acts as a liaison between the State Department, the U.S.
Department of Homeland Security, and foreign and U.S. Embassies and Consulates.The quality of the programs offered by ISSS has resulted in
high retention rates and GPAs, as well as significant participation in student co-curricular and social activities. Academic advising of ISSS
students is the result of successful collaborations between faculty advisors, the Office of the Dean, and the ISSS office.

Office of the Registrar
Over the past few years, the registrar has been active in developing technology to help faculty advise students. In part this development was a
response to the Advisement Task Force, but in any case the office was significantly behind in the use of technology. New technological
enhancements have included added features within KnightWeb (picture class rosters, advisee transcripts), streamlined processes for course
withdrawals and grade changes, and improvements to the degree audit application. The office has created an advisory committee to solicit ideas
for improvement from the college community. The committee's discussions led to a restructuring of the schedule for various student cohort
registrations and the creation of an online course withdrawal system.
One area of continuing concern is the scheduling of classes and the effective use of classroom space. In 2008, attempting to limit course conflicts
for students, the dean of the college sought to fit all courses within standard time blocks. In 2009, the dean and the registrar conducted an
analysis of time and space use across campus and disciplines. This analysis and another at the state level (see both the Facilities Plan and the
State Architect's Report) indicate that Geneseo's scheduling of class times and classroom space needs improvement. Because scheduling is
decentralized, occurring at the department level, efforts to improve the situation, though ongoing, are slow. The dean's office has been working
with academic departments as they develop course schedules to ensure that at course start-times, at least, fit within standard blocks and that
course times are spread through the day and over the week. Nevertheless, when students were surveyed on registration in 2010, what most
dissatisfied them was class conflicts due to the compressed time schedule. Upper-level administrators who have a more global view of the
process need to collaborate with the academic departments who are focused on the needs of their own students and staff to fully resolve this
problem.

Career Services
The Office of Career Services provides resources for job-searching, résumé and cover letter writing, graduate school planning, career
self-assessment, placement file processing and on-campus recruiting. Career Services serves all students and collaborates to a large degree with
the School of Education and the School of Business. Its collaboration with ALANA (African American, Latino, Asian, Native American) students
derives from participation in access opportunity programs. In 2012, for the Emerald certificate offered in conjunction with the GOLD program, the
career services office ran 28 workshops with 690 participants. Students expressed a high level of satisfaction with all programs. The annual
graduate school fair is highly regarded by participating college representatives. While feedback is purely anecdotal, the program is extremely well
received and well attended. Alliances with key constituencies are common, as reported in the end-of-year reports. In 2010, the department
created the Alumni Relations Board Career Services Subcommittee to increase student interaction with successful alumni. In addition, career
services staff responded to changes in the job market by becoming better equipped to advise students about federal employment and by using
technology more effectively.
The career services office actively participates in the Rochester Area Career Development Association and would like to increase its participation
in state and national organizations. Such participation would stimulate creativity in the staff and the department's programs.
One area that remains a challenge is internships. The School of Education and other academic departments have internship coordinators and
sponsor a number of students, but there the college has no central internship office. An opportunity to hire a staff person to assist with growth in
this area was rescinded because of budget cuts. In any given semester, approximately 150 students participate in internships through career
services. (The number is lower in the summer.) As an essential activity desired by employers, internships deserve more attention.
The director of career services recently retired; a new director has just been named. A detailed benchmarking study was conducted comparing
SUNY Geneseo's Office of Career Services to information in a report by the National Association of Colleges and Employers (NACE). The office
is understaffed for an institution with approximately 5,000 undergraduates.

Athletics
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The Department of Intercollegiate Athletics and Recreation is built on three pillars of success: in the classroom, in competition, and in connecting
with and contributing to campus spirit and the local community. The department offers opportunities for student engagement and individual
development consistent with Geneseo's values as a liberal arts college. Geneseo sponsors 12 intercollegiate sports for women and 8 for men,
competing in the NCAA Division III and the SUNY Athletic Conference (SUNYAC).
Approximately 400 of Geneseo's students (7.5 percent) participate in intercollegiate athletics. The college is offering as many athletic programs as
resources will allow. In number of sports programs offered, Geneseo is in the top third of the 10 colleges in its SUNYAC Conference — despite
the fact that in size, it is in the bottom third.
The success of student-athletes in the classroom is demonstrated by a number of metrics, including the annual percentage of Geneseo
student-athletes who have received the Chancellor's Scholar-Athlete Award.
In the last five years Geneseo students have earned 42 percent of these awards, although they only make up 10 percent of the total
number of student-athletes in the SUNYAC.
The graduation rate of recruited "special-talent" student-athletes in the past five years is 100 percent.
In the past five years, Geneseo teams have captured 27 conference championships, finishing second in the conference each year for
overall program success in competition.
Over 80 percent of Geneseo's students participate in intramural, club, and college-sponsored recreational sports activities (Student and Campus
Life Reports). As a result, athletics has the opportunity to be a transformational experience for a significant portion of Geneseo students — and
not through competition alone. Seeing themselves as advocates of championship in all arenas, the athletic programs have fostered a program of
"community championship." Geneseo athletics has won recognition for the number of community service projects and hours of service performed,
being named to the President's Higher Education Community Service Honor Roll and receiving the Josten's Community Service Award and the
Section V Service Award.
Athletic programs and intercollegiate play provide social opportunities and promote health and wellness by providing facilities, personal fitness
trainers, and a variety of non-credit classes. Leadership opportunities for all student athletes are a high priority, and a well-structured Student
Athletic Advisory Committee provides an opportunity to schedule community service projects, converse with the athletic administration about the
budget and student/athlete welfare issues, and take part in SUNYAC leadership activities. Student athletes also volunteer their time during
student move-in days.

Geneseo is one of three SUNYAC members that weathered an NCAA citation for unintentionally violating financial aid policies. Legal counsel
argued that the same aid provided to all Geneseo international students should be available to international student-athletes. (This aid mitigates
the cost of out-of-state tuition and promotes the growth of Geneseo's international student enrollment.) In essence, the NCAA has now compelled
the college to discriminate against international student-athletes in the awarding of financial aid. The department and the college are committed to
avoiding even minor violations of NCAA regulations; it has enhanced procedures for monitoring compliance.
Although athletes are required to attend regular study sessions, there is currently no formal system to provide the academically at-risk ones with
tutoring. Plans to include athletes in the new Milne learning center are under discussion.
Affected by the financial constraints on the institution as a whole, the department has been unable to elevate its womens' crew club to
intercollegiate status as planned. Nevertheless, the basketball court was recently refurbished and construction of a new stadium has been
planned.
Like the rest of the college, the athletics department makes every effort to recruit underrepresented students; however, continued improvement is
needed in this area.
Despite these limitations, the college continues to offer a robust program of intercollegiate and intramural athletics in keeping with its mission to
provide a "rich co-curricular life."

Supporting students' community engagement
Center for Community
The Center for Community develops programs in response to community needs and promotes students' professional and civic development. The
Center for Community includes the following offices:
Dean of Students
Multicultural Programs and Services
GOLD Leadership Program
Student Volunteerism and Service Learning
Greek Affairs
Off-Campus Living
Orientation and First-Year Programs
Student Conduct and Community Standards.
The Center for Community's annual departmental reports indicate a sustained effort to address holistically the needs of all students. Of particular
note are programs like Bystander Intervention Training; F2F (Face 2 Face) Discussions; and Stand Up for One Another, awarded the 2010
Collaborative Program of the Year Award by the Association of College Unions International (ACUI) and the SUNY Outstanding Student Affairs
Program Award. There are data to indicate that the programs have increased student leaders' ability to "clearly define bystander Intervention,
thereby increasing awareness of bystander behavior for all students in health and social justice issues."
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Office of Multicultural Programs and Services
The mission of the Office of Multicultural Programs and Services (OMPS) is to promote the development and civic engagement of students,
heightening their awareness of diversity and helping them to become inclusive, respectful members of society. Specific attention is given to
ALANA students. These values receive particular emphasis during Cultural Harmony Week.
The core strengths of the office are demonstrated through its collaborative relationships. For example, during 2009-10 OMPS engaged in
programs with approximately 15 departments and offices; over 3,500 students attended its programs. Another indication of OMP's success is the
coordinator's appointment as the college's representative to the Consortium on High Achievement and Success. Geneseo is the first public
college invited to join. Membership will give Geneseo access to research, assessment tools, grants, and development programs for students,
faculty, and staff focused on inclusion and institutional change.

Service
Geneseo has a long tradition of volunteerism. The Office of Student Volunteerism and Service Learning helps students find a wide variety of
volunteer opportunities. An average of 4,100 students volunteer annually — individually, as part of a group, or as part of a class. Student
participation in Livingston CARES deserves particular mention. The program is a partnership between the college and Livingston County that
offers opportunities for students, faculty, staff, and community members to help with reconstruction efforts in Biloxi, Mississippi in the wake of
Hurricane Katrina. Geneseo Opportunities for Leadership Development (GOLD) provides additional opportunities for volunteering.
Approximately 12 percent of Geneseo's students participate in Greek life. Although most of the fraternities and sororities are local rather than
national organizations, all include service and philanthropy in their missions. Greek life attracts a number of students whose high academic
achievement has earned them membership in the Order of Omega, a Greek academic honor society that has inducted 350 Geneseo students
since it was chartered at Geneseo in 1993.

Students activities, clubs, and organizations
Geneseo provides a wide spectrum of student activities and programs. The college has 210 clubs and organizations. In 2009-10, 13 new
organizations were created. Together with the 22 Greek sororities and fraternities, the College Union Office, the Center for Community, student
leadership programs, campus recreation, Student Government Association, and the Interfaith Center, these provide a wealth of opportunities for
student participation, interaction, and transformation. Geneseo's Calendar of Events testifies to the wealth of these opportunities. Information on
Geneseo's many organizations may be found on the Campus Union and Activities website.

Supporting students' health and safety
Health and counseling
The mission of the Office of Health and Counseling is to provide optimal health, well being, and development by providing high quality, integrated,
holistic health services. The office is staffed by professionals who provide students with comprehensive outpatient care. Health and Counseling
Services collaborates closely with other departments and directly with college staff and faculty. Office staff also provide a wide range of services
in counseling and psychological services, a variety of programs in wellness education, and referral services that supply specialized information on
alcohol and drug use, STD's, HIV, body image, nutrition, and smoking.
Health and Counseling has developed or instituted a number of programs designed to increase students' sense of community responsibility to
each other on health-related matters. For example, Red Watch Band trains students to recognize and intervene when a student requires medical
assistance due to toxic drinking. Using a bystander intervention model as well as a non-judgmental approach enables students to learn to become
ethical, responsible members of society. Other programs emphasize promoting behaviors consistent with a healthy lifestyle and teaching students
through direct experience how to become advocates for their own health and wellness and that of others. Through these programs, office staff
work to transform students while at Geneseo from adolescents to adults in the management of their health.
With the hiring of a new administrative director in 2010, the entire department was charged with evaluating all aspects of service to students. This
assessment included the use of student satisfaction surveys, informal focus groups, and serious self-reflection. As a result, four major changes
will occur:
1.
2.
3.
4.

a new intake procedure
a new, coordinated and organized approach to outreach education
a reconfiguration of the lobby
an alteration of the role of the nurses, who will be cross-trained

The center has been accredited since 2003 by the Accreditation Association for Ambulatory Health Care. This voluntary accreditation measures
the quality of services and performance against nationally recognized standards. Geneseo is currently in process of re-accreditation, and the
association's surveyors are expected to be on campus in January 2012.

Disability Services
The Office of Disability Services provides both physical and academic accommodations to ensure students equitable success to all programs and
activities on campus in accordance with the Americans with Disabilities Act, Section 504, the Rehabilitation Act of 1973, and New York State
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human rights law. The office also provides prospective students, their parents, and community members with information related to access and
possible accommodations. Disability Services assists approximately 250 students who have physical, cognitive, and emotional disabilities,
including those whose physical or chronic syndromes require special housing or dietary consideration. Accommodations are also available to
temporarily disabled students. Students understand that the office has an open door policy, and they regularly take advantage of the policy to
drop in and discuss challenges or to ask for advisement (both academic and personal). The office consults with approximately 35-40 students a
week on a walk-in basis in addition to the students who have scheduled one-on-one weekly appointments to work on time management and
organizational skills. Disability Services works closely with students, parents, and care providers, when necessary, to ensure that students are
managing their disabilities as advantageously as possible.
Students and faculty have expressed concerns that the office does not provide enough help with test-taking services. The office is currently
overseeing specialized testing because, regrettably, Geneseo has had no centralized learning center previous to the one being created in Milne
Library. Students are advised about available services, but a single location would be particularly beneficial to students with disabilities. While
Disability Services staffs the office with proctors and has assumed all administrative responsibility necessary to maintain the integrity of the testing
process, some faculty have expressed concern that some of the tests are proctored by students. Faculty also wish that the office would advocate
more strongly on the question of physical conditions faced by students in the classroom (for example, a lack of appropriate seating) and on
campus.
Disability Services has been engaged in a year-long initiative with Career Services and the Disability Career Office at the University of Tennessee
to help college students with disabilities compete successfully for employment. In association with a faculty member from Geneseo's School of
Education, the office has also developed the LIVES program for individuals with intellectual disabilities, enabling them to participate on campus for
four years in a college-like experience. Assessment for the first graduating class will occur this year.

Safety
Geneseo participates in the New York Alert system, which notifies students, faculty, and staff by e-mail, voicemail, and text message in case of a
campus emergency. All residence halls are equipped with card-swipe entry security, and the campus maintains a police department, University
Police.

Student policies
Students are bound by the Student Code of Conduct mandated by the State of New York, which was reviewed and amended in 2009 and is
currently being reviewed again to meet new guidelines handed down by the Office of Civil Rights. Geneseo has clearly publicized policies and
procedures concerning student discipline and systems of appeal. The college conducts a biennial review of its compliance with the Drug-Free
Schools and Communities Act Amendments of 1989.
Student clubs and organizations are bound by precepts detailed in the Clubs and Organizations Handbook. FERPA regulations are widely
publicized, and the college's approach to interpretation of FERPA guidelines has been conservative, with the college preferring to err on the side
of the student.
Every college office providing student support services has on its website a statement of mission and purpose that reflects the college's mission,
as well as internal documents that do the same. Each of these websites offers a clear pathway for students to find a prompt, appropriate, and
equitable answer to their concerns.
A good example of how Geneseo responds to issues of integrity is the aforementioned violation by the athletics department. When the college
was one of three SUNYAC members cited for violating financial aid policies, the violation was met with a firm determination to avoid even minor
violations of NCAA regulations through enhanced monitoring.

Conclusion and recommendations
Strengths and challenges
Informed by a strong commitment to equity and integrity, Geneseo's admissions process reflects the college's emphasis on transformational
learning by seeking students who have excelled in areas not measured by test scores and grade point averages. These students have
distinguished themselves through personal growth initiatives, community service, creative thinking, personal wellness, and a willingness to see
the world in which they live both globally and from a variety of perspectives. The match between students and the college mission is evident in
Geneseo's 92 percent year-to-year retention rate.
Both academic and student services programs support the college's goal of developing students holistically. The success of these efforts is
corroborated by the survey responses of alumni and the employers of alumni.
Over the past five years, the admissions process has produced classes of increasing excellence. Geneseo students participate in the college's
wide variety of programs in increasing numbers. Academic and student support services, together with admissions and other offices involved in
retention, model the rigor, integrity, and perspectives that they wish students to adopt.
All areas of student support services should consistently use methods such as benchmarking, full-program reviews, visits from external teams,
and participation in national studies. Moreover, it is important to close the loop on this assessment through the institutional effectiveness process
described in Chapter 6.
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Recommendations
1. Support the Office of Admissions in its effort to recruit out-of-state students in order to produce stronger revenue streams and
enhance campus geographic diversity despite current budgetary constraints. Additional scholarship funding is needed to attract the
best and the brightest from New York state and beyond.
2. Designate a home for advising. It is recommended that a person/office be assigned as the logistical and operational center for all
advisement efforts, including carrying out the recommendations of the Advisement Task Force. Since this activity falls primarily under
academic support services, and since the office is already carrying out many of the duties associated with student advisement, it is
recommended that this task fall to the Office of the Dean of the College.
3. Designate one area that can organize and support current and future internship initiatives. Currently, internships are managed by
three separate areas: individual departments, career services, and the Office of the Dean of the College.
4. Assign the task of coordinating and improving tutoring services to one office or person. Tutoring is managed by a number of
offices on campus, but there is no centralized authority that can organize Geneseo's efforts efficiently.
5. Improve outcomes/assessment cycles for all student and academic support services entities. Many have not yet closed the loop
on assessment.
6. Review, re-structure and develop First-Year Programs.
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4 - Resources
Summary
The college has responded to a challenging economic environment by measuring current practices and prospective innovations
against the yardstick of its commitment to transformational learning. For this strategy to succeed, it will be necessary to make
transformational learning a more intentional part of both academic and budgetary decision-making. Even then, some difficult
financial decisions probably lie ahead.
Standards addressed in this chapter
3 — Resources (also addressed in Chapter 1)
10 — Faculty

Introduction
How can Geneseo's commitment to transformational learning serve as a means to evaluate its use of resources and make intelligent plans for
future use? In the face of limited and declining financial support, the college must set priorities and make
difficult choices. This chapter explores how Geneseo is responding to fiscal crisis by attempting to ensure
that resources flow to enterprises that advance the college's mission and maintain its position as a center of
excellence in undergraduate education. The goal of changing students' lives must set the standard for every
financial decision the college makes. The human beings most immediately responsible for that
transformation — the faculty — must be regarded as the institution's most important resource.

