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Handbook Overview and Purpose 
This handbook provides a detailed account of the assessment and quality assurance system 
utilized by the Ella Cline Shear School of Education Educator Preparation Program (EPP) at SUNY 
Geneseo. We define Quality Assurance as the systematic review of our educational programs 
and processes to ensure that we are maintaining acceptable standards of education, 
scholarship, and infrastructure within the School of Education. The purpose of this system is to 
systematically collect, compile, analyze, maintain, and disseminate valid and meaningful 
evidence from multiple measures that are vital to monitoring candidate progress from 
admission to completion, and beyond. The outcomes of this process are intended to ensure the 
quality, and continuously improve the preparation and support of teacher candidates in our 
initial-licensure and advanced-level programs, as well as provide relevant data to faculty and 
administrators as they make decisions about candidates, curriculum, programs, policies and 
procedures. The outcomes of this process allow us to speak with confidence about the quality 
of our programs to external stakeholders. 

The faculty and staff of the Ella Cline Shear School of Education holds ultimate responsibility for 
stewardship of the EPP’s assessment and quality assurance system. This system, and its 
processes, are designed to support the mission and goals of the College and the School of 
Education, as well as meet certification standards for professionals in New York State, the 
Specialized Professional Association (SPA) standards of our respective programs, and national 
accreditation standards prescribed by the Council for the Accreditation of Educator Preparation 
(CAEP). Common outcomes for the program, as well as outcomes unique to each certification 
area, are regularly assessed through the use of key assignments, surveys, focus groups, 
licensure/certification exams, and institutional data. Collectively, these measures facilitate the 
monitoring of candidate performance throughout each stage of their program, ensuring that 
completers possess the professional knowledge, skills, and dispositions required by state and 
national standards for professionals in the field of education. 

The design of the School of Education’s assessment and quality assurance system is focused on 
providing meaningful data through regular review and evaluation. Several evaluation methods 
have been implemented toward fulfilling this responsibility in our efforts to improve educator 
preparation. It is our intent that all data and materials (reports, documents, assessments, 
rubrics, etc.) be accessible and understandable by our professional community, and that our 
stakeholders be involved with the ongoing development and refinement of the system. The 
assessment and quality assurance system should provide for consistency across programs while 
affording maximum flexibility to meet individual program needs.  

Operationally, the assessment and quality assurance system continues to evolve as the needs of 
the program and its stakeholders change. Revisions and updates to this handbook are made 
accordingly as our assessments evolve and evaluation processes are refined. The purpose of 
this handbook is to provide utility and consistency to all members of the School of Education at 
SUNY Geneseo in their efforts to maintain a quality assurance system that supports continuous 
improvement. 
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Institutional Context 
The Ella Cline Shear School of Education’s assessment and quality assurance system 
reflects its conceptual framework and mission statement, as well as professional, state, 
and national standards. Designed to collect and analyze data regarding teacher 
candidates and EPP operations to evaluate and improve our teacher education programs, 
the assessment and quality assurance system is integrated with institutional assessment 
at the college and the SUNY-wide assessment system. 

State University of New York (SUNY) at Geneseo 
Founded in 1871 as the Wadsworth Normal and Training School, SUNY Geneseo is a 
selective public liberal arts college with selected professional and graduate programs that 
has long been dedicated to the preparation of excellent teachers. Affiliated with the State 
University of New York (SUNY) and a member of the Council of Public Liberal Arts 
Colleges (COPLAC), Geneseo attracts some of the most highly motivated and incredibly 
talented students from across New York and beyond. Accredited by the Middle States 
Commission of Higher Education, the College has earned a reputation for excellence in 
both the liberal arts and sciences, and professional programs, distinguishing itself as an 
institution in which teacher education is placed in the context of rigorous studies in the 
liberal arts and a focus on citizenship, leadership, and the examined life.  

There are 50 undergraduate majors, graduate programs in accounting and education, and an 
array of dual degree and international-study programs.  

Mission Statement 
Dedicated to learning, SUNY Geneseo is a residential public liberal arts college with selected 
professional and graduate programs. We combine a rigorous curriculum, transformational 
learning experiences, and a rich co-curricular life to create a dynamic and inclusive scholarly 
environment. The entire College community works together to advance knowledge and inspire 
students to be socially responsible and globally aware citizens who are prepared for an 
enriched life and success in the world. 

Vision 
SUNY Geneseo will be widely recognized for demonstrating the enduring power of a public 
liberal arts education. 

Values 
The Geneseo campus community is guided by our beliefs in, and commitments to, the following 
values: 

 Learning: embracing high expectations for intellectual inquiry, scholarly achievement, 
and personal growth 

 Creativity: affirming a spirit of innovation that inspires intellectual curiosity and 
problem-solving 
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 Inclusivity: fostering a diverse campus community marked by mutual respect for the 
unique talents and contributions of each individual 

 Civic responsibility: promoting ethical local and global citizenship 

 Sustainability: advancing just principles of ecological, social, and economic stewardship 

Goals 
SUNY Geneseo is guided by the following goals: 

 Provide every student the highest quality education through a rigorous, challenging, and 
active learning experience in close working relationships with faculty and staff that 
encourages intellectual engagement and personal growth. 

 Recruit, support, and foster the development of a diverse community of outstanding 
students, faculty, and staff. 

 Enrich the collegiate experience by strengthening the integration between curricular 
and co-curricular programs. 

 Cultivate relationships between the College and wider community that support College 
programs and serve the community. 

 Expand funding for institutional priorities and initiatives through public and private 
support, grants, and entrepreneurial activities. 

 Promote institutional effectiveness through ongoing assessment in every program. 
 Provide a high quality physical environment and outstanding services, facilities, 

equipment, and technology. 
 Refine enrollment principles and improve student support 

 Coordinate master plans/align campus goals 

 Enhance digital learning and data analysis learning 

 Promote civic engagement (Project for the Public Good) 

 Promote international and global learning (Global Geneseo) 

 Implement the Diversity Plan 

 Promote sustainability 

The SUNY Board of Trustees adopted resolutions in 1998 and 2004 that strengthened the 
University’s longstanding commitment to rigorous and regular assessment of academic 
programs. In 2010, the Board updated its policies to reduce unnecessarily duplicative 
assessment requirements for campuses while maintaining high standards. Effective in the 2010-
2011 academic year, each SUNY campus was required to develop and implement plans for the 
regular assessment and review of institutional effectiveness. Each campus was permitted to 
develop assessment plans that are consistent with its mission and goals, while maintaining 
academic rigor and meeting or exceeding external standards. The Regulations of the 
Commissioner of Education state that every registered academic program shall “…show 
evidence of careful planning. Institutional goals and the objectives of each curriculum and of all 
courses shall be clearly defined in writing, and a reviewing system shall be devised to estimate 
the success of students and faculty in achieving such goals and objectives…” Campus-based 
general education assessment plans are required to include the student learning outcomes  to 
assess all general education areas in a three-year  cycle, and to involve program faculty in  the 
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development and implementation of the assessments. Academic majors are assessed every five 
to seven years, with the use of external reviewers whenever possible. 

Ella Cline Shear School of Education  
The Ella Cline Shear School of Education at SUNY Geneseo is dedicated to preparing teachers 
committed to improving society and the lives of students through education. This dedication is 
based on the combination of a solid foundation in SUNY Geneseo’s liberal arts and sciences 
tradition, the School of Education’s conceptual framework and our partnerships with public and 
private school communities. 

Our EPP offers teacher education candidates a complete experience that is rich in scholarly 
programs, diverse field placements, a range of student activities, and continuous academic 
advisement. Our completers are trained in the full-scope of teacher preparation and enter the 
profession with the highest level of knowledge, skills, and dispositions. Our teacher candidates 
explore constructivist theory and practice with a depth that makes the caliber of our graduates 
second to none, and which continues the longstanding reputation of our School of Education, 
opened in 1871. We take great pride in our historical background and ongoing innovations in 
teacher preparation. 

All teacher certification programs of the Ella Cline Shear School of Education are currently 
accredited by the National Council for the Accreditation of Teacher Education (NCATE). The 
School of Education offers undergraduate programs leading to initial teacher certification in 
Early Childhood and Childhood Education, Childhood with Special Education, and Adolescence 
Education. We offer graduate programs leading to professional certification in Multicultural 
Childhood Education, Literacy (B-12) and Adolescence Education. 

Conceptual Framework  

Vision and Mission 
The vision of the Ella Cline Shear School of Education is to contribute, through the education of 
teachers, to the development of a democratic, humane society that values the contributions 
and accomplishments of all its citizens. Our vision of teacher education is embedded in the 
context of rigorous studies in the liberal arts and sciences and focused on democratic 
citizenship, leadership, and the examined life. This vision grows out of and embodies the 
College’s tradition of collaborative, learning-centered education and our shared belief that the 
process of liberal education, taken in the broadest sense, is the most important activity in 
which human beings of all ages engage. Developed over a number of years, with input from 
education faculty, representatives from liberal arts and sciences, staff, local teachers, local 
school administrators, teacher candidates, and college administrators, the vision of the School 
of Education is congruent with the mission and values of SUNY Geneseo.  

In recognition of the changing demographic, cultural, social, and political contexts of schooling, 
the fundamental mission of the School of Education is to prepare future teachers to be 
reflective, critical thinkers, adept at problem solving, and committed to the development of 
communities of inquiry, to ensure that all students have the opportunity to learn the skills 
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necessary for a productive life and responsible citizenship. In other words, we seek to develop 
novice teachers who are committed to improving the life chances of their students by 
promoting active learning, valuing community involvement, being culturally and aesthetically 
responsive to their surroundings, and being ethically committed to seeking excellence in 
teaching and learning.  

