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Announcements 

GAAC Student Membership 

Jill Van Den Thoorn and Patricia McGill will be the Graduate Student 
representitives for the Graduate Affairs Committee. 

Nominations 

There will be an AU-College Meeting on Tuesday October 29, 1991 at 4:00 
in Newton 204 to receive nominations for the Nominations and Elections 
Committee. 

The current members of the Nominations and Election Committee 
(1990-1992 term) are: 

Wanda Spruill 
David Tamarin 
Gary Towsley 

Business 
History 

· Mathematics 

Nominees for the Nominations and Election Committee (1991-1993 tenn) 
are: 

James Bearden 
Robert Beason 
Celia Easton 
Ellen Kintz 
Cheryl Lougeay 
Phillip Ricci 
James Williams 

Sociology 
Biology 
English 
Anthropology 
Geography 
Business 
History 
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Personnel Committee Nominations 

The current members of the Faculty Personnel Committee (1990-1992 
term) are: 

Bill Cook 
Wayne Mahood 
Daniel Strang 

History 
ESER 
Business 

Nominees for the Faculty Personnel Committee (1991-1993 tenn) are: 

Robert Beason 
Judith Bushnell 
Karen Duffy 
Donald Marozas 
David Meisel 
Nicholas Schiavetti 

Biology 
Library 
Psychology 
ESER 
Physics 
Speech Path 

All College Senate Meeting 
October 29, 1991 

4:00pm Newton 204 

Agenda 

Call to Order 
President's Report C. Harter 
Call for nominations for the Nominations and Elections Committee 
Adjournment 
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College Senate Meeting 
October 29, 1991 

4:10pm Newton 204 

Agenda 

Call to Order 
Adoption of the Agenda 
Approval of the Minutes of September 24, 1991 (Bulletin 3 pages. 59-60) 

Senate Reports: 

Chair's Report 
Treasurer's Report 
University Faculty Senator's Report 
Central Council Report 

Standing Committee Reports: 

Student Affairs 
Faculty Affairs 

Graduate Affairs 

Course Changes (first reading) 

S. Padalino 
E. Wallace 
J. Hogan 
J. Benson 

R. Hatheway 
K. Kallio 

M. Teres 

SP&A 443 Language Disorders in Children (p. 1 07) 
SP&A Linguistic Phonologic Disorders (p. 107) 
SP&A Program Changes for the MA Programs (p.l 09) 

Policy W. Cook 
Policy Change (first reading) 

Credit earned at other institutions of higher education is transferable if it accords 
with the following guidelines: 
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The student completed the course(s) at regionally accredited institutions with a 
grade of C- or better recorded on official transcripts. 

The only change is that C- was substituted for D. 

Undergraduate Curriculum A. Leckie 

New Course Proposals (second reading) 
Geo 366 The Orient and Oceania (p. 55) 
Math 393 Honors Thesis in Mathematics (P. 55) 
Phi 203 Computer Ethics (p. 76) 
Intd 288 (Exp) The Mathematics and Science of Chaos (p.83) 
Mus 373 Secondary Music Methods for the Music Teacher (p.83) 

New Course Proposals (first reading) 
Chin 101 Elementary Chinese I (p. 116) 
Chin 102 Elementary Chinese II (p. 116) 

Revised Courses (second reading) (p. 79) 
Bio 354 Developmental Biology 
Bio 390 Biological Techniques: Ecology Laboratory (option #5) 
Bio 311 Taxonomy of Vascular Plants 

Minor Course Changes (first reading) 
Dram 140 Play de Reconstruction (p. 116) 
Geo 123 Third World Regions (p. 117) 
Humanities 220 (p. 118) 
Humanities 221 (p. 118) 

Course Deletions (second reading) 
Phi 120 Evidence (p. 76) 
Biology 356 Developmental Biology Laboratory (p. 79) 

Program Revisions (second reading) 
B.A. in Theatre (p. 55) 

Program Revisions (first reading) 
Geography (p. 118) 
English (p. 118) 
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~peech Pathology and Audiology 

New Courses (first reading) (p. 84) 
SP&A 237 Directed Observation in SP&A 
SP&A 240 Language and Phonologic Intervention 
SP&A 241 Fluency and Voice Intervention 

Minor Course Revisions (first reading) (p.SS) 
SP&A 150 Phonetics 
SP&A 236 Assessment and Management in Speech Path. 
SP&A 362 Professional Services in Communicative Disorders 
SP&A 363 Practicum in Speech Pathology 

Course Deletions (first reading) (p. 84) 
SP&A Language Disorder in Children 
SP&A Fluency Disorders 

Program Revisions (first reading) (p. 86) 
B.S. in Speech Pathology and Audiology with provisional cenification (Nl2) 
B.S. in Speech Pathology and Audiology (p. 87) 

B.A. or B.S. with Secondary Certification 

Revised Courses (first reading) (p. 122) 
EDUC 204 Dimensions of Teaching 
INTO 302 Methods and Materials in Secondary Education: English 
INTO 302 Methods and Materials in Secondary Education: Social Studies 

New Courses (first reading) (p. 121 ) 
EDUC 205 Teaching Secondary Learners with Special Needs 
INTO 301 Topics in Secondary Education: Science Teaching Grades 5-8 
INTO 301 Topics in Secondary Education: Social Studies for Middle School 
Students 
INTO 301 Topics in Secondary Education: Adolescent Literature 

Course Deletion (first reading) (p. 121 ) 
EDUC 304 Dimensions of Teaching II 

Program Revision B.A. or B.S. in Secondary Education (first reading) (p. 126) 

Unfinished Business 
New Business 
Adjournment 
Six minute SEFA film 
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faculty may choose, for example, not to spend time on development, physical plant management, alumni relations, student 
affairs, case management or other so-called non-academic issues out of a lack either of interest or of expertise. Similarly, 
the faculty may (or may not) stay away from a formal role in, say, administrative personnel reviews or investment and cash 
management policies because the administration and the board may simply not defer to the faculty in these areas or even 
leave the faculty the time necessary for true, shared governance. 

Some faculty governing bodies, particularly at campuses where the faculty also bargains collectively, may impose 
further limits on the content of their governance involvement in order to protect the role of the union or to avoid being 
placed in a position of participation in an administrative action or decision that the farulty, wearing its union hat, may wish 
later to contest. Clearly, a faculty governance body at a unionized campus must stay away from matters that are within the 
contract or are clearly bargainable. At a somewhat more abstract level, a faculty governance body under the influence of a 
faculty union may refuse to get involved in any substantial level of shared governance out of a fear of a management chal
lenge on the so-called "Yeshiva Doctrine," denying National Labor Relations Board protection to private university facul
ties that have acquired too substantial a mantle of shared management. 

Some faculty governing bodies, again generally reflecting union influence, refuse to become involved even in an 
advisory capacity in budget deliberations that might ultimately lead to the diminution of an academic program and thus to 
the possible loss of someone's job --a refusal, in effect, to become implicated in a management decision that the faculty 
might later choose to resist. Similarly, the faculty at some campuses prefer to limit their involvement in high stakes 
personnel deliberations such as tenure actions only to departmental faculty, rather than to "faculty" at a larger (and 
presumably less consistently supportive) level such as "the Arts and Sciences" or the college-wide faculty organization. 
Again, such a limitation is more apt to occur on a campus with the possibility of various formal challenges to negative 
personnel actions, some of which stand the chance of being compromised by additional levels of faculty 
recommendations. 

Third, must all faculty participation in the goveman~ of a college or university be by or though the 
faculty's elected representatives? Can the involvement of faculty by invitation of the administration constitute 
"faculty governance"? This may be one of those questions for which some ambiguity may be benign. On the other hand, 
presidents and deans must have the ability to seek assistance from particular faculty or staff whom they know, respect, and 
trust. To preclude such faculty participation would unreasonably limit the hand of the administration, as well as exclude 
some faculty and staff whose participation might be especially valuable and who would assist if asked by the 
administration, but who, for whatever reason, are unlikely to be asked by, or to be as responsive to, the faculty governance 
body. 

On the other band, "faculty governance" is more than the participation of additional willing and expert minds on 
institutional problems and issues. It is, rather, the addition of a different perspective -- that of a member of the faculty. 
This perspective is not necessarily wiser or more correct than that of a dean or a vice president, but it is ( or at least may 
be) different and is essential to be considered. The administration may get excellent advise and invaluable assistance from 
hand-picked faculty and staff on a host of issues, and this should not be discouraged. But neither does such participation 
substitute for the deliberations and recommendations of a body elected by, or at least chosen by those who are elected by, 
the faculty; and that is faculty governance. 