Non-personnel initiatives that support transformational
learning
Support for transformational learning has guided Geneseo in addressing financial, technological, and facilities challenges through strategic and
contingency planning and investments.
In its 2007 Periodic Review Report, Geneseo reiterated its goal of becoming the nation's premier public liberal arts college. The report showed
that Geneseo has achieved parity with many of the nation's top liberal arts colleges but that the one area in need of improvement was
student/faculty ratio. It recognized that improving the student/faculty ratio to rival that of the college's aspirational peers would require additional
resources. While acknowledging that the college needed to improve its fundraising and development capabilities (a task that the college is
working hard to achieve), the report looked for additional revenue from increased tuition (by means of a differential tuition policy), a new fee for
academic excellence, other fee increases, and increased tax dollar support from the state and SUNY System Administration. Unfortunately, these
new revenue streams were never authorized by the state or SUNY. In fact, two years after the release of the report, the state system, and with it
Geneseo, entered a period of fiscal retrenchment that has continued to the present day.
Because of drastic reductions in state financial support, the four-year period FY 2009-12 was perhaps the most challenging time in the college's
history. (See FY 2008-12 budgets.) These budget cuts forced the college to undertake the cost-saving and revenue generating initiatives
discussed below. These initiatives, combined with a new rational tuition policy enacted for FY 2012-16, have positioned the college well, and will
enable reinvestment, as we enter a "new normal" era for public higher education in New York State.

Monetary resources
State tax dollar support of the college reached its peak in FY 2008. By the middle of FY 2011, it had been reduced by over $3.9 million, a cut of
22.2 percent. A $620 tuition increase partially offset this reduction, producing nearly $3.3 million annually in additional revenue, but even with this
increase the college's state purpose budget was $636,600 less by the middle of FY 2011 than it had been in FY 2008. Over the same period, the
college's personnel costs (state purpose regular personnel allocation) increased nearly $6.3 million, owing mostly to state-mandated contractual
obligations that provided for raises of 4 percent in both FY 2008 and FY 2009, and 5 percent in FY 2010. Together, the cuts, unfunded mandates,
and tuition increase produced a budget gap of $6.9 million by January 2011, with smaller gaps in each of the intervening years. (See FY 2008 to
2012 budgets). To deal with the resulting budget gaps, the college undertook a number of initiatives designed to generate additional revenue and
cut expenses.

Revenue actions
Recognizing that the downturn in the economy, and its impact on New York's ability to provide financial support to the college, was likely to persist
for a long time, Geneseo made every effort to increase its own-source revenues wherever possible. The college increased selected fees, sought
increased financial support from its auxiliary services corporation (Campus Auxiliary Services — CAS) and the Geneseo Foundation. In addition,
as described in Chapter 1, President Dahl established the task forces of Six Big Ideas, four of which have potential for generating new revenues.
Create innovative five-year professional programs.
Expand instructional delivery.
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Create a center for collaborative research.
Create a center for strategic community partnerships.
While the work of these task forces continues, the college has begun to implement some of the recommendations of one task force, Expand
Instructional Delivery, and is seeing early signs that additional revenue can come from this effort. For example, summer session revenue
increased 13 percent, or $193,188, from $1.46 million in summer 2010 to $1.66 million in summer 2011. Summer session enrollment increased by
204 students and 636 credit hours, or 13.4 percent. The college added two off-campus "study away" courses and nine online sections that were
well received. The online courses enrolled 183 more students in 2011 than in 2010 — an increase in enrollment of 45.3 percent and an increase
in credit hours of 46.5 percent.

Internationalization
Tuition from study abroad programs (OAP tuition) increased 112 percent between FY 2008 and FY 2011, going from $316,933 to $671,988, an
increase of $355,055. For the last three years, income from the study abroad office has been used to support further growth. A study abroad
advisor was hired, and funding for faculty travel to attend international conferences was increased. The relationships that have developed from
these investments have resulted in new programming and an increase in the number of international visiting faculty on campus. The study abroad
program thus provides a model of how to generate resources for high-impact, transformational activities. The college hopes to replicate this model
in its developing study away programs.

Other revenue sources
Campus Auxiliary Services (CAS) nearly doubled its support of the college from FY 2007 to FY 2011, providing $743,682 in FY 2007 and $1.43
million in FY 2011. Two areas where CAS made substantial contributions are leasehold improvements and program funding. In FY 2012, CAS is
providing $750,000 in program funding, an increase of $300,000 from FY 2007. In addition, CAS funded three leasehold projects that have
created exciting collision spaces designed to promote transformational interaction among students: Books and Bytes in Milne Library, and
Starbucks and the Fusion Market in the college union.
The Geneseo Foundation also provided increased support to the college, especially in FY 2009, when scholarship, supply, and service allocations
were augmented by foundation dollars. Increased support for scholarships was especially important in FY 2009, since a mid-year tuition increase
was not anticipated when the college's budget was formulated for the year.
The Geneseo Foundation, through its Roundtable Athletic Association, has also purchased equipment, renovated facilities, and made important
contributions to improve the recruitment of student athletes. The association's purpose is well aligned with the goals of transformational learning.
Roundtable is an organization of Geneseo alumni, parents, friends, and business supporters committed to advancing Geneseo's intercollegiate
athletic program as an integral component of a Geneseo education, thereby strengthening the personal, social, and leadership development of all
Geneseo student-athletes.
As mentioned previously, the college has greatly improved its development activities through the Geneseo Foundation, aiming to establish a $25
million endowment during its current capital campaign, Shaping Lives of Purpose. The public phase of the campaign launched in September
2011; as of November 2011, $16.8 million had been pledged. Funds from the campaign will be used to create an endowed chair of the School of
Business and to establish the Center for Inquiry, Discovery, and Leadership. The center will provide significant transformational learning
opportunities. Its purpose is to create and foster defining experiences that build upon Geneseo's transformational academic and extracurricular
programs through exploration of new avenues of learning and personal development. The center will engage individuals in business, government,
and the arts with Geneseo students and faculty. It will provide five areas of endowed programs: student ambassadors, student research, student
internships, student academic grants and awards, and lectureships. The center will provide a forum for students to pursue focused learning
opportunities outside the classroom in conjunction with professional leaders from various fields. It will aim to create, cultivate, and perpetuate
long-term, ongoing relationships with the larger community.
In addition to cultivating private sources of revenue, the college increased three fees that are components of its comprehensive fee: the
technology fee, the intercollegiate athletics fee, and the transportation fee.
Proceeds from the intercollegiate athletics fee, the transportation fee, and other discretionary fee increases went largely towards augmenting
services and covering inflationary cost increases. For example, the additional revenue from the intercollegiate athletics fee went towards the
equestrian program, which was elevated to varsity status in 2004; the hiring of new, full-time coaches to correct a deficiency noted in the college's
Title IX report; and addressing inflationary costs, the largest of which was an increase in bus transportation costs. Similarly, increased
transportation fee revenue was used to add bus routes requested by students and to cover increased costs resulting from higher fuel prices.
Technology fee increases will be discussed later in the section on technological resources.

Expenditure actions
In FY 2009, the state system and Geneseo experienced the first round of state budget cuts. Geneseo's state purpose budget, the college's main
and largest budget, was reduced by $2.5 million, representing a 6.6 percent reduction from the previous year's budget and a 15.6 percent
reduction in state tax dollar support. In addition, two university-wide programs that provide funds for academic equipment replacement were not
funded in that year, adding another $217,354 in cuts and bringing the total reduction to over $2.7 million. These cuts presented a severe
challenge, coming as they did just after the adoption of several strategic initiatives designed to move the college forward.
These strategic initiatives, which added nearly $2.3 million to the college's state purpose budget, were faculty equity raise adjustments and the
addition of 33 FTE (Full Time Equivalent) positions to the college's state purpose budget since 2006-07. Over 40 percent of the new positions
(14.5 FTE) were in the Division of Academic Affairs, including three new faculty lines, one and a half lines in The Office of Study Abroad, an ESL
coordinator, and an EOP counselor. Ten other positions in the Division of Advancement were added to promote relationship building for long-term
fundraising through improved alumni publications and events, and to prepare for the capital campaign.
To address the resulting budget gap, the college imposed a series of expenditure controls beginning in June 2008. (See letters from Vice
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President for Administration and Finance Kenneth H. Levison dated 6/10/08 and 8/14/08.) These controls included:
a hiring freeze
travel restrictions
other OTPS (Other Than Personal Service) controls
utility conservation
The college also elected to transfer OTPS allocations and expenses to other funds. By FY 2011, the college was transferring OTPS allocations
previously contained in its state purpose budget to its SUTRA (State University Tuition Reimbursable Account) and IFR (Income Fund
Reimbursable) funds in the amounts of $1,542,800 and $826,100, respectively. Despite these transfers, total OTPS allocations were over $2
million less in FY 2011 than in FY 2008, a reduction of 25.7 percent. In FY 2011, the college also budgeted salary savings from the hiring freeze
of $2,523,198, and cut student temporary services by $243,614 from the previous year.
It was soon evident that the budget-balancing methods on which the college was relying for the first three years of cuts could not be sustained in
the long run without substantially affecting the quality of the college. On May 6, 2009, just one year into the cuts, President Dahl laid out the
choices facing Geneseo: adopt reactive cuts and downsizing that would inevitably weaken the institution, or respond to the crisis with creative
strategic thinking. President Dahl chose creativity, announcing the formation of the Six Big Ideas task forces. At the time of their formation, it was
hoped that the task forces would make recommendations capable of producing structural budgetary savings while also strengthening the college.
One year later, with the work of the task forces producing little in the way of immediate budgetary savings, and the state's fiscal outlook
deteriorating, it grew clear that the college would have to develop contingency plans. In order to preserve the core of the academic enterprise and
provide resources for investments to keep Geneseo vibrant and vital, contingency planning, by necessity, focused on reallocating diminishing
resources through program closures or program deactivations. As President Dahl stated, "We are at a point where we must consider program
closures as a way of preserving quality."
After more than six months of data analysis, three programs were selected for deactivation — Communicative Disorders and Sciences, Computer
Science, and Studio Art. Savings from these program closures is projected at $1.97 million ($832,000, $600,000, and $538,000 respectively).
These programs will be funded from accumulated fund balances, which are sufficient to the task, until they are deactivated. As already noted in
Chapter 1, only after considerable deliberation, and in accordance with criteria matched to the college's mission and planning goals, did the
president's cabinet deactivate these three major academic programs. Every effort was made to preserve the integrity of the college's academic
mission and to account for the concerns of students enrolled in the affectd programs.

FY 2012 and beyond
The FY 2012 adopted state budget contained more cuts for SUNY, and although there was considerable discussion of a tuition increase, it was
not provided for in the budget. The adopted budget contained a reduction of $150 million or 13.5 percent in state support for the state-operated
and statutory campuses, with support to the comprehensive colleges, Geneseo's sector, reduced by $32.8 million or 15.2 percent. Geneseo lost
$2.2 million or 15.7 percent of its state support, going from $14.13 million in FY 2011 to $11.92 million in FY 2012, and bringing the total loss of
state support since FY 2008 to nearly $5.7 million, a reduction of 32.3 percent. These cuts served to mobilize support for a rational tuition policy.
After a concerted lobbying campaign that engaged SUNY supporters and stakeholders, including students state-wide, the state enacted the
NY-SUNY 2020 Act on June 24, 2011. The act authorizes SUNY to raise tuition by up to $300 annually for five years, beginning in FY 2012.
Under the act SUNY is required to provide a tuition credit for students who are eligible to receive TAP (New York State's Tuition Assistance
Program). This TAP credit reduces the tuition increase by 24.8 percent on average, thus reducing the amount of new tuition revenue available for
operations. Under a maintenance of effort provision, the act also prohibits the state from reducing general fund operating support to SUNY unless
the governor declares a fiscal emergency. Unfortunately, the act does not require the state to cover collective bargaining or other inflationary cost
increases under the maintenance of effort provision. Collective bargaining adjustments will cost the college $369,800 in FY 2012.
Despite the shortcomings of the act, it is an historic reform that has enabled the college to develop a five-year plan for boosting investment in
academic quality. The $300 tuition increase resulted in $1.2 million of additional revenue for Geneseo, net of the TAP credit. Campus-generated
revenue increased from $27.6 million in FY 2011 to $28.8 million in FY 2012, mitigating the cut in state support and leaving the college with a net
loss of $1.02 million, a 2.4 percent reduction in its budget from the previous year. Since FY 2008, Geneseo's state purpose budget has been
reduced by over $1.2 million, a cut of 2.9 percent. Over the same period personal service costs from collective bargaining increased by over $6.4
million, producing a budget gap of $7.6 million. In FY 2012, the college will cover the additional $1.02 million cut to its budget with fund balance
reserves, continuing the practice of the past several years. Over the course of the next four years the college hopes to realize an additional $4.8
million in new tuition revenue. This revenue, combined with the nearly $2 million in savings from the program deactivations, will enable the college
to restore many of the cuts it has been forced to make over the past four years.
In FY 2012, the college began restoring some funding for OTPS and addressing critical PSR needs. OTPS allocations increased by nearly
$900,000 or 15.2 percent from the previous year despite remaining over $1.1 million below FY 2008 levels (-14.4 percent). The year-over-year
increase was appropriated to restore much needed supply, equipment, and travel allocations that were reduced as a result of past budget cuts.
Total personal service allocations, including transfers out for Non-Instructional PSR, decreased by $93,542 from the previous year, with the
number of Full-Time Equivalent (FTE) positions decreasing by 19.1 to meet budgetary and state early retirement program requirements. The
eliminated positions were vacant and unfunded in the previous year. Eliminating these positions enabled the college to decrease its reliance on
salary savings from vacant positions by over $1.3 million in FY 2012 (see SUNY Geneseo Budgets FY 2008 to FY 2012). The college
appropriated funding to fill nine faculty positions in the current year. Eight full-time faculty have been hired thus far on one-year visiting
appointments to address the most crucial needs of departments with high enrollments and vacant lines. Our five-year strategic plan envisions
reducing the reliance on reserve funds to a sustainable level as tuition increases, while simultaneously reinvesting, to the greatest extent possible,
in the core of the academic enterprise, mainly by filling vacancies in faculty lines. Current planning for FY 2013 envisions filling as many as 17
additional faculty lines.
As the foregoing discussion demonstrates, Geneseo's finances have been severely challenged since FY 2009. However, the college has taken
the steps necessary to protect the core functions of the college and support its mission and goals, and it has made investments that contribute to
transformational learning.
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Geneseo has long been at the forefront of expenditure control. The college prides itself on being a good steward of the public funds with which it
is entrusted. For example, Geneseo was among the first institutions to adopt energy-saving initiatives, retrofitting facilities, and it began
re-engineering services long before the onset of the current fiscal crisis.

Technology resources
Information technology
Geneseo increased its technology fee regularly over the decade (see Comprehensive Fees, CIT Allocation, and Grants-in-aid). Initially, the
increases were in response to demands for new technology (for example, the Angel Learning Management System, known locally as myCourses)
and to address inflationary and other cost increases. (The Integrated Science Center and two new residence halls required the addition of 10
network closets, and changes to meet new security and regulatory requirements.) Later, as state budget cuts accelerated, technology fee
increases enabled the transfer of Computing and Information Technology (CIT) expenses from the college's state purpose budget to its IFR
budget, mitigating the effects of state budget cuts on this important service and on the academic affairs division. Between FY 2008 and FY 2011,
CIT's state purpose, other than personal service (OTPS) allocations decreased from $559,000 to $26,855, a reduction of $532,145, or 95.2
percent. Increased technology fee revenue enabled an increase in the department's IFR/OTPS allocation of $414,708 (from $1,395,590 in FY
2008 to $1,810,298 in FY 2011), reducing the total cut to $117,437, a 6 percent reduction. Over the same period, two university-wide programs
supporting equipment purchases (Student Computing Access [SCAP] and Academic Equipment Replacement [AER]) were reduced by an
additional $49,384, bringing the total reduction to $166,876 or a decrease of 8.1 percent. These cuts ultimately resulted in a slowing of the
computer-replacement schedule. However, CIT continues to replace failing hardware, maintain a schedule that guarantees the replacement of
computers that are five years old, and address requests for new technology.
In FY 2012, the college again increased its technology fee, enabling an increase in CIT's IFR/OTPS allocation of over $193,000. Unfortunately,
funding for both of the university-wide programs was reduced by a combined $45,000, for a net, year-over-year increase of $149,000. In FY 2012,
CIT's OTPS combined allocation from the above sources was 0.9 percent, or $19,024 below the FY 2008 level. (See college comprehensive fees
table.) However, after the FY 2012 budget was adopted, the college revised its process for the provision of telephone services from a
user-recharge method to a college-funded service. This change enabled CIT to reallocate $21,395 from its telephone recharge line-item to
equipment, bringing CIT's OTPS allocation back to its FY 2008 funding level in actual, non-inflation-adjusted dollars. It also provided every
department of the college with additional funds for supplies, services, and equipment.
In FY 2011, CIT received one-time allocations of $100,000 for an uninterruptible power supply and $383,663 for a wireless upgrade in the
residence halls. (See $2 million equipment list.) The DIFR budget also contained increased funding for CIT in the amount of $73,400 for
residential internet upgrades and connection costs.

