
Faculty Discussion on Fall 2018 – Spring 2019 AOL Reports (BS Program in Business Administration and Accounting) 

 
Date: 08/21/2019 Learning Goal: analytical skills 

Course: Acct 103 Learning Objective: demonstrate the ability to use analytical skills to solve complex business 

problems 

Sample: 100%  

Type of Measure: Direct, Test embedded questions Data Collection Cycle: Fall 2018, 2nd round 

 
Results Instructor’s suggestion for improvement Group Suggestions for 

Actions 

I used 33 algorithmic questions from 11 separate 

chapter assessments. The algorithmic questions are the 

same from year to year to enhance comparability.  I 

selected 3 specific analytical questions when designing 

each chapter assessment. 

 

1. Overall performance in the assessments improved 

from an average overall score of 78.32% in 2017 to 

80.74% in 2018.  Performance in 5 chapters during 

2018 was more than 3 percentage points higher than in 

2017, 2 chapters were 2 percentage points higher and 2 

chapters were 0-2 percentage points higher than in 

2017. Performance in two chapters was worse than in 

2017.   

2. Assessment performance in the four chapters I 

consider to be the most analytical- # 5 - CVP, #12 - 

Strategic Decision Making, # 13 – Capital Budgeting, 

and # 7 – Activity Based Costing - improved from an 

average of 77.5% in 2017 to 83.09% in 2018. 

3. With reference to the specific AOL analytical 

questions in 2018, the average number of students 

answering the embedded questions correctly increased 

from 66.10% to 70.39% of students with all but 1 

chapter showing a higher % of students answering the 

questions correctly compared to 2017. 

4. Again, in the four chapters I consider to be the most 

analytical -  # 5 - CVP, #12 - Strategic Decision 

Making, # 13 – Capital Budgeting, and # 7 – Activity 

Based Costing -  the number of students answering the 

12 embedded analytical questions correctly increased 

from an average of 66.40% to 74.88%. 
 

I attribute the improvement in performance to a number of factors. 

1. Students in 2018 were significantly more involved than those in 

2017. The class in 2017 was, in my opinion, the worst class I had at 

Geneseo with respect to academic ability and interest. 

2. After the 2017 AOL assessment,  I implemented the following 

corrective action: 

a. I assigned one homework problem that was more analytical and less 

structured than others and walked the students through the problem in 

class. We solved these questions in class rather than go over the 

solutions. Students indicated they preferred this method compared to 

going over solutions. 

b. At the end of each chapter, we would solve 1-2 problems from the 

CPA/CMA exams in class. The problems were not assigned as 

homework. These problems generally are analytical, require students to 

set up the problem, and require more than one calculation to arrive at 

the solution.  In addition, I deleted the multiple choice answers so we 

would have to calculate the answers. I walked the class through the 

problems in detail and we would solve the problem together in class.  

c. As part of each chapter’s learning materials in Connect, the course 

management system, I added approximately 20 online practice 

problems per chapter with detailed solutions after the students 

submitted their answers - although student Involvement in this activity 

was low (about 20%). 

3. As to Chapter 15 – Financial Analysis – where class performance 

was noticeably lower, I reviewed my presentation of the material.  In 

class I demonstrated the techniques using real world companies, but 

spent less on the actual calculations. This spring, I intend to continue to 

use real companies, but have the class do the calculations using the 

techniques. This approach should bring student results more in line with 

those of other chapters. 

From Accounting faculty:  

 

Consider ways to increase 

participation and involvement. 

For example, start the class 

with a problem. 

 

Consider a model with one 

large lecture (all sections) 

followed by small discussion 

sessions (lab section). This will 

require additional discussion 

and addressing logistical issues.  

 

Consider ways to increase 

involvement. 

 

--AOL committee: This course 

was assessed as part of the prior 

dean’s experiment to compare 

the knowledge of students 

entering the School of Business 

with what they know upon 

leaving.  Unfortunately, this 

proved to be impracticable due 

to the inability to track specific 

students for a variety of reasons 

(e.g., non-majors, students 

taking the course at other 

schools).  Consequently, the 

committee recommends ending 

ACCT 103 assessment. 