Therefore, in partnership with colleagues in the college’s liberal arts and sciences departments 
and with professionals in both public and private schools, the School of Education is dedicated 
to the preparation of teachers who are comprehensively educated in the liberal arts and 
sciences; informed about political and social issues important to child advocacy; committed to 
the dispositions of professional collaboration and leadership; adept at using educational theory 
to inform their practice, and able to teach in ways that meet the needs of diverse populations. 
In short, we seek to educate future teachers who are committed to improving the lives of 
students through education. 

Philosophy 
The teacher preparation programs at SUNY Geneseo engage the work of many educational 
theorists and scholars, but all share a fundamental commitment to central tenets found in the 
works of Jean Piaget (1952, 1970), John Dewey (1916, 1925, 1933), and Lev Vygotsky (1978, 
1986), and can be situated within that “vast area in contemporary psychology, epistemology, 
and education” called constructivism (Von Glaserfeld 1997, p. 204). Broadly defined, 
constructivism is a theory of learning that recognizes the central role of the learner’s active 
construction of meaning and understanding. Our stance is best characterized as a pragmatic 
form of social constructivism, which recognizes that learning is both an individual and a social 
activity, involving the purposeful engagement of the learner in constructing new 
understandings and knowledge as she participates in communities of cultural practices (Lave 
and Wenger, 1991). There are many strands within constructivist thought, from developmental 
and social to radical and postmodern (Phillips, 1995; Von Glaserfeld, 1997). However, rather 
than adopting particular brand of constructivism, we take a pragmatic approach to 
constructivist theories, in the belief that, like any idea or theory, constructivism is not the only 
one that can help us address problems and challenges in understanding and meeting the 
educational needs of all students. Nevertheless, we believe this theoretical approach offers the 
best explanation of how people learn and thus is the best guide for learning how to teach.  

In this view, we understand that knowledge is always actively constructed in the context of a 
learner’s prior experience and knowledge, current conditions, and personal goals (Fosnot, 
1996). That is, learning is always both purposeful and adaptive, an active process of making 
sense of new information or experience, based on past experience and previous knowledge. 
Therefore, following Dewey, we believe that education is not a process of transferring 
knowledge from the teacher to the students for some future use; rather it is an active, 
relational process among teachers and learners, designed to stimulate the intellectual and 
emotional growth of learners (and teachers), as well as their capacity to participate in a 
democratic community of inquiry. Consequently, all knowledge is conditional, subject to critical 
reflection and assessment. From this perspective, learning is a life-long process of using the 
cultural tools at one’s disposal, particularly language, in order to make experience more 
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meaningful and to increase one’s capacity to engage with one’s environment, both physical and 
social.  

Given these core beliefs, it follows that teachers should seek and value students’ points of view, 
draw on the connections between school knowledge and students’ lives, build on students’ 
knowledge and strengths, work to focus and elicit student thinking about big ideas, and create 
conditions that foster democratic participation in a community of inquiry. While we take 
collaboration, dialogue, and problem-based learning to be essential tools in teaching for 
understanding, and maintain a holistic, interdisciplinary approach to curriculum, we also 
recognize the importance and utility of direct instruction and a more structured curriculum. 

In sum, we believe this sort of pragmatic constructivist approach provides the greatest range 
and flexibility in meeting the educational needs of diverse students, supporting the use of a 
variety of instructional methods and techniques in order to create classroom conditions and 
expectations—behavioral and conceptual—that foster learning. That is, we recognize that the 
adoption of any particular educational perspective or strategy should be based on and justified 
by its potential to help particular students learn (students learn in the context in which they are 
situated). Since there is no one best way to teach, our aim is to help teacher candidates learn 
how to “act with wisdom and judgment by continually developing ways to cope with dilemmas 
in particular situations” (Cobb, 1996, p. 48), to help them become “adaptive experts” (Darling-
Hammond, 2005, p. 3).  

We believe that effective teachers:  

 are dedicated to their own lifelong evolution as teachers and learners  
 generate and adapt pedagogical knowledge to specific situations and make creative use 

of that knowledge to help students learn 

 are sensitive and responsive to the needs of students from diverse populations 

 have a critical understanding of the historical, social, and political contexts of their own 
and students’ lives 

 collaborate with colleagues in education and the community at large 

 understand students and how they develop in social contexts 

 are reflective decision-makers who can create, analyze, and refine curriculum content 
and goals 

 are flexible, divergent thinkers, adept at problem-solving and problem-posing 

Our purpose is to support and enhance the development of our teacher candidates who engage 
in and implement research-based practices to support and advance P-12 learners. Our 
programs prepare candidates for initial licensure and engage experienced educators who aspire 
to advance their practice. Candidates at all levels acquire knowledge, skills and dispositions as 
critical thinkers, problem solvers, communicators, and collaborators to interact effectively with 
all students in diverse learning environments. 
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Undergraduate and Graduate Programs 
The Ella Cline Shear School of Education is committed to the preparation of outstanding 
teachers through the combination of a rigorous liberal arts foundation, a content-area 
specialty, and a series of courses on research-based pedagogical theory and practice. Our 
program works through a network of partnership schools to ensure that teacher candidates 
have many opportunities to observe and work within P-12 programs as they develop as 
teachers. The program fosters appreciation and understanding of diversity and works with 
teacher candidates in developing technological competence.  

Certification programs are offered in the following areas: 

Undergraduate (Initial Licensure) Programs 

 Early Childhood and Childhood Education (Birth – Grade 6) 

 Childhood with Special Education (Grades 1 -6) 

 Adolescence Education (Grades 7 – 12) 

Graduate (Advanced-Level) Programs 

 Reading and Literacy (Birth – Grade 12) 

 Teaching in Multicultural Education (Grades 1 - 6) 

 Adolescence Education (Grades 7 – 12) 
 English Specialization 

 French Specialization 

 Spanish Specialization 

 Social Studies Specialization 

All programs in the School of Education have state review and lead to New York State 
certification. 
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Ella Cline Shear School of Education Organizational Structure  

 

Principles of Assessment 
The Shear School of Education’s conceptual framework is the foundation of the 
assessment system in the service of its mission to prepare future teachers to be reflective, 
critical thinkers, adept at problem solving, and committed to the development of 
communities of inquiry, to ensure that all students have the opportunity to learn the skills 
necessary for a productive life and responsible citizenship.  

  When conducted well, assessment is an ongoing, recursive, and reflective process that 
engages teachers and learners with each other. While evidence gained from a formal 
assessment system is an important and necessary indicator of the quality of an Educator 
Preparation Program, particularly within a public institution, such evidence is 
meaningful only in the context of engagement between teacher and learner. In that 
effective assessment in the service of learning involves many interactions and iterations 
between teachers and learners, any documentation should be recognized as an abstract 
representation of the processes and products of learning. 
 
The School of Education works collaboratively to develop and continually monitor guidelines, 
policies and procedures for teacher preparation programs in New York State, while linking 
professional content standards, the conceptual framework, and guiding principles of our 
assessment and quality assurance system. 
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  Our assessment and quality assurance system is based on the following core principles, 
which reflect the constructivist philosophy that is the foundation of the School of 
Education’s conceptual framework: 
 
 

 Effective assessment has a clearly articulated purpose and goals. 
 Effective assessment is multidimensional, comprised of valid data from multiple 

measures. 
 Effective assessment is based on knowledge of the intellectual, emotional, and 

social needs of learners. 
 Effective assessment is ongoing and cumulative. 
 Effective assessment involves self-assessment and reflection. 
 Effective assessment supports continuous improvement. 
 Effective assessment uses the results of inquiry and data collection to establish 

priorities, enhance program elements and capacity, test innovations, and improve 
completers’ impact on P-12 student learning and development. 

 Effective assessment is fair, accurate, consistent, and free of bias. 
 
Our EPP strives to maintain a quality assurance system supported by valid data from multiple 
measures that monitors the progress of our candidates, operational effectiveness of our 
program, and the professional achievements of our completers including their positive impact 
on P-12 student learning and development. We support continuous improvement that is 
sustained and evidence-based (data-informed). Results of inquiry and data collection are used 
to establish priorities, enhance program elements and capacity, and analyze innovations to 
improve our completers’ impact on P-12 learning and development.  

Coordinator of Assessment and Accreditation 

The Coordinator of Assessment and Accreditation is a full-time, 12-month staff position in the 
School of Education. The Coordinator reports directly to the Dean of the School of Education 
and is responsible for ensuring that the program follows accepted standards for assessing 
learning and other outcomes for Educator Preparation Programs and for preparing and 
submitting related accreditation reports.  

Specific duties of the Coordinator include:  

 Coordinate the outcomes assessment program of the EPP 

 Serve on, and provide support to, the Assessment Committee of the School of Education 

 Establish and follow protocols for data collection, entry, and analysis for all outcomes  
 Perform qualitative and quantitative data analysis and report to the Assessment 

Committee and the School of Education 

 Monitor Key Assignment evaluations in TaskStream (rubric scores, forms, and surveys) 
to ensure fidelity of data 

 Collaborate with faculty and staff to engage in “closing the loop” on assessment 
processes 
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 Ensure and monitor the CAEP quality assurance system 

 Collaborate with faculty and staff in developing assessments and establishing validity 
and reliability indices 

 Assist the Director of Student Success in monitoring data on teacher candidate 
dispositions and admissions into the School of Education 

 Archive materials related to assessment and accreditation 

 Review and update the EPP Assessment Handbook, responding to internal and external 
changes (including CAEP)  

 Archive, including revising and monitoring, all assessment rubrics/forms/surveys and 
related data in TaskStream 

 Collect and archive all meeting minutes and other documentation for accreditation 

 Document all data-driven changes made in programs  
 Interface with external agencies to collect data 

 Collaborate with Coordinator of Field Placements and Director of Field Experiences to 
ensure data are collected from P-12 partners 

 Establish a protocol for connecting with alumni for data-collection purposes  
 Administer surveys to external groups (alumni, employers, other) and analyze data for 

program effectiveness 

 Collaborate with faculty to prepare accreditation reports (SPA and CAEP) 

 Collaborate with faculty and staff to ensure progress towards accreditation 

 Coordinate faculty work, and take leadership in submission of accreditation reports 

 Maintain a visible calendar of all accreditation activities and progress towards the 
submission of these reports 

 In collaboration with Office of Institutional Research, ensure submission of the annual 
Title II and other compliance reports 

 Under the leadership of the SOE Dean, coordinate accreditation efforts 

 Serve on the SOE accreditation leadership team 

 Coordinate/organize accreditation visit to campus 

 Enhance and support a culture of ongoing authentic data review and data-driven 
decision-making 

 Track progress towards re-accreditation 

 Maintain currency in CAEP and SPA requirements 

The Coordinator of Assessment and Accreditation works collaboratively with the Dean and the 
faculty and staff of the School of Education, including the Chair of the School of Education’s 
Assessment Committee. The Coordinator also collaborates with the Office of Institutional 
Research to provide data support to the EPP. 