Equipment support for undergraduate research
The university-wide program for academic equipment replacement (AER) has been inadequate historically, peaking at only $120,000 in FY 2007.
In FY 2011, this SUNY program provided Geneseo with only $78,300. That level of funding is not sufficient to address the needs of CIT, let alone
those of other academic units, particularly departments in the sciences that require state-of-the-art equipment for undergraduate training and
research. To address academic equipment needs beyond those of CIT, the college has relied on capital bond funds, its own reserves, state
legislative member-item grants, and congressional earmark funding.
Equipment needs in the newly constructed Integrated Science Center (ISC) were bonded under a provision that allows for capital financing of
initial equipment and furnishings. Over $6.4 million dollars of scientific equipment was purchased using this provision. In addition, the campus has
made use of Installment Purchase Financing (IPF), a state program that allows campuses to acquire equipment using either state-supported
bonds or a statewide lease/purchase agreement. The campus is responsible for the annual debt service. The Pelletron Particle Accelerator was
purchased, in part, with $561,550 of IPF proceeds, augmented with federal earmark funding in the amount of $248,000. The college, recognizing
the growing importance of STEM (science, technology, engineering, and math) disciplines to the state and national economy, was able to make
compelling arguments to its state and federal representatives to support the acquisition of scientific equipment. These efforts resulted in state
legislative grants for scientific equipment of $22,500 and $40,000 in FY 2008 and FY 2009, respectively. The college received a total of $72,500
in state member items in FY 2009. In FY 2010, the college received a $1 million federal earmark to purchase a new FTNMR Spectrometer for its
materials testing laboratory. Unfortunately, member item and earmark funding is becoming increasingly restricted as the economy lags and
budgets worsen at both the state and federal levels.
To further augment technological equipment replacement, the college has used funds from administrative overhead and other college reserves.
For example, in FY 2010, over $335,00 in stabilization funds were made available to replace an aging scanning electron microscope and
purchase centrifuges and fume hoods. In FY 2011, $2 million in IFR reserve funding was provided for the purchase of equipment. Two
classifications of equipment were eligible to receive this funding: equipment that fulfills a critical need and equipment that will move the college
forward in one of nine areas. (See budget call letter of March 9, 2011.) The Budget Priorities Advisory Committee reviewed requests and made
recommendations to the president. Equipment purchased with these funds ranged from a sprung floor for the Brodie dance studio to neuroscience
research equipment to dasher boards in the ice arena. A complete list of the equipment purchased can be found in the evidence space.
Despite its budgetary challenges, the college has used funds judiciously to purchase equipment that supports high-impact learning activities in the
sciences and, more generally, in all undergraduate programs. Nevertheless, the development of a systematic equipment replacement program
continues to elude the college, although it is a priority of the Division of Administration and Finance. The Office of Sponsored Research, the Office
of Grants Management, and Geneseo's controller have been working with faculty to develop a fee schedule for the use of certain scientific
equipment. These fees will enable improved maintenance of equipment and provide some additional funding for equipment replacement. In
addition, the SUNY Board of Trustees promulgated new fee policy guidelines in September 2011 that permit the development of instructional
cluster fees to fund extraordinary costs, including the costs of maintaining and purchasing specialized equipment. The college has begun a useful
life analysis to support the development of such fees.
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Facilities resources
Current and recently completed capital projects
Capital dollars, while less than optimal, have been made available by the state for new strategic initiatives and to fund critical maintenance of the
college's academic buildings. The most significant recently completed strategic initiative is the new Integrated Science Center (ISC). Phase I of
the $57 million construction and redesign project opened in September 2006. Phase II, the rehabilitation of the former Greene Hall to the same
technical and visual level as the new Phase I facility, opened in fall 2009. The center puts all the sciences — physics and astronomy, chemistry,
biology and, geology — under one roof. The opening of the center was greeted with much enthusiasm. It will contribute to both transformational
learning and economic development. It will promote increased collaboration, facilitate new research initiatives, and allow Geneseo to build on its
reputation as SUNY's most selective undergraduate institution, specializing in educating New York's future science leaders. Geneseo has an
excellent record of external funding for scientific research in which undergraduate students work directly with faculty. (See Sponsored Research
2009-10 Annual Report.)
Reconstruction of the Doty Building is currently underway, with a scheduled completion date of October 2012. This $32.4 million project is a
textbook example of good government. With a relatively minor capital investment, two state agencies, SUNY Geneseo and the Finger Lakes
Developmental Disabilities Service Office (FLDDSO), will realize significant benefits from this shared-use facility. FLDDSO will operate a day
treatment program on the first floor of the facility, providing internships for students in Geneseo's very strong special education program, and
adding an important transformational learning opportunity that emphasizes service and community engagement. The facility will also house
Geneseo's Small Business Development Center, providing easier access to the community and providing opportunities for business and
marketing students to engage with local businesses. The Doty Building will include a 250-seat recital space for music performances and house a
number of the college's administrative offices.
Another project currently out to bid, with construction expected to begin in January 2012, is the rehabilitation of Bailey Hall. When completed,
Bailey Hall will house the psychology, sociology, geography and anthropology departments, research labs, and general purpose classrooms. The
project includes a large addition to provide new avenues for transformational education that involves undergraduate research. The total cost of the
project, including equipment and furnishings, is projected at $30.3 million.
The college will begin demolition of the Holcomb Building in January 2012 to make way for a new $14 million college stadium. The stadium will
house a lighted, 2000-seat, synthetic turf field. Intercollegiate athletics, intramural sports, and recreation at Geneseo are considered an integral
part of the educational process. This new stadium will add to the richness of co-curricular life on campus and help the college to recruit and retain
student athletes. The facility will also increase public access to the campus and contribute to increased community, alumni, and donor support.
The final project in the college's current five-year capital plan is a $17.3 million reconstruction of Letchworth Dining Hall. This project will add
unique dining options in more intimate settings designed to promote communication and interaction among students and faculty.
All of these construction projects are being designed to meet LEED Silver Certification requirements as part of the American College and
University President's Climate Commitment signed in 2007 by President Dahl. Among the LEED components in Doty are geothermal heating and
cooling, recycled content products, porous pavements, rainwater harvesting, and water efficient plumbing fixtures. Bailey's renovations will include
rainwater harvesting and possibly photovoltaic cells. The stadium will include recycled products, natural lighting in the team rooms, and
water-efficient plumbing fixtures. Letchworh Dining Hall will also use geothermal heating and cooling. For more information on these projects may
be found here. A list of capital projects completed since 2005 may be found here.
Since 1998, with the completion of its circulation master plan, the college has worked to enhance the residential and pedestrian aspects of the
campus. Residence hall and grounds infrastructure projects have been undertaken to create new collision spaces, thereby supporting the goal of
transformational learning by recognizing students as "whole people who learn in and out of the classroom." (A Well-Rounded Education for a Flat
World.) The Union Plaza reconstruction; the construction of two new 80 bed residence halls, Seneca and Putnam; and Putnam Quad site
improvements are examples of this effort. Writers House was established in 2009 in Seneca Hall to provide a residential community for students
who are committed to writing. Eco House, which opened in fall 2010 in Putnam Hall, provides a living environment for students interested in
issues of sustainability and social justice. Both houses provide space for transformational learning. The halls themselves were constructed as
connectors between other residence halls, forming new courtyards that provide new collision space for students to congregate, adding more
opportunities for interaction. Union Plaza was another project that added collision space. Currently, Monroe Residence Hall is undergoing a $12.4
million reconstruction. This project includes geothermal heating and cooling from 60 geothermal wells, as well as rainwater harvesting for use in
lavatories.

Future plans
In the spring of 2011, a new Facilities Master Plan was presented to the college community. It was developed from the college's strategic plan,
which was linked to the President's Six Big Ideas and arose from numerous other studies and plans such as the Residence Hall Master Plan, the
Athletic Facilities Master Plan, and the Accessibility Study. The master plan combines an analysis of critical maintenance needs and strategic
program initiatives into a long-range vision covering the state's next two five-year capital plan cycles, from 2013 to 2023. The plan assesses
building conditions and projected space needs of the college community. Two specific space needs are identified in the master plan:
additional library and study space
classroom space with maximum capacities of 16 and 30 students.
Two of the main recommendations of the master plan are
to provide an addition to Milne Library and renovate the existing facility
to reconfigure existing classroom space in buildings such as Welles and Sturges in order to provide for capacities of 16 to 30 students
Both these recommendations seek to provide smaller space for the kind of one-on-one and small group experiences important in transformational
learning. A list of the projects proposed in two time periods, 2013 to 2018 and 2018 to 2023, may be found here.
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Sustainability
The Climate Action Plan submitted by President Dahl to the Association for the Advancement of Sustainability in Higher Education (AASHE) in
July 2010 commits the college to achieving carbon neutrality by 2050. The sustainability task force has identified seven projects that have the
potential to reduce carbon emissions by nearly 50 percent:
Wind energy — 38.8 percent eCO 2 reduction — by either purchasing electricity from a wind energy provider or constructing a local wind
farm
Residence hall boiler replacements - 4.2 percent eCO 2 reduction
Four day work week (commuting) - 2.03 percent eCO 2 reduction (a higher reduction may be possible if academic buildings are placed in
unoccupied mode, i.e., curtailed)
LED street lighting — .27 percent eCO 2 reduction
Arboretum Expansion — 0.17 percent eCO 2 reduction — designate selected areas that are currently mowed as forever wild
B20Disel fleet — 0.14 percent eCO 2 reduction
Commuting — by biking, walking, and carpooling — a 0.05 percent eCO 2 reduction
The college's Climate Action Plan is to be reviewed every 5 years to see if the college is meetings its targets in three time periods: 2010-20,
2020-35, and 2035-50. Green modifications of facilities, including geothermal heating and cooling to make them more energy-efficient, will be
required during each phase of the plan. The college has been including these design specifications in all of its new construction and rehabilitation
projects, including, as previously noted, the current rehabilitation of Monroe Residence Hall,. The college has done so not only to demonstrate its
commitment to environmental stewardship but because meeting the challenge of carbon neutrality provides a significant opportunity to engage
students in high-impact learning.

Human resources that support transformational learning
The faculty are Geneseo's indispensable human resource for achieving its mission. They must be central to strategic and contingency planning as
the college seeks to addresses its resource challenges through a more intelligent pursuit of transformational learning.
In 2010-11, 242 full-time and 97 part-time faculty were employed to achieve Geneseo's academic mission of providing students with a liberal,
liberating education marked by intellectual rigor and active learning. The qualifications of Geneseo's faculty, who serve variously as
teacher-scholars, mentors, and competent practitioners in their disciplines, correspond to the college's high aspirations. For example, 93 percent
of faculty hold a doctorate or terminal master's degree. Of the 7 percent without a terminal degree, all but one faculty member is in a qualified
academic rank where the college does not require a terminal degree above the master's level. Tables 1 and 2 summarize the characteristics of
Geneseo's faculty by full-time/part-time distribution, minority group distribution, gender, and nonresident status.

Faculty profile
Table 1: Instructional Faculty
Source: Office of Human Resources, 2010-2011 Data
Total

Full-Time

Part-Time

339 (Instructional Faculty)

242

97

45 (Minorities)

35

10

149 (Women)

99

50

192 (Men)

143

49

4 (Nonresident Aliens)

4

0

232 (Doctorate or terminal degree)

216

16

92 (Master's degree, but not terminal)

26

66

Table 2: Ethnicity of Full-Time and Part-Time Faculty
Source: Geneseo Fact Book (2009 to 2010), IPEDS Report
Ethnicity of Faculty

Full-Time Faculty

Part-Time Faculty

43
White-Non Hispanic

207

94

Black-Non Hispanic

4

2

Hispanic

11

2

Asian/Pacific Islander

18

3

American Indian/AK Native

1

0

Nonresident Alien

4

1

Total

245

102

Comparative data from 2007-08 and 2009-10 (Common Data Sets, 2007-08, 2009-10) show that while the total number of instructional faculty has
fluctuated from 353 to 339, a decrease of full-time positions has been accompanied by parallel shifts of part-time instructional faculty from a high
of 102 in 2009-10 to the current level of 97. Notwithstanding these variations in full- and part-time faculty, often influenced by fiscal hurdles
experienced since FY 2008, Geneseo remains strongly committed to maintaining a high full-time to part-time faculty ratio. As described earlier,
the college has pursued a coherent approach to preserving faculty lines in support of its mission. Recently, for example, Geneseo appropriated
funds to fill nine faculty positions (eight have been filled to date) to meet department needs. There have also been positive if modest changes in
minority and women faculty representation. The college's efforts to recruit more women faculty, a goal set as early as 1991 (Self-Study Narrative,
2001), have been productive; 43 percent of instructional faculty are women, a small increase (2 percent) since 2000. Minority group
representation has increased in percentage as well, from 10 percent in 2007-08 to 13 percent in 2010-11. These shifts in instructional faculty,
though modest, show that the college has sought to achieve its planning goal to "recruit, support, and foster the development of a diverse
community of outstanding students, faculty, and staff." Nevertheless, there is room for improvement — in both recruitment efforts and faculty
perceptions about the importance of ethnic diversity among their own numbers. (These matters are addressed at length in Chapter 1.)
Geneseo's distribution of faculty within academic ranks compares favorably to that of other public four-year colleges, as Table 3 illustrates.

Table 3: Full-Time Faculty Distribution By Rank
Source: 2010 to 2011 HERI Faculty Survey - Institutional Profile Reports
Rank

SUNY Geneseo

Public Four-Year Colleges

Public/Private Universities and
Public Four-Year Colleges

Professor

32.6%

27.9%

33.7%

Associate

34.8%

26.4%

24.3%

Assistant

25.4%

30.2%

26.4%

*Lecturer

6.5%

8.7%

8.9%

*Instructor

0.7%

6.8%

6.6%

Tenured

76.1%

54.3%

55.6%

Not Tenured

17.4%

27.3%

22.7%

*Indicates a faculty rank ineligible for tenure consideration at SUNY Geneseo.
Although tested by unprecedented budgetary challenges, Geneseo has succeeded in preserving "an adequate core of faculty and other qualified
professionals that is responsible to the institution, supports the programs offered, and assures the continuity and coherence of the institution's
programs" (Characteristics, Standard 10). The integrative nature of transformational learning need not preclude a traditional emphasis on
knowledge acquisition and the development of critical reasoning skills, nor is there a conflict between these traditional outcomes and the effort to
foster students' identity development and general psychosocial well-being. Thus, an "appropriately prepared and qualified" faculty of sufficient
numbers remains a cornerstone of institutional success (Standard 10, Elements A and B). Confronted by a trying fiscal climate, college
administrators have had to make painful human resource decisions (freezing hiring, deactiving academic programs). These decisions, arising
from diminishing state support, have necessitated reallocation of material and human resources, including program closures. But in all these
decisions, the core mission of the institution has been jealously protected. Despite the budgetary turmoil, overall distribution of faculty by rank has
remained stable — within one to three percentage points since 2007-08. (See HERI 2007-08 faculty profile.) The latest HERI Profile shows
increases in the percentage of women faculty at the assistant professor and professor ranks accompanied by a decrease at the rank of associate
professor. These changes reflect the promotion of women faculty and institutional hiring practices that support the creation of a diverse campus
community.

Geneseo's teacher-scholars
Geneseo faculty continue to distinguish themselves as teacher-scholars and in professional service, as evidenced by the number of prestigious
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SUNY and national awards received since 2007. For instance, five faculty have been awarded promotion to the highest academic ranks of SUNY,
one to Distinguished Professor, three to SUNY Distinguished Teaching Professor, and another to the rank of Distinguished Service Professor.
Another 15 faculty received the SUNY Chancellor's Award in these categories: Excellence in Teaching; Librarianship; Scholarship and Creative
Activities; Faculty Service; and Professional Service. In addition, faculty from the School of Education, the Department of Sociology, and the
Department of Geography were competitively selected for Fulbright Scholars awards in the last two years, and a member of the mathematics
department received the Mathematical Association of America Teaching Award (Seaway Section). The number of recent awards and the
consistency with which Geneseo faculty have been recognized for their achievements in teaching, research, and service are indicators of the
quality of the college's most critical resource, its academic employees.
The faculty's voluminous output of published scholarship and creative activity bolsters the high-quality teaching that is Geneseo's hallmark.
Moreover, when faculty tie their scholarly and creative endeavors directly to their pedagogy, the result is transformational learning.
Campus-wide, scholarly and creative activity at Geneseo either exceeds or matches that of peer institutions. Geneseo's 2007 Peer Analysis, for
instance, demonstrates that scholarly productivity from 1998 to 2001, as measured by publications and citations by full-time faculty, was equal to
or exceeded that of peer institutions in COPLAC (the Council of Public Liberal Arts Colleges), and compared favorably to that of "aspirational
peers." (2007 Geneseo Periodic Review Report, SUNY Geneseo Peer Analysis,Table 8, 37). Responses from the 2010 to 2011 HERI Faculty
Institutional Profile substantiate this conclusion: in most categories surveyed, Geneseo's faculty report somewhat more involvement in scholarly
and creative activity than academic personnel at peer institutions. . Geneseo surpasses its peers on two measures, faculty engagement of
undergraduates in research projects and the percentage of faculty who work with undergraduates on research. An institution-specific question on
the 2010-11 HERI reveals that 79 percent of Geneseo faculty members believe "having students involved in my research project is a win-win
situation for both me and my students."