In the end, the line between faculty governance, in the sense of representing a perspective unique to faculty, and 
faculty participation, in the sense of sharing in the administration of the university, may be too fine to draw. Rather, 
faculty and administration must respect the differences and attempt to sense when either is being compromised. 
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D. Bruce Johmton! 
Cbanceuor 

State University ofNew y~1 

The Form and Process of Faculty Governance• 

Seven Precepts for Faculty Participation In 
Univen.ity Governance 

Address to the 
State University F acuity Senate 

September 21, 1991 
Gideon Putnam Hotel 
Saratoga Springs, New York 

•Based in part on comments given in April, 1989 at an American Association of Higher Education symposium on faOJilf 
governance. The symposium was organized by former State University Faculty Senate presidents Dr. Joseph flynn and 
Dr. Karen E. Markoe. 
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The Form and Process of Faculty Governance 

The role of the faculty in the governance of colleges and universities is complex, subtle and vital to the_ health of 
the institution. It can also be a source of much confusion and occasional contention. We should expect and perhaps even 
welcome occasional confusion and contention over the stuff about which academic governance ought to concern itself: the 
content of the general education curriculum, for example, or standards for promotion and tenure, or the relative resource 
priority to be accorded the need for additional professional staff as opposed to additional faculty. Complexity, subtlety and 
inconclusiveness are inherent properties of such issues, and a bit of contention may be inevitable in the interplay of lively, 
independent and critical minds. 

But confusion and contention over the form and process of governance itself-- the rules of the game, as it were -
seem neither inevitable nor useful. In fact, effective faculty governance requires some concurrence among faculty 
members, as well as between the faculty and the administration, on a number of issues of form and process. 

First, who is to be enfranchised in academic governance? 
The question of enfranchisement has at least two sub-issues. The first has to do with the degree to which the core 
instructional faculty share their governance forum or forums with others, specifically with part-time and other auxiliary 
faculty as well as with professional staff, students and administrators. In many institutions, "faculty governance" is just 
that: the participation in policy formation, academic and occasionally otherwise, by the full-time, core instructional 
faculty, loosely defined as those faculty holding positions with unqualified tenure significance. At others, the faculty 
merely play a dominant role in a college or university-wide governing body that includes students, professional staff, and 
key administrators. In still others the faculty, with or without ·their adjunct and part-time colleagues, meet as a body to 
formulate or advise upon strictly academic matters narrowly defined (e.g., new academic programs, grading standards, or 
faculty promotion policies), while another body including faculty, staff and students might take up such university-wide 
and less exclusively "academic" matters as budget priorities, campus safety or the campus judiciary system . 

. In general, American and European universities in the last decade or two have seen an enhancement of the 
governance roles of students and professional staff and, thus, a diminution of the exclusivity of the faculty role. The 
power, or at least the influence, to be shared (by the Trustees and the campus president) is not a zero-sum entity, and the 
enhanced role of students and administrators, if there truly be any, does not necessarily mean less influence or authority for 
the faculty. Furthermore, insofar as a faculty that shares its governance role with students and professional staff tends to be 
somewhat weaker, or at least less authoritative, than faculty that preserves its own governance domain, it is not clear 
whether the governance form is cause or effect. In any event, a key issue of governance, mainly for the faculty to 
determine, is the form and degree to which they share the participation in governance. 

The other sub-issue of the enfranchisement question is the appropriate organizational locus or loci of the faculty 
role(s). Specifically, or the collective "faculty" to whom we refer in "faculty governance" those of the department, or all 
faculty in the entire institution (or even the entire system), or those within the classic "faculty" boundaries of the European
American University, as in the Faculties of Law, Medicine, and Arts and Sciences? For the purpose of defining the role of 
faculty in the process of recommending appointment, promotion and the award (or denial) of tenure, for example, it makes 
an enormous difference whether the paramount role of "the farulty" is the role of departmental colleagues, or of all of the 
faculty in, e.g., the Arts and Sciences, or of even some larger university faculty aggregation. The answer, again, is 
primarily up to the faculty, although it is not easy to change a pattern once established. 

Second, what is the appropriate content of faculty governance? What, if anything, is appropriately 
excluded from its deliberations and recommendations? At one level, the answers are "everything" and "nothing", 
respectively. Any issue or policy of substantial importance to the administration or the governing board ought at least to 
be understood by the faculty, with the decision to study, deliberate and make recommendations being the faculty's to make. 
It is probably inappropriate, and more important probably quite futile, for the administration or the board to attempt to 
prevent any topic or issue from coming to the attention of, and even action by, the faculty. 

Practically, however, there will be limits, generally self-imposed, whether merely to ration the faculty's scarce 
time, or in recognition of those arenas in which the administration and governing board are most willing to accept an 
important faculty role, or in recognition of certain arenas in which the faculty may choose not to have any voice. The 
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Seven Precepts for Faculty Participation 
in University Governance 

I. Begin with a sense of purpose that is positive, not negative; that strives to make things happen, rather than 
to prevent them; that makes the institution a better and stronger place, rather than merely rontrolsor 
watches over the administration. 

2. Be concerned for the institution as a whole, in its full breadth and depth, rather than for a single part, 
particularly a single part that you as a faculty representative may most narrowly represent. Be concerned 
for the institution in the long run, not just for the moment. 

3. Be comfortable with the principle and the essence of collegial governance: a faculty role that is advisory 
and therefore limited, yet that can be real and benign and powerful. Remember that It is the exchange or 
views and the lively interaction that conveys the most information and therefore that Influences most 
greatly, not simply a final tally of votes on a particular resolution. Be confident of your lnnuence and 
tolerate some ambiguity in the matter of final authority. 

4. Be courageous. Be willing to take difficult stands and to make tough discriminations. 

5. Work hard at the tasks of governance. These are part of your job. Take pride in the product oryourworli, 
whether in the form of written reports or oral argumentation. Demand the same or hlgher standards or 
integrity and of academic quality in governance that you would demand of colleagues in articles you might 
review for a juried publication, or the academic work of your students for which you are expected to give 
academic credit. 

6. Keep governance in perspective. Do not let it crowd out your teaching or your scholarship. Know 11hen to 

let go. Be able to tum over the reins of governance when the time has come, not just to friends or to those 
necessarily like-minded, but to others, to new blood. 

7. Be generous and slow to anger. Know that men and women of lively inteUigence will differ, perhaps 
profoundly, even in adherence to similar goals and standards. Do not allow personal agendas onto the 
governance table and keep the process of governing on the highest road. 
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EXECUTIVE MEETING 
Part I: October 14, 1991 

Present- ...J Benson,...J Bulsys, W Cook, President Harter,R Hatheway,._J Hogan ,...J donnsmn 
(to;· r·1. T ere~), K. Kallto, A. Leek ie, $. Padal 1r10 ( Ct"1a1r), P. Seaver, D. Tr asher, E. Wall act-

Coli to Order: Chaw S. Padalmo called the meetmg to order at 3:34P.M. 

Student Affairs Report: ( R. Hatheway) 
The .Student Affairs Committee has met with representatives of Campus Auxiliary Services to 

d1scus·~ the closing of the Mary Jemison Dining Hall and to clarify the role of C.A.S. 
ihe Student Affairs Committee will meet October 15 w1th representatives from the office of 

Res1c1ence Llfe. 

6raduote Affairs Report: ( J . Johnston for M. Teres) 
The first meeting of the GAAC will take place Thursday, October 17. The committee will 

d1scuss the posslblllty of changmg the number of members, presently at twelve excludmg the 
Dean of the Coll~e who is a non-voting Ex-officio member and two graduate students to be 
.Jppointed by the Director of Graduate Studies. In the past, representation of graduate students 
nas been inconsistent due to lack of Interest or schedule conflicts The School of Education , 
Speecr, Pathology and Audiology, and Biology sr,ould each have a representative on tM comm 1ttee 
due to the significant number of graduate courses offered by those academic areas. The 
com rn 1ttee could add! t1onally mclude two members from outside the graduate studies areas. two 
graduate students, and the Dean of the College. · 

Undergraduate Policy Committee ( W Cook) 
.~. t 1~s last two meetings, the committee discussed transfer credit for a grade of D anrj the 

writing requirement At the next meeting of the Senate, the committee will propose that no 
t;·ansfer credit be g1ven for grades of D except 1n those cases whiCh are contractuall·y' bmdmg on 
the College, such as students transferring the As~.ociate· ~. Degree 

Faculty Affairs Comm Htee. ( K. Kallio) 
.A.t ns most recent rneet1ng the committee discussed the SOFis. J1m McNally w111 adaress the 

comm1ttee at tr,e next meeti-nq rr,e Provost and members of the College Personnel committee 
will be invited to discuss with the committee the parts which they cons1der to be most useful. 
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Undororaduate curr1cutum comm1ttee· <A. Leck1e) 
At tM next meeting of the Senate. tr,e committee will present a ma1or change in tr,e rH•9iarn of 

:.pee·~!~ PJthology and .Audiology. 
Tne. committee has discussed the new certification program for Secondary Education ine. 

pr ogi· am was voted down, amended and voted down once agam. A sub -com m 1 ttee was fer r.;8J hi 
meet with representatives from the School of Education to explain tr.e objection~. to the new 
proposal The not1on was ra1sed that sendmg a sub-comm 1ttee made up of those who opposed the 
change could set a dangerous precedent. President Harter raised the question of what would 
naopen If. no program IS approved, noting that we cannot tell 20% of the stuaents tnat tnere 1s 
no certification program D. Trasher raised the issue of the report of tt"H.~ Task Force on 
Educ3t 10n and the Tas~. Force's role in the process. A. Leek ie noted that she did not b12l1eve the:e 
war:. a report She had invited two representatlVes of the Task Force I C Easton ana R Ba1ieyl to 
the meet mg. W. Cook shared some of the h1storv of the secondary program over the last twentv 
year;. The relation between state certification mandates and the translation of ther:.e mandates 
1nto courses was dtscussea. 