School of Education Assessment Committee 
The School of Education maintains a unit-wide Assessment Committee that oversees the EPP’s 
quality assurance system including data from candidates’ course, program, and unit 
assessments, as well as from survey data from candidates, alumni, employers, and P-12 
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partners, to better ensure candidates’ learning, provider quality, and continuous improvement 
of our initial-licensure and advanced-level programs. 

The Assessment Committee is a formal standing committee comprised of the Coordinator of 
Assessment and Accreditation and approximately 5-6 EPP faculty representing initial and 
advanced programs, one of whom serves as committee chair. The composition of the 
committee facilitates a broad perspective in monitoring the EPP’s quality assurance system for 
continuous improvement of initial-licensure and advanced-level programs. Membership is 
generally for one academic year. The charge to the committee is to oversee the process of 
maintaining quality assurance and continuous improvement by regularly and systematically 
reviewing programmatic initiatives, modifications, and outcome measures related to 
assessments/instruments used in the School of Education.  

  The School of Education subscribes to the principles of faculty governance whereby 
members of the faculty oversee the curriculum and guide decisions about the academic 
and clinical programs. The Assessment Committee in the School of Education operates 
under a faculty governance model by relying on the expertise of faculty within each 
program to develop, revise, and make decisions about key assessment instruments and 
procedures used in their respective areas. 
 

  Proposed changes to key assessments are initiated by faculty within the program, and 
voted on for approval by members of the program. If approved, all other impacted 
programs review the proposed changes and vote for approval. If approved, these 
instruments are subsequently brought before the Assessment Committee for review. 
Recommendations for modification are made for clarity and alignment, and formatting 
standards for uniformity across the program. After an assessment has been reviewed, the 
Committee either approves it or returns it for revision. This later step is repeated until both 
the program faculty and the Assessment Committee are satisfied with the final key 
assessment rubric. Once approved, the rubric is uploaded into TaskStream by the 
Coordinator of Assessment and Accreditation for implementation. 
 
The Assessment Committee convenes regularly (e.g. bi-weekly, monthly), with written agendas 
and minutes made available to the entire EPP via TaskStream. Updates and reports are 
provided regularly at unit-wide School of Education meetings. 

Office of Institutional Research 
The College’s Office of Institutional Research maintains, manages, and reports information on 
students, faculty and staff, academic programs, national and peer institutions, and higher 
education trends. The Office serves as the chief information clearinghouse for the college and 
serves as a resource to the School of Education (and other departments) to assist with 
evidence-based planning of appropriate evaluation measures, and the analysis and sharing of 
information to support decision-making, planning, and reporting. The Office supports a 
continuous improvement model using assessment of the college’s academic programs and 
administrative services while simultaneously satisfying external accreditors, state and federal 
agencies, and external marketing sources. The Dean of the School of Education and the 
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Coordinator of Assessment and Accreditation work closely with staff in the Office of 
Institutional Research to procure data needed for reports and ongoing support of the program’s 
quality assurance system. 

Learning Achievement Tools (TaskStream) 
The School of Education utilizes TaskStream (by Watermark) as its primary learning 
achievement tool for the purpose of assessment. TaskStream serves as a central tool for 
managing assessment and quality assurance in the following ways: 

 Hosting EPP-created key assessments (rubrics and forms) online 
 Hosting EPP-created key assignments online 
 Providing a mechanism for teacher candidate submission and faculty evaluation of 

assignments 
 Dissemination of EPP-created surveys 
 Data reporting (in aggregate or disaggregate form) 
 Archiving of Assessment Committee meeting minutes 
 Field Placement Database 
 Field Placement Directed Response Folios for teacher candidates to document their 

experiences and have them evaluated by supervisors and cooperating teachers 
 Creation of folios and webpages for displaying data analyses 
 Submission of edTPA portfolios to Pearson for scoring 

  TaskStream enables us to aggregate data for each candidate within a given area and 
across the entire program. In addition, TaskStream is used to maintain field experience 
and student teaching placement information. The tracking of field experiences in 
TaskStream allows for a programmatic view of the depth and breadth of placements as 
they relate to working in diverse contexts. All candidates are required to have an active 
TaskStream account with all key assignments submitted electronically for evaluation by 
faculty. Staff provide an orientation to TaskStream in key introductory courses and are 
available to answer student and faculty questions and support their work. Rubrics and/or 
forms are completed by faculty, returned to candidates, and recorded in the database. 
Data are immediately available for analysis by both faculty and staff.     
 
 
Instructional guides for accessing and inputting data on TaskStream are available to faculty and 
staff at https://help.taskstream.com/  

The quality assurance system also includes data from Banner (SUNY-Geneseo’s Oracle-based 
data management system), data generated within the School of Education, as well as external 
data, such as licensure test scores. Data from Banner and external sources can be imported into 
TaskStream. 

Guidelines for EPP-Created Assessments 
EPP-created assessments in the School of Education include studies, professional development, 
lesson/unit plans, essays, assessments, plans, newsletters, activities, observations, dispositions 
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and projects to evaluate candidates and provide feedback on their performance. These 
assessments are designed to address relevant and meaningful attributes of candidate 
knowledge, performance, and professional dispositions. EPP-created surveys are used to obtain 
evidence on various aspects of teacher candidate preparation as well as candidate perceptions 
about the program’s impact on their readiness to teach. Survey data from completers (alumni) 
and employers are also used to assess satisfaction, program quality, strengths, and areas in 
need of improvement. All new assessments, as well as revisions to existing assessments, are 
reviewed and approved by the School of Education Assessment Committee. 

EPP-Created Rubrics 
Consistency in design is essential for all EPP-created assessments used in the School of 
Education. The guidelines listed below are to be used to ensure consistency when generating 
new and revising previously established rubrics. It is important for developers to select 
performance indicators based on where the candidate is expected to be at that stage in the 
program rather than those expected of an experienced professional. 

When designing and reviewing rubrics, the following guidelines should be taken into account to 
meet or exceed the sufficiency levels specified by CAEP. 

Purpose and Administration 

 The purpose of the assessment and its use in monitoring candidate progress, or 
decisions on progression through the program, are appropriate and clearly specified. 

 The time-point or time-points when the assessment is to be administered during the 
candidate’s program is explicitly designated. 

 Candidates are informed of how the results of the assessment will be used in reaching 
conclusions about their performance and/or progression in the program. 

 Instructions provided to candidates prior to administration of the assessment are 
informative and unambiguous. 

 The basis for judgement (e.g. passing, criterion for success) is made explicit to 
candidates prior to administration. 

 Results of the assessment are used for mentoring. 

Content 

 Indicators are aligned with and explicitly tagged to CAEP, InTASC, national, state, and 
professional standards, where appropriate. 

 Indicators reflect the degree of difficulty or level of effort described in the standards for 
which they are aligned. 

 Indicators unambiguously describe the proficiencies to be assessed. 
 When the standards being informed address higher level functioning, the indicators 

require higher levels of intellectual behavior (e.g., create, evaluate, analyze, apply). 
 Most indicators (at least 80% of those comprising the total score) require raters to judge 

consequential attributes of candidate proficiencies in the standards. 

 



 

16 
 

Scoring 

 The basis for judging candidate performance is well defined. 
 Each Proficiency Level Descriptor (PLD) is qualitatively defined by specific criteria aligned 

with indicators. Proficiency level attributes are defined in actionable, performance-
based, or observable behavior terms. If a less actionable term (e.g. engaged) is used, 
criteria are provided to define the use of the term in the context of the category or 
indicator. Whenever possible, higher level actions (e.g. analyzes, evaluates) from 
Bloom’s, or other, taxonomies are used when developing PLDs. 

 Unless otherwise specified, a 4-point rating scale should be used with each level 
consistent with School of Education guidelines (e.g. , 3=Target,  2=Acceptable, 
1=Developing, 0=Unacceptable). 

 Proficiency Level Descriptors (PLD’s) represent a developmental sequence from level to 
level. This provides raters with explicit guidelines for evaluating a candidate’s 
performance while providing the candidate with explicit feedback on their performance. 

 Standardized systematic training of scorers to facilitate inter-rater agreement occurs 
prior to administration and scoring. 

 Feedback provided to candidates following scoring should be actionable. Results directly 
relate to the candidate, providing explicit feedback on their performance, and to the 
EPP for continuous improvement. 

Reliability of Data 

 Evidence of reliability (e.g. test-retest, parallel forms, inter-rater, internal consistency), 
using accepted research standards, should be obtained for new assessments, and 
established assessments that have undergone significant revision. A reliability 
coefficient should be reported for the instrument. 

 The routine training of scorers to promote inter-rater reliability is conducted and 
documented. 