Table 4: Faculty Scholarly and Creative Activities
Source: 2010-2011 HERI Faculty Survey - Institutional Profile Reports
Queries

Geneseo

Public Four-Year
Colleges

Public/Private Universities
and Public Four-Year
Colleges

Engaged undergraduates on your research project

66.7%

43.8%

49.5%

Worked with undergraduates on research project

84.1%

61.7%

62.2%

*Average hours spent on research and scholarly
writing, 1-4/5-8 hours/week

44.5%/22.6%

43.2%/20.4%

27.4%/19.2%

*Preparing for teaching, 5-8/9-12 hours/week

17.5%/25.5%

21.2%/24.8%

26.9%/23.7%

Taught a capstone course

42.3%

39.6%

33.3%

*Advising and counseling students,1-4/5-8 hours/week

50.4%/32.1%

52.1%/30.7%

55.8%/27.8%

*Other creative products, performances, 1-4/5-8 hours/week

21.9%/11.7%

28.5%/9.0%

24.9%/9.1%

*Published articles in academic, professional journals,
3-4/5-10

26.1%/24.6%

16.6%/20.1%

12.0%/17.3%

*Chapters in edited volumes, 1-2/3-4

30.1%/13.2%

27.2%/8.5%

25.9%/13.0%

*Books, manuals, monographs, 1-2/3-4

29.0%/6.5%

21.8%/4.6%

23.9%/8.5%

*Exhibitions, performances in applied or fine arts, 1-2/3-4

3.6%/4.3%

5.6%/4.2%

4.9%/2.7%

*Professional writings, published or accepted, 1-2/3-4

37.0%/22.5%

36.5%/18.7%

27.9%/23.5%

*Patents, software products, 1-2/3-4

5.1%/3.6%

5.3%/1.5%

8.0%/3.1%

* Indicates representative questions and levels of activity (hours spent or projects completed) taken from the 2010-2011 HERI Faculty Survey. For
example, the table shows the percentage of faculty who reported publishing 1-2 chapters/3-4 chapters, or spent 1-4 hours/5-8 hours each week
on an activity.
Teaching remains the foremost responsibility of Geneseo's faculty, complemented by scholarship, research and service. Data from the 2010-11
HERI show that 56 percent of faculty have received an award for outstanding teaching and 85 percent believe teaching is essential in their
professional work. Retention rates within academic programs and the SUNY Opinion Survey are two measures that confirm student satisfaction
with the quality of instruction at Geneseo. For instance, retention by program for first-time, full-time students between 2008 and 2009 averaged 90
percent across all majors (Geneseo Fact Book). The following results are from questions on the SUNY Opinion Survey, 2009.
Question: What is your overall impression of the quality of education at this college?
Score/Rank: 4.24 (4= high)/1 of 13 among SUNY comprehensive sector colleges
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Question: How satisfied are your with this college in general?
Score/Rank: 4.21 (4= satisfied); 2 of 13 among SUNY comprehensive sector colleges
Question: Quality of instruction
Score/Rank: 4.0 (4= satisfied); 3 of 13 among SUNY comprehensive sector colleges
Question: How often have you been intellectually stimulated by the material presented in class?
Score/Rank: 4.03 (4=frequently); 2 of 13 among SUNY comprehensive sector colleges
Question: Compared to your expectations, your academic experiences at this college have...
Score: exceeded expectations (28.2 percent), met expectations (65.2 percent)
These levels of student satisfaction are further corroborated by a "Senior Survey Seven Year Data" report showing that 96 percent of respondents
in 2009 were either very satisfied or satisfied with the intellectual challenge of courses and 98 percent felt similarly about the preparation of faculty
members. The data suggest that a significant relationship exists among faculty scholarship, student learning, and student satisfaction with
educational outcomes; in short, faculty productivity is consonant with high-quality teaching. Indeed, Geneseo's remarkable strength lies precisely
in this mutual amplification of scholarship, creativity, and effective pedagogy, particularly as reflected in the numerous discipline-specific
collaborations between faculty and students for research and service, and in faculty-supported programs and events that nurture students' full
human development. Among the many examples are GREAT Day, the Edgar Fellows Program, department internships, capstone courses, and
GOLD. The latest (2010) National Survey of Student Engagement results substantiate this conclusion: Geneseo seniors are more likely to
conduct undergraduate research, study abroad, participate in internships, volunteer for community work, and participate in co-curricular activities
than students at COPLAC and public Carnegie peers. (Additional discussion of these many learning opportunities for students may be found in
chapters 2 and 3.)

Faculty salaries
As described above, the college addressed one of its most pressing needs in 2006-07; namely, increasing faculty salaries to a more competitive
level and thereby enhancing the college's marketplace appeal. Faculty salaries at Geneseo had slipped below the national median into the third
quartile, hampering the college's ability to attract and retain highly qualified faculty.
Of the 241 full-time faculty members in 2006-07, 22 were removed from eligibility for salary adjustments due to lack of merit or their status as
lecturers. Another 88 faculty members had salaries that fell above the CUPA median for their discipline and rank, leaving 131 full-time faculty
eligible for salary adjustment. Salaries were adjusted by adding flat amounts based on each faculty member's rank and years in rank. For
example, associate professors received $3,000 if in rank from one to three years and $3,500 if in rank more than three years. Full professors on
average were further below the CUPA medians and received $5,000 if in rank one to three years and $7,000 if in rank more than three years.
Overall, the average adjustment for eligible faculty was $6,330. Although 50 faculty still had salaries that fell below the CUPA median at the
conclusion of the process, the average difference between their salaries and the CUPA medians had been reduced from $6,567 to $1,186. This
initiative cost the college $1.2 million. The impact of these administrative policies are reflected in the 2010-11 HERI Faculty Survey, where 50
percent of faculty responded that they are either very satisfied or satisfied with salary, an appreciable improvement when compared to the
2007-08 HERI results, where only 27 percent of respondents reported satisfaction with salary levels.
Salary issues are a concern across the entire SUNY system, as illustrated by Appendix A-31, "Executive Level Review of Salary Issues," in the
State/UUP Agreement, 2007 to 2011. Geneseo's expenditure control methods, Six Big Ideas task force results, tuition reform enacted through the
NY-SUNY 2020 Act, and fundraising realized through the Division of Advancement's capital campaign, which began in September 2011, should
permit the college to revisit the issue of faculty salaries.

Faculty workload
Despite the financial difficulties of the past five years, the college has authorized new positions in the Division of Academic Affairs to address
some pressing needs. A Director of English as a Second Language and an Educational Opportunity Program counselor were added in 2007-08,
and a Transitional Opportunity Program counselor was added in 2010-11, demonstrating Geneseo's commitment to assist and support its
increasingly diverse student body. Moreover, in 2007-08, 0.5 FTE was added to the college's Small Business Development Center to
accommodate greater outreach efforts. Because internships and other civic engagement opportunities often grow out of the center's work, this
addition strengthened transformational learning outside the classroom.
A Dean of the School of Business and three more faculty FTE in biology were also authorized over this period.
State budget cuts, a hiring freeze, and an early retirement incentive have resulted in a number of vacant lines, both instructional and
non-instructional. In 2010-11, state budget cuts forced the college to eliminate four vacant non-instructional lines, temporarily unfund 23.5 other
lines that were either vacant or scheduled to become vacant (including 21.5 instructional lines), and transfer 3.4 FTE to other funds. Forty-five
other employees, including three faculty, elected to participate in a state-sponsored early retirement incentive. The college also offered two
incentive programs of its own, the Phased Retirement Program and the Voluntary Separation Incentive Program. Ten faculty participated in these
two incentive programs, bringing the total number of early retirement participants to 55. To comply with the requirements of the early retirement
incentive, the college eliminated 28.9 FTE in FY 2012 on an all-funds basis, including 9.7 instructional positions. The elimination of the 9.7 faculty
lines in FY 2012 brought the total reduction in faculty lines to 11.9 since FY 2008, a reduction of 4.6 percent, from 259 FTE to 247.1 FTE.
Despite budget cuts and retirement incentive obligations, Geneseo has been able to maintain a cadre of high quality, full-time faculty. However,
the magnitude of the cuts has adversely affected the college's student/faculty ratio, increasing that ratio to 20 to 1 (FY 2011) from 19 to 1 (since
fall 2007).
A modest increase in part-time faculty has been necessary to maintain access to selected courses. Perhaps because of the increased
student/faculty ratio, less than half of Geneseo's full-time faculty (46 percent) express satisfaction with their teaching load (2010-11 HERI Faculty
Survey). Decreasing the ratio and limiting the number of part-time faculty are long-standing college priorities. To reduce the ratio, along with the
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pressure on certain high-enrollment departments, the college is attempting to manage its enrollment. Changes to the SUNY tuition policy have
enabled the college to develop plans for filling 17 additional faculty lines in FY 2013. Together, better enrollment management and additional
resources should bring improvement.

Sabbaticals
Sabbatical is one of the most significant awards an institution can give for faculty development. Geneseo's support of faculty development is
reflected in the number of sabbatical leaves granted annually. Since 2007, 74 faculty have been granted sabbaticals. Table 5 summarizes
sabbaticals granted in the last five academic years.

Table 5: Sabbatical Leaves
2007 to 2008

15 sabbaticals approved

2008 to 2009

26 sabbaticals approved

2009 to 2010

13 sabbaticals approved

2010 to 2011

9 sabbaticals approved

2011 to 2012

11 sabbaticals approved

The annual fluctuations in number of sabbaticals granted does not reflect uneven or reduced support. College administration, though seriously
constrained by budget, has used a fair, rigorous peer-review process to award the maximum number of sabbaticals feasible each year. The
administration does not view the college's fiscal obstacles as justification for curtailing its sabbatical program.

Funds for Scholarly Activity
The college supports faculty through benefits, awards, fellowships and grant programs, and other means, many of them established for well over
a decade. For instance, when a newly hired faculty member receives a new computer and, in some cases, funds to support research endeavors.
The college also strives to replace faculty computers and associated equipment every five years. (Before the budget crisis, the replacement cycle
was three years.) When a faculty member secures an independently funded professional leave, health insurance costs are covered by the
college. Travel and incentive grant programs, often supplemented by department awards, are available to support teaching, research, and
participation at professional conferences and workshops.
Perhaps the most telling indicator of the college's commitment to its faculty is the number of the fellowships, awards, and grant programs
managed by the college through the offices of the president and provost, the Geneseo Foundation, and the Office of Sponsored Research.
Prominent examples include the Presidential, Roemer, Geneseo Foundation, and Research Development fellowships; College Senate small
grants; sponsored professorships; and the Hurrell/McNaron award available to faculty. Awards are given annually for excellence in research and
creativity, advisement, faculty mentoring, and part-time teaching. In 2009-10 alone, the Office of Sponsored Research funded 323 individual
awards (faculty and student) totaling $239,475 (see 2009-10 Sponsored Research Annual Report). More funds will be directed to the Geneseo
Foundation in 2011, permitting it to increase award amounts and to establish a new course-release program in proposal writing.
Table 6 reproduces annual subtotal amounts for "major faculty awards" and "other research support programs" from 1998 to 2010. The table
shows that college support for faculty research has remained stable. Any fluctuations in funding totals reflect the number of fellowships, awards,
and grants given each year, not a weakening commitment to these programs. In fact, the average funding in the last five years (2005-10) was
$83,235, slightly above the mean yearly expenditure of $75,995 in the previous five-year period (2000-05). Even in the face of budget limitations,
internal funding for faculty development activities has not diminished, a testament to the institution's commitment to faculty support. (For more
detailed information, see the "College Support of Research Development" table in the Annual Report of the Office of Sponsored Research
2009-10.)

Table 6: Subtotal Expenditures For Faculty Awards And Research Support Programs
Year

1998-99

1999-00

2000-01

2001-02

2002-03

2003-04

Subtotal

$64,501

$70,688

$81,875

$64,886

$77,605

$70,804

Year

2004-05

2005-06

2006-07

2007-08

2008-09

2009-10

Subtotal

$84,804

$81,108

$82,428

$90,570

$75,090

$86,979

The college's Teaching and Learning Center has become an avenue for faculty to collaborate and exchange ideas. The center's goal is to
"reinforce the importance of teaching excellence as a fundamental responsibility of a public university." Each year, the center and the provost's
office jointly sponsor a faculty colloquium series; recognize faculty members who have been nominated and competitively selected for outstanding
teaching; and schedule periodic "open office hours" with the provost.
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Through books, videos, a "teaching toolbox" of instructional tips, a full schedule of faculty presentations and discussion forums, and other
services, the Teaching and Learning Center helps foster deeper understanding of the role of transformational learning in teaching and
professional growth. Examples include the center's 2011 series on high-impact educational practices, and presentations and discussions by
faculty members and invited guests on a wide range of topics, from the renewal of American higher education, to the impact of software and
hardware tools such as wikis and the Kindle, to the use of mindfulness in pedagogical practice, to preparing and supporting African American
college students. In the relatively short time since its inception, the center has become a main campus resource for faculty looking to hone and
update their pedagogical skills.

Institutional policies and procedures
Selection of faculty
Since its last Middle States visit, the college has vigorously pursued its planning goal to "recruit, support, and foster the development of a diverse
community of outstanding students, faculty, and staff." Actions taken by the Office of the Provost and the Office of Human Resources have
clarified, standardized, and thereby improved search procedures. Faculty and staff involved in searches now receive training, and the search
process takes extensive advantage of digital technology. Through these changes, the college has maintained and strengthened its unqualified
support for affirmative action. These improvements are discussed in more detail in Chapter 5.
There has been a modest increase in the number of minority and women hires to faculty and staff positions. According to the 2010-11 HERI
Faculty Survey, there is faculty support for continuing efforts to hire more faculty of color (78 percent agree) and women (70 percent agree).
Policies and procedures for appointment and evaluation of part-time faculty are comparable to those for full-time faculty. Part-time faculty
generally must possess a master's degree, though in unusual situations, specialized expertise in a narrow instructional area may justify a waiver
of this criterion. Part-time faculty are typically hired for one year or less, or to fill a temporary vacancy. In accordance with the Policies of the Board
of Trustees of SUNY (Article XI), part-time faculty are eligible for term appointment after six consecutive semesters of service. This status entitles
them to prior notice if they are not going to be reappointed. Hiring procedures are governed by standards of the Policies of the Board of Trustees
and the New York State/United University Professions Agreement, 2007-11, and as directed by Geneseo's Office of Human Resources.

