
Faculty Discussion on Fall 2018 – Spring 2019 AOL Reports (BA in Economics Program) 
 

Date: 08/21/2019 Learning Goal: Written communication skills 

Course: ECON 355 Learning Objective: write professional quality economic reports and documents using proper formatting and 

mechanics. 

Sample: 100%  

Type of Measure: Direct, Course embedded, Research 

paper 

Data Collection Cycle: Fall 2018, 2nd round 

 

Results Instructor’s suggestion for improvement Group Suggestions for 

Actions 

Final case study paper: Students choose a developing region/country and 

conduct an extensive literature survey on effect of economic conditions on 

developmental outcomes (for example, effect of lack of infrastructure on 

educational outcomes in sub-Saharan Africa). Students were required to 

identify influential papers, organize and summarize them in a coherent fashion 

that informs the audience of the development of the literature, and provide 

direction on a future research question with application of material 

(empirical/theoretical) learnt throughout the semester. Students were graded 

with regard to structure, mechanics, economic analysis and reasoning, 

understanding of the literature, and ability to synthesize and provide direction. 

 

The paper was 10 pages of 1.5-spaced text (not including any tables or figures) 

and was to be written in either MLA or APA format. It should include at least 

10 influential references from academic journals, government reports, and 

IMF/World Bank/UN/OECD/Central Banks papers or reports. There were 

rubrics posted on overall assessment of the project and presentation. I met with 

the students in groups to discuss direction of the project. There were multiple 

checkpoints through the semester to evaluate the direction and cohesiveness of 

literature review. I also introduced a mid-point project review and report to get 

students on track and ensure that everything is not left till the end of the 

semester.  

 

Out of 29 students evaluated, 3 students (10%) did not meet expectations, 14 

met expectations (48%) and 12 exceeded the expectations (42%). Overall, 90% 

met or exceed expectations (26 of 29 students).   

 

A. Well organized and structured (2.65) 

B. Writing mechanics (2.51) 

C. Persuasive writing (2.24) 

D. Enhances audience comprehension and interest (2.24) 

 

A weak area was persuasive writing (Learning 

Outcome C). The paper required students to look 

up influential papers from economic journals, 

build a cohesive theme about the development of 

the literature, analyze, and provide a possible 

future question. The students displayed a lack of 

conceptualization of the key papers they read. 

Students were more focused on displaying 

statistics rather than understanding what the 

results were. This led to some students not 

having a clear idea or analysis to support the 

future question or policy action. The other area 

where students did not do as well was enhancing 

audience comprehension and interest (Learning 

Outcome D). Many parts of the project report are 

concise and interesting but some needed to be 

clearer and more compelling. This relates to the 

previous learning outcome C. This could either 

be due to lack of time or motivation. If 

comprehension of the material is improved, 

which increases through actually reading the 

papers rather than skimming through it (and 

requires time and motivation), this would lead to 

a better written paper which makes a coherent 

story for the audience to follow through. There 

needs to be an increase in emphasis on 

conceptual learning across the curriculum. 

 

However, the direction provided in one-to-one 

meetings and a mid-term progress report helped 

The current requirement 

is that students find and 

read ten papers from 

economic journals. 

Reduce the number of 

readings slightly to see if 

it improves student work 

quality. 

 

Develop a common 

mistake sheet for the 

students.  

 

Develop a list of 

important economic 

papers that any upper 

level courses can choose 

from as reading 

assignment. A good 

reference is the lists on 

AEA website.  

 

 



The area that needs attention is persuasive writing and enhancing audience 

comprehension and interest. The students did well in following directions and 

providing an appropriate document format, organized writing, and maintaining 

the assigned length (Learning Outcome A). The provision of exact standards 

and the rubrics may have helped achieve this outcome. Writing was mostly 

error-free and proof-read, with only a few papers exhibiting some redundancies. 

(Learning Outcome B). 

 

Even though it is a group project, I have individual grading in the project. I do 

that by making them give me a work division and summary of work by their 

first progress report (which I grade and give them back with suggestions to 

incorporate in the final report). Therefore, by doing a group project the students 

can be more deeply involved in understanding the problems of a particular 

economy but each student takes ownership for a part of the project. For 

example, if they are looking at the development scenario in India, each student 

can pick one sub-sector (like education, health, trade, sanitation, investment, 

etc.) and analyze that sub-sector (economic literature in that field, problems, 

data, policies, etc.). In the end, they have to come up with a future 

problem/thesis question based on their individual sections and write a 

conclusion as a group. They also have to give a written final individual work 

distribution with the final project. This way they talk about different aspects 

together which gives them a bigger view of the economy. I also have separate 

points for the presentations but I do emphasize that the group will also get 

overall points for cohesiveness. This also ensures that there is minimal free-

riding. 