UntversHy Senator's Report: ( .J. Hogan) 
n,e Universitv Senate will meet at Alfred on October 18-19. J Chen. Un1versitv Facultv 

:.enate President, has as~.ed .Senators to share their campuses' response to the follow1ng 1ssues. 
:Jror•or:.als of new initiatives to enhance the quality and maintain acce~.s to SUNY; successfui 
tn1t1at1ves wtthln SUNY tr1at mer1t wider attention; campus by campus summanes or tirt mapr 
changes in program~. and the effects on learning and teaching capabi 1 ity that can be generally 
ascrIbed to recent ftscal constramts. The rol iow1ng 1ssues were pr-esented: tne new propor'ttOn 
of fulltime to adi unct faculty, the high FTE of 20/1 , the elim mat ion of the academtc pnvsical 
eduCatiOn program and reduced opportunltle'S to engage ln phySICal educatiOn: the '?llmtnat10n Of 
tr,e remedial writing proqram I the fact that most of the savinqs were made tn support and 
J•jmlnistrative services; cuts in ability to support faculty travel and research; cuts in 
remoorary service allocattons in some departments Positive notes orese.nted were the internal 
reallocat10n of funds to support creative proposals on two proposal suom1sS10n cvc:les tr;1s·vear·. 
Over fifty propo~.als were received for the$ 1 00.000 allocated for th1:. fiscal year The 
partnerships w1th both the New York Ctty and Rochester C1ty Schools was also d1scussea as a 
positive initiative to increase access to SUNY. 

Student Government Report: ( J. Benson) 
Crr.Jnges in student representatives to committees were noted. The cha1r of the Central Counci1 

of Stuaent Affairs Committee needs to be aaded to College .Senate .Stuoent Affair: ma11inglisr 

Treasurer's Report: ( E Wallace) 
Tire IS'3ue of the t1m111g of the annual appeai for faculty gtvtng was discussed. The comm1~te~ 

decided that the appeal will remain in November . 
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Choir's Report \ S F'adalino l 
Chair Pada1ino has met with representatives of the Mid,jle 5t:.3tes Committee. The-; have 

e.x('lresse.a interest 1n a number of our proqrams 

OJd Business· 
A. Lec~. 1e moved that the constitutional amen,jments relat1ve to Ar'tlcles IV and IX be approved 

as amended. The motion was seconded and approved. The amendments are printed in the current 
1ssue of the Senate E'·ulletm. 

PJrt II : October~ 1, 1991 

Present: J. Benson, J. Bulsys, W. Cook, R. Hat~1eway,J . Hogan,J. Johnston (for 1'1 . Teres), k 
r.allio, A Leckie, S Padalino (Chair) , P Seaver, Provost Spencer, D. Trasher 

Absent. E. Wallace 

Coil to Order · Chair S Padalino called the meeting to order at 3 33 P.11 . 

Provost•s Report ( D Spencer) 
Pr ,)vost Spencer offer-ed congratulatiOns to S. Nelson and the Depar-tment of Commun1cat10n for 

the rein:.tatement of a debate team The Geneseo team recently reached the semi-finals in the 
"Broadwav Challenge" Debate Tournament held at Columbia Umvers1ty. 

Provost Spencer reported that the Middle States Accreditation Team praised the credential~. of 
the r3eneseo faculty and the teachmg-learnmg env1ronment. The library and computer 
facilities received high praise The academic areas which were most closely exammed were 
Education, .Speech Pathology, 1?-usiness, Social Wor~. and Computer Science. The team r . .Jised 
aue.wons about tne iacr. of consi~.tencv among me cour~.es which make uo the core, oart icu iar iy 
those that fulfill the requwement for cnt1cal reason mg. The team also rtas concerns about trn:; 
proce:.s of outcomes assessment. particularly as it relate:. to assessment of ~.tudent learnmg and 
dssessment of pr-ograms. The fact that the Bus1ness .School has h1gr1er admiSSlons requ1rements 
than the other academic areas was also questioned. 

Student AffGirs Report. ( R. Hatheway) 
T!"1e ':.tudent .A.ff.:!irs Committee recently met with representatives from Residence Life. P .. 

riatr,eway reported that the students do not seem to nave any pressing issue:. at this tlme •.J 

Ber.son concurred. R. Hatnewav reported tiiat a task force on alcohol abuse t"iaS ;ust been 
appointed although it has not yet met S Padalino asked that the committee look into the 
poss1b1l1ty of c::Jtabllshmg student resear-ch assoc1at10ns. 

Graduate Affo1rs Report: ( J . Johnston for M Teres) 
The committee has approved the materials submitted by Speech Pathology and Audiology 

faculty Affairs Report: ( K Kalliol 
n,e committee w1ll meet tomorr-ow. 1'1embers of the committee are gatner·1ng 1nfor·mat1on for 

discussion of tr,e SOF is. 
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Undergraduate Policy Committee: ( W Cook j 
Tho:- committee will meet tomorrow. At committee will submit for approval of the ~·en~te tr!e 

mot1on that no transfer credit oe given for grades lower than C- The committee con(lnues 
;jJscusslor. or the wntmg requirement. 

Undergroduote Curriculum Committee: (A. Leckie) 
October 18 was the deadline for proposals for new courses and course rev1sions for act1e~ th1s 

semester. The sub-committee on teacher cert1f1cat10n reported to tne committee at last wee~·· s 
rrreet1ng Rer,resentatives from the School of Education have asked to be on this wee~ ·s aQenda to 
work on a compromise proposal. 

Student Government: ( J . Benson) 
Parents' weekend went well There has been a resignation on the Central Cour.cil A 

replacement w 111 be elected on Wednesday along w 1th ireshman cla':3s oif1cers. 

Un1vers1ty Representot1ve: ( J . Hogan) 
Four maior issues were discussed at the October 18- 19 meetma of the Un1vers1tv Senatf 

( i) the 1m pact of advances in technology in the classroom and in the !1bnrv, ( 2) :.uNY 2000, 
c~artlc.ularly access witn respect to support for diverse student populatlons ana oartne:~.n1r 
programs; ( 3) the budget for· 1992-3 which mcludes a 3% 1ncr·ease across tt";e bOard ror SUNY; 
( -1) guidelines for presidential searche~. 

Treasurer's Report. (D. Trasher for E. Wallace) 
Faculty fund dr1ve w11J be underway soon. 

Chair's Report: (S. Padalino) 
~· Padalino asked for a list of agenda items of e.ac.n committee for thi~. year Tnose. items tnar 

are not covered tt"11S year will be passed on to next year's chatrs. 
Departmental nominations for the personnel committee are in . The Constitution c.all~. for 6 

nomtnees to De on tt"1e ballot. but due to t1es, 9 are available. The Executive Committee was 
asked to select the final candidates. 
I" Cop1es of an address to the ?tate Umverslty Faculty senate on .September 23 1991 by 
~...hance llor Jor,nstone were d1stri buted ' 

Elect 1 ons committee nominees are st i 11 needed. 

n.~ meetmg WJ'6 adjourned at 4: 1 S P.1'1 . 