Evaluation of Faculty
The college's faculty evaluation system requires untenured faculty to be reviewed every two years or sooner, depending on contractual decisions,
and in the year prior to continuing appointment (tenure) review. The evaluation weightings are 50 percent teaching, 35 percent scholarship and
creative activity, and 15 percent service. Criteria for evaluation are based on those stated in the Policies of the Board of Trustees. A college
document entitled, "College Guidelines for Appointment, Term Renewal, Continuing Appointment and Promotion" provides brief descriptions of
the expectations for each category. More detailed local standards may be found in Geneseo's Form H and in written department guidelines.
Based upon long-standing practice, the college does not require post-continuing appointment evaluations. Those seeking either promotion or
university approval of a special SUNY rank (e.g., Distinguished Teaching Professor) undergo a review that follows a prescribed timetable in cases
where the review is voluntarily initiated. Continuing appointment and promotion reviews are conducted independently by the faculty member's
academic unit, the provost, and the Faculty Personnel Committee, each submitting an independent recommendation to the president. The
president makes the final decision on all personnel matters.
Each fall, the president, the provost, and members of the Faculty Personnel Committee hold a meeting to inform faculty of the criteria and
procedures used to evaluate them for contract renewal, continuing appointment, and promotion. The provost holds a similar meeting for faculty
who may wish to apply for promotion to full professor. Evaluation for the rank of Professor includes external review by two experts in the faculty
member's field of scholarship. The provost's website provides a handbook of Academic Affairs Policies as well as information on the evaluation
procedures for contract renewal, continuing appointment, and promotion.
Like their full-time counterparts, part-time faculty participate in student evaluation of their teaching and are subject to evaluation within department
or academic unit policies. SUNY Board of Trustees policies, the United University Professions (UUP) contract, and college policies afford
part-time faculty the same rights of academic freedom as full-time academic employees enjoy, as well as most benefits, including health
insurance, tuition waivers for SUNY-wide courses, patent rights, an optional retirement benefit, and support and services (such as office space
and secretarial assistance) commensurate with the performance of their duties. Part-time faculty, along with full-time faculty and professional staff,
are eligible for professional development funds through the Individual Awards Program administered by the NYS/UUP Joint Labor Management
Committee. At Geneseo, the College Senate Constitution (Article II) defines term appointment part-time faculty who hold an academic rank and
whose primary responsibility is to an academic unit as "teaching faculty" with full rights of representation.
In 2002, the President's Task Force on Faculty Roles, Rewards, and Evaluation was formed to examine institutional policies and procedures
against best practices in the academy. Two years later the task force submitted its final report, recommending adoption of a conceptual
framework for the college's approach to roles, rewards, and evaluation procedures. The recommendations, in brief, are as follows:
adoption of a Personnel Evaluation Report (PER)
development of clearly defined department and discipline-specific expectations for renewal, continuing appointment, and promotion
adoption of a commercially available form (IDEA) for student evaluation of teaching
adoption of a college-wide policy for peer review of teaching
a reduced student/faculty ratio
creation of a reward system for noteworthy accomplishments of academic units
establishment of a faculty service award
faculty and chair development measures
These recommendations have been considered at the highest levels of administration, resulting in a number of changes, among them
adjustments to the college's Form H, which is used for contract renewal, continuing appointment, and promotion decisions; creation of a Form CH
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to be used for evaluating department chairs; improvements to the college's annual orientation sessions for new faculty and for tenure and
promotion reviews; clarification of evaluation criteria used by academic; changes to the process and form students use to evaluate teaching; and
creation of campus awards that recognize faculty accomplishments in service, research and creative activity. A large proportion (79 percent) of
Geneseo faculty members either strongly or somewhat agree that the college's criteria for advancement and promotion are clear (2010 to 2011
HERI Faculty Survey).
However, a sampling of department policies and procedures reveals that the language of transformational learning is not specifically identified in
procedural guidelines for review and promotion. The college would do well to heighten campus-wide awareness of transformational learning as a
guiding pedagogical concept, and to incoporate the concept explicitly into the appropriate institutional documents.
More information may be found in a number of documents in the Evidence Space, such as Academic Affairs Policies and Procedures, Strategic
Planning Group Progress Report on Goals and Objectives, President's Task Force on Faculty Roles, Rewards, and Evaluation.

Academic freedom
Title I of Policies of the Board of Trustees states, "It is the policy of the University to maintain and encourage full freedom, within the law, of
inquiry, teaching and research. In the exercise of this freedom faculty members may, without limitation, discuss their own subject in the
classroom; they may not, however, claim as their right the privilege of discussing in their classroom controversial matter which has no relation to
their subject. The principle of academic freedom shall be accompanied by a corresponding principle of responsibility. In their role as citizens,
employees have the same freedoms as other citizens. However, in their extramural utterances employees have an obligation to indicate that they
are not institutional spokespersons." Geneseo complies with the board's policy and implements that policy in the daily affairs of the institution.
Faculty perceptions that autonomy and independence are afforded (97 percent are satisfied), freedom to determine course content can be
exercised (89 percent are satisfied), and respect for expression of diverse values and beliefs is descriptive of their campus experience (88 percent
agree) are confirmation of the college's commitment to academic freedom (2010-11 HERI Faculty Survey).

Conclusions and recommendations
Strengths
The college has instituted sensible expenditure controls to address budget gaps (OTPS controls, hiring freeze, travel restrictions,
conservation and sustainability measures).
Campus Auxiliary Services and the Geneseo Foundation have become increasingly important for revenue generation and college
support.
Noteworthy development of physical plant resources either has been realized or is in the strategic planning stage, despite budgetary
constraints (e.g., Integrated Science Center, Residential Master Plan, Doty building project, proposed college stadium, Bailey renovation).
Physical plant projects, many governed by SUNY system planning, can potentially generate revenue, support faculty teaching and
research, enhance facilities for transformational learning, and improve future student recruitment.
The Geneseo faculty profile compares favorably with that of public four-year institutions, and in some categories of evaluation with
COPLAC and aspirational peers.
There is a strong and positive relationship between faculty scholarship, student learning, and student satisfaction with educational
outcomes.

Challenges
Academic program deactivations are an unfortunate result of the extraordinary fiscal constraints faced by the college since the last
self-study. Further program deactivations are not anticipated, even though budgetary issues continue to affect resource needs of the
institution.
The goal of achieving a lower student/faculty ratio to match aspirational peer institutions is yet to be realized.
Even though faculty are involved in numerous academic and co-curricular activities that meet the definition of transformational learning,
this approach to education is not yet widely recognized as such by faculty, nor does the language of transformational learning appear
widely in the documents of academic departments and the college.

Recommendations
Continue pursuing ways to generate revenue from within. Own-source revenue generation remains a vital need, even if mitigated
somewhat by the new SUNY tuition policy, for the future of the college (e.g., Geneseo Foundation capital plan, online learning, Six Big
Ideas task force outcomes).
Establish a more systematic schedule of equipment replacement.
Align physical plant maintenance closely with sustainability standards to help mitigate budget constraints.
Request increases in existing fees and develop new fees pursuant to the new Board of Trustees fee policy (e.g., lab fees,
instructional cluster fees).
Continue multiple-year strategic and tactical planning. Such planning is essential if the college is to be successful in reaching its
aspirational goals. This applies particularly to reducing the student/faculty ratio and achieving diversity targets in faculty recruitment
efforts.
Adopt a systematic, campus-wide approach to integrating transformational learning into the mission and identity of the
institution. Begin by integrating the language of transformational learning into the mission, goals, and values of the college; policies and
procedures from the institutional to department levels; and faculty reward structure. Make transformational learning an explicit priority in
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budget planning and allocation.
Reconsider the faculty advancement and reward structure to better reflect the talents and skills of faculty members and their
unique contributions to the to transformational learning and the success of the college.
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5 - Leadership and Governance
Summary
Geneseo's administrative structure and governance processes are marked by a deep commitment to integrity and transparency,
and they support the college's goal of transformational learning. Through leadership development activities, the college could help
faculty develop a clearer understanding of their own role in governance.
Standards addressed in this chapter
4 — Leadership and Governance
5 — Administration
6 — Integrity (also addressed in Chapter 3)

Introduction
Geneseo's system of governance and administrative structure provide the context for decision-making, policy development, and achievement of
the college mission. This chapter will investigate the extent to which these campus structures and
procedures support and guide students' transformational learning and the degree to which institutional
leadership has established sound ethical practices and promoted a climate that fosters respect for
academic freedom as well as the rights of individuals from a range of backgrounds, ideas, and
perspectives.
As part of this investigation, interviews were conducted with three key campus leaders: President of the
College Christopher Dahl, Chair of College Senate Dennis Showers, and 2010-2011 President of the
Student Association Douglas Sinski. The interviews were conducted between February 24 and 28, 2011.

Leadership and governance
Leadership and governance structure
Geneseo has a well developed and clearly defined system of campus governance. The college is part of a larger public university governed by a
Board of Trustees. The SUNY board appoints the campus president, and through its written policies, which are set forth in The SUNY Policies of
the Board of Trustees, provide a broad definition of the roles of various campus governance constituents, including the faculty. Among the
governance structures called for in the Board of Trustees policies is a College Council at Geneseo. The College Council consists of nine
representatives appointed by the Governor from the wider community and one representative elected by the students. The council's duties are
advisory and include reviewing all major plans of the campus presidents and making recommendations, before these are submitted for trustee
approval, regarding appraisal or improvement of faculty, appraisal or changes to academic policies and to standards for earning degrees, and
oversight of student activities/housing.
An additional governance structure called for in the Board of Trustees policy is the College Administrative Conference (known locally as "the
cabinet"). The President's cabinet serves as an advisory board and includes the vice presidents of the various divisions of the college including
Academic Affairs, Student and Campus Life, Administration and Finance, and Enrollment Services. The vice president for academic affairs also
carries the title of Provost, and the administrator in charge of Enrollment Services carries the title of Associate Vice President rather than Vice
President.
The president receives recommendations from other bodies within the college governance structure. Two of these bodies are the College Senate
and the Student Association. Both organizations operate under established constitutions and by-laws. The College Senate, organized according
to the Constitution of the Faculty, is composed of elected representatives from three different constituencies: academic faculty, administrative
staff, and students. In addition, senior administrators serve on the Senate by reason of office. The Student Association, organized according to
the Constitution of the Student Association, consists of an Executive Committee elected by the student body.
The Constitution of the Faculty provides for a committee structure with three main categories. First, the standing committees of the senate include
the Undergraduate Curriculum Committee, the Graduate Curriculum Committee, the Policy Committee, the Faculty Affairs Committee, and the
Student Affairs Committee. Second, there is a set of standing committees of the faculty, which include the Committee on Faculty Personnel,
Committee on Professional Leave Review, Committee on Undergraduate Academic Standards, and Committee on Nominations and Elections.
Third, the standing committees of the college provide another mechanism for faculty input into campus administration. These committees include
the Strategic Planning Group, the College Assessment Advisory Council, the Research Council, and the General Education Committee. In
addition, the president has periodically appointed special study groups. The most significant of these were the Six Big Ideas task forces that
operated during 2009-10.
The students have their own governance structure through an Executive Committee that serves as both a legislative and executive body for the
Student Association. Students elected to the Executive Committee represent constituency groups including Inter-Residence Council, Academic
Affairs, Student Programming, and Student Affairs. Students are also elected or appointed to numerous policy and decision-making college-wide
boards and committees, such as Campus Auxiliary Services, College Senate, College Council, and the Geneseo Foundation.
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The college's governance structure encourages a high level of collaboration among the administration, faculty, and students by including
representatives of all three groups in the College Senate and by including both the senate chair and the Student Association president as ex
officio members of the college's Strategic Planning Group. The President of Student Association represents students on most of the major
governance bodies such as the College Senate, College Council, and the Geneseo Foundation; and students serve on most of the major
committees on campus.

Leadership and governance process
All three campus leaders, the President, Chair of College Senate, and President of the Student Association, report that the governance process at
Geneseo faithfully adheres to the written rules and the concept of shared governance. At a college-wide level, the committees that are established
by the Constitution exist and do the work that they are designed to do. At all levels, college wide and departmental, committees generally abide by
the operating principles under which they have been established.

Administration
President Christopher Dahl believes that the existing governance structure results in a highly participative and collegial environment. Policy
proposals can originate from any number of different governance sources, both formal and informal. The existing system allows for consultation,
deliberation, and review by many constituencies before a proposal reaches his desk for a decision. One example of the flexibility of the system
was the formation of the Six Big Ideas task forces. These task forces were defined by the president's cabinet and were an extension of the
mission and values review process conducted a decade ago by the Strategic Planning Group. The recommendations that emerged from these
task forces are now driving several key campus initiatives. In particular, the work of the Bringing Theory to Practice Task Force has contributed to
establishing transformational learning as an overarching concept for institutional renwal and the theme of this self-study.

College Senate
The Board of Trustees' policies for SUNY define "the faculty" and gives that faculty the power to deliberate and make recommendations to the
administration. At Geneseo and some other SUNY institutions, the faculty have set up college senates and have given representation to students
and administrators. The faculty has the power to set up subcommittees and make recommendations to the administration and could, if it wanted,
take back the power it has delegated to the senate.
Senate Chair Dennis Showers reports that from the perspective of the senate, the governance process plays an important role in campus policy
development, and he makes the following three observations:
The senate operates on an annual basis, and this schedule can affect the timeliness of recommendations to the administration.
The senate's Executive Committee is one of the places where the administration is directly available to senate leadership.
The president has consistently accepted the recommendations presented to him.
Professor Showers also notes that the current senate structure operates well. The people involved take their responsibilities seriously, fully
engaging in the work of the senate and its committees. On the other hand, Professor Showers believes that the individuals whom the senate
represents have a poor understanding of the role of governance and their role in it, and that this lack of understanding leads to a lack of interest in
or engagement with the process. In recent years, very few faculty have put themselves forward as candidates for senate chair.
Professor Showers maintains that when an institution is running smoothly, the role of governance is taken for granted. He also believes the
current governance system is underutilized by the senate's constituency as a forum for advancing institutional goals. He acknowledges that not
everyone needs to be equally involved in the governance process, but he believes that more must be done to encourage involvement and to
prepare individuals to contribute when needed. He has taken a series of steps to address these issues:
Professor Showers led a re-structuring of the senate chair's term. When he was first elected, the chairs moved through a three-year
sequence of three positions: one year each as vice chair, chair, and past chair. Near the end of his first term, Professor Showers said that
he was just learning the position and recognizing some of the changes in governance that should be made. He organized a meeting of
several past chairs, and they reported having the same experience. There was lack of institutional memory and little long-range planning.
As a result, the constitution of the senate was amended to make Vice Chair and Chair stand-alone, one-year positions with one-year
terms and no term limits. Under this new process, Professor Showers has been re-elected three times. Since there is no immediate past
chair, he is allowed to appoint a person to this position.
Professor Showers is overseeing the evolution of the senate into a group that manages deliberations and serves as a conduit of
information and ombudsman, rather than the college's deliberative body itself. Through the 1970s and 1980s, the senate was the center
and driver of campus changes and central to governance. More recently, however, task forces and ad hoc groups have been formed
whenever specific issues have arisen requiring individuals with special expertise, such as the Task Force on Sustainability. Under these
circumstances, the best role for the senate may be to facilitate campus communication and make deliberative processes open and fully
informed; certainly the senate is the body best positioned to do this. To enable this facilitation, the senate has revised its agenda process,
paring down procedural and reporting elements and using a timed agenda to assure that it holds open space for important discussions.
The faculty will maintain control of the curriculum through senate processes and may elect to send an issue to one of its standing
committees if appropriate. Otherwise, it will suffice to have task forces deal with particular issues and bring their findings back to the
senate to share with members and the college community. In the past, follow-through on task force recommendations has been
inconsistent; the senate may be able to help here as well, reinforcing institutional effectiveness by working to close this loop.
Professor Showers has initiated general meetings of the faculty and is using these meetings to explore mechanisms whereby faculty
might offer more input into governance within the existing senate structure. The meetings were organized around a couple of topics last
year; more meetings are planned for this year.
With respect to the the role of the senate in promoting transformational learning, Chair Showers believes that it is not proactive in promoting an
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particular structure for courses or programs, in spite of its role in reviewing academic policy and curriculum. As indicated by the inventory of
transformational activities compiled as part of the Six Big Ideas initiative, a variety of alternatives to traditional classroom instruction are emerging
at the college; these will ultimately be reviewed through the normal senate process.

Student government
Student Association President Doug Sinski reports that the Student Association has clear vision, mission, and values statements and that these
are widely circulated among those involved in student organizations. He believes that the association has done a good job of articulating the
governance process. He also believes that the association has developed a very positive relationship with academic departments, especially
through its Academic Affairs Committee. The Student Association funds many departmental development activities, such as speakers and trips.
(See association minutes here and here.) Chair Sinski also reports that communication with the college administration is open.
One problem facing the Student Association is students' limited involvement and their limited understanding of the association's mission, values,
and vision. In this respect, the association's predicament is rather like that of the College Senate. A large percentage of students is not involved in
governance. Chair Sinski believes that students do not adequately use the association's structure to advocate for their interests in the campus
community.
Student government is a transformational experience for those involved in it, and it is also a means of pursuing transformation: it has a direct
impact not only on student life but more broadly on campus-wide policy, decision-making, and deliberative processes.
Overall, the three key campus leaders agree that Geneseo has a well-articulated and flexible governance system. All three believe that Geneseo
has a very effective system of communication among the various constituents and between levels of organization. As reported in Chapter 1, most
faculty feel sufficiently involved in campus decision-making. Sixty-three percent of Geneseo respondents in the 2007 HERI expressed satisfaction
with their involvement. (The figure for 2011 is 60 percent.) Across all four-year institutions, 53 percent of faculty held the same attitude.

Administration
The president and cabinet
Geneseo's chief executive, President Christopher Dahl, has the key combination of academic background, professional training, and
administrative experience appropriate to administer an institution of higher education and lead it towards the achievement of its goals. He holds a
Ph.D. in English from Yale University and served many years in academic administration prior to his appointment as president in 1996. His
previous administrative positions include interim president, provost, dean of humanities and social sciences, chair of a humanities department,
and professor of English.
The executive or president's administrative role is formally defined in the job description of President, the Goals of Geneseo, and the Strategic
Plan. Additionally, the President's role is outlined in the Master Plan for Four Year Colleges, and the SUNY Policies of the Board of Trustees.
As discussed in the previous section, Geneseo's administration interacts effectively with governing bodies. President Dahl communicates
regularly. He speaks at monthly College Senate meetings, at convocation speeches, Student Association meetings, meetings of the College
Council and the President's Commission on Diversity and Community, and at special sessions and speeches that he schedules himself. In his
speeches, the president consistently identifies the college as a public liberal arts college. He is a past president COPLAC, the Council of Public
Liberal Arts Colleges. The college continues to supply leadership to COPLAC. Associate Provost David Gordon currently serves as chair of the
COPLAC Membership Committee. The college's commitment to the liberal arts is also reflected in the fact that both the current and past vice
presidents for administration and finance held Ph.D. degrees in the liberal arts. Members of the cabinet, including the president, occasionally
teach classes in their disciplines.
The requirements and qualifications of the senior administrative officers, such as the provost and vice presidents, are clearly formulated and
defined. President Dahl is evaluated by the Chancellor of SUNY; senior administrators are evaluated by President Dahl. Several members of the
cabinet have served as chairs and members of visiting teams for re-accreditation for Middle States and other regional accrediting bodies.