 

students do better this round of data collection 

than the previous round. After the progress 

report, I provided feedback on the direction and 

assimilation of results which got many students 

on track. Perhaps, a little more handholding is 

required to push students to explore and present 

clear well-reasoned arguments. 

 

  



 

Faculty Discussion on Fall 2018 – Spring 2019 AOL Reports (BA in Economics Program) 

 
Date: 08/21/2019 Learning Goal: Quantitative skills 

Course: Econ/Mgmt 305 Learning Objective: Students will demonstrate the ability to use quantitative skills to conduct 

economic analysis 

Sample: 100%  

Type of Measure: Direct, Test embedded questions Data Collection Cycle: Fall 2018, 1st round 
 

Results Instructor’s suggestion for improvement Group Suggestions for Actions 

** 96% of students met or exceeded standards in the context of 

rubric 1, that is they were able to selects and organize data to 

perform analysis. 

** 100% of students met or exceeded standards in the context of 

rubric 2, that is they were able to select and apply appropriate 

procedure or method to the required analysis. 

** 73% of students met or exceeded standards in the context of 

rubric 3, that is they were able to solve the problem pertaining to 

analysis. 

** 85% of students met or exceeded standards in the context of 

rubric 4, that is they were able to communicate the results of the 

required analysis. 

 

Rubric 3: This is the rubric of weakest performance. I have been 

ratchetting up the rigor of the course, and the number might be a 

result of that. This time I had the students do a complete 

ANOVA table on their own AND complete the hypothesis test 

involving F-test. Hypothesis tests using t-test seem to be an area of 

where students meet or exceed expectation quite well, exceeding 

95%. In F-test, one of the difficulty is in phrasing the hypotheses 

itself with an understanding of what it means. It appears that in the 

perception of the students the concept of “hypothesis test” tends to 

get too convoluted by the mechanics of the procedure, and they 

cannot fully fathom the importance and the semantic content of the 

null hypothesis. I do not see a way forward in correcting this 

except by drilling them with more exercise. If I were to just 

emphasize on the mechanics, the performance would exceed 90%, 

but that would be because students would just memorize the steps. 

Anytime we intersperse procedural questions with conceptual 

questions meant to probe the conceptual grasp of the mechanics at 

the different layers of the procedure, the performance falls 

noticeably. There needs to be a school wide emphasis on 

Strategies to make the course more effective: 

 

(1) Since ECON/MGMT 305 builds on ECON 205, 

one quick step would be to advise students to 

sequence 305 right after 205, preferably in a fall-

spring sequence. This would facilitate students to take 

305 with fresh memory of 205 content and hence 

reduce review requirement considerably. Furthermore, 

the learning experience in 305 is likely to effect 

substantial reinforcement of knowledge acquired in 

205. We might recall that hypotheses tests comprise a 

considerable part of ECON 205. 

 

(2) In ECON/MGMT 305, we need to design learning 

material and assignments that students are able to test 

their understanding of hypotheses tests and get more 

practice in hypotheses testing. In this respect, I intend 

to create handouts that would informally explain the 

ideas behind the procedure of hypotheses tests and 

provide them with additional problems to test their 

procedural understanding. I intend to offer them class 

assignment as well. I have found class assignments as 

a very effective method of teaching. 

 

(3) We need to develop a functional coordination 

between implementations of ECON 205 and 

ECON/MGMT305. It will help if instructors of these 

courses can have some structured communication in 

order that the topics covered latch adequately across 

the courses and usage of curricular resources could be 

optimized without the requirement of overmuch time 

to be spent in review or revision in the downstream 

Remind advisors to instruct the 

students to take E305 right after 

E205. (Del Brown) 

 

Each year hold two meetings of 

instructors of E205 and E305 to 

communicate problems in the 

quantitative sequence. (Sheikh and 

Shin).  



conceptual understanding of material, and an effort to wean the 

students away from overly dependence on rote learning. 