Respectfuilv sut1m1tted. 

t/dk~~k~ 
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MINUTES 
COLLEGE PLANNING COUNCIL MEETING 

OCTOBER 3, 1991 

Members present: 

President C. Harter 
D. Spencer 
C. Bossung 
W. Cook 
R. Isgro (visitor) 
C. Easton 
S. Padalino 

G. Towsley 
B. Guay 
G. Briggs 
W. Edgar 
K. Sugarman 
J. Bulsys 

S. Schlau 
J. Hogan 
D. Trasher 
L. House 
N. Kleniewski 
A. Hatton 

1. Committee members were assigned to three person subcommittees for 
the purpose of reviewing grant proposals. The committees are as follows: ("'denotes 
chair of subcommittee) 

1. Edgar•, Bossung, Briggs 
2. Bulsys•, Hogan, Trasher 
3. Cook•, Rocha, Schlau 
4. Easton•, Towsley, Padalino 
5. Kleniewski•, Herzman, Hatton 
6. House•, Guay, Sugarman 

2. President Harter announced that a subcommittee of the Planning 
Council had been formed with the following charges: 

a. to provide the President, Provost, and the CPC with specific 
recommendations for improving minority representation on 
.campus, particularly in the area of minority faculty recruitment; 

b. to suggest effective methods of advancing the goal of campus 
diversity that may go beyond the issue of recruiting faculty and 
staff. 

The subcommittee will be chaired by J. B':llsys and was asked to produce 
a report within a month. 

Members: J. Bulsys, G. Briggs, W. Cook, E. Herzman, J. Hogan, 
L. House, N. Kleniewski, R Rocha, S. Schlau, D. Trasher 
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3. The Planning Council then considered the College Honors Program. 
R. Isgro discussed the report of the Honors Program Review Committee which he 
chaired. A summary of this report produced by J. Reber was available to Council 
members. The results of the discussion were as follows: 

1. Recommendations concerning curricular issues should be 
forwarded to the appropriate bodies (GEC and College Senate). 

2. The Planning Council affirmed its support for the College 
Honors Program. 

3. The Council supported the recommendations calling for load 
recognition for the director of the program and for the faculty 
teaching regularly scheduled three-credit courses in the program. 

4. The Council sent to the Executive Committee of the College 
Senate a slightly amended version of the recommendation 
concerning the makeup of the Honors Program Committee. 

5. The Council did not reach consensus on the following issues: 

a) the selection procedures used for the program, 
b) the use of scholarships in the program, 
c) load recognition for faculty thesis advisors. 

The administration will implement whatever recommendations it can and 
will ask the future Honors Committee, in consultation with the Director of the 
Honors Program, to make recommendations on any unresolved issues. 
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STUDENT AFFAIRS COMMITI'EE MINUTES 
Meeting #2 

October 1, 1991 

The meeting was called to order at 4:00 p.m. 

Present: T. Bell (guest). R. Bellanca, B. Coffey, B. Esham. F. Fidura, B. Foulks. R. Hatheway. J. 
Koch. W. Leyerle, T. Lopardi, J. Marchese and M. Powers 

A question was raised regarding hours of operation of the library. with the request that Student 
Affairs inquire about the feasibility of having the library open Friday nights. During discussion it 
was pointed out that extending library hours is very expensive, since all areas have to be staffed 
and there are a number of study sites in other buildings which appear to be under utilized. 
Taking into consideration the added expenses and the fact there are alternative study locations. 
the Student Affairs committee decided not to pursue the question of seeking to have library hours 
extended at this time. 

Tom Bell. Executive Director of Campus Auxiliary Services was present to discuss the role of CAS 
on campus in general, and the rationale for the closing of Mary Jemison in particular. He 
explained that CAS has a contract with SUNY to provide services to the campus; that it has been 
operating at Geneseo since December. 1951; that it is a not·for·profit corporation with a non-paid 
Board of Directors consisting of three students, three faculty (elected by the faculty) and three 
administrators (one elected, two appointed by the College President); that it has a budget of 
S7.000,000, with income generated from food service. vending machines. bookstore. conferences. 
cable TV. and sales of equipment; that it has an extensive involvement in campus life such as 
supporting Inter Residence Council, meals of dorm personnel, the graduation reception, 
scholarships, the Geneseo Foundation, meals for candidates for faculty positions. and 
miscellaneous entertainment brought to campus; and that it is responsible for long range 
planning in terms of increasing equity in order to upgrade facilities and equipment on a 
scheduled basis. Recent improvements have included extensive renovation of Letchworth and 
making cable TV available in the dormitories. Future considerations include improving the 
operation and extending programming on the cable TV system. 

With regard to the Mary Jemison question, Mr. Bell explained that only seven meals a week had 
been served at that facility for the last few years. Since there were a lower number of food plans 
purchased, it was felt the closing of Mary Jemison would not adversely affect students. and that 
the money saved could be put to better use improving facilities at the Hub, Letchworth and the 
Union. At present. although Mary Jemison does not serve meals on a regular basis. it is available 
for catering. conferences and special occasions. It is not being closed, it simply will be used in a 
different fashion. 

Several items are currently under discussion. including having alcohol available at certain 
campus events and continuing efforts to improve the campus life environment. 

With that latter thought in mind, the committee agreed to invite the Director of Residence Life, 
Kathy Deffenbaugh, to the next meeting. The purpose of the meeting will be to discuss living 
conditions on campus and other aspects of residential life. 

Submitted by 

Richard B. Hatheway 
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STUDENT AFFAIRS COMMITTEE MINUTES 
Meeting #3 

October 15, 1991 

Members Present: J. Bearden, R. Bellanca, B. Coffey, S. Flaherty, S. Goldstein, R. Hathewav K 
Jones, J. Koch, W. Leyerle, J. Marchese, and M. Powers ·' · 

Guest Present: K. Deffenbaugh 

The meeting was called to order by R. Hatheway, Chair, at 4:00 p.m. 

The topic of the meeting was discussion of the on-campus living experience. Kathy Deffenbau£n, 
Director of Residence Life spoke at length on residence hall operation and programming. · 

Some 60% of Geneseo's population, or 2900 students, live on campus. Room rates of 
approximately $1100/semester--which includes room, telephone, heat, parking and cleaning 
services--generate more than $6,000,000 in income. By statute, the dormitories must be self. 
sufficient, meaning that income must equal or exceed expenses. As well as supporting the obvio~1 

expenses of supervisory and maintenance personnel and utilities, residence life must also suppona 
percentage of the related ancillary personnel in public safety, maintenance and administrative 
offices, and pay down long-term indebtedness. In addition, monies must be allocated for major 
repairs, such as roof replacement, and large-scale refurbishing of two dormitories each year. In a 
continuing effort to keep on-campus living an attractive option, 9 of the 14 residence halls have 
been equipped with student-access computer facilities, and all halls now have cable TV hook·ups 
available. 

The most desirable halls are those closest to the center of campus. The halls that have 6 or 8 
person suites are also popular. Special-interest housing, such as for science/math majors, has 
enjoyed some degree of success. 

The professional staff consists of the director and four assistant directors, 3 of whom have 
responsibility for a cluster of halls, 1 of whom is responsible for operations. There are also 14 
residence directors, 114 resident assistants and approximately 200 night hosts. Compensation for 
the RA's is free room and $150 towards a meal plan. 

Residence Life is strongly committed to extensive program~ing in the halls. RA's are responsibk 
for putting on programs, with emphasis on current topics such as rape awareness, alcohol 
awareness, aids education, time management and interpersonal communications. In response to 
questions as to why students choose to live off-campus, the most-generally cited reasons are 

1) rules that are difficult to live by 
2) alcohol policy is too strict 
3) stress that accompanies the room-selection process 
4) the ratio of females to males 
5) some halls are not particularly popular 
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In response to questions, K. Deffenbaugh stated 

1) problems discovered during the ice storm included the need for better communication, 
the vulnerability of the telephone system to a power outage, the dependency of the fire 
alarm system on availability of power, and the fact that emergency lighting does not 
have a very long life. 

2) fire safety is a major concern and fire drills occur on a routine basis 
3) it is difficult to detect covert acts which could be construed by some as racist, but on the 

surface race relations appear to be good. 
4) the roommate selection process is based on factors such as smokers vs. non-smokers, 

class standing, and night vs. morning students. 
5) faculty can assist in keeping on-campus living an attractive option by participating in the 

scholar-in-residence program, or by being willing to contribute towards dorm 
programming. 

6) Residence Life can respond to problems if they know that problems exist, so all in the 
campus community are encouraged to inform them if situations requiring intervention 
arise. 

The meeting was adjourned at 4:55 pm 

Submitted by 

Richard B. Hatheway 
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Graduate Academic Affairs Committee Minutes 
College Senate 
October 17, 1991 

Present: M. Teres(Chair}, M. Broadway, H. Farian, J. Feuerstein, W. Howard, J. Johnston, 
J. Sparrow, E. Spicka, B. Godsave. Guest: B. Owens. 

The meeting was called to order at 4:01. Two course revisions and a revised program from the 
Department of Speech Pathology and Audiology were the main items of business. 