Organization and training
Each administrative division of the college has well-defined lines of organization and authority that are illustrated on the college organizational
chart.
Geneseo values administrative leaders with appropriate skills and training to carry out their responsibilities and offers both internal and external
professional development opportunities to administrators and staff. Examples of these include campus orientation programs, campus workshops,
workshops sponsored by SUNY, workshops and institutes sponsored by regional and national professional organizations, and attendance at
regional and national conferences.

Information and support for administrative decision-making
The offices of SUNY System Administration and the campus Office of Institutional Research provide much of the information used for
administrative decision-making. The campus institutional research office has a full-time director who holds a doctorate in psychology and who has
previous experience in institutional research. The immediate past director of this office had the same background and experience. The director is
aided by part-time help from a data analyst and student workers. A search is currently underway to fill a new position, Accreditation Coordinator,
that will support accreditation processes and campus-wide assessment.

53
Through Geneseo's well-functioning information technology infrastructure, the Office of Computing and Information Technology provides
information for decision-making both for college administration and the campus in general. This support is governed by Computing and
Information and Technology Policies and Procedures, which include policies that enhance data security and prevent the inappropriate use of
information — for example, the college's Social Security Number Policy.

Administrative role in transformational learning and sustainability
College administration and leadership have played an important role in initiating and supporting transformational learning. The college's current
focus on transformational learning developed in large part from participation in the Leadership Coalition of the national Bringing Theory to Practice
project. President Dahl initiated this participation in January 2009; the president's cabinet then made Bringing Theory to Practice one of the Six
Big Ideas in spring 2009. The president has consistently referred to Bringing Theory to Practice in his public addresses; he made transformational
learning a focal point of his 2011 convocation address to the college. Currently, the provost's office is supplying approximately $,6000 in stipends
to faculty developing courses that incorporate the principles of transformational learning.
The provost and the vice president for student and campus life have supported collaborations between Academic Affair and Student and Campus
Life intended to advance Bringing Theory to Practice and to provide a supportive and consistent campus climate for students. A campus Bringing
Theory to Practice Working Group was formed, co-led by the associate provost, the senate chair, and the Dean of Residential Living. The working
group membership includes approximately equal numbers from Academic Affairs and Student and Campus Life. The provost and the vice
president have funded teams of faculty, student affairs staff, and students to participate in national Bringing Theory to Practice meetings and
conferences.
In summer, 2011, the two vice presidents organized a joint meeting of student and campus life and academic affairs staff to explore ways in which
the two divisions can work more cooperatively. Joint staff committees were formed to develop improvements for 1) summer session, 2) academic
support, and 3) all-college programming.
Sustainability is an issue that has had both student support and strong administrative backing. Under President Dahl's leadership, the
sustainability task force was established in 2006. The president signed the American College and University President's Climate Commitment in
2007 and signed Geneseo's Climate Action Plan in 2010.

Relations
The faculty and administration at Geneseo have excellent relations. On the 2007-08 HERI survey, 63 percent of Geneseo faculty "agreed
strongly" or "agreed somewhat" that they are "sufficiently involved in campus decision making" (compare: 52 percent at public four-year colleges
and at all four-year colleges). Given academics' traditional suspicion of administration, it is noteworthy that the statement, "Administrators
consider faculty concerns when making policy" was considered very descriptive by 21 percent of Geneseo faculty (compare: 12 percent of faculty
at public four-year colleges and all four-year colleges). On the 2010-11 HERI survey, nearly 24 percent of Geneseo respondents found the
statement, "Administrators consider faculty concerns when making policy" very descriptive (compare: 16 percent at public four-year colleges and
15 percent at all four-year groups). Approximately 60 percent of Geneseo respondents "agreed strongly" or "agreed somewhat" with the
statement, "Faculty are sufficiently involved in campus decision making" (compare: approximately 60 percent at public four-year college and 55
percent at Public all four-year colleges).

Integrity
Integrity, leadership and governance
In the face of changing and challenging circumstances, Geneseo faculty, students, staff, and administration have consistently applied the
principles of ethical practice. The college ha demonstrated institutional integrity in internal reviews of processes, such as that used by faculty for
tenure and promotion decisions and the long-standing Internal Controls Program for evaluating procedures. The Office of Human Resources
conducts workshops on sexual harassment and violence prevention as well as other college policies.
Diversity among the faculty and staff is encouraged and supported by the Office of Human Resources and the vice presidents. As described in
Chapter 1, the President's Commission on Diversity and Community has promoted both diversity and community since its creation in 1998. The
commission includes faculty, professional and classified staff, and students. Recently the commission drafted a campus-wide SUNY Geneseo
Diversity Plan. All segments of the institution have actively supported respect for individuals of diverse backgrounds, with activities ranging from
intensive deliberative dialogues — co-organized by faculty members, administrators, and students — to timely and appropriate responses from
the administration to alleged acts of sexual, racist, or homophobic character, to ongoing efforts by the dean of residential living's office to inculcate
a climate of respect and civility in the Geneseo community.

Administration and faculty
Geneseo's administration has consistently supported students and faculty who engage in transformational learning outside the classroom.
Examples include Service learning, the American Democracy Project, the Teaching and Learning Center, the GOLD Program, and co-curricular
involvement transcripts The message to students and the wider community is clear: the college believes that these activities are important and
uses its resources to encourage student growth and learning.
Faculty themselves consistently support transformational learning, and the institution is fair and responsible in the way it evaluates faculty who
devote time and effort to this kind of learning. Faculty service activities tied to transformational learning are noted and valued. The administration
credits faculty members who participate in non-classroom transformational learning activities such as GOLD classes, Livingston CARES trips to
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disaster-devastated areas of Mississippi, and teach-ins. When faculty involve students in their research and creative activity, the extra time spent
mentoring students limits their productivity. This cost to the faculty member is offset during evaluation by an institution-wide acknowledgment of
the extra value of research and creative endeavors co-authored by students. From the departments to the faculty personnel committee to the
provost and the president, student involvement in faculty research is highly valued and commensurately credited.

The classroom
The college reviews potentially transformative classroom activities in a highly ethical manner. Faculty members who choose to engage in
non-traditional teaching take a significant risk on student evaluations, since many students are more comfortable with the traditional lecture
format. (Students evaluate non-traditional teaching methods more harshly on the Student Opinion of Faculty Instruction (SOFI).) However,
candidates for promotion and tenure are encouraged to explain and justify student evaluation numbers in the Reflective Self-Evaluation Statement
that they are required to submit with their paperwork. In annual meetings led by the president and the provost, with the support of the faculty
personnel committee, candidates are reminded of the value that the institution places on student research, the scholarship of teaching, and deep,
critical student learning in all of its forms. During this meeting the administration emphasizes the opportunity afforded by the Reflective
Self-Evaluation Statement to explain the rationale behind pedagogical decisions made by the faculty member and to discuss the effects that those
decisions may have on the faculty member's SOFI scores. The departments, the faculty personnel committee, the provost and the president are
all keenly aware of the importance of this statement and take the faculty member's comments seriously when making personnel decisions. In the
words of President Dahl, "The Reflective Self-Evaluation Statement gives the candidate the opportunity to explain what they do and to put
everything into context." The policies and practices of Geneseo clearly and consistently support faculty members who engage students in
transformative activities.

External issues: The test of integrity
Institutional integrity is tested when a school finds itself in difficult times. Geneseo has shown admirable integrity in the face of recent budgetary
stress. The lack of resources and limited flexibility from the State of New York have led Geneseo to deactivate three programs: Studio Art,
Communicative Disorders and Sciences, and Computer Science. This difficult decision was the result of a long process that was as transparent
as possible and included members from all sectors of the college in the Strategic Planning Group. The decision to deactivate, rather than
discontinue, the programs has meant that the college has three years in which to work with the individuals most affected by the change and to
assist them with the necessary transition.
The teach-out plan that Geneseo submitted to SUNY guarantees that all students who were enrolled in the three programs at the time of
deactivation will be able to graduate with degrees in their majors, and, in the case of Communicative Disorders, still receive their degrees from a
professionally accredited program. Also, the three-year window gives Geneseo a chance to find reassignments for the tenured staff in the affected
departments. The process of deactivation is ongoing, but the administration has dealt with the difficult situation in a manner that is generally
agreed to be fair and impartial, showing concern for both the future of the institution and the individuals most affected by the decision. A more
detailed account of this process can be found in the College Senate Bulletin.
President Dahl has characterized the decision to deactivate the three programs as the most difficult and distasteful decisions in his professional
career. However, the administration is dealing with the consequences of those decisions in an upright manner, ensuring that students will have
the opportunity to finish their degrees in the programs that attracted them to Geneseo in the first place, and working with faculty and staff to
mitigate the effects of this painful transition.

Academic freedom
As stated in Chapter 4, SUNY Geneseo adheres to The State University of New York Policies of the Board of Trustees, which guarantee the
faculty of the university the right to exercise academic freedom.

Hiring and evaluation procedures
A well-established set of procedures ensures that searches are performed fairly and equitably. Geneseo adopted the PeopleAdmin online
employment system in 2004. Each step in the search and hiring process is recorded within this system and is reviewed by the appropriate vice
president and the affirmative action officer for approval before the search proceeds. Before a search ad is posted, the hiring manager describes
steps that will be taken to create the most diverse pool of candidates possible. The system also contains information regarding the availability of
minority candidates and aggregate data on the racial, ethnic, gender, and veteran and disability status of the applicant pool to ensure that
applicants who fall within these categories are considered equitably. The college's affirmative action officer meets with each search committee
before the committee reviews applications. These meetings include training on equal opportunity and affirmative action rules and procedures to
ensure that all candidates are treated equally and are judged by the criteria set forth for the position.
The rules for evaluating employees are those that apply system-wide and state-wide. These are set forth in the Policies of the Board of Trustees
of SUNY and in the agreements negotiated between New York State and the unions representing SUNY Geneseo employees.

Conclusions and recommendations
Strengths and challenges
The roles of the College Council and the college's administrative offices are well defined and effectively support the mission of the college. In
addition, the strategies developed within the college administrative leadership are shared with the college constituents and support campus-wide
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transformational learning.
Participants in college governance are satisfied with their own experience. However, with broader campus awareness and involvement, both the
College Senate and student government can be more effective agents for advancing the college mission.

Recommendations
1. Provide more explicit development activities designed to foster leadership skills. Currently the college offers limited professional
development of leadership skills for faculty, administration, and staff.
2. Re-evaluate the current tenure and promotion system to include more explicit valuation of participation in service and
governance to the college. A more explicit and delineated faculty rewards system could encourage faculty to pursue governance
positions and participation.
3. Continue to conduct administration transparently, clearly defining the lines of succession, and reinforcing and redefining the
roles appropriate to each level as the culture and constituents of the college change.
4. Maintain the open level of communication from administration to faculty, staff, and students with regard to tenure procedures,
fiscal conditions, personnel, and social, political, and cultural matters on campus.
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6 - Institutional Effectiveness
Summary
The institutional effectiveness process at Geneseo produces clear, direct, useful, and reasonably reliable evidence that learning and
administrative outcomes are being met. Academic programs and administrative units are closing the loop on this evidence by using
it to advance the college's mission of transformational learning. In order to achieve a more thorough vertical integration of the
effectiveness process, work remains to be done at both ends of the scale: learning outcomes must be better communicated to
students, and assessment data must play a more systematic role in strategic planning and budgeting.
Standards addressed in this chapter
7 — Institutional Assessment
14 — Assessment of Student Learning

Introduction
In "Campus Change for Learning: Leading a Category Shift in Liberal Education," Lynn Swaner writes:
Given the demands of scarce resources and the competitive environment in which colleges and
universities function, it is a recognized challenge for the institution to prioritize its resources in order
to create a context in which engaged learning and its documented outcomes are dominant
objectives of the institution, its faculty and staff, and its programs and opportunities.
Dr. Swaner, who serves on the advisory board of the Bringing Theory to Practice project at the Association
of American Colleges and Universities, continues:
While recognized as a challenge, it is also clear that the only sustainable path is to categorically shift priorities and internal
resources. It is unlikely that individual campuses can meet the challenge and make the needed shift in priorities without
collective support and encouragement, and without there being a shared perception in the academy of the value of doing so.
The institutional effectiveness process at SUNY Geneseo, including student learning outcomes assessment, supports transformational learning in
two ways: first, by helping to establish the "shared perception" that the college must "prioritize its resources" so as to promote "engaged learning
and its documented outcomes"; and second, by providing the data — about "the institution, its faculty and staff, and its programs and
opportunities," as well as about the "outcomes" of student learning itself — needed to prioritize and allocate resources intelligently and effectively.
The institutional effectiveness process at Geneseo has room for improvement, but it possesses the characteristics necessary to serve the role
described above. Specifically, it is:
a process that people at the college understand
a process that produces clear, direct, useful, and reasonably reliable evidence
a process that closes the loop by feeding this evidence into discussion and decision-making
a process that is adequately supported by the college
a process that foregrounds the dimensions of transformational learning

Overview: institutional effectiveness process
As described in Geneseo's wiki space for Academic Assessment, the institutional effectiveness process at Geneseo feeds information from
programs, offices, departments, and committees to groups or individuals responsible for oversight at the unit level (Academic Affairs,
Advancement, etc.) and from there to the College Assessment Advisory Council (CAAC).
The council responds downstream to unit-level oversight groups and reports upstream to the Strategic Planning Group, which uses the
information for both its ongoing review of college goals and objectives and its formulation of recommendations to the Budget Committee.
The process is designed to ensure that the activities of programs, offices, departments, and committees inform and are informed by planning and
budgetary decisions.
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Each unit in the diagram above maintains its own recursive process of data collection, reporting, reflection, and (when appropriate)
decision-making. In keeping with Planning Goal 6, the college has maintained this as a decentralized process, without a campus-level
assessment coordinator, in order to emphasize the point that assessment is the responsibility of every department and office. However,
recognizing the need for someone to coordinate data for accreditation processes, the college recently has created such a position.

Student learning outcomes assessment process
The learning outcomes assessment process comprises academic program assessment and general education assessment and is organized
under the auspices of the Academic Program Assessment Committee (APAC). All academic programs have learning outcomes, and each
program assesses some number of these outcomes each year. Similarly, each general education area has outcomes; every third year, each area
assesses all of its outcomes. Until very recently, general education assessment results were not only reviewed on campus but forwarded yearly,
together with reflection, to the Office of the Provost at SUNY System Administration.
On the course level, learning outcomes are included on a guide syllabus required for each new course proposed for adoption. On the program
level, academic programs are free to change their learning outcomes in response to new priorities, reflection on assessment, or feedback from the
Academic Program Assessment Committee. In general education, learning outcomes may be changed through the campus governance process.
Assessment results are recorded online according to a publicized timetable. Each year's salient activities in program and general education
assessment are announced on pages titled, respectively, This Year in Program Assessment and This Year in Gen Ed Assessment.
The word recorded in the paragraph above is used purposely. Recording in this context stands in contrast to reporting. The difference is important
to the culture of assessment at Geneseo.
A reporting model of assessment implies the transfer of information through a process of submission. I write a report and submit it to you. It has
left my hands (or office, or computer) and landed in (or on) yours. If I do not share the document with colleagues in my department, they must now
obtain it from you. I may decide to delete the document from my computer, or I may have difficulty retrieving it if I decide to consult it later on. The
report is a discrete entity over which I may feel minimal ownership once it has left my hands. Indeed, once submitted it is "out of my hands" — that
is, no longer, in some basic sense, my business.
By contrast, a recording model implies continuous responsibility for and ownership of information. I do not "submit" the information through the
transfer of a document; instead, in a process resembling that of journaling, I log the information in a virtual location to which I can return at any
time, and to which I can provide others (colleagues, a committee, an office, an administrator, a visiting team from Middle States) access. They
now see it, but it has never "left my hands."
Recording assessment results is the responsibility of a designated assessment coordinator for each academic program or, in the case of general
education, the chair of each area's oversight committee.
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Once recorded, assessment results are available for review by the Academic Program Assessment Committee, an oversight group chaired by a
faculty member serving in the capacity of assistant to the provost, and composed of faculty. The group includes representation from students and
administration, and is aided by the director of the institutional research office. Assessment coordinators and general education area chairs may
request a meeting with the committee for advice, guidance, or feedback, but the main venue for communication from the committee is the same
one where the results are logged: the committee records "notes" in the wiki designed to help programs improve their assessment process. The
notes — such as these on biology — speak to the continuity and consistency of each program's assessment process, the measurability of
outcomes, the methods of assessment, and the quality of reflection and revision (that is, loop-closing) in the program. The notes speak only to
matters of process; the assessment committee does not concern itself with content and pedagogy within programs.
In a typical page of assessment results, a program will record the outcomes chosen for assessment in the previous year and indicate the
method(s) of assessment used, the criteria for judging student success relative to the outcomes, and (by way of closing the loop) reflection on the
results. Programs are free to organize these pages in whatever way serves them best, as long as outcomes, methods, criteria, and reflection are
clearly marked. (Some programs continue to organize their pages using the template of a superseded "assessment report" form.)
A handful of programs use multiple measures for evaluating student learning on each outcome. When Geneseo's assessment process was first
instituted around 2000, the assessment committee required multiple measures, but the requirement was set aside as the campus worked to
establish a culture of assessment and programs climbed the learning curve to understanding the purpose of assessment and concepts such as
validity and reliability. The college has finally reached the point where it makes sense to begin insisting on multiple measures once again.
As already noted, the student learning outcomes assessment process "closes the loop" by incorporating reflection in the results that programs
record each year. In reflecting on their results, programs may refer to changes they have made to content, pedagogy, or other aspects of their
curriculum, and they often consider possible future changes.
In addition to the reflection contained in each year's results, programs have recently begun keeping track of their loop-closing conclusions and
changes on dedicated pages of the assessment wiki. An example would be this page on how the program in geological sciences has closed the
assessment loop.