 

Rubric 4 was the second area of conspicuous weakness. In this 

assessment category we tested whether a student was able to 

interpret his/her results correctly. I feel that it is more out of 

negligence than a structural weakness that students didn’t do as 

well; if they have executed the mechanics successfully then the 

nominal task of interpreting shouldn’t prove challenging unless 

they have a hazy understanding of what it means. Students tend to 

focus more heavily in framing the problem and the analytical 

mechanics and less on interpretation, as if the verbal part of the 

question is tenuous in importance or point allocations. I feel 

heavier point allocation might steer the students into taking note of 

responding to this question more diligently. In general the 

statistical statements tend not to be fully understood or appreciated 

by students, who are more used to “yes” or “no” kind of definitive 

interpretation. 

 

One of the time gobbling activities of the course is the review 

component. Since students would have to do hypothesis testing in 

the validation procedures of regression analysis, they need to 

have a good understanding of hypothesis testing procedures, and 

hence a review of this aspect of inferential statistics is 

unavoidable. And to review this we have to start a little from the 

basics. I seem to be dedication about three weeks to review, when 

reasonably I should spend no more than three lectures. The 

additional time given to review results in less time being available 

to teach the actual course content. 

 

course. I think a close and meaningful coordination 

could help alleviate a lot of incompetency issues. 

 

By far the most important hurdle to making the course 

effective was the lack of retention of ECON 205 

content on the part of the majority of the students.  

 

  



 

Faculty Discussion on Fall 2018 – Spring 2019 AOL Reports (BA in Economics Program) 

 
Date: 08/21/2019 Learning Goal: understanding of core economic theories 

Course: ECON212 Learning Objective: understanding of fundamental concepts, principles, and theories of macro economics 

Sample: 100%  

Type of Measure: Direct, exams, quizzes, assignments, and 

empirical projects 

Data Collection Cycle: Spring 2019, 2nd round 

 

Results Instructor’s suggestion for 

improvement 

Group Suggestions 

for Actions 

Q1: Understands Core Theories (mean score of 2.42 out of 3.00) 

The following course topics were discussed in class: 

1. The Classical Model 

2. The Solow Growth Model 

3. Keynesian Models of Short-Run Equilibrium 

4. IS-LM and AD-AS models  

5. Mundell-Fleming Model (open macroeconomy version of IS-LM model) 

In class, the above economic theories were comprehensively discussed in class and re-examined 

through various class activities such as quizzes, assignments, exams, and empirical projects. I 

examined students’ performance on various types of class activities. The results confirm that overall, 

the entire class showed good understanding of the above core macroeconomic concepts and theories. 

 

In Spring 2019, I gave reading assignments to students on some specific topics that require careful 

review of the construction of theory. Having students read the textbook or lecture handouts beforehand 

was a good preparation for class. Students could review how economic principles are established and 

derived, recalling their background knowledge and information previously discussed in class. It also 

helped students get more actively engaged in class discussions. The provision of lecture supplementals 

helped students understand the foundation of economic theories and principles. Those materials include 

quantitative-based information and exercise problems for students’ self-practice. 

 

In-class lectures focused on the comprehensive aspects of theories. I also demonstrated the application 

of theories with real-world data and current economic examples through various in-class activities. 

 

Q2: Can Apply Theory to Theoretical Applications (mean score of 2.33 out of 3.00) 

 

The analysis on students’ performance indicates that students successfully demonstrated their ability to 

utilize theoretical concepts to solve mathematical and graphical problems. 

 

In each chapter, through quizzes and assignments, I gave students quantitative examples and 

applications. Bi-weekly quizzes checked for whether students understood required information 

As suggested in the previous 

assessment report, real-world 

examples such as up-to-date 

economic news were 

examined in class to improve 

students’ understanding of the 

subject. In addition, various 

hands-on examples and 

mathematical refreshers were 

provided to students to assist 

their study. 

 

In my class, the use of hands-

on examples, custom-made 

lecture notes, and frequent 

math refreshers were useful in 

assisting students’ 

understanding of course 

materials. In addition to my 

existing lecture modules that 

incorporate the above, I plan 

to introduce empirical 

analysis on macroeconomic 

metrics using corresponding 

data to enhance students’ 

understanding of 

contemporary economic 

issues. 

 

When doing graphical 

analysis in class, I observed 

Consider using 

guide sheets of 

basic economic 

knowledge as self-

study materials for 

students.  