1. SP&A 443 Linguistic and Phonological Disorders in Children, and 
SP&A 447 Language Learning Disabilities. 

Drs. Owens and Feuerstein explained the proposed changes as being a shift in emphasis 
and a redistribution of material within the program partly in response to the current ASHA 
program certification requirements. <Moved, seconded an~ approved> 

2. Minor program changes in the graduate programs in Speech Pathology and Audiology in order 
to meet the new American Speech-Language-Hearing Association Certification Requirements. 
Again a complete rationale for these changes was made by the SP&A faculty. 

A. The statistics requirement can now be covered under the category of Science/ 
Mathematics, and 

B. SP&A 335/336 (Clinical Practicum) become prerequisites for Speech Path majors 
SP&A 335/336/337 for Audiology majors. 

<Moved, seconded and approved> 

New Business 
Future meetings will be at the 4 o'clock Tuesday times. 

There is some discussion of changing the make up of GAAC. 

The meeting was adjourned at 4:25. 

Respectfully submitted, 
Bruce F. Godsave 

107 



SP&A 447 Language Disorders in Children 
An in-depth study of childhood language disorders, emphasizing pragmatics, semantics, sy~tax, 
and morphology. After reviewing causes of and disorders related to language impairment and the 
characteristics of each, the course will present formal and informal assessment, and structured 
and conversational intervention. 3(3-0) Offered every spring. 

SP&A 443 Linguistic Phonologic Disorders 
An in-depth study of childhood linguistically rule-based phonologic disorders. Emphasis is on 
causes and characteristics, formal and informal assessment, and sturctured and conversational 
intervention. 3(3-0). Offered every spring. 

Program Changes: see attached Undergraduate Pregujsjtes for MA Programs. 
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DEPARTMENT OF SPEECH PATHOLOGY AND AUDIOLOGY 
STATE UNIVERSITY OF NEW YORK 

GENESEO, NEW YORK 

UNDERGRADUATE PREREQUISITES FORMA PROGRAM 

NAME __________ UG COLLEGE _________ MAJOR ___ __ 

Final Transcript Received: __ Yes ___ No (Final transcript may show deficiency completions) 

proror;ujsHe Coursewor!r Students must C:O!Tl'lete at least 15 courses (45 credits) of undergraduate 
coursework as prerequisites to MA program. Prerequisite courses must include the following: 

Deficioocy 

1) __ _ 
2) __ _ 

3) __ _ 
4) __ _ 

5) __ _ 
6) __ _ 
7) __ _ 
8) __ _ 
9) __ _ 

10) __ _ 
11) __ _ 

12) __ _ 
13) __ _ 

14) __ _ 

Completed Bto!ogjcal!Physjcal Scjences!MatbematjcSIStatistjcs (6Credits) 

BehayjoraVSocjal Sciences (6 Credits) 

Basjc Communjcatjon processes (15 Credits) 
Anatomic/Physiologic Bases 
Physical/Psychophysical Bases 
Linguistic/Psycholinguistic Bases 
Any Subarea 
Any Subarea 

Speech-Languaoe Patho!oey (6 Credits) 

Audjology (6 Credits) 
Auditory Disorders/ Assessment 
Aural Rehabilitation 

Clinical Practk;um 
(Speech Pathology: SP&A 335/336 or equivalent) 
(Audiology: SP&A 33513361337 or equivalent) 

NOTES TO P90Sp;CTIYE GBAQUATE STUDENTS: 

A) At registration, submit to your advisor: 1) signed record of 25 hours of observation of clinical practice by ASHA CC~ 
holder: 2) signed record ot all undergraduate practicum hours done under supervision of ASHA CCC holder. 

B) S?&A 4'1 (Diagnosis of Speech and Language Disorders) is prerequisite to SP&A 585 (Advanced Clinical 
Pra~icum in Speech Pathology) and SP&A 550 (Advanced Clinical Audiology) is prerequisite to SP&A 586 
(Advanced C:inical Practicum in Audiology). SP&A 421 and SP&A 550 are offered in the summer for studerns wishing 
to begin pra~icum in the fall and in the fall for students wishing to begin practicum in the spring. 
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II. STATEMENT Of REQUIREMENTS 

A. TOTAL CREDITS REQUIRED: A minimum of 36 graduate credH hours beyond the bachelor's degree is 
required for graduation. At least 33 of the 36 graduate credits rrust be taken at Geneseo. The department allows 
a maxirrum of 3 graduate transfer credits but none of these credits may be substituted for a required course. In 
order to have a graduate course taken elsewhere transferred to your graduate program, you must have written 
permission of the Departmental Director of Graci.Jate Programs and file a transter-of-credH form wHh the College 
Director of Graduate Studies. 

e. PREREQUISITE COURSEWORK: Students must complete a minimum of 45 credits of undergraduate 
coursework as prerequisites to the Ma~ters degree program. Prerequisite courses must include the following: 

1. Six credits in Biological/Physical Sciences and Mathematics/Statistics. 
2. Six credits in Behavioral and/or Social Sciences. 
3. Fifteen credits in Basic Cammunlcatlon Processes, including at least one course in each of the three 

areas of Anatomical and Physiological Bases, Physical and Psychophysical Bases, and Unguistic and 
Psycholinguistic Bases of Communication . 

4. Six credits of introductory courses in Speech-Language Pathology. 
5. Six credits of introductory courses in Audiology, including one course in Auditory Disorders and 

Assessment and one course in Aural Rehabilitation. 
6. An introductory Clinical Practlcum course. (Speech Pathology Major: SP&A 335/336 or equivalent or 

Audiology Major: SP&A 335/336/337 or equivalent.) -

Deficiencies in these prerequisite courses will be made up by the student through direction from the graduate 
advisor. . 

C. GRADUATE COURSE REQUIREMENTS 

SPEECH PATHOLOGY MAJORS 

1. SP&A 421 Diagnosis of Speech and Language Disorders 
2. SP&A 535 Research Design in Communication Disorders 
3. SP&A 550 Advanced Clinical Audiology s:u: SP&A 455 Educational Audiology 
4. Two graduate language disorder courses selected from: 

S?&A 443 Linguistic and Phonological Disorders in Children 
SP&A 541 Adult Language Disorders 
SP&A 545 Language Intervention with the Severely Impaired 
SP&A 547 laf'9Jage Learning Disability 

5. Two graduate speech disorder courses selected from: 
SP&A 423 Craniofacial Anomalies 
SP&A 519 Fluency Disorders 
SP&A 522 Neurogenic Speech Disorders 
SP&A 526 Voice Disorders and Alaryngeal Speech 

6. SP&A 585 Advanced Clinical Practicum in Speech Pathology and/or 
SP&A 587 Graduate Internship in Communication Disorders 

(Students must enroll in practicum and/or internship by advisement until 
they have completed ASHA CCC practicum requirements.) 

7. Two elective courses to be selected from the following four groups with no m:>re than one course per group: 
A. Basic Communication Processes: SP&A 434,533 
B. Speech Disorders: SP&A 423,519, 522,526 
C. Language Disorders: SP&A 443, 541, 545, 547 
D. Audiology: SP&A 452, 455. 550, 551, 553, 554, 556, SPED 565 
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Po11cy Comm1ttee Meet1ng 

October 22, 1 991 

Present: J. Boiani, M. Board, S. Bossung, J. Cot tone, I. Fearn, C. Highsaw, N. 
Kleniewski, J. Lovett, S. McGuire, H. Pato, R. Pellicano, J. Reber, E. Savellos 

Visitors: L. Best, T. Greenfield 

Chair w. Cook called the meeting to order at 4:00p.m. 

The minutes of the October 8, 1991 meeting were approved as printed. 

' 

The Committee continued discussion from the October 8 meeting of the 
College-Wide Writing Policy passed by Faculty Senate on April 23, 1985, but 
never implemented. Chair Cook reviewed the four options for action 
outlined at our last meeting: 

< 1) Implement the College-Wide Writing Policy 

(2) Implement the College-Wide Writing Polley wtth mod1f1cat1ons 

(3) Rescind the College-Wide Wr1t1ng Policy, request the General 
Education Committee to develop a new policy, and give the General 
Education committee suggested gut de lines for the new po llcy 

(4) Rescind the College-Wide Wr1ting Policy 

Chair Cook pointed out that if the Committee voted for option 1, there 
would be no change; the Dean of the College would see that the current 
policy is implemented. If the Committee voted for option 2, we would send 
our suggested modifications the College Senate for approval. If the 
Committee voted for option 3 or 4, we would send our proposal to rescind 
the current policy to the College Senate for approval. 