A special case: general education assessment
Assessment of general education runs parallel to academic program assessment. As mentioned above, the chairs of the various general
education oversight committees serve as assessment coordinators for their areas, with each chair recording results (and reflecting on them) once
every three years.
This three-year assessment cycle owes its existence to a 1999 resolution of the SUNY Board of Trustees adopting system-wide learning
outcomes in general education. Beginning in 2002, SUNY campuses were to report assessment results on each general education area to system
administration every third year. From 2006 to 2010, campuses were also required to conduct so-called Strengthened Campus-Based Assessment
on three outcome areas: critical thinking, communication (writing), and mathematics.
In July 2010, the SUNY provost's office issued a memorandum replacing the reporting process for regular and "strengthened" assessment with
the instruction that each campus "maintain records of its assessment plans, findings, and resulting actions and their impact, and share them, as
appropriate, with campus constituencies, regional and programmatic accrediting bodies, the Provost of the State University of New York, and
external auditors."
The SUNY general education assessment process has never been an entirely comfortable fit with Geneseo's general education curriculum, since
the adoption of system-wide outcomes required the college to "map" its previously adopted internal learning outcomes to those developed in
Albany. (The alternative would have been for the college to sacrifice some degree of intellectual autonomy, and perhaps integrity, by replacing its
more rigorous and fine-grained outcomes with the more generic system outcomes.) In addition, reporting and loop-closing have involved an
additional layer of bureaucracy that has made general education assessment feel at times less than fully integrated into the overall student
learning outcomes assessment process. Nevertheless, general education assessment at Geneseo comprises the elements of regular data
collection, recording of results, and reflection.

Administrative assessment
Each of the college's four administrative divisions has its own assessment process.
Following the model of academic program and general education assessment, administration in Academic Affairs manages assessment
in a wiki space. Most of the ten units within this division have placed an assessment plan in the wiki, and over half have recorded results
from one round of assessment.
In Student and Campus Life, the seven department heads have embedded in their performance program an annual expectation that a
function or specific service under their purview will be examined. An array of assessment strategies is provided by the vice president and
includes methodologies such as benchmarking, full program reviews utilizing national standards and/or external visitation teams,
participation in national studies, and site visits. Results of these initiatives are tabulated and selected findings are reported annually to the
College Assessment Advisory Council (CAAC). Planned actions and their progress are also documented. The divisional approach to
assessment is practical in nature, and is based on the expectation that assessment leads to action that closes the assessment loop.
In Administration and Finance, assessment has been conducted since 2001. Each department within the division is expected to assess
one or more functions or services within its area annually. Departments use assessment results to evaluate and improve quality and
effectiveness of services. Department directors are expected to include a summary of assessment activities in their annual report to the
vice president, and submit annual assessment reports to an assessment committee for the division. In June of each year, every
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department in the division submits an annual report to the vice president that includes a description of assessment activities. Therefore,
the division assessment committee collects assessment reports from each unit in July. A summarized divisional assessment report is
prepared and submitted to the vice president and CAAC on September 1 of each year.
In Enrollment Services, multiple efforts are extended to reach out to prospective students and their families, school counselors, and
transfer admissions personnel at community colleges. An extensive array of print and electronic promotional materials/resources is in
place and is reviewed/edited regularly in consultation with external marketing consulting organizations. Illustrative examples of the
assessment of promotional efforts include the administration of several recruitment-related surveys and the use of focus groups to
determine the extent to which Geneseo's preferred message/market perception is being received. Numerous systems are in place which
support the generation of annual applicant pools (travel, campus tours/visit, admitted student preview days, to name a few). The detailed
specifics of the actual application process and review of candidates for admission are also examined on a regular basis. Perhaps the best
means of assessing the effectiveness of these efforts are the statistics associated with Geneseo's rates for the retention of first-year
students and the six-year graduation rates benchmarked against national figures.
In College Advancement, the performance of each department is measured at regular intervals. For example:
The Office of Alumni Relations tracks the number, attendance, and variety of on- and off-campus events to measure its
effectiveness in engaging and connecting alumni and friends to the college and to each other. The office also compares
Geneseo to nine other institutions (SUNY and non-SUNY) through an alumni engagement initiatives survey that measures
alumni on record; the number of on-campus and off-campus events; event attendance; regional chapters; online community
registration; and alumni giving participation rates. Geneseo engages more constituents than all but one college on that list.
The Office of College Communications assesses its effectiveness by tracking the quantity and quality of printed publications
and news stories generated by proactive outreach. This includes the number of news releases and advisories — and stories
placed; web page visits via Google analytics; issues of Encompass (faculty/staff newsletter) and the Scene (alumni magazine)
produced annually, and feedback generated to editor via emails, phone calls or personal communication; newsletters and
electronic email communications sent to alumni, parents, and donors, and feedback generated through email and telephone
calls; invitations and marketing support materials designed and printed; photography requests; and social networking comments.
The office also reviews media stories daily to determine tone, fairness, and accuracy.

A process that the college understands
Transparency
The processes described above and the purposes they serve are transparent to the SUNY Geneseo community. Not only are they
"communicated" in the conventional sense of being objects of reference in memos, emails, and meetings; in the case of learning outcomes
assessment, and to some degree of academic affairs administration, the process takes place in a publicly visible space that incorporates
information about the purpose.
The wiki space for learning outcomes assessment is part filing cabinet, part how-to manual, part news source, part water cooler. The pages where
academic programs and general education maintain their learning outcomes are open to the world's view. So are the pages where general
education areas record and reflect on assessment results. The results pages for academic programs, together with the feedback they receive
from the Academic Program Assessment Committee, are closed to the outside world but visible to the entire Geneseo community, so that
programs can learn and borrow from one another's assessment strategies and experiences, and the community is assured of every program's
accountability. A standard feature of wiki software is its ability to preserve a history of revisions to every page; as a result, a member of the
community interested in how the learning outcomes in psychology, for example, have changed over time, need only select Tools > Page History
to trace the development of those outcomes.
Some programs and general education areas use the "comment" feature in the wiki for conversation about assessment results, thus making the
wiki as much a medium for shared reflection as a record of it. Scroll down in the English department's 2008-09 assessment results, for instance,
to find an instance of the vibrant discussion that assessment is designed to generate.
The wiki page that explains the importance of vibrant discussion, together with pages that explain the institution's assessment structure, the
meaning of the assessment loop, and other important assessment concepts, helps to ensure that the community understands how and why we do
learning outcomes assessment at Geneseo. Other pages, such as the one providing a timeline of events related to SUNY-wide general education
assessment provide meaningful context for the assessment process. Nuts and bolts information about tasks and due dates is published yearly on
the pages for This Year in Program Assessment and This Year in Gen Ed Assessment. At the other end of the spectrum, a built-in blog provides
the chair of the Academic Program Assessment Committee with a medium for explaining the intellectual value of assessment.

Participation
One measure of how thoroughly the campus understands the process and purpose of assessment is simply participation.
As the table below shows, a large majority (71 percent) of academic departments recorded assessments results for at least one learning outcome
in the most recent year. Since 2002-03, participation in program assessment has fallen below 50 percent only once, in 2004-05.
Percentage (%) of Departments
that Assessed by Year
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2009-2010

60%

2008-2009

80%

2007-2008

84%

2006-2007

72%

2005-2006

80%

2004-2005

84%

2003-2004

80%

2002-2003

52%

These figures do not tell the whole story about participation in assessment, however. In many cases, a program that omits to record results for a
given year does so because it is engaged in a college-mandated program review (these take place on a five-year cycle), or because it has
conducted assessment for a national accreditation body such as NCATE or AACSB. (Brian Morgan, a faculty member in the School of Education,
has compiled some of Education's NCATE assessment materials in his personal space in the Geneseo wiki.)
As mentioned above, general education assessment has been required by SUNY system administration since 2002, so areas have participated in
triennial assessment at a rate of 100 percent.

Communication to students
Every course proposed for adoption or revision at Geneseo must be accompanied by a guide syllabus that includes learning outcomes for the
course (as indicated on this course proposal form). However, the College's official syllabus policy, included in the classroom policies overseen
and regularly distributed by the Office of the Dean of the College, says nothing about including learning outcomes on syllabi disseminated to
students. A review of 107 randomly selected courses revealed that learning outcomes were listed on 95 percent of syllabi.
The Undergraduate Bulletin does not publish the learning outcomes of academic programs. Neither does it list general learning outcomes for
students, although it does contain a statement, now some two decades old, about the Principles and Goals of a Geneseo Education. It contains
broad descriptions of purpose for each general education area but not the outcomes for each area, and it does not list outcomes for general
education as a whole. The web pages for academic programs typically refer to the "missions" of these programs but do not list learning outcomes.
Nevertheless, a recent survey of faculty revealed that 70 percent "devote class time to explaining or discussing learning outcomes in the courses
[they] teach," suggesting that, informally at least, the language of outcomes is being shared not only among faculty and administration, but also
between faculty and students.

Clear, direct, useful, and reasonably reliable evidence
Most academic programs at Geneseo, and all general education areas, use course-embedded methods of assessment, evaluating student work
such as essays, problems, examination questions, and capstone projects against locally developed rubrics. A few programs use nationally
normed exams; chemistry, for example, uses its students' scores on the Major Field Assessment Test in chemistry and on exams from the
American Chemical Society.
Inspection of student work constitutes a direct measure of learning; the use of rubrics ensures that the measurements are reliable. Reliability is
greatest in those programs where a representative sample of student work is evaluated by a group of raters who first practice using the rubric
together. Reliability is still reasonable, however, in the many programs that make continuous use of an internally devised or adopted rubric applied
by faculty to their own students' work.
As reliable as any one measure may be, the overall reliability of an assessment process requires multiple means of measurement. This is one
area where Geneseo could do better. A few programs apply more than one measure to some of their outcomes, but, as noted earlier, the present
norm at the college is a single, direct measure per outcome. In the early years of assessment at Geneseo, the challenge of establishing a culture
of assessment — increased by the imposition, at about the same time, of the SUNY Board of Trustees learning outcomes and assessment
regimen in general education — proved significant enough to warrant a slow, developmental approach. In 2010-11, the faculty chair of the
Academic Program Assessment Committee and the associate provost in charge of assessment visited most academic departments and
explained the need to fortify the reliability of Geneseo's asssessment process through the adoption of multiple assessment measures; there was
not a single objection to the idea. The time has arrived, and the implementation of multiple assessment measures is now a top priority for the
college.
A changed culture at Geneseo is only one of the reasons that this priority should be easy to achieve. The other is that, in fact, many programs
already employ indirect measures of their impact on students that could quite reasonably serve as secondary means of assessment. The
geography department, for example, is one of many at Geneseo that routinely survey students or keep track of their participation in activities
relevant to their intellectual and professional development. It is not so much the measures that are missing, then, as the systematic and
appropriate integration of these measures into the routine recording of assessment results and the reflection that closes the assessment loop.
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The development of a culture of assessment at Geneseo should probably be attributed, in large measure, to the evident usefulness of the results
that programs have collected. The best evidence of that usefulness lies in the way that programs have closed the loop on assessment.

Closing the loop on learning outcomes assessment
Academic programs
How have academic programs and general education areas actually used the evidence of assessment to improve curriculum and pedagogy? As
indicated above, programs and areas typically describe these improvements when "reflecting" on a given year's assessment results. Listed below
are a few examples of loop-closing changes. In addition, each program and area has recently summarized how it has closed the assessment loop
on a page dedicated for that purpose: the academic program pages are aggregated here, the general education pages here.
Anthropology — After discussing assessment results, the department intends to change one of their rubrics so that style and content
can be addressed separately rather than in combination in the coherence and form category.
Art History — The department recently decided to try a multiple choice formula for midterm and final exams in one set of 200-level
classes in order to compare it with the paired-images-with-essay format and the essay-only format. The multiple choice format will
provide a more objective assessment of student learning and knowledge than the essay or comparative essay format does. Depending
on these results, the department will consider changing other aspects of the program. In addition, the research paper changes that were
made as a result of assessment, where students are introduced to advanced research methods at the 200-level instead of waiting until
they reach the 300-level, was found to be working. More specifically, assessment of the change showed that students are now much
more aware earlier in the major of what is expected in researching and writing a term paper, and they develop skills for argument and
abstract thinking faster once they understand the basic tools for doing the research.
Biology — Based on results from the 2008-09 assessment, the department agreed to continue to offer both Biol 117 and Biol 119 in
2008-09 and to use the PRS (Personnel Response System) in their lectures. Furthermore, they decided that they would de-register any
major who enrolled in the second class if the student had obtained a grade of D or E, and that a student who obtained a D or E in a class
would have to repeat it in order to continue as a biology major. Finally, any student who repeated a class and failed to obtain a C- would
be required to leave the major.
Business — In light of assessment results, the school decided that it would be worthwhile to develop an advisement handbook, as an
overwhelming majority of students expressed an interest. The Curriculum Committee proposed that they develop a handbook over a
period of two to three years, and the department held a retreat in October 2006 to re-evaluate educational outcomes and related criteria.
Chemistry — This department found that the results of an administered survey did not correlate well with the results of a standarized
exam. Students rated their level of preparedness in physical chemistry much lower than in analytical or inorganic chemistry, although on
the MFAT they achieve similar results in the three categories. Given these results, the department will continue to focus efforts to improve
the level of preparation and performance of majors. The department notes that one approach that began in organic chemistry three years
ago seems to paying off. There was a conscious decision to alter instruction in organic chemistry in the hope that students would better
retain knowledge in this subdiscipline. Compared to previous years, the indicators for organic chemistry have been showing
improvement, especially this year and last. The overall indicators show weaker performance than in the last few years but are not lower
than data collected 4-5 years ago.
English — The department noticed a slight decline in their literary interpretation outcomes across the board, suggesting that they may
wish to discuss how to incorporate aspects of literary interpretation into their teaching and perhaps begin to discuss ways to help
students hone these skills.
Sociology — Based on recommendations from the Academic Program Assessment Committee, the department has begun to use
pre-test and post-test measures for assessment.