Validity of Data 

 For new assessments, and established assessments that have undergone significant 
revision, a pilot should be conducted prior to implementation. 

 Evidence of validity (minimally, content validity), using accepted research standards, 
should be obtained for new assessments, and established assessments that have 
undergone significant revision. A validity coefficient should be reported for the 
instrument. 

EPP-Created Surveys 
EPP-created surveys are used for continuous improvement by providing feedback from various 
stakeholders such as teacher candidates nearing completion of their academic program, EPP 
completers (alumni), and employers. 

When designing and reviewing surveys, the following guidelines should be taken into account 
to meet or exceed the sufficiency levels specified by CAEP. 
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Survey Content 

 Surveys are aligned with the mission of the School of Education. 
 The purpose and directions for completion and submission are clearly specified on the 

survey. 
 Survey questions are aligned with and explicitly tagged to CAEP, InTASC, national, state, 

and professional standards, where appropriate. 
 Each survey item addresses a single subject. 
 Whenever possible, survey items are to be stated in terms of behaviors and practices 

rather than opinions. 
 Leading or ambiguous questions are to be avoided. 
 Dispositional items should have an explicit relationship to effective teaching. 

Quality and Use of Survey Data 

 Unless expressly stated otherwise, individual survey data will remain confidential so as 
not to connect feedback with a specific individual. 

 Survey items/questions should be piloted before implantation to ensure that 
responders interpret them as intended, with modifications made accordingly.  

 When using scaled choices, qualitative descriptions should be included rather than 
simply numbers only. 

 Data obtained should be actionable and support the continuous improvement efforts of 
the program. 

 When appropriate to the instrument, evidence of validity should be obtained. 

Assessment of Dispositions 
Candidates are expected to uphold the professional standards required of the field of 
education, creating a balance between knowledge, skills, and dispositions essential for 
becoming reflective and effective teachers.  

Dispositions and indicators integral to being an effective educator have been established by the 
School of Education. All are aligned with the Interstate Teacher Assessment and Support 
Consortium (InTASC) standards (2013) and are divided into four domains; I. The Learner and 
Learning, II. Content Knowledge, III. Instructional Practice, and IV. Professional 
Responsibility.  Dispositions policies and procedures are posted on the School of Education 
website. Candidates are informed of dispositional expectations through new student and 
student teaching orientation sessions, admissions into the School of Education, academic 
advisement, and select coursework. All candidates are required to read and acknowledge the 
importance of these dispositions to being an effective educator. 

In addition to academic performance, progress and success in the educator preparation 
program depends upon consistent demonstration of professional dispositions. This applies to 
all teacher candidates in the program at all times, including online activities that may be 
accessible by other professionals and the public.  
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Dispositional items have been incorporated into most key assessments to allow for monitoring 
throughout a candidate’s program, from submission of their Admissions Essay for acceptance 
into the School of Education to the completion of Student Teaching and any remaining 
requirements for graduation. The Dispositional Evaluation Form is completed on each 
candidate by faculty overseeing their practicum. Specifically, it is completed at the end of 
Blocks II, IV, and V for all Early Childhood/Childhood and Childhood with Special Education 
majors, and at the end of Blocks II and III for Adolescence majors.  

Faculty and staff of the Ella Cline Shear School of Education are committed to providing support 
to teacher candidates throughout their program of study to achieve maximum benefit from 
their educational experiences. A formal referral process to address issues dealing with 
dispositions has been established, and resources are made available to candidates in need of 
additional support to meet the needs of the profession. Support is available through the 
Director of Student Success and faculty members in the School of Education, as well as through 
other college resources.  Failure to demonstrate the behaviors and dispositions outlined may 
result in a formal review of a candidate’s progress toward completing their degree, leading to 
possible interventions, and in rare cases, dismissal from the program. For more details on the 
referral process, see the Dispositions Policies and Procedures document.  

 

Process for Collection, Analysis, and Interpretation of 
Assessment Results 
Results of candidate assessments are a primary source of data for program evaluation. The 
assessment and quality assurance system in the School of Education is designed to 
systematically collect, aggregate, and analyze data regarding candidate performance to provide 
information for decision-making at the candidate, program, and unit level, and to document 
candidate competence and monitor candidate progress towards fulfilling the requirements for 
teacher certification in New York State. It is in the service of that goal that data are gathered to 
evaluate program and unit effectiveness for the purposes of continuous improvement.  

Faculty evaluate candidate performance using common rubrics for key assessments. Data are 
collected, analyzed, maintained, and disseminated using a combination of internal data systems 
and third-party platforms. As mentioned previously, TaskStream is the platform used to collect 
and report on candidate coursework incorporating key EPP-created assessments, candidate 
field experience, and candidate edTPA portfolio submissions. Data on candidate performance 
on key course assignments, field experiences, and student teaching are submitted via 
TaskStream for aggregation and reporting to program faculty by the Coordinator of Assessment 
and Accreditation. Alumni and employer survey data are collected in TaskStream and 
aggregated by the Coordinator of Assessment and Accreditation and reported to faculty.  

Data for all candidates are collected each semester in which a key assessment is administered 
in a given course, including Student Teaching. Candidates upload their key assignments to 
TaskStream for evaluation using their individual TaskStream account. Faculty assume 
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responsibility for scoring and entering assessment data into TaskStream for key EPP-created 
assessments administered in their academic courses. College Supervisors and Cooperating 
Teachers assume responsibility for entering data from the Student Teaching rubric for their 
respective candidates. A reporting calendar containing deadlines for when scores are due is 
maintained by the Coordinator of Assessment and Accreditation. This information is 
disseminated to faculty and staff each semester.  

When an evaluator completes an evaluation for a given assessment, they can choose to send 
the assignment back to the teacher candidate for further improvement or mark the original 
submission as “final.” All iterations of the rubric scores are maintained but the final submission 
is used in aggregation of data sets. A few exceptions to this are found mainly in student 
teaching where teacher candidates are evaluated at multiple time-points to show trends over 
the placement (observations, mid-way evaluation, and final evaluation).  

Data can be accessed from TaskStream in aggregate form by course, by semester, or over 
multiple programs such as with unit-wide key assessments. Data can also be compiled in a 
disaggregated format, by teacher candidate and program. In addition, data can be grouped 
based on their alignment with various professional standards. For assessments (e.g. edTPA, 
CST) given and scored by a third-party, the program receives score reports on a regular basis. 
Data are analyzed and compiled into reports by the Coordinator of Assessment and 
Accreditation. In addition to individual program and ad hoc reports, summary key assessment 
data reports are provided to all initial licensure and advanced-level programs for review at the 
end of each semester. Periodic reports are also compiled by the Dean of the School of 
Education, the Coordinator of Assessment and Accreditation, and program faculty for annual 
reports, SPA reviews, and CAEP accreditation.  

In addition to regular program review of the data files described above, the School of Education 
makes available assessment summary reports to its various stakeholders through direct 
communication, meetings and targeted focus groups, and the annual Data Retreat intended to 
confirm strengths and identify areas for improvement regarding program design and candidate 
performance.  

 The Table of Assessments found on page 29 outline the assessment instruments, schedules, 
and processes for data collection for each of the EPP-created assessment items used to assess 
candidate performance. 

 

Monitoring of Teacher Candidate Progress 
The School of Education has identified key checkpoints in a candidate’s program where they are 
evaluated in terms of knowledge, skills, and professional dispositions to determine their 
readiness to proceed to the next stage in their program. These checkpoints occur upon program 
entry (admission to the program), admission to student teaching (for initial programs), upon 
program completion (exit from student teaching), and after program completion (graduation). 

Key assessments are required in courses and fieldwork, and are used to demonstrate the 
candidate’s attainment of proficiency in meeting State and Specialized Professional Association 
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Standards. These, as well as other relevant sources of evidence, are used to monitor candidates 
as they progress through their program. Most assessments that comprise evidence are used to 
examine candidates’ consistency at select stages of their program, from formal admission to 
the School of Education through Student Teaching and completion of their degree 
requirements. These are assessments that all candidates within a program are required to 
complete as they pass from one stage of preparation to the next. At each major checkpoint, 
assessment data are used to provide evidence that candidates are performing as expected at 
that particular stage of their program, and are sufficiently prepared to proceed to the next 
stage. This process allows for systematic monitoring of candidates, including the development 
and refinement of professional dispositions, as they develop proficiencies during one or more 
stages of preparation. 

Assessments covered in each course are provided on the course syllabus made available online 
through Canvas, or paper copy when requested, and discussed during the first class session of 
the semester. Assessments are aligned with specific standards and rubrics for these 
assessments are housed on TaskStream.  

 

Initial Licensure Programs 

Initial Licensure Programs:  Candidate Assessment 

  Each teacher certification program clearly identifies the minimum requirements for 
competency and faculty work with the Director of Student Success to provide remediation 
for candidates who may need additional support or time to meet those requirements. 
Candidates are required to maintain records of performance in portfolios as they move 
through their respective programs. Through course assignments, the development of 
lesson and unit plans, portfolios, field experiences, and student teaching, expectations for 
outcomes and rubrics for evaluation are clearly defined, with the goal of developing 
candidates’ capacity to meet the needs of diverse learners and have a positive effect on 
student learning.  
 
Assessment of candidate performance is embedded in coursework, learning activities, and 
field experiences that are aligned with the professional standards for each program, as well 
as the School of Education’s conceptual framework. The assessment and quality assurance 
system incorporates formative and summative data that are used to monitor candidate 
development and evaluate program effectiveness. Each program leading to initial 
certification has developed a plan for the collection of data that addresses the professional 
standards of the appropriate discipline. All initial program assessment plans are organized 
around the following four checkpoints. 
 