To assist our consideration of the current policy, S. Bossung, who Is a 
member of the Writing Core Committee, distributed photocopies of a 
description of a course approved for writing core credit. 

The Committee then discussed several Issues. These included: 

--the minimum number of available seats that would be required in 
order to implement the current policy <2,000, according to the Dean) 
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--the effect on the current wrtttng policy or the demise or the 
Language Skills Center and the gradual phasing out of WRT 100 

--the lack of a consensus within the college on minimal standards for 
students' writing and on assessment of those standards 

--the absence in some departments of guidelines for writing 
requirements in 200 and 300 level courses 

--the Importance of teaching writing as a process Involving the 
revision of drafts and consultation between student and Instructor 

--the need to Insure that Introductory courses and core courses require 
writing 

The Committee then focused on three objectives addressed by the 1985 
policy: 

A Identifying and assisting students with writing problems 
B. Insuring that students write In courses within their discipline 
C. Insuring that students write early In their college career 

It was pointed out that (A) Includes establishing minimal standards for 
students' writing and remedies for solving writing problems. It was also 
pointed out that <C) Includes Insuring that students write In courses outside 
their discipline. 

The ensuing discussion Included the following Issues: 

--the difficulty of teaching writing In the large classes made 
necessary by current budgetary constraints 

--the encouragement by the Writing Core Committee of faculty In 
writing core courses having students write drafts and revise them; 
however, this was never a requirement for courses approved for writing 
core credit 

--the destrabiHty of monitoring departmental standards for writing In 
courses in their discipline 

--the need to recognize differences In types of writing required by 
different disciplines 
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--the desirability of having departments determine their own writing 
policy versus having a college-wide body develop and monitor a writing 
policy 

--ongoing efforts to find creative solutions for reducing class stze, 
given budgetary constraints 

A motion was made and seconded to Implement opt ton I above. The 
motion failed. 

A motion was then made and seconded to Implement option 2 above. 
The proposed modification would be the following revision of section 4 of 
the Co liege-Wide Writing Polley: "Each major department wIll prepare and 
Implement a strategy that ensures experience and Instruction In writing. 
This strategy will be approved by the Dean of the College." 

The ensuing discussion centered on two quest Ions: 

--Should departments develop their own writing policy or should a body 
outside the department develop a college-wide pol icy? 

--Should core guidelines Include a writing requirement? 

The vote was 9 in favor of the mot ton; 4 opposed; no abstensions. The 
motion passed. 

The Committee agreed to present this proposal to the College Senate as 
part of a set of recommendations on wr1t1ng that we are still developing. 
Therefore we will not present th1s proposal for approval at the next meeting 
of the Senate. In addition, before the Committee's next meeting on Nov. 12, 
Chair Cook will talk with President Harter about resources available for 
remedial writing Instruction. 

The meet lng was adjourned at 5:05 p.m. 

Respectfully submitted, 

Cat<'{' ./.j~/14_a-tvr--
Caro 1 Hi ghsaw 
Secretary pro tempore 
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UNDERGRADUATE CURRICULA COMMITTEE 

MEETING # 4 

October 15, 1991 

MEMBERS PRESENT: A. Meany-Leckie, P. Alley, L. Bryant, E. 
Ca rlson, J. Conte, K. Cylke, G. Dehart, s. Edgar, E. Gillin, J . 
Haynie, L. O'Dell, R. Schultz, W. Spruill, M. Stolee, K. Swishe r. 

MEMBERS ABSENT: none 

VISITORS: G. DeBolt, T. Greenfield, M. Jensen, J. Tang. 

The meeting was called to order at 4:04 p.m. in Greene 104A 

ADOPTION OF AGENDA: It was moved by P. Alley and seconded by S. 
Edgar that the agenda be adopted. Moti on 
Passed. 

APPROVAL OF MINUTES: Minutes still in press. No action taken . 

CHAIRS REPORT: 

The chair reported on: 

1) The chair reported that the sub-committee on Secondary 
Cert i fication had met with representatives of the education 
department and issued a memo to the chair on the nature of t hat 
meeting. Copies of this memo and the sub-committees memo to M. 
J ensen were distributed to the full committee. 

NEW COURSES: 

CHIN 101: ELEMENTARY CHINESE I 

A catalogue description is on a following page. 

Discussion: 

1) Concern was raised over the evaluation procedures. J. 
Tang reported that the evaluation procedures would be as 
follows: 

30 % Quizzes 
20 % Final Ex am 
20 % Participation 
20 % Lab 
10 % Homework 
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2) Concern was raised over the rotation. The assumptio:-: ·,:=~ 
that the sequencing had been accidentally reversed c:-. 
Form Q. T. Greenfield agreed to check with the deoc.:::-=--
chair. · ···· 

It was moved by J. Haynie and seconded by P. Alley that t~e 
course be approved as amended. Motion passed. 

CHIN 102: ELEMENTARY CHINESE II 

A catalogue description is on a following page. 

DISCUSSION: 

1) Question raised over the appropriate abbreviation. c::: .. ,. 
CHIN. It will be CHIN. 

2) Discussion of the nature of the bibliographic citati:~.~ 

3) the lack of specification with respect to evaluatio:-: 
procedures was raised and J. Tang reported that at : ~.~ 
present there were no formal plans. 

4) The Chinese dialect to be taught was discussed. J. -=-=-~- ~ 
reported that it would be Mandarin. 

It was moved by P. Alley and seconded by J Haynie that CH:~ 
be approved. Motion Passed. 

MINOR COURSE CHANGES: 

DRA 140: 

Course changes can be found on a following page. 

It was moved by J. Haynie and seconded by P. Alley that the 
revision be approved. Motion Passed. 

OLD BUSINESS: 

M. Stole issues a brief report from· the sub-commi:tee -: :-. 
Secondary Certification. The sub-committee met with . 
representatives of the education department on October ~ l, .. : : :~ ; 
Additionally the committee prepared a report which v..·as rc=:'.::-~ 
to M. Jensen. The sub-commitees concerns can be fou~d in t~e 
attached memo. 

M. Jensen responded to the sub-commit tee reoort by than :-:::-. ~ 
the committee for its concerns and for its efforts towards 
resolving the situation. 
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It was moved by P. Alley and seconded by J. Haynie that the ' sub
committee be thanked for its efforts and dissolved. 

Discussion attempted to ascertain whether the Eduction 
department had made modifications to their proposal. The chair 
strongly encouraged all members of the committee to read the sub
committee's memo toM. Jensen and that careful attention be given 
to the new proposal 

NEW BUSINESS: There was none. 

ADJOURNMENT: 

The meeting was adjourned by accl~mation at @ 5:30p.m. The next 
meeting will be on October 22, 1991 in Greene 104a. 

Respectfully submitted 

F. Kurt Cylke, Acting Secretary 

FROM 

CHI 101 - Elementary Chinese I 

Introduces the structure and sound of the target 
language. Develops the four language skills: 
listening, speaking, reading and writing. 
Culture-based readings and collateral laboratory 
assignments. This course is designed for the student 
who has never studied the language before. Students 
who have a one-year high school equivalency may repeat 
this course but for no credit. Prerequisite: none. 
3<3-0). Offered every spring semester. 

CHI 102 - Elementary Chinese II 

A continuation of 101. Prerequisite: 101 or its 
equivalent. 3<3-0). Offered every fall semester. 

ORA 140 F/Play (De) Construction 

An introductory, broad-based study of technical theatre involving reading 
and examination of varied plalys, and focusing on problems in staging 
methods, theatre spaces, stagecraft, and stage lighting. Participation 
in productions is an integral part of the course. 3(2-2). 

TO 

DRAM 140 Play Analysis for the Theatre 

same catalog description and credit hours 116 



UNDERGRADUATE CURRICULUM COMI\1ITTEE 

Meeting #S 

October 22,1991 

MEMBERS PRESENT: P. Alley, L. Bryant, E. Carlsen, J. Conte, K. Cylke, G. Dehart, 5. Edgar, E. Gillin, 
J. Haynie, A. Meaney-Leckie, L. O'Dell, R. Schultz, W. Spruill, M. Stolee, K. Swisher 

MEMBERS ABSENT: None 

VISITORS PRESENT: E. Whitson, D. Marozas, M. Jensen, G . DeBolt, S. West 

CALL TO ORDER: 4:03PM, Tues 22 Oct 

ADOPTION OF AGENDA (Alley): to adopt as printed 
ACTION: approved (unanimous) 

APPROVAL OF MINUTES: 

MOTION (Cylke): to approve minutes of meetings #2 (pp. 75-77) and #3 (pp. 78-82) as printed. 