 

Make students read 

a selection of 

important econ 

papers.  



previously discussed in class and focused on the application of basic concepts to practical problems. 

Assignment questions required that students work more on theoretical problems. 

 

The use of figures and graphs is very useful in studying economics. In this regard, detailed instructions 

on how to use mathematical approaches and graphical solutions were provided to students. For some 

selected topics, lecture handouts with the mathematical proofs and quantitative analysis were used to 

promote students’ performance on challenging projects and assignments. Also, for more effective 

classroom instruction, I used a handwriting-enabled tablet for lecture presentations on mathematical 

and graphical analyses. 

 

Q3: Can Apply Theory to Real-World Applications (mean score of 2.56 out of 3.00) 

 

In class, students had various projects with real-world applications. Using the U.S. macroeconomic 

data, students empirically examined theories and principles. For example, students were asked to 

predict and analyze the optimal macroeconomic policies that the government and the Federal Reserve 

may implement under the realistic economic circumstances. For this, we reviewed relevant economic 

theories that are related to both fiscal and monetary policies such as the aggregate demand-supply 

model.  

 

Also, in class, we discussed an inverse relationship between changes in unemployment rates and real 

GDP growth, that Okun's law predicts. In projects and exercises, students were asked to compute 

changes in unemployment rates and real GDP growth using historical U.S macroeconomic data. We 

expanded this to the theory of the short-run Phillips-Okun curve and examined that the inflation rate is 

explained by the expectations of inflation; the short-run relationship between the output gap; and the 

level of excess demand expressed by the deviation of the unemployment rate by its natural rate. 

 

In addition, students studied the Solow growth model and reviewed other modern economic growth 

models. Then, using internationally comparable annual macroeconomic data and the Excel, students 

computed the contribution of labor, capital, and productivity to the U.S and other economies for the 

period of 1990-2017. 

 

Most students showed excellent performance on the projects. The assessment results show that students 

were good in understanding of the connection between theory and real-world problems. 

that students preferred my 

explanations using a 

handwriting-enabled tablet 

with a stylus pen over the 

traditional power point 

presentations, because they 

were able to simultaneously 

follow the dynamic changes 

in the graphical solutions. 

They also voiced that note-

taking was more efficient and 

productive when they took 

additional notes on handouts 

provided for each class, 

following my instructions 

with this teaching tool. In this 

regard, I suggest the use of 

devices and applications that 

will improve in-class 

communication and 

interaction with students. 

 

  



Faculty Discussion on Fall 2018 – Spring 2019 AOL Reports (BA in Economics Program) 

 
Date: 08/21/2019 Learning Goal: understanding of core economic theories 

Course: ECON210 Learning Objective: understanding of fundamental concepts, principles, and theories of micro economics 

Sample: 100%  

Type of Measure: Direct, course embedded, exams Data Collection Cycle: Fall 2018, 2nd round 

 

Results Instructor’s suggestion for 

improvement 

Group Suggestions 

for Actions 

The theories that will be covered are: 

1. Theory of the Consumer:  Utility Maximization, Income and Price Changes, Income and 

Substitution Effects 

2. Theory of the Firm:  Profit Maximization and Cost Minimization, Derivation of Cost, 

Demand, and Supply Functions 

3. Perfectly Competitive Markets:  Short- and Long-Run Equilibria and the Efficiency of 

Perfect Competition 

4. General Equilibrium Theory:  The Edgeworth Box, First and Second Theorems of 

Welfare Economics 

 

There were 30 students in this class, and 28 met or exceeded the expectation. This is 93% 

of students, so this is better than the benchmark.  There are a number of caveats to this, 

though. 

 

However, I would say that the fall classes were particularly poor, as compared to previous 

semesters.  Anecdotally, a large number of students seemed to put little effort into the 

course, and even when given repeated chances to master certain concepts, apparently did 

not put the time in to do this.  There were few good students and many average to marginal 

students.  While most students passed, relatively few did very well. 

 

I would argue that the rubric is too narrow to distinguish between students who barely pass 

the course and those who do pretty well but are not perhaps stellar students.  Usually 

students do pass this class eventually, but the number who are marginal does not speak 

well about their abilities going forward. 

 

The problems of students adapting from lower-level economics courses to this course, 

which is far more rigorous, are well known.  Math preparation remains an issue. 

 

In terms of the specific learning objectives, objective 2 showed weaker results, on average. 