1. Admission to the program 
2. Admission to student teaching 
3. Exit from student teaching/completion of all program requirements 
4. After program completion (graduation) 
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  At each checkpoint, multiple measures of candidate performance provide data for analysis. 
External data includes GPA in a candidate’s major, concentration, or certification courses; 
licensure test scores; and employment data. Internal assessment data are derived from key 
assessments within courses, which must be successfully completed for a candidate to pass 
the course and progress to the next block of courses. 

  Each semester, the Dean’s office requests from the Office of the Registrar a list of 
candidates that indicate their block, overall GPA, and major declaration. Candidates with 
GPAs below the minimum requirement are referred to the Director of Student Success in 
the School of Education for the development of a remediation plan or counseling. 
Candidates may also pursue adjudication through the formal appeals process. 

  College policy requires that students who have completed 60 credit hours must declare a 
major, though teacher candidates are encouraged to apply for admission during their 
freshman year. Candidates who have not applied to the School of Education by the time 
they have earned 60 credit hours are notified in writing that they must submit an 
application to and be accepted by the School of Education or they will not be allowed to 
proceed to the next block of courses. If candidates have not been formally accepted into 
the School of Education and do not have the necessary GPA, they are counseled out of the 
program. Admission applications to the School of Education are accepted on a rolling basis. 
The application process is published on the School of Education website. 
 
Initial Licensure Programs - Checkpoint #1: Admission to the School of Education 

  College students (pre-candidates) who enter SUNY-Geneseo with the intention of 
becoming teacher candidates must apply for admission to the School of Education. This 
includes submission of an Admissions Essay and meeting several academic standards. Pre-
candidates must declare their intended certification program prior to applying for 
admission. This is often completed when applying to the college or during new student 
orientation.  
 

  The School of Education recommends that students admitted to SUNY Geneseo as 
freshmen apply for admission into the School of Education during their first semester at 
Geneseo. Students who add/change to education certification after starting at SUNY 
Geneseo should apply for admission to the School of Education during the same semester 
they change their major. Transfer students should apply for admission into the School of 
Education at the same time they apply to the college.  
 

  Admission criteria include:  
 High School GPA of 3.0 or High School rank in top 30% for students admitted as 

freshmen.  
 College GPA of 3.0 for all students admitted after their freshman year 
 ACT or SAT scores (There is no minimum score required for admission; Only a score 

is needed.) 
 Completion of the Admissions Essay (available online) 
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  Applicants who do not satisfy the GPA requirements or freshmen who do not rank in the 
top 30% of their High School class may apply for a waiver.  
 

  Applications are reviewed and evaluated by the Director of Student Success and select 
faculty in the School of Education using the Admissions Essay rubric. Applicants are 
informed in writing of their admission or denial. If the reason for denial of admission is 
based on GPA, applicants are encouraged to work with the Director of Student Success and 
reapply when they have achieved the minimum GPA. Applicants who are denied admission 
to a teacher education program for any reason have the right to appeal based on 
extenuating circumstances. 

 
Initial Licensure Programs - Checkpoint #2: Admission to Student Teaching 

  Each program of the School of Education requires a one-semester student teaching 
experience. Candidates in all programs participate in two student teaching placements of 
approximately seven weeks each. The culminating experience for teacher candidates, 
student teaching, allows them to participate fully in a learning community. 
 

  One year prior to the semester in which they plan to student teach, candidates file an 
application through the Office of Field Experiences. Applications for student teaching are 
submitted the previous February for Spring placements and in the previous October for Fall 
semester placements. The Office of Field Experiences initiates all contacts and makes all 
arrangements for placements. Student placements are based upon state requirements and 
availability of sites. Placements are made only in regional schools with which we have 
established working relationships or in one of the College’s satellite programs. The policy of 
the College emphasizes that the student teaching experience takes precedence over all 
other activities during the student teaching semester. Additional academic or other work 
during the internship is not permitted except with the written permission of the Director of 
Field Experiences.  
 

  Before being admitted to a student teaching placement, each teacher candidate must 
have:  
 

 Attended a student teaching application meeting one year prior to the semester in 
which they plan to student teach. 

 Submitted a completed application, resume, and personal sketch. 
 Completed all prerequisite courses in education. 
 A cumulative grade point average of at least 2.75, along with a 2.75 in their 

concentration or major and their education courses. 
 A minimum grade point average of 2.0 in the semester prior to student teaching.  
 No grade of E (failing grade) in any required course, nor an incomplete in any 

course. 
 Demonstrated readiness in field experiences. 
 Registered for the appropriate student teaching courses. 
 Either of the following:  
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 Early Childhood and Childhood, and Childhood/Special Education majors 
must have second-semester junior standing and completed at least two-
thirds of the requirements of their concentration.  

 Adolescence Education majors must have senior standing and must have 
completed two-thirds of the requirements of their major. 

 
  In addition to these requirements, teacher candidates are advised to have completed the 
following:  
 

 Early Childhood and Childhood, and Childhood with Special Education majors must 
have completed twenty-one credits in their concentration, MATH 140 and 141, 
PSYC 215, H&PE 350, completion of mandated seminars (Child Abuse 
Identification, Dignity for All Students and School Violence Intervention and 
Prevention), and the foreign language requirement. 

 Adolescence Education majors and those seeking a double major in a Liberal Arts 
or Science major and Early Childhood and Childhood or Childhood Education must 
have completed two-thirds of the requirements of the academic area with a 
minimum GPA of 2.75, PSYC 216, H&PE 350, completion of mandated workshops 
(Child Abuse Identification, Dignity for All Students and School Violence 
Intervention and Prevention), and the foreign language requirement. 

 
  Candidates who are denied admission to student teaching have the right to appeal. All 
appeals are reviewed by the School of Education’s Appeals Committee. 
 

  The New York State Education Department requires that all teacher candidates in 
undergraduate programs leading to initial certification engage in at least 100 hours of 
field experiences integrated with coursework prior to student teaching. Candidates in 
Childhood with Special Education and Early Childhood and Childhood programs engage in 
150 hours of field experiences prior to student teaching. Teacher candidates at SUNY-
Geneseo fulfill this requirement through service learning and field experiences and 
practica that are associated with their courses. The Office of Field Experiences tracks 
candidates’ fulfillment of this requirement. Candidates are evaluated by course 
instructors on projects, assignments, dispositions, and performance during the field 
experience or practicum. Candidate performance in practicum also is evaluated formally 
by cooperating teachers. 
 

  Candidates maintain portfolios through TaskStream during their program that are 
reviewed by faculty. Portfolios present a record of a candidate’s performance on the key 
assignments selected by program faculty as measures of progress towards the 
proficiencies identified in the conceptual framework and program standards. They are 
designed to give candidates an opportunity to document and reflect on the growth of 
their knowledge and skills over the course of their teacher education experience. 
Common key assignments are those required for candidates in all programs. Program key 
assignments are those required of candidates in particular programs. Rubrics for common 
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key assignments assess candidate performance in relation to the knowledge, skills, and 
dispositions identified in our conceptual framework as fundamental to the profession of 
teaching. Rubrics for program key assignments assess candidate performance in relation 
to appropriate program standards. 
 
Initial Licensure Programs - Checkpoint #3: Exit from Student Teaching/Program 
Completion 

  Teacher candidates are observed daily by their cooperating teacher and a minimum of 
three times over the course of their placement by both their college supervisor and 
cooperating teacher. Formative and summative feedback from the college supervisor and 
cooperating teacher is provided to teacher candidates at the end of each observation, both 
orally and in writing. Teacher candidates are evaluated formally at two points during each 
placement, once at mid-term and once at the end of the placement, by the cooperating 
teacher and the college supervisor using the appropriate student teaching evaluation form 
for their area of certification. In addition, the teacher candidate completes a reflective self-
evaluation using the same instrument. Ratings are shared among the three parties during 
the mid-term and final meetings. All observations and evaluations are recorded 
electronically in TaskStream as part of the candidate’s portfolio. The evaluation forms for 
student teaching are periodically reviewed and revised with input from our P-12 
partnership community and through the ongoing instrument validation process. In addition, 
student teaching observations are reviewed by the Director of Field Experiences and if 
concerns are identified additional observations and other remediations steps may be 
required.  
 

  During their first student teaching placement, candidates are required to complete the 
edTPA performance-based, subject-specific assessment that focuses on three major tasks 
of Planning, Instruction, and Assessment. Completed edTPA portfolios, including 
commentary, video, and other artifacts, are due in TaskStream by the end of their 
placement, although they do not necessarily have to be submitted to Pearson for scoring at 
that time. A passing score on the edTPA is a requirement for teacher certification in New 
York State. 
 

  During their second student teaching placement, candidates complete the Impact on 
Student Learning assignment. This assessment asks candidates to document, analyze, and 
evaluate student learning. The resulting reports are evaluated by the college supervisor 
using a common rubric.  
 

  Candidates are also required to complete other programmatic key assignments during 
student teaching to document their knowledge, skills, and contributions as they relate to 
their specific program of study.  
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  At the completion of their student teaching experience, candidates are required to 
complete an exit survey rating the School of Education for quality of instruction and 
resources, preparedness, and effectiveness of field experiences. 
 

  All candidates are required to go through a Pre-Graduation Check with their academic 
advisor to review their transcripts and ensure that they have completed all College and 
program requirements for graduation and certification. 
 
Initial Licensure Programs - Checkpoint #4: After Program Completion (Graduation) 

  The Department of Career Development, with the assistance of the Office of Institutional 
Research, conducts a follow-up survey (The Outcomes Survey) of Geneseo graduates. The 
College uses The Outcomes Survey to collect career outcomes data from new graduates, 
and at three-months, six-months, and one year after graduation 
 

  As a member of the COPLAC (Council of Public Liberal Arts Colleges) consortium, SUNY 
Geneseo participates in the National Survey of Student Engagement (NSSE) that collects 
information at hundreds of four-year colleges and universities about student participation 
in programs and activities that institutions provide for their learning and personal 
development. The results provide an estimate of how undergraduates spend their time 
and what they gain from attending college. Results of current and past administrations of 
the NSSE for SUNY Geneseo are available on the Office of Institutional Research website, 
along with data from SUNY and COPLAC comparison groups. The next administration of 
the NSSE is scheduled for Spring 2020. 
 