CORRECTIONS (in bold): 
p. 78 should include ''Members absent I<. Cylke, M. Stolee, R. Schultz." 
p. 79 should read "Bio 390 Biological Techniques: Ecology Laboratory (Option #S) ... Bio 
302 would remain 2 credits, and move to Bio 390 Techniques as the fifth option." 

ACTION: Approved as corrected. 

CHAIR'S REPORT: No report. 

REVISED COURSES: 

MOTION (Alley): to accept title change in GEO 123 from Third World Regions to The Developing 
World. 

DISCUSSION: The point was made that "Third World" is no longer suitable. 

ACTION: motion carried (unanimous) 

MOTION (Alley): to approve proposed changes to HUMN 220 (prerequisite and description) and 
HUMN 221 (description). 

DISCUSSION: The chair related several comments from the Dean. The Dean questioned the 
change from sophomore to freshman level and asked if it would require a number change or content 
change. He also requested that the implication (contained in the justification) that this change 
has received the approval of the General Education Committee be stricken. 

B. Evans (chair of Humanities Core Committee) responded to questions concerning the purpose and 
extent of the changes. 
1) It is hoped that Humanities will become a first year experience for students. This ·will assure 
that freshmen are enrolled in at least one small class and have an opportunity for extensive 
interaction with the instructor. It is recognized that some students will not be able to schedule 
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Humanities in the freshman year. In order to accomplish increased freshman enrollment, students 
will be strongly advised during orientation. 
2) No change in the course number is anticipated. 

The following points were made by individual committee members: 

Humanities is now a strong course because of the inclusion of upper division students. The inclusion 
of freshmen would lower the overall level of the course. 

Currently, a 200-level course is defined as "intermediate" in the College Bulletin but should not be 
beyond the ability of capable freshmen. 

Changing the course number from the 200- to the 100-level could have an effect upon the graduation 
requirement of hours above the 100-level. 

Enrollment in courses with upper division students might contribute to the "good socialization" of 
freshmen. 

Some freshmen students seem capable of carrying the load and writing at the level required for this 
course but some are not. 

B. Evans made the point that entering students now have better writing skills and that fewer of 
them require remedial work. Based on SAT verbal scores, it should be possible during orientation to 
identify those who should not enroll as freshmen and advise them accordingly. 

The motion was clarified as follows: to remove the prerequisite of Writing 100 from HUMN 220 and 
to change the descriptions of both HUMN 220 and 221 to remove the requirement for sophomore- or 
higher-level standing. 

ACTION: In favor: 12; Opposed: 1; Abstaining: 0 
The motion carried. 

MOTION (Edgar): to accept the proposed change i~ the English Major to include the requirement of one 
course in Non-Traditional literature. 

DISCUSSION: Whitson asked for a clarification of the phrase "non-traditional literature". E. 
Gillin explained that the suggested offerings included with the proposal are typical but that a 
menu of courses fulfilling this requirement would be prepared by the department and would be 
included in the College Bulletin. 

ACTION: The motion carried (unanimous). 

MOTION (Spruill): to accept the proposed inclusion of GEO 366 in the menu of courses to fulfill the 
Area Studies requirement in the BA in Geography program. 

DISCUSSION: None 
ACTION: The motion carried (unanimous). 

:MINOR PROGRAM CHANGES: None 

OLD BUSINESS: 

MOTION(Alley): to approve the newly submitted Program in Secondary Education (BA or BS with 
Secondary Certification). 
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DISCUSSION: A request was made to clarify the position of the Education Task Force with regard 
to the new Program in Secondary Education. West (former Task Force member) responded that, 
although no written report has ever emerged describing the deliberations and conclusions of the 
Task Force, it was his understanding that the new secondary education program was a compromise 
that did indeed successfully address the conclusions of the Task Force. The point was made that 
this understanding was not shared by members of the Task Force who had previously visited the 
committee. West stated that he had originally resisted but finally recognized the advantage of a 
course for "special needs" learners and that inclusion of this course is a major contributor to the 
increased number of hours in required courses. Representatives from education agreed that the Task 
Force had indeed voiced approval of their approach to devising the new program. 

The following points concerning the number of hours in required courses and flexibility of the 
program were made by individual members of the committee: 

The education department seems to be subject to criticism from many outside "experts". This is not 
the case in Physics e.g. where there is trust in the Physics Dept. to design a program which best 
serves the needs of the major. One should have faith in the School of Education to do a good job in 
designing a new program. Three additional hours in the program may be justified in light of the 
complex group of new requirements. 

It is useful to view the program as a combination of a major (in subject area), a minor (in education) 
and an internship (student teaching). Such a complex program warrants the extra hours in required 
courses. Internships are proving to be valuable assets to our students. 

The State Education Department criteria emphasize flexibility of programs and specify no 
minimum number of hours. In support of this, Edgar requested that the following be entered into the 
minutes: 

Letter to Presidents from Denis Paul on Teach Preparation Programs (Feb 14, 1990) -
" ... However, the regulations do not specify the number of credits students must complete 
in these categories .... By focusing on teaching functions and areas of learning rather 
than the number of credits a student must complete, the new regulations give colleges 
and universities latitude to design programs that reflect the best thinking of their 
faculty from education, arts and sciences, and other appropriate units of the institution . .. 

Memo from Donald Nolan (SED) concerning new teacher certification requirements (June 
16, 1989)- " ... Please note: for approved prowams no number of credits is specified. In 
this way the Regents and the Commissioner wish to encourage colleges and universities, 
and the schools with which they cooperate, to develop the best approaches to teacher 
preparation .... " 

West replied that the SED has withheld approval of programs which do not give "enough 
attention" to certain areas. 

Some reaction from students in education was related. Some had questioned the need for or utility 
of INTO 203. Jensen replied that this course lays the philosophical groundwork for a broad \icw of 
education. DeBolt stated that the NTE tests some knowledge in the areas covered by this course; 
99% of Geneseo graduates pass the NTE. Although NTE is to be discontinued, a new exam will also 
cover the "foundations of education" 

There was inquiry about attempts by the School of Education to consolidate courses and eliminate 
overlap. Jensen replied that a great deal of effort had been expended to outline the necessary areas 
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and to eliminate overlap between courses. There was concern that covering too much material in one 
semester would lead to some areas receiving only '1ip service". 

Evidence was presented to show that very few who take the NTE fail the exam. It was suggested 
that it is unjustifiable to include a course on "foundations of education" simply to pass the exam. 
Jensen replied that the course serves a variety of important purposes in addition to preparing 
students for the exam. 

Several members of the committee encouraged support for the new program. 

ACTION: to approve the new program in secondary education. 
In favor: 8; Opposed: 5; Abstaining: 0 
The motion carried. 

MOTION (Haynie): to consider as a package the entire set of new courses and course revisions submitted 
by the School of Education and relating to the new program for certification in secondary education 

DISCUSSION: none 
ACTION: In favor: 10; Opposed: 0; Abstaining: 3 
The motion carried. 

MOTION (Alley): to approve as a package the entire set of new courses and course revisions submitted 
by the School of Education and relating to the new program for certification in secondary education 

DISCUSSION: Whitson pointed out that EDUC 204 was to be offered officially only in the Fall 
Semester but that in order to insure flexibility in the program, it would be necessary to offer it both 
semesters. Jensen replied that EDUC 204 could be offered in the Spring Semester "under 
advisement" and by special arrangement. 

The point was made that the desire of some of the committee members for a more flexible program 
was motivated by a variety of concerns including but not limited to the desirability of a semester of 
study abroad. It was recommended that the availability of different options for the completion of 
the program be explicitly stated in the College Bulletin. Jensen agreed and added that students 
would be referred to their advisors for details of the different options. 

ACTION: to approve the set of new and revised courses in secondary education. 
In favor. 8; Opposed: 1; Abstaining: 4 
The motion carried. 

NEW BUSINESS: none 

ADJOURNMENT (Alley): at 5:26 PM. The motion carried. 

Submitted 23 Oct 1991 
John Haynie 
Recording Secretary (pro tempore) 
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HEW COURSES IN SECONDARY EDUCATION 

EDUC 205: Teaching Secondary Learners with Special Needs 

This course is designed to develop understanding of the nature and the 
causes of handicapping conditions; how to effectively integrate students 
with handicapping conditions into the mainstreamed classroom; and how to 
modify instructional methods and materials so that special needs students 
can comprehend the content. Pre- or corequisite: INTD 203 and EDUC 204. 
3(3-0). Offered every fall and spring. 

INTO 301: Topics in Secondary Education: English--Adolescent Literature 

This course is designed to assist preservice teachers in becoming acquainted 
with literary selections and resources used to teach adolescents from grades 
7-12. Teachers will be instructed in th~ explication and application of 
adolescent literature in the classroom. Prerequisite: INTD 203 and EDUC 204. 
Pre- or corequisite: EDUC 205. 3(3-0). Offered every spring. 