 



Faculty Discussion on Fall 2018 – Spring 2019 AOL Reports (BS Program in Business Administration and Accounting) 

 
Date: 08/21/2019 Learning Goal: analytical skills 

Course: Mgmt 390 Learning Objective: demonstrate the ability to use analytical skills to solve complex business 

problems 

Sample: 100%  

Type of Measure: Direct, Course embedded, Individual 

Case Study 

Data Collection Cycle: Fall 2018, 1st round 

 
Results Instructor’s suggestion for 

improvement 

Group Suggestions for Actions 

Assessment Instrument: Case Study – HTC and Virtual Reality; FJ Management 

Inc. This is the individual case study assigned to students at the end of the semester. 

The students were required to develop actionable recommendations and solution 

based on their analysis of the case study. In the process, students were required to 

demonstrate their ability to apply analytical frameworks covered through the course 

and to take a systematic approach in developing their recommendations. 

 

Summarizes problem, question, or issue (2.03) 

The students showed capacity to understand and clearly state the situation that was 

presented in an acceptable level. This dimension was the highest score that students 

received on average.  

 

Analyzes supporting data and evidence (2.06) 

The students on average demonstrated an acceptable capacity in applying 

appropriate analytical tools and frameworks to analyze data and evidence. As the 

course primarily focuses on application of analytical tools, this score demonstrates 

that the goal is met.  

 

Explores multiple solutions, positions, or perspectives (2.14) 

Although the score shows that the students, on average, have met expectations, the 

borderline score indicates the need to further emphasize the importance of moving 

from analysis to development of solutions.   

 

Synthesizing ideas into a coherent whole (1.99)  

On average, students’ ability to develop coherent proposals marginally falls below 

expectations.  

 

Crafts well supported conclusions (2.04)  

While analysis was promising, the average score on developing well supported 

conclusions only marginally meets the expectations. 

It appears that 74% did 

meet the expectation, 

which is lower than our 

benchmark. The lowest 

average score was 

received on Learning 

Objective D 

(Synthesizing ideas into 

coherent whole). All the 

other dimensions met 

expected outcome on 

average. 

 

While 74% of the 

students meet 

expectations, some 

struggle to take integrate 

various dimensions of 

analytical skills. One area 

that needs to improve is 

the ability of students to 

form their analysis into 

coherent conclusions. 

This will require a 

stronger emphasis on 

results than just analysis 

throughout the course. 

 

 

From Accounting faculty:   

 

Consider creating a capstone cost course for 

accounting majors. This will require 

benchmarking.  

 

Perhaps spend more time going over problems 

emphasizing analysis.  

 

From Management faculty:  

 

For “synthesizing ideas into a coherent whole”: 

•Professor should give 1 similar graded 

assignment to be done by each student (currently 

practice assignments are done in teams) before 

this one (that is assessed) so that students get the 

feedback and see the direct impact on their grade. 

•Encourage students to put in more time and 

effort, avoid quick and superficial analysis. 

 

The Mgmt 390 instructor: 

•Should be given more time to incorporate these 

ideas into his class, i.e. let second round of data 

collection be done in Spring 2020 (currently it is 

scheduled for Fall 2019 which is about to begin, 

•Should be encouraged to generate their own 

suggestions for improvement (the column on this 

currently gives a summary of the results). 

 

--AOL committee will move the 2nd round 

assessment of M390 to Spring 2020. 



 

Faculty Discussion on Fall 2018 – Spring 2019 AOL Reports (BS Program in Business Administration and Accounting) 

 
Date: 08/21/2019 Learning Goal: Quantitative skills 

Course: Econ/Mgmt 305 Learning Objective: Students will demonstrate the ability to use quantitative skills to solve complex 

business problems 

Sample: 100%  

Type of Measure: Direct, Test embedded questions Data Collection Cycle: Fall 2018, 1st round 

 
Results Instructor’s suggestion for improvement Group Suggestions for Actions 

** 96% of students met or exceeded standards in the context of 

rubric 1, that is they were able to selects and organize data to 

perform analysis. 