  The School of Education conducts an Alumni survey and an Employer survey every 3 years 
to obtain information on next steps following graduation, salary, employment (where and 
perceived trajectories), preparedness to enter the field, and other open comments. For 
both surveys, a minimum response rate of 20% is targeted. 
 

  Although many candidates take the New York State licensure tests prior to graduation, 
the tests are not required for program completion. However, candidates must pass these 
tests in order to receive certification in New York State. Licensure test scores are imported 
from the New York State Education Department.   
 

  Results from all sources of data after program completion are shared with program 
faculty each year for the purpose of program review and continuous improvement. 
 

Advanced-Level Programs 
 
Advanced-Level Programs - Candidate Assessment 

  Assessment of candidate performance in advanced-level programs is embedded in 
coursework, learning activities, and clinical experiences that are aligned with the 
professional standards for each program, as well as the Graduate Conceptual Framework. 
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All advanced-level candidates must attain at least a 3.00 GPA by the end of their graduate 
program. Each program for which there are advanced professional standards has 
developed a plan for the collection of program data that addresses the professional 
standards of the appropriate discipline. Unit-level assessment of advanced candidates is 
organized around the following checkpoints: 
 

1. Admission to the program 
2. Entry to Clinical  Practice/Capstone Course 
3. Exit from Clinical Practice/Capstone Course 
4. After program completion (graduation) 

Advanced-Level Programs - Checkpoint #1: Admission to Advanced Program 
  Applicants to advanced-level teacher education programs must have a baccalaureate 
degree from an accredited institution, with an undergraduate record that indicates 
potential for graduate study. In addition, depending on the program, applicants are 
required to hold an initial or provisional teaching certificate, which ensures that the 
applicants have passed the appropriate New York State licensure tests and have cleared a 
criminal background check. All applicants must also submit letters of recommendation. 
Some advanced programs have additional admission requirements. Reading and Literacy 
(M.S.Ed.), for example, requires an essay. Admissions data are shared with program faculty 
and the Dean’s office for program and operational performance review and improvement. 

Advanced-Level Programs - Checkpoint #2: Capstone Experience 
  Every advanced-level program requires successful performance in a capstone course, 
thesis, research project, or comprehensive exam for program completion. The Literacy 
program includes clinical components while candidates in Multicultural Education and 
Adolescence programs are typically teaching in area schools and are able  to use their  
classrooms as clinical settings. All candidates must also have attained a cumulative GPA of 
at least 3.00 for successful program completion. Results of the program capstone 
experience are aggregated by the Coordinator of Assessment and Accreditation and 
shared with program faculty for the purpose of program review and continuous 
improvement. 
 
Advanced-Level Programs - Checkpoint #3: Exit from Clinical Practice/Capstone Course 

  All candidates must provide evidence of successful completion of all program 
requirements and have attained a cumulative GPA of at least 3.00. Results of the program 
capstone experience are aggregated by the Coordinator of Assessment and Accreditation 
and shared with program faculty for the purpose of program review and continuous 
improvement. 
 

  At the completion of their capstone course, candidates are required to complete an exit 
survey rating the School of Education for quality of instruction, preparedness, and 
effectiveness of clinical component. 
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Advanced-Level Programs - Checkpoint #4: After Program Completion (Graduation) 
Graduates of advanced programs are included in the Alumni Survey and Employer Survey 
sent every 3 years. Of the advanced-level programs, Literacy is the only one for which a 
Content Specialty Test (CST) is required. Graduate candidate performance on the Literacy 
CST is aggregated and shared with program faculty for the purpose of program review and 
continuous improvement. 

 

Assessment of Faculty 
Guidelines, requirements, and performance expectations for various stages of term renewal, 
continuing appointment (tenure), and promotion have been established by the college and the 
School of Education. Evidence of performance is required for the following areas; 1) teaching, 2) 
scholarship, and 3) service. Both the college and the School of Education maintain formal 
Personnel Committees that, along with the Dean of the School of Education, consider materials 
submitted by a faculty member when making their recommendations. Criteria and procedures 
for promotion, term renewal, and continuing appointment are specified in the Academic Affairs 
Policies and Procedures Handbook, available on the Provost’s website, and the Faculty 
Performance Expectations developed by the School of Education.  

For Term Renewal and Continuing Appointment, faculty are required to provide evidence of 
teaching effectiveness based upon evaluation by superiors, colleagues and students, including 
classroom visitation; evidence of growing expertise in subject matter; contributions to course 
design and curriculum development; evidence of recognized accomplishment in one’s field that 
include research and publications, and significant departmental and college-wide service. 
Evidence required for promotion is dependent on the academic rank being sought but 
collectively must address effectiveness and/or contributions in the three primary areas of 
teaching, scholarship, and service. 

The School of Education Personnel Committee and Dean facilitate the process by conducting 
observations of faculty who are not yet tenured and of faculty who are anticipating applying for 
promotion. Faculty members seeking continuing appointment and promotion are evaluated by 
the College Faculty Personnel Committee, then by the Provost and the President. In addition, all 
faculty who teach during the regular academic year are evaluated using the Student Opinion of 
Faculty Instruction (SOFI) instrument administered online. These data are electronically 
available to the e Dean of the School of Education.   

Faculty are required to submit a Faculty Activity Summary report at the end of each academic 
year, detailing their accomplishments and activities in the areas of teaching, scholarship  and 
service. These reports are submitted to the Provost’s office for review and are used by the Dean 
of the School of Education to assist with generating the annual report for the program.   

Assessment of Instruction 
College-wide assessment of instruction provided by faculty is conducted routinely via online 
delivery of the Student Opinion of Faculty Instruction (SOFI) survey for the purpose of formative 
and summative evaluation. Each semester, candidates are asked to rate and comment on the 
instruction they received in each course for which they are officially registered via the college-
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wide SOFI instrument. The college’s Office of Institutional Research collects this information 
online using the survey tool in KnightWeb (Knightweb is the Banner Web Self-Service student 
information system which provides candidates and faculty with access to registration, courses, 
final grades, unofficial transcripts, financial aid, student bills, personal information, campus 
mailbox/combination, and more.). 

Faculty are required to alert students (candidates) to the process and encourage their timely 
completion. Results (candidate ratings and comments) are made available directly to individual 
faculty and the Dean of the School of Education approximately 3-4 weeks after the conclusion 
of the semester. Comparative data are included, showing how the results for a particular 
instructor/course compare to others taught in the School of Education and across the college. 
The intent is to provide faculty with candidate feedback to help them improve their courses and 
instruction. Results are included in faculty portfolios used in renewal, tenure, promotion, and 
discretionary salary increase decisions. Candidates have access to the results to assist in making 
instructor and course decisions. 

One of the central tenets of SOFI assessments is that they be grade neutral – that is, the SOFI is 
completed before candidates have been assigned a final grade for the course and results are 
not released to faculty until all final grades have been submitted.  For full-term courses, SOFIs 
are typically made available to candidates during the last two weeks of the semester, although 
faculty have the option of activating SOFIs three weeks prior to the end of the semester. For 
half-semester courses, SOFIs are activated eight days before the end of that part of the term. 

The online SOFIs are anonymous. Faculty are not able to determine candidates' identities at any 
point in the process.  Although the SOFIs are housed and administered through KnightWeb, this 
simply facilitates and authenticates the link between students and courses.  Once candidates 
submit their SOFI responses, the link between a candidate’s identity in KnightWeb and their 
SOFI responses is severed.   

Assessment of Supervisors 
Supervisors of candidates completing their student teaching experience are evaluated at the 
conclusion of each 7-week placement. Survey instruments are completed as follows: 

 Cooperating Teacher review of College Supervisor 
 College Supervisor review of Cooperating Teacher 
 Teacher Candidate review of Cooperating Teacher 
 Teacher Candidate review of College Supervisor 
 Joint visits by the Director of Field Experiences and College Supervisors to complete 

observations and check for inter-rater reliability 
 Yearly meetings between the Director of Field Experiences and College Supervisors for 

performance assessments and goal setting 

Completed surveys are submitted to the Office of Field Experience. Results are summarized and 
used for formative and summative purposes to improve the program and the quality of 
supervision of teacher candidates during student teaching. 
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Assessment of the Dean of the School of Education 
As part of SUNY Geneseo's academic dean performance evaluation process, the Dean of the 
School of Education undergoes a regular triennial review. A feedback survey, available online or 
in hard copy, is provided to faculty and staff in the School of Education. All responses are 
confidential. Summarized ratings and individual written comments are provided to the Provost. 
Individual comments are shared with the Dean of the School of Education according to the level 
of consent granted by the person completing the survey. 

 

Assuring Fairness, Accuracy, Consistency, and the Elimination 
of Bias 
The Ella Cline Shear School of Education at SUNY Geneseo subscribes to the following guidelines 
to ensure fairness, accuracy, consistency, and the elimination of bias throughout its assessment 
system: 

 Validity and reliability analyses are conducted on all common assessment rubrics 
used across the EPP, as specified by CAEP. As applicable, the rubrics have been 
aligned to appropriate CAEP and InTASC Standards. In the case of proprietary 
assessments (i.e., edTPA), the applicable validity and reliability analyses have been 
conducted by the organizations offering the instrument (e.g., Pearson).   

 The program ensures that assessments are aligned with the School of Education’s 
vision and mission, conceptual framework, InTASC standards, and that the 
appropriate program standards are reflected in syllabi and key assessments, and 
faculty implementation. 