 

Understands core theories (average = 2.4) 

The problem of achieving better 

performance in Econ 210 is an ongoing 

issue, and my comments are not different 

from previous assessments.  For most 

students, this is the course that decides 

whether they will stay as economics 

majors or not, and the attrition rate is 

fairly high.  The goal should not be to 

make the class easier to pass, clearly, but 

to help students achieve a greater depth of 

knowledge. 

 

However, the need for students to have 

better support in learning how to do this 

kind of analysis and problem-solving is 

significant.  We already offer tutoring, but 

not all students take advantage of that.  

The students have access to a wealth of 

materials giving instruction and examples 

of how to do this type of analysis.  

Ultimately, success in this class is often a 

function of student willingness to put hard 

work into learning the materials, and there 

is a limit to what the course structure 

itself can do to influence that one way or 

the other.  Because this semester’s class 

sizes were very small, I had far more time 

to spend with individual students, but as 

usual, the students who came for help 

were rarely the students who really 

needed help. 

 

Consider using 

guide sheets of 

basic economic 

knowledge as self-

study materials for 

students.  

 

Make students read 

a selection of 

important econ 

papers. 



Students overall showed reasonable understanding of basic theories and were able to 

explain many concepts adequately in short-answer questions.  Overall, students scored well 

on this objective. 

 

Can apply theory to theoretical applications (average = 2.2) 

While students can often explain concepts in words, translating that into a theoretical 

model involving mathematics or graphing remains an issue.  Students can often do the 

math, but cannot relate math results to theoretical meaning, and vice versa.  Students often 

have trouble relating graphs to the concepts that they portray.   

 

Can apply theory to real-world applications (average = 2.2) 

This course evaluates theoretical knowledge far more than real-world knowledge, and 

testing in this course is designed to determine whether students can relate theory to 

mathematical and graphical problems rather than whether they could take, for example, a 

case study and identify relevant economic concepts.  There is significant real-world 

discussion in class, but this is not the goal of testing in this course, and so I suggest that 

any score in this category cannot be considered to reflect much except my subjective 

assessment. 

 

 

However, it would be desirable to have 

the grading support that once allowed me 

to assign individual homework or quizzes 

on a weekly basis in this class.  This type 

of evaluation, which gave students more 

frequent feedback, plus tutoring sessions 

that were largely aimed at specifically 

going over this homework, was a better 

support system for students.  Resource 

limitations have made this impossible. 

 

Additionally, I am working on creating 

additional materials to help with some of 

the major issues, as well as additional 

online problem-solving opportunities.   

 

  



 

Faculty Discussion on Fall 2018 – Spring 2019 AOL Reports (BA in Economics Program) 
 

Date: 08/21/2019 Learning Goal: Written communication skills 

Course: ECON 325 Learning Objective: write professional quality economic reports and documents using proper 

formatting and mechanics. 

Sample: 100%  

Type of Measure: Direct, Course embedded, 

Research project 

 

Data Collection Cycle: Spring 2019, 1st round 

Results Instructor’s suggestion for improvement Group Suggestions for Actions 

Your assignment is to write a research paper on the too-big-to-

fail policy in the U.S.  The paper should focus on the 

implementation of the policy since the year 2000.  The paper 

should address how the policy was utilized during the 2007-2008 

financial crisis; problems resulting from the policy; commentary 

on the policy from economists, regulators, bankers, politicians, 

etc; and possible solutions to the too-big-to-fail problem. 

 

The paper should be double spaced, 12 point font, and no more 

than 4 pages in length (not including endnotes and bibliography).  

Your bibliography should include at least 4 citations.  It will be 

graded according to the quality of content as well as the 

organization, clarity, and mechanics of the writing. The project 

is worth 40 points and is due at the beginning of class on 

Thursday, March 28. 
 

14 of 19 students met or exceeded expectations in all categories 

(74%). Of the 5 students who did not meet or exceed 

expectations in all categories, 4 failed in 2 categories and 1 

failed in just one category. 

 

74% of the students met or exceeded expectations. This is below 

the 80% bench mark. Of the 5 students who did not meet 

expectations, 2 students came from backgrounds where English 

was not their primary language and 1 was a TOP student. 
 

Continue to provide extra assistance to our 

ESL students to assist them in improving their 

writing skills.  

Refer students to writing center on 

campus.  

 

Look for reliable online writing 

resources for students. 

 