** 100% of students met or exceeded standards in the context of 

rubric 2, that is they were able to select and apply appropriate 

procedure or method to the required analysis. 

** 73% of students met or exceeded standards in the context of 

rubric 3, that is they were able to solve the problem pertaining to 

analysis. 

** 85% of students met or exceeded standards in the context of 

rubric 4, that is they were able to communicate the results of the 

required analysis. 

 

Rubric 3: This is the rubric of weakest performance. I have been 

ratchetting up the rigor of the course, and the number might be a 

result of that. This time I had the students do a complete 

ANOVA table on their own AND complete the hypothesis test 

involving F-test. Hypothesis tests using t-test seem to be an area 

of where students meet or exceed expectation quite well, 

exceeding 95%. In F-test, one of the difficulty is in phrasing the 

hypotheses itself with an understanding of what it means. It 

appears that in the perception of the students the concept of 

“hypothesis test” tends to get too convoluted by the mechanics of 

the procedure, and they cannot fully fathom the importance and 

the semantic content of the null hypothesis. I do not see a way 

forward in correcting this except by drilling them with more 

exercise. If I were to just emphasize on the mechanics, the 

performance would exceed 90%, but that would be because 

students would just memorize the steps. Anytime we intersperse 

procedural questions with conceptual questions meant to probe 

the conceptual grasp of the mechanics at the different layers of 

Strategies to make the course more effective: 

 

(1) Since ECON/MGMT 305 builds on ECON 

205, one quick step would be to advise students 

to sequence 305 right after 205, preferably in a 

fall-spring sequence. This would facilitate 

students to take 305 with fresh memory of 205 

content and hence reduce review requirement 

considerably. Furthermore, the learning 

experience in 305 is likely to effect 

substantial reinforcement of knowledge acquired 

in 205. We might recall that hypotheses tests 

comprise a considerable part of ECON 205. 

 

(2) In ECON/MGMT 305, we need to design 

learning material and assignments that students 

are able to test their understanding of hypotheses 

tests and get more practice in hypotheses testing. 

In this respect, I intend to create handouts that 

would informally explain the ideas behind the 

procedure of hypotheses tests and provide them 

with additional problems to test their 

procedural understanding. I intend to offer them 

class assignment as well. I have found class 

assignments as a very effective method of 

teaching. 

 

(3) We need to develop a functional coordination 

between implementations of ECON 205 and 

ECON/MGMT305. It will help if instructors of 

these courses can have some structured 

From Accounting faculty:  

 

(1) Bring to all faculty to see if there is a 

way to accomplish this. Have faculty 

discuss ways to have students take 305 

soon after 205. 

 

(2) Implement this and provide results. 

 

From Management faculty:  

 

•Students should be made to take 

Econ/Mgmt 305 semester immediately 

after they took Econ 205. 

 

•Instructor could find or create a video 

or audio file explaining the hypotheses 

testing step by step in addition to the 

handout he has suggested.  Give students 

time to look at the video and then 

conduct a graded test to ensure they 

recall/have that knowledge. 

 

•We/faculty group or AOL Committee 

should also look at AOL data from Econ 

205 to see why students are not retaining 

knowledge from that course. 

 

•We should also assess quantitative 

skills in POM course to get better 

results. 



the procedure, the performance falls noticeably. There needs to 

be a school wide emphasis on conceptual understanding of 

material, and an effort to wean the students away from overly 

dependence on rote learning. 

 

Rubric 4 was the second area of conspicuous weakness. In this 

assessment category we tested whether a student was able to 

interpret his/her results correctly. I feel that it is more out of 

negligence than a structural weakness that students didn’t do as 

well; if they have executed the mechanics successfully then the 

nominal task of interpreting shouldn’t prove challenging unless 

they have a hazy understanding of what it means. Students tend 

to focus more heavily in framing the problem and the analytical 

mechanics and less on interpretation, as if the verbal part of the 

question is tenuous in importance or point allocations. I feel 

heavier point allocation might steer the students into taking note 

of responding to this question more diligently. In general the 

statistical statements tend not to be fully understood or 

appreciated by students, who are more used to “yes” or “no” kind 

of definitive interpretation. 