 Training of raters is conducted on a regular basis to ensure inter-rater reliability. 
 Both initial licensure and advanced-level teacher candidates are informed of all 

requirements in the education preparation program during orientations, advising 
sessions, and special meetings designed to explain procedures for program 
matriculation. Information about the conceptual framework, dispositions, and 
program requirements is available on the College’s website and discussed with the 
candidates by their advisors and course instructors. 

 Rubrics for the key program assessments are shared with the candidates in 
TaskStream before they are used. Thus, candidates know what they will be 
assessed on, what is expected of them, and the level of proficiency associated with 
each scoring decision. 

 The results of each key assessment are compared to other internal or external 
assessments that measure comparable knowledge, skills and/or dispositions to 
determine that key assessments are consistent in the results they provide. This 
review is documented in meeting minutes and includes, but is not limited to, the 
review of course grades, the review of data from student teaching, and results of 
licensure exams. 

 Data are corroborated wherever possible to enhance the reliability of findings. For 
example, many of the same questions are asked on the Alumni Survey and the 
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Employer Survey. For all initial program candidates, the same Student Teaching 
Feedback and Evaluation Form is completed by the candidate, the cooperating 
teacher, and the college supervisor at mid-term and at the completion of the 
placement. The evaluation is completed as part of a three-way conversation at the 
end of the placement. 

 The School of Education maintains a formal process for addressing candidate 
complaints and appeals. 

 

Table of EPP-created Assessments 

Common Unit Assessments (program-wide) 

Name Instrument Type When Assessed When Data 
are Collected 
and Analyzed 

To Whom 
Analyses are 
Distributed* 

Admissions 
Essay 

Rubric via SOE 
Admissions 
Application 
Packet (results 
entered into 
TaskStream**) 

Continuously 
through rolling 
admissions process 

Twice a year 
(January – 
June 
applicants 
and July – 
December 
applicants) 

Dean, Director of 
Student Success, 
Director of Field 
Experiences, 
Assessment 
Committee 

History of 
School 
Project 

Rubric via 
TaskStream 

Block I: INTD 203 
(every semester) 

Every 
semester 

Dean, INTD 203 
faculty, 
Assessment 
Committee 

Lesson Plan 
with 
Technology 

Rubric via 
TaskStream 

Adolescence Block 
II: EDUC 204 (Fall 
semester) 
Childhood Block III: 
CURR 316 (every 
semester) 

Every 
academic 
year 
(completed in 
the Spring 
semester) 

Dean, EDUC 204 
and CURR 316 
faculty, 
Assessment 
Committee 

Unit Plan Rubric via 
TaskStream 

Adolescence Block 
III: INTD 301/302 
(Spring semester) 
Childhood Block IV: 
CURR 317 (every 
semester) 
 

Every 
academic 
year 
(completed in 
the Spring 
semester) 

Dean, INTD 
301/302 and CURR 
317 faculty, 
Assessment 
Committee 

Dispositions 
Evaluation 

Rubric via 
TaskStream 

Adolescence Blocks 
II (Fall semester) 
and III (Spring 
semester) Field 

Every 
semester 

Dean, Field 
Experiences 
Faculty, Director 
of Student 
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Placements 
Childhood Block II, 
IV, and V Field 
Placements (every 
semester) 

Success, Director 
of Field 
Placements, 
Coordinator of 
Field Placements, 
Dispositions 
Committee 

Student 
Teaching 
Evaluation 

Rubric via 
TaskStream 

Student Teaching 
(every semester***) 

Every 
academic 
year 
(completed in 
the Spring 
semester) 

Dean, Supervisors, 
Director of Field 
Placements, 
Assessment 
Committee 

Impact on 
Student 
Learning 

Rubric via 
TaskStream 

Student Teaching 
(every semester***) 

Every 
academic 
year 
(completed in 
the Spring 
semester) 

Dean, Supervisors, 
Director of Field 
Placements, 
Assessment 
Committee 

Article 
Abstract 
(advanced-
level 
program) 

Rating Form via 
TaskStream 

EDUC 604 (every 
semester) 

Every 
semester 

Dean, EDUC 604 
faculty, Literacy 
Committee, 
Assessment 
Committee 

Exit Survey Survey via 
TaskStream 

At completion of 
student teaching 
(every semester***) 

Every 
academic 
year 
(completed in 
the Spring 
semester) 

All SOE Faculty 
and Staff  

Alumni 
Survey 

Survey via 
TaskStream 

Sent every three 
years to those that 
graduated in the last 
three years from 
undergraduate 
and/or graduate 
programs 

Summers of 
2015, 2018, 
2021, 2024, 
etc… 

All SOE Faculty 
and Staff 

Employer 
Survey 

Survey via 
TaskStream 

Sent every three 
years to employers 
of alumni that 
indicated their 
employment in the 
alumni survey 

Summers of 
2015, 2018, 
2021, 2024, 
etc… 

All SOE Faculty 
and Staff 
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*These results are also shared at committee meetings, SOE meetings, data retreats, and with 
stakeholders outside the SOE 

** Teacher candidates are not required to have a TaskStream account when applying to the 
School of Education 

***Most teacher candidates complete student teaching in the Fall, particularly adolescence 
candidates 

Childhood with Special Education Assessments 

Name Instrument 
Type 

When Assessed When Data are 
Collected and 
Analyzed 

To Whom Analyses 
are Distributed 

Students with 
Disabilities CST, 
Multi Subject 
CST, EAS, edTPA 

State 
Licensure 
Exam 

Continuously as 
teacher 
candidates 
register to take 
the exam 

Every academic 
year 
(completed in 
the Fall 
semester) 

Childhood with 
Special Education 
Committee 

Empirically 
Based Strategies 
Lesson Plan 

Rubric via 
TaskStream 

Student Teaching 
(every semester) 

Every semester Childhood with 
Special Education 
Committee, 
Supervisors, 
Director of Field 
Placements 

Multi-Lesson 
Plan Project 

Rubric via 
TaskStream 

Childhood Block 
V: SPED 385 
(every semester) 

Every semester Childhood with 
Special Education 
Committee, SPED 
385 Faculty 

Student 
Teaching 
Evaluation 

Rubric via 
TaskStream 

Student Teaching 
(every semester) 

Every semester Childhood with 
Special Education 
Committee, 
Supervisors, 
Director of Field 
Placements 

Impact on 
Student 
Learning 

Rubric via 
TaskStream 

Student Teaching 
(every semester) 

Every semester Childhood with 
Special Education 
Committee, 
Supervisors, 
Director of Field 
Placements 

IEP Rubric via 
TaskStream 

Childhood Block 
IV: SPED 383 
(every semester) 

Every semester Childhood with 
Special Education 
Committee, SPED 
383 Faculty 



 

33 
 

Formative/ 
Summative 
Assessment 
Project 

Rubric via 
TaskStream 

Childhood Block 
V: SPED 382 
(every semester) 

Every semester Childhood with 
Special Education 
Committee, SPED 
382 Faculty 

Observations 
and 
Participation 
with Families 

Rubric via 
TaskStream 

Student Teaching 
(every semester) 

Every semester Childhood with 
Special Education 
Committee, 
Supervisors, 
Director of Field 
Placements 

 
Early Childhood / Childhood Education Assessments 

Name Instrument 
Type 

When Assessed When Data are 
Collected and 
Analyzed 

To Whom 
Analyses are 
Distributed 

Multi-Subject CST, 
EAS, edTPA 

State 
Licensure 
Exam 

Continuously as 
teacher 
candidates 
register to take 
the exam 

Every academic 
year 
(completed in 
the Fall 
semester) 

Early Childhood 
Education 
Committee 

Child Case Study Rubric via 
TaskStream 

Childhood Block 
II: ECED 351 
(every semester) 

Every semester Early Childhood 
Education 
Committee, ECED 
351 Faculty 

Literacy Lesson 
Plan and Self-
Evaluation 

Rubric via 
TaskStream 

Childhood Block 
III: CURR 213 
(every semester) 

Every semester Early Childhood 
Education 
Committee, CURR 
213 Faculty 

Lesson/ Activity 
Plans and Self-
Evaluations 

Rubric via 
TaskStream 

Childhood Block 
V: ECED 353 
(every semester) 

Every semester Early Childhood 
Education 
Committee, ECED 
353 Faculty 

Unit Project Plan 
and Self-
Evaluation 

Rubric via 
TaskStream 

Student Teaching 
(every semester) 

Every semester Early Childhood 
Education 
Committee, 
Supervisors, 
Director of Field 
Placements 

Student Teaching 
Evaluation 

Rubric via 
TaskStream 

Student Teaching 
(every semester) 

Every semester Early Childhood 
Education 
Committee, 
Supervisors, 
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Director of Field 
Placements 

Diverse Learner 
Assessment 
Record 

Rubric via 
TaskStream 

Childhood Block 
V: ECED 355 
(every semester) 

Every semester Early Childhood 
Education 
Committee, ECED 
355 Faculty 

Home-School 
Newsletter 

Rubric via 
TaskStream 

Childhood Block 
V: EDUC 354 
(every semester) 

Every semester Early Childhood 
Education 
Committee, EDUC 
354 Faculty 

Family 
Communication 
Project 

Rubric via 
TaskStream 

Student Teaching 
(every semester) 

Every semester Early Childhood 
Education 
Committee, 
Supervisors, 
Director of Field 
Placements 

 

Adolescence Education in English Assessments 

Name Instrument 
Type 

When Assessed When Data are 
Collected and 
Analyzed 

To Whom Analyses 
are Distributed 

English 
Language Arts 
CST, EAS, 
EdTPA 

State 
Licensure 
Exam 

Continuously as 
teacher candidates 
register to take the 
exam 

Every academic 
year (completed 
in the Fall 
semester) 