General education
In accordance with a process established by the SUNY Office of the Provost and overseen by the SUNY General Education Assessment Review
group (GEAR), Geneseo conducts ongoing assessment of general education learning outcomes. Geneseo assesses all its general education
areas on a three-year rotation using assessment measures that are for the most part locally developed.
From 2006 to 2009, SUNY required all campuses to conduct "Strengthened Campus-Based Assessment" (SCBA) in three general education
areas: Critical Thinking, Basic Communication (written), and Mathematics. Assessment in these areas was understood to be "strengthened" by
the requirement that campuses collect assessment data comparable to either national or SUNY-wide norms. It was nevertheless "campus-based"
because campuses were permitted to choose among several methods for meeting this requirement and were not required to administer
standardized tests. Geneseo chose to adopt, with slight modification, rubrics developed by faculty panels assembled through GEAR. The rubrics,
still in use at Geneseo, can be found on the GEAR wiki page.
General education assessment has produced changes in curriculum and rubrics and is strengthening the programs in a number of ways. For
example, in 2009-10, as part of the new, "strengthened campus-based" asessment initiative, Critical Writing and Reading adopted a
SUNY-developed rubric in order to assess writing and revision practices more precisely. This rubric combines trait-analysis categories and
descriptions from SUNY-developed rubrics for basic communication and critical thinking. Assessment data from 2004-05 demonstrated that
approximately 50 percent of the students were meeting or exceeding standards for writing and revising coherent texts. By 2008-09, this number
has improved marginally through such efforts as: (1) individual faculty mentoring by the co-chairs for Critical Writing and Reading (including the
provision of sample syllabi and assignments to new instructors, review of course syllabi, suggestions for text and reading selections, and advice
on best teaching practices, grading standards, and methods); (2) the expansion of library support to include advice on plagiarism and more
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discipline-focused research workshops; (3) the enhancement of the Writing Learning Center in Milne Library (including additional tutor training in
English as a Second Language, learning disabilities, and stress management); and (4) productive pedagogy discussions sponsored by the
Teaching Learning Center. Based on the positive feedback received after summer workshops for Critical Writing and Reading faculty,the return of
such workshops is expected to improve student assessment scores still further. Additionally, smaller class sizes were identified by Critical Writing
and Reading as necessary to permit the individualized attention that coherent writing and meaningful revision require.
Other general education areas that have demonstrated the usefulness of assessment are Western Humanities, Natural Science, Social Science,
and U.S. Histories. Western Humanities reports that assessment results have improved since 2003-04, for at least two reasons: faculty have
focused on what the intended learning outcomes imply and have sought, as time and resources have permitted, to ensure that instruction would
become more and more effective; and faculty have become more familiar with assessment. Furthermore, in response to stated 2006-07 goals for
improvement, faculty have been encouraged, specifically, during end-of-semester meetings, to develop assignments that "[require] students to
demonstrate interdisciplinary thinking." In fact, since the program's inception, every new faculty teaching Western Humanities has been required
to team-teach with, and be mentored by, an instructor from a different discipline. Western Humanities recently re-instituted the practice of holding
faculty forums that focus on particular authors, works, or intellectual movements. During these gatherings, colleagues can formally share insights
from their own disciplinary specialties, which should, at least theoretically, enable instructors from other disciplines to expand the interdisciplinary
scope of their classes.
In 2004-05, assessment of U.S. Histories revealed that most students were either exceeding or meeting the stated learning outcomes. Under the
learning outcome "Understanding of the distinct, overlapping and shared history of people based on varied identities and experiences," 36 percent
of students exceeded expectations, 46 percent were meeting expectations, 12 percent were approaching expectations, and 3 percent were not
meeting expectations. The outcomes for the other assessed categories netted similar results, as evident in the assessment final report. In spite of
students' high levels of success, however, questions were raised about the rubric, the assessment process, and faculty participation in
assessment. To address these concerns, the final report called for the U.S. Histories Committee to revisit the rubric and suggested the use of
multiple assignments in assessment. In addition, the committee called for hosting meetings and workshops for faculty U.S. Histories courses.
Based on these recommendations, by the time of the 2007-08 assessment period, the rubric had been revised to better reflect the learning
outcomes of the requirement. In addition, the U.S. Histories chair organized one meeting and sent out three emails informing faculty about the
upcoming assessment and the importance of participation.
Once again, as during the previous assessment period, the vast majority of students in U.S. Histories either met or exceeded the learning
outcomes as stated in the rubric. Under the category, "Knowledge of a basic narrative of American history," 51 percent of students exceeded
expectations, 38 percent were meeting expectations, 7 percent were approaching expectations, and 3 percent failed to meet expectations. The
results for the other assessed learning outcomes yielded similar percentages. The only minor exception to this trend was in the category,
"Understanding America's evolving relationships with the rest of the world." In this case, while the vast majority of assessed students still either
met or exceeded expectations (29 percent exceeding, 47 percent meeting), 17 percent of students were approaching and 6 percent failed to meet
the learning outcome. Unfortunately, while the overwhelming majority of students managed to meet the requirement's expectations, not all faculty
participated in assessment, nor did the faculty who participated address each part of the assessment rubric. To "close the loop" in this case, then,
will require that more if not all faculty teaching U.S. Histories courses take part in the assessment process. In 2011, the U.S. Histories chair will be
organizing two workshops where faculty can gather to meet and discuss the assessment process. In addition, the U.S. Histories chair will ask to
visit a department meeting of seach department that teaches courses for the requirement. At the meeting, the U.S. Histories chair will stress the
importance of participation in the assessment process. In addition to this face-to-face interaction, numerous emails reminding faculty of
workshops and deadlines will be sent.
While changes have resulted in some general education areas as a result of assessment, other areas' results indicate that learning outcomes are
being satisfied. For example, the 2007-08 assessment results for Natural Sciences showed that more than 80 percent of the more than 2000
students assessed met or exceeded expectations. Based on these results, the Natural Science general education committee concluded that no
changes in the N/ offerings or assessment plan were warranted. Furthermore, several general education areas have identified possible changes
or improvements, but many program-related matters remain somewhat on hold until a decision is announced regarding the College's possible shift
from offering primarily 3-credit courses to offering mostly 4-credit courses. For example, based on assessment results, the Social Science
committee has determined that the basic learning outcomes in Social Science need to be revised but are awaiting the decision on whether this
shift will take place. Nevertheless, the Social Science committee believes that using the evidence from assessment is vital to any changes made
in general education. Furthermore, in addition to the changes discussed above, the Western Humanities faculty has discussed on many
occasions possible new directions for the courses, as well as what those new directions might imply, in intellectual terms, and necessitate, in
practical terms. It seems likely that some of the new directions the course might take could improve student performance with respect to
interdisciplinary thinking. This would probably also be the case as concerns the other three intended learning outcomes. Once an institutional
determination about the above-mentioned possible transition has been reached, Western Humanities faculty will be able to move forward more
decisively to continue closing the loop.
Geneseo is exploring revisions to its general education curriculum. In summer 2011, a group of four faculty and one administrator attended the
AAC&U General Education Institute conference in San Jose. Since their return, the general education committee has been working to develop
college-wide baccalaureate learning outcomes and considering how the entire general education curriculum might be redesigned to help meet
these outcomes and advance transformational learning.

Closing the larger loop: institutional effectiveness
If the immediate purpose of student learning outcomes assessment is to improve pedagogy and curriculum, the larger purpose is to provide data
capable of informing budgetary and strategic planning decisions. Together with all the other evidence about an institution, evidence and
conclusions regarding student learning enable the institution to prioritize and allocate resources so as to better meet the institution's mission: in
Geneseo's case, transformational learning.
As illustrated by the flow chart above, the institutional effectiveness loop at Geneseo is closed when the president, in consultation with the
cabinet, takes budget- and planning-related actions informed by recommendations of the SPG and the Budget Committee, recommendations that
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are in turn based partly on information provided to them by CAAC, which itself serves as a filter of information and recommendations originating
from the assessment data and reflection generated by all areas: academic programs, general education, and the college's various administrative
divisions.
With CAAC just now compiling its first report to SPG, the college is poised to close the particular effectiveness loop pictured above for the first
time. However, it should be noted that Geneseo has closed the loop on institutional effectiveness whenever administrative action has been taken
in direct response to systematic research and reporting spurred by some immediate question, concern, or initiative. Recent examples have
included actions taken in response to reports of the President's Commission on Diversity and Community (established 1998), the President's Task
Force on Faculty Roles and Rewards (2002-04), the Provost's Task Force on Curriculum (2007-09), and the six working groups comprised by the
president's Six Big Ideas initiative. For instance, in response to the report of the Six Big Ideas working groups on Re-thinking the Course Load
and Bringing Theory to Practice, the provost in 2011 invited academic departments to apply for "curriculum innovation" grants of up to $25,000 to
conduct activities, purchase books and other materials, and bring in consultants — all towards the end of developing new models of instruction
designed to promote transformational learning.
It should also be noted that the loop pictured above shows some information flowing to the SPG and the Budget Committee directly from the
Office of Institutional Research. Thus, although CAAC is still compiling its first report, the SPG has been able to develop a set of Strategic
Planning Indicators based on mission-related data from all areas of the college — such as six-year graduation rate, community service, and
alumni giving — that are reported yearly.
The combination of data from Institutional Research and systematic reporting by issue-specific investigative bodies such as the Six Big Ideas
working groups has enabled Geneseo to make strategic planning decisions based on a wealth of information about institutional effectiveness. The
addition of a yearly report from CAAC will enrich and diversify this information by incorporating filtered data collected annually from every
academic program and administrative division of the college. As a result, Geneseo will continue to close the loop on institutional effectiveness with
heightened confidence that its decisions are based on the most solid and comprehensive evidence available.

Support for the institutional effectiveness process
It is not by accident that Geneseo has developed a culture of assessment. Over the ten years that the college has been measuring institutional
effectiveness, support for the process has been continuous and strong.
The College Assessment Advisory Council is chaired by an associate provost in Academic Affairs who also directly oversees student learning
outcomes assessment. The associate provost is assisted by the faculty chair of the Academic Program Assessment Committee, who also serves
on CAAC. The faculty chair receives released time from teaching in order to manage the affairs of APAC; communicate with department chairs,
assessment coordinators, general education area chairs, and the faculty as a whole regarding assessment initiatives and timelines; and maintain
the various wiki spaces for assessment.
The academic affairs division has paid for the faculty chair of APAC to attend assessment workshops, assessment conferences, and meetings of
the Western New York Assessment Leaders group. Interested assessment coordinators, general education chairs, and department chairs have
also received financial support to attend assessment workshops.
Geneseo has financed staff attendance at several conferences of the American Association for Higher Education (AAHE) and on a number of
occasions has sent teams of faculty to the annual Assessment Institute (focused exclusively on learning outcomes assessment) held by Indiana
University-Purdue University Indianapolis.
The college has invited outside consultants to visit the campus and give presentations on institutional effectiveness and learning outcomes
assessment. These include Nichols and Nichols in 2001, Dr. Jay Armino in 2003, and Dr. Ephraim Schecter in 2006.
The Office of Institutional Research, whose director serves in an advisory capacity to APAC, supports the effectiveness process by gathering and
disseminating information that gives the college a clearer picture of its strengths and challenges.
As noted earlier, the wiki spaces for academic assessment and academic affairs administrative assessment support the institutional effectiveness
process by promoting transparency, making information easy to find, and providing feedback. On a recent survey 80 percent of faculty agreed or
strongly agreed with the statement, "I know where to find the assessment results for my program."
Of the 20 departments that received written feedback from APAC over the past two years, seven showed some signs of incorporating this
feedback into their upcoming assessment efforts, demonstrating effective support of these programs. This was sometimes indicated in changes
made in a subsequent assessment report (especially revised learning outcomes or updated evaluation rubrics). In other instances, comments
added to the wiki indicated the departments intention to incorporate APAC's suggestions into future assessment plans. A recent survey revealed
that 56 percent of chairs and assessment coordinators have found APAC's assessment feedback useful. Fifty percent of faculty said that they
believe Geneseo provides support for assessment; nearly 75 percent said that their departments provide support for student learning outcomes
assessment.

Foregrounding transformational learning
To return to Lynn Swaner's words at the head of this chapter, assessment at Geneseo is helping to "create a context in which engaged learning"
can become one of the "dominant objectives of the institution." It is doing this by shifting the campus culture toward an emphasis on educational
outcomes rather than inputs, by helping to establish an expectation that the college's success will be judged by direct evidence of what students
know and can do, and by modeling (in the assessment loop itself) the process of self-transformation through reflection on experience.
The shift in campus culture is evident in the two-day retreat on Bringing Theory to Practice attended by 20 faculty and professional staff in June
2009. The retreat was an outgrowth of Geneseo's involvement in the national Bringing Theory to Practice project of the Association of American
Colleges and Universities. As described in the final report of President Dahl's Six Big Ideas task force on Bringing Theory to Practice (2009),
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participants in the retreat developed 12 "outcomes" for transformational learning at Geneseo, including such learning outcomes as "Students will
be able to see problems from multiple angles" and "Students will develop leadership capabilities and apply them in college and after graduation in
order to serve the public good."
The Bringing Theory to Practice Task Force compiled an inventory of transformational learning activities at the college. Under the heading
"Assessment" in its final report to the president, however, the task force observed, "We do not ... have a good idea of how effectively these
activities promote transformational learning or student psycho-social well-being." Without a culture of assessment, this is not the kind of
observation that a campus makes about its own achievements.
The National Survey of Student Engagement (NSSE) provides some evidence of Geneseo's performance on the kinds of outcomes that emerged
from the Bringing Theory to Practice retreat. Geneseo performs better than its COPLAC and national peers on many high-impact learning
experiences; for example, more Geneseo seniors report performing community service or volunteer work, working on a research project with a
faculty member, or studying abroad. However, on other outcomes, such as problem solving or relationships with faculty, Geneseo scores below
its COPLAC peers and is on par with national peers; Geneseo seniors do not examine the strengths and weaknesses of arguments or try to
understand someone else's viewpoint as frequently as do seniors at other COPLAC institutions. Geneseo seniors report forming very strong
relationships with other students, but their relationships with faculty are not as strong as those formed by students at other COPLAC schools.
Relationships with administrators and other staff are not as strong for Geneseo students as they are for students at both COPLAC and national
peers. These comparatively lower scores suggest that Geneseo students may not be meeting the outcome of "emotional flourishing"
characterized by the Bringing Theory to Practice Working Group as the feeling that, "I came here and somebody paid attention to me."
Other measures of flourishing and student well-being have yielded both positive and negative results. According to the American College Health
Association Collegiate Health Assessment, administered in 2011, overall student health is positive, with 94 percent rating their health as good to
excellent. The majority of students reported feeling safe on and near the campus, indicating confidence that Geneseo provides a protective
environment. However, evidence pointed to room for improvement in areas of student well-being such as feeling anxious, depressed, and
overwhelmed.
To address these concerns, the college has run faculty-specific and college-wide workshops on understanding and responding to student
distress. Since the goal of transformational learning is for students to develop emotionally and socially as well as academically, it will be essential
for the college to measure students' progress on these outcomes.

Conclusion and recommendations
The institutional effectiveness process at Geneseo meets Middle States standards and supports the college's mission of transformational learning.
However, it can be improved.
Bring all programs and general education areas up to best practice standards for learning outcomes assessment by ensuring
that these programs and areas have multiple means of assessing student learning.
Ensure participation in assessment by each academic program every year. This must be a priority for the Academic Program
Assessment Committee and the Office of the Provost.
Ensure that programs that conduct assessment for accreditation (School of Education, School of Business) share some
version of their results with the campus community in the academic assessment wiki.
Improve communication of learning outcomes to students by publishing them in the Bulletin and on the college website.
Highlight the importance of institutional effectiveness. Upper management should emphasize its support for this planing goal across
all areas of the college.
Increase the visibility and influence of the College Assessment Advisory Council. Although the council is responsible for
overseeing and supporting the institutional effectiveness process, and for collating and filtering effectiveness data so as to make possible
informed strategic planning and budgeting, its activity and prominence are not yet commensurate with its place in the assessment loop.
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Conclusion
SUNY Geneseo is achieving its mission, whether that mission is stated in terms of developing "socially responsible citizens with skills and values
important to the pursuit of an enriched life and success in the world" or in terms of transformational learning. Transformational learning
encompasses key elements of the college mission, and it facilitates prioritization in a climate of declining
resources. Since joining the Bringing Theory to Practice Leadership Coalition in 2008, Geneseo has
increasingly used the concept of transformational learning to define its initiatives.
The curriculum, the co-curriculum, student services, resource allocation, the physical plant, faculty and staff
hiring and development, and assessment all make their contributions to transformational learning. To some
extent this conclusion involves a re-conceptualization of existing practices, but recent initiatives such as the
Six Big Ideas and the Bringing Theory to Practice activities have also sought to incorporate new practices
into the college.
By most measures, the college is succeeding in its goal to "provide every student the highest quality education." This success is clearest in the
case of academic success and less clear in terms of civic engagement and social/emotional development. Demonstration projects such as Real
World Geneseo and Extreme Learning courses have been designed specifically to achieve these other transformational outcomes and have
shown positive results. As the college moves ahead, it is important to continue this progress by developing ways in which these outcomes can be
achieved on a broader scale and in which all progress can be assessed explicitly. The current charge to the General Education Committee and
the proposed Center for Inquiry, Discovery, and Leadership are examples of initiatives with this potential.
This self-study contains several recommendations that point the way to advance transformational learning. They include:
Continue searching for ways to increase transformational learning in a climate of diminished resources (Chapter 1).
Incorporate selected recommendations from the Six Big Ideas into the college strategic plan (Chapter 1).
Advance understanding of the relevance and importance of "tradition" and "co-curricular activities" (Chapter 1).
Support faculty who make changes in curricular offerings (Chapter 2).
Better coordinate advising, tutoring, and internships (Chapter 3).
Review, re-structure and develop first-year programs (Chapter 3).
Request increases in existing fees and develop new fees pursuant to the new Board of Trustees fee policy (e.g., lab fees, instructional
cluster fees) (Chapter 4).
Include specific references to transformational learning outcomes in the college strategic plan, in academic program learning outcomes,
and in student support goals (Chapter 4).
Prioritize transformational learning in the budget process (Chapter 4).
Reconsider the faculty advancement and reward structure in terms of transformational learning (Chapter 4).
Continue to develop and grow the open and supported information technology and data security on campus to develop transformational
learning possibilities for campus constituents (Chapter 5).
Increase faculty and staff professional development opportunities (Chapter 5).
Improve the communication of key transformational learning outcomes to students (Chapter 6).
Improve communication of learning outcomes to students by publishing them in the Bulletin and on the college website (Chapter 6).
The current budget context will present an enormous challenge to Geneseo as it takes these and other steps in its continued pursuit of
excellence. Geneseo will meet that challenge by re-affirming the values that have served it so long and so well. It will re-invigorate its tradition of
changing students' lives by adopting the innovative, creative practices that mark the frontier of thoughtful, imaginative, responsible, and effective
educational practice today. Relying on its strength and diversity as a community, it will make this moment of crisis an opportunity to re-assert its
mission with renewed dedication, energy, and purpose. To the best of its ability, and with the highest integrity, it will continue to serve both its
students and the broader public.