 

One of the time gobbling activities of the course is the review 

component. Since students would have to do hypothesis testing in 

the validation procedures of regression analysis, they need to 

have a good understanding of hypothesis testing procedures, and 

hence a review of this aspect of inferential statistics is 

unavoidable. And to review this we have to start a little from the 

basics. I seem to be dedication about three weeks to review, when 

reasonably I should spend no more than three lectures. The 

additional time given to review results in less time being 

available to teach the actual course content. 

 

communication in order that the topics covered 

latch adequately across the courses and usage of 

curricular resources could be optimized without 

the requirement of overmuch time to be spent in 

review or revision in the downstream course. I 

think a close and meaningful coordination could 

help alleviate a lot of incompetency issues. 

 

By far the most important hurdle to making the 

course effective was the lack of retention of 

ECON 205 content on the part of the majority of 

the students.  

--AOL committee suggests that faculty 

advisors instruct students to take 305 

soon after 205. We will observe the 

effect of this change before further 

discussing the assessment of other 

related courses.  

 

  



Faculty Discussion on Fall 2018 – Spring 2019 AOL Reports (BS Program in Business Administration and Accounting) 

 
Date: 08/21/2019 Learning Goal: communication skills 

Course: MKTG 331 Learning Objective: demonstrate competence in oral communication by presenting pertinent contents 

accompanied by relevant technology that will enhance audience understating of the material 

Sample: 66% (63/95, 2 out of 3 sections)  

Type of Measure: Direct, course embedded, Marketing 

Plan Presentation 

Data Collection Cycle: Spring 2019, 1st round 

 
Results Instructor’s suggestion for improvement Group Suggestions for Actions 

All 63 students in sessions 1 and 2 met or exceeded expectations. 

Each had high points and some areas for improvement however 

they all met the criteria for full point assessment.  

 

Subject matter Knowledge (2.7) 

Persuasion (2.6)  

Use of Technology (3.0) 

Voice Quality (2.3) 

 

Critical to student success was encouraging them to work in teams 

and manage their team member involvement. Due to the team 

format and providing 15 minutes at the end of each class for teams 

to work together the likelihood of successful was increased. The 

results of each student achieving their full point value indicates 

they had grasped the content, format, and value of a 

comprehensive marketing plan and were able to effectively present 

their plan to a critical audience. They learned key points in how 

products are developed, and decisions made to launch and market 

products and pertinent to this analysis how to present their ideas in 

a persuasive and succinct manner.  

Recognizing that most students taking MKT331are 

finance/accounting or other non-marketing majors, the 

goals for this course were attained. Future 

considerations for improvement may include more 

stringent product analysis, sales & channel 

management, segmentation and positioning analysis, 

and competitive analysis. These can improve the 

overall knowledge of marketing and marketing plans 

however would also require more of a marketing 

foundation.  

 

The use of technology is well aligned with the upper 

class level of each student and the presentations 

clearly reflected their effective use of technology.  

 

One thought for the future is to provide a short session 

on using inflection, tone, emphasis on key points in a 

presentation. 

 

I did counsel them about keeping the slide text to a 

minimum and avoid reading notes or slides. 

 From management faculty:  

 

• Instructor should clearly 

communicate what % of the 

assignment grade depends on 

effective presentational speaking 

skills. 

 

• Instructor should suggest to 

students that they video tape their 

dress rehearsal and look at it to get 

feedback and make improvements. 

 

• Instructor can provide a handout 

with do’s and don’t’s of 

presentational speaking.  

 

--AOL committee recommends 

using the existing rubric as 

handout. 

 

• For last minute fumbling with 

technology (identified as a 

problem by the instructor who was 

in our group for this discussion), 

we suggest emailing each team the 

week before and reminding them 

to do a dry run and practice using 

the technology beforehand. 

 