Adolescence 
Committee 

Unit Plan Rubric via 
TaskStream 

Adolescence Block 
III: INTD 302 
(Spring semester) 

Every academic 
year (Completed 
in the Spring 
semester) 

Adolescence 
Committee, INTD 
302 English Faculty  

Student 
Teaching 
Evaluation 

Rubric via 
TaskStream 

Student Teaching 
(every semester*) 

Every academic 
year (Completed 
in the Spring 
semester) 

Adolescence 
Committee, 
Supervisors, 
Director of Field 
Placements 

Impact on 
Student 
Learning 

Rubric via 
TaskStream 

Student Teaching 
(every semester*) 

Every academic 
year (Completed 
in the Spring 
semester) 

Adolescence 
Committee, 
Supervisors, 
Director of Field 
Placements 

Social Justice Rubric Throughout the 
program in various 
English courses 

Collected by 
English 
Department 

English Faculty 
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*Most teacher candidates complete student teaching in the Fall, particularly adolescence 
candidates 

 

Adolescence Education in Foreign Language Assessments 

Name Instrument 
Type 

When Assessed When Data are 
Collected and 
Analyzed 

To Whom 
Analyses are 
Distributed 

Foreign 
Languages CST, 
EdTPA, EAS 

State 
Licensure 
Exam 

Continuously as 
teacher 
candidates 
register to take 
the exam 

Every academic 
year (completed 
in the Fall 
semester) 

Adolescence 
Committee 

Research Paper 
or Project and 
Presentation  
 

Rubric 300-level FL 
content courses  

Collected by 
Foreign 
Language 
Department 

Foreign Language 
Faculty  

Unit Plan Rubric via 
TaskStream 

Adolescence 
Block III: INTD 302 
(Spring semester) 

Every academic 
year (Completed 
in the Spring 
semester) 

Adolescence 
Committee, INTD 
302 FL Faculty  

Student 
Teaching 
Evaluation 

Rubric via 
TaskStream 

Student Teaching 
(every semester*) 

Every academic 
year (Completed 
in the Spring 
semester) 

Adolescence 
Committee, 
Supervisors, 
Director of Field 
Placements 

Impact on 
Student 
Learning 

Rubric via 
TaskStream 

Student Teaching 
(every semester*) 

Every academic 
year (Completed 
in the Spring 
semester) 

Adolescence 
Committee, 
Supervisors, 
Director of Field 
Placements 

Oral Proficiency 
Interview 

Language 
Testing 
Institute 
Exam 

Continuously as 
teacher 
candidates 
register to take 
the exam 

Collected by 
Foreign 
Language 
Department 

Foreign Language 
Faculty 

Exit Writing 
Exam 

Essay Prompt Continuously as 
teacher 
candidates 
register to take 
the exam 

Collected by 
Foreign 
Language 
Department 

Foreign Language 
Faculty 
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Professional 
Self-Reflection 

Rubric via 
TaskStream 

Adolescence 
Block III: INTD 302 
(Spring semester) 

Every academic 
year (Completed 
in the Spring 
semester) 

Adolescence 
Committee, INTD 
302 FL Faculty  

*Most teacher candidates complete student teaching in the Fall, particularly adolescence 
candidates 

Adolescence Education in Mathematics Assessments 

Name Instrument 
Type 

When Assessed When Data are 
Collected and 
Analyzed 

To Whom 
Analyses are 
Distributed to 

Mathematics 
CST, EdTPA, EAS 

State 
Licensure 
Exam 

Continuously as 
teacher 
candidates 
register to take 
the exam 

Every academic 
year (completed 
in the Fall 
semester) 

Adolescence 
Committee 

Unit Plan Rubric via 
TaskStream 

Adolescence 
Block III: INTD 
302 (Spring 
semester) 

Every academic 
year (Completed 
in the Spring 
semester) 

Adolescence 
Committee, INTD 
302 Math Faculty  

Student Teaching 
Evaluation 

Rubric via 
TaskStream 

Student Teaching 
(every 
semester*) 

Every academic 
year (Completed 
in the Spring 
semester) 

Adolescence 
Committee, 
Supervisors, 
Director of Field 
Placements 

Impact on 
Student Learning 

Rubric via 
TaskStream 

Student Teaching 
(every 
semester*) 

Every academic 
year (Completed 
in the Spring 
semester) 

Adolescence 
Committee, 
Supervisors, 
Director of Field 
Placements 

Mathematics 
Competency 
Exam 

Content 
Exam 

Adolescence 
Block III: INTD 
301 (Spring 
semester) 

Collected by 
Mathematics 
Department 

Mathematics 
Faculty 

Secondary 
Mathematics 
Technology 
Integration 
Lesson Plan 

Rubric via 
TaskStream 

Student Teaching 
(every 
semester*) 

Every academic 
year (Completed 
in the Spring 
semester) 

Adolescence 
Committee, 
Supervisors, 
Director of Field 
Placements 

Reflection on 
Math Pedagogy 

Rubric via 
TaskStream 

Student Teaching 
(every 
semester*) 

Every academic 
year (Completed 
in the Spring 
semester) 

Adolescence 
Committee, 
Supervisors, 
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Director of Field 
Placements 

*Most teacher candidates complete student teaching in the Fall, particularly adolescence 
candidates 

 

Adolescence Education in Science Assessments 

Name Instrument 
Type 

When Assessed When Data are 
Collected and 
Analyzed 

To Whom Analyses 
are Distributed 

Science CST, 
edTPA, EAS 

State 
Licensure 
Exams 

Continuously as 
teacher candidates 
register to take the 
exam 

Every academic 
year (completed 
in the Fall 
semester) 

Adolescence 
Committee 

Unit Plan Rubric via 
TaskStream 

Adolescence Block 
III: INTD 302 (Spring 
semester) 

Every academic 
year (Completed 
in the Spring 
semester) 

Adolescence 
Committee, INTD 
302 Science Faculty  

Student 
Teaching 
Evaluation 

Rubric via 
TaskStream 

Student Teaching 
(every semester*) 

Every academic 
year (Completed 
in the Spring 
semester) 

Adolescence 
Committee, 
Supervisors, 
Director of Field 
Placements 

Impact on 
Student 
Learning 

Rubric via 
TaskStream 

Student Teaching 
(every semester*) 

Every academic 
year (Completed 
in the Spring 
semester) 

Adolescence 
Committee, 
Supervisors, 
Director of Field 
Placements 

Safety and 
Welfare 
Module 

Exam and 
Safety Plan 

Adolescence Block 
III: INTD 302 (Spring 
semester) 

Collected by 
Science 
Department 

Science Faculty 

*Most teacher candidates complete student teaching in the Fall, particularly adolescence 
candidates 

Adolescence Education in Social Studies Assessments 

Name Instrument 
Type 

When Assessed When Data are 
Collected and 
Analyzed 

To Whom 
Analyses are 
Distributed 

Social Studies 
CST, EdTPA, EAS 

State 
Licensure 
Exam 

Continuously as 
teacher 
candidates 

Every academic 
year (completed 

Adolescence 
Committee 
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register to take 
the exam 

in the Fall 
semester) 

Unit Plan Rubric via 
TaskStream 

Adolescence Block 
III: INTD 302 
(Spring semester) 

Every academic 
year (Completed 
in the Spring 
semester) 

Adolescence 
Committee, INTD 
302 Social Studies 
Faculty  

Student Teaching 
Evaluation 

Rubric via 
TaskStream 

Student Teaching 
(every semester*) 

Every academic 
year (Completed 
in the Spring 
semester) 

Adolescence 
Committee, 
Supervisors, 
Director of Field 
Placements 

World History 
and Geography: 
Exploring Science 
and Technology 

Rubric  Adolescence Block 
III: INTD 302 
(Spring semester) 

Collected by the 
Social Studies 
Department 

Social Studies 
Faculty  

*Most teacher candidates complete student teaching in the Fall, particularly adolescence 
candidates 

 

Literacy Assessments (Advanced-Level Program) 

Name Instrument 
Type 

When Assessed When Data are 
Collected and 
Analyzed 

To Whom 
Analyses are 
Distributed 

Literacy CST State 
Licensure 
Exam 

Continuously as 
teacher 
candidates 
register to take 
the exam 

Every academic 
year 
(completed in 
the Fall 
semester) 

Literacy 
Committee 

Psycholinguistic and 
Sociolinguistic 
Aspects of the 
Reading Process 

Rubric via 
TaskStream 

CURR 610 (every 
semester) 

Every semester Literacy 
Committee, 
CURR 610 
Faculty  

Master File and 
Reflection 

Rubric via 
TaskStream 

CURR 611 (every 
semester) 

Every semester Literacy 
Committee, 
CURR 611 
Faculty  

Case Study 
Assessment Project 

Rubric via 
TaskStream 

CURR 612 (every 
semester) 

Every semester Literacy 
Committee, 
CURR 612 
Faculty  

Diagnostic 
Reading/Literacy Case 
Study 

Rubric via 
TaskStream 

CURR 613 (every 
semester) 

Every semester Literacy 
Committee, 
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CURR 613 
Faculty  

Action Research in 
Reading/ Literacy 

Rubric via 
TaskStream 

CURR 635 (every 
semester) 

Every semester Literacy 
Committee, 
CURR 635 
Faculty  

 
The Ella Cline Shear School of Education faculty and staff continuously review data from these 
assessments - individually, as a program group, or as an EPP. External groups are involved in 
annual data retreats. Action items from data review are determined and finalized by faculty and 
staff. In addition, we have established a data-based decision-making monitoring system called 
the Quality Assurance System Excel Spreadsheet located in the Google Team Drive. Faculty and 
staff have access to enter in results of data analyses into this spreadsheet to track continuous 
improvement efforts.  

 
 
 
 