INTO 301: Topics in Secondary Education: Science Teaching--Grades 5-8 

This course is designed to develop the skills necessary to teach science 
at the middle school or junior high levels. The students will learn and 
practice teaching skills using activities and content appropriate to the 
grade levels. The course will deal with the nature of junior highs and 
middle schools, the needs and abilities of early adolescent learners, and 
how to find and use resources to teach science topics suitable to this 
setting. Prerequisite: INTD 203 and EDUC 204. Pre- or corequisite: 
EDUC 205. 3(3-0). Offered every spring. 

INTO 301: Topics in Secondary Education: Social Studies for Middle School 
Students 

This course is designed to develop, in the preservice Social Studies teacher, 
an understanding of the Social Studies content found in grades 5-R and 
the special needs, characteristics, and potentials of diverse student~ 
with whom they will deal in the middle schools. The course will exam1ne 
the New York State Social Studies Curriculum in grades 5-8, the emergence 
of middle schools, their philosophical roots, middle school students, and 
specific curricular, instructional and affective support strategies adapte~ ·re · 
for these students. Prerequisite: INTD 203 and EDUC 204. Pre- or corequlSl · 
EDUC 205. 3(3-0). Offered every spring. 

COURSE DELETION IN SECONDARY EDUCATION 

EDU 304: Dimensions of Teaching II 
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COURSE REVISIONS IN SECONDARY EDUCATION 

INTD 302: Methods and Materials in Secondary Education: English 

This course is designed to provide the theories and pedagogy of English/ 
language arts instruction focusing predominantly upon the teaching of 
composition. Students will be required to develop teacher-made learning 
naterials, an instructional unit, and a portfolio of composition pieces. 
Prerequisite: INTD 203 and EDUC 204. Pre- or corequisite: EDUC 205. 
3(2-2). Offered every spring. 

INTO 302: Methods and Materials: Social Studies 

The students are expected to develop a rationale for teaching social studies, 
compare alternative curriculum positions, analyze and apply various models 
of teaching, match models to learners, design an appropriate learning environment, 
evaluate curriculum resources, prepare a unit of instruction appropriate 
to the NYS 7-12 syllabi, and design procedures for evaluating learning. 
Prerequisite: INTD 203 and EDUC 204. Pre- or corequisite: EDUC 205. 
3(2-2). Offered every spring. 

EDUC 204: Dimensions of Teaching 

This course introduces preservice teachers to instructional and classroom 
management strategies. Emphasis will be on instructional theory and classroom 
practices needed to develop and implement effective lessons. Field visits 
will involve systematic analysis of and reflection on effective practice. 
Pre- or corequisite: INTD 203. 3(2-2). Offered every fall. 

122 



MEMORANDUM 

TO: Anne Meaney-Leckie, Chair . 
College Senate Curriculum Comnuttee 

FROM: Mary Jensen, Director /IJ 
School of Education 

DATE: October 21,1991 

· · · Sec d Education Certification (B.A. or B.S. with Secondary 
Program Revts1on m on ary 
Provisional Certification) 

RE: 

ched 
· ·ons for the Secondary Teaching Certification Program (B.A. or B.S. l'.ith Atta are program reVlSl . 

Secondary Provisional Certification). These revisions include new co~rscs and rcvtscd rour~ as well as 

h · emphases and sequencing (See attached overvtcw sheet.) Please note that at c anges m program · . . . . 
Geneseo, the secondary teacher education program is not a maJOr, but an elcctwe ophon much hke a 
minor with an internship attached. It is a popular option for many Genesco students. 

The proposed changes were made for five reasons: 

I. To comply with new State regulations for teacher certification programs in secondary education 
as adopted by the Board of Regents and effective September 2, 1993. 

2. To allow for flexibility while at the same time providing a comprehensive program in three or 
four semesters depending on student choice. 

3. To provide prospective teachers with preparation that better enables them to apply content 
knowledge and to respond to the increasingly diverse educational needs of today's middle 
school and high school students. 

4. To update course content and to improve articulation of content across courses. 

5. To increase collaborative efforts and communication with faculty from other departments in 
order to improve articulation of content in major courses with content in teacher education 
courses. 

The new NYS regulations for secondary teacher certification (part of a broader vision of school reform 
set forth by the Commissioner of Education in A New Compact for Leamin~) require that a university or 
college program plan for 7-12 certification provide for the following: 

• Completion of a concentration in one of the liberal arts or sciences appropriate to the academic 
area of the teaching certification, i.e., English, a language other than English, mathematics, a 
science (biology, chemistry, physics or earth science) or social studies in grades 7-12, 

• College-level study in a language other than English, 
• College-supervised student teaching in both the middle level (7-9) and high school (lQ-12) 

grades, 
• Preparation of the teacher to 

A. create a productive learning environment, 
B. plan and execute instructional activities, 
C. monitor and assess student learning, 
D. address the special development and educational needs of middle level and high school 

students, and 
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E. work effectively with students : 
(i) from minority cultures, 
(ii) from homes where English is not spoken, 
(iii) with handicapping conditions, and 
(iv) who are gifted and talented. 

(Donald Nolan, Deputy Commissioner of 
Higher and Continuing Education, 
State Education Department, June 16, 1989) 

Note that our program plan has been submitted to the State Education Department and was one of forty 
program plans (46% of total submissions) that received approval for meeting the new regulations 
(2/14/91). Therefore, we believe that our program plan meets the intent as well as the particulars of 
the new regulations. 

To respond to the intent and particulars of the regulation changes, we have proposed replacement of 
EDU 203 (Foundations of Education) with INTO 203 (Social Foundations of American Education) which 
deals with the philosophical premises underpinning a pluralistic society and the problems which 
minority students face in society at large and in school in particular. We also have added EDU 205 
(Teaching Secondary Learners with Special Needs) to help prospective teachers to work effectively 
with the growing number of students with special needs in today's classrooms. State education officials 
in meetings with college representatives have indicated that adding modules to existing requirements 
would not be an acceptable method of compliance; these new requirements need to be reflected on 
transcripts. 

Consistent with the intent of the new regulations as well as reform efforts by groups such as the Holmes 
Group are our continuing efforts to work cooperatively with faculty from other departments. We have 
developed our paired INTO 301 (Topics in Secondary Education [content area]) and INTO 302 (Methods 
and Materials in Secondary Education [content area]) offerings which began last year in conjunction 
with Geneseo's Mathematics department. Many of the INTO 301/302 paired offerings are now taught 
or co-taught by faculty from other departments. As result of this shift, we will be dropping EDU 304, an 
education methods course. 

Moreover, the Secondary Education faculty have been meeting over the past year to better articulate 
sequential program development and to develop ways to provide greater flexibility in participation 
scheduling. Efforts also have been made to provide flexibility in course scheduling so as to allow for 
student choices such as study abroad. These basic scheduling options (under advisement) include the 
following: 

Sophomore Junior Junior Senior Senior 
Spring Fall Spring Fall Spring 

Option 1 203 204 301 Student 
205 302 Teaching 

Option 2 203 301/302 Student 
204 205 Teaching 

Option 3 203 301/302 Student 
204 205 Teaching 

Option 4"' Student Teaching in a ninth semester. 

• If 120 credits are completed prior to student teaching, students can take a graduate internship and 
6 hours of these hours can count as master's electives. This puts the student out on the job market a 
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semester ahead of the next senior cohort. By substitute teaching in the Spring, the student often 
acquires more experiences and contacts. When full-time vacancies exist in January, this candidate is 
attractive because he or she is readily available. There also is a smaller pool of available candidates 
in January, because students who graduated in May and did not get a job may have decided to go on to 
graduate school or have found other employment. 

N.B. Another option for which special arrangements can be made in the School of Education is: 

Option 5 

Sophomore 
Spring 

203 
204 

Junior 
Fall 

Junior 
Spring 

301/302 
205 

Senior 
Fall 

Student 
Teaching 

Senior 
Spring 

The faculty of the School of Education are sensitive to the total hours required of students seeking 
certification in some areas of social studies and science. Note that with the anticipated inclusion of 
PSYC 216 as a social science core course, the total number of required hours will not increase except for 
social studies(+ 3 hours). Moreover, a recent informal poll at a SUNY Deans meeting indicates that our 
program plan does not have more hours than plans approved at other SUNY institutions including 
Potsdam, Cortland, SUC-Buffalo, Brockport, Oneonta, and Old Westbury. 

We are, however, more than willing to help students deal with course scheduling and advisement by: 

• Holding group advisement sessions to provide accurate information and guidance relating to 
options available to all students seeking secondary certification, 

and/or 

• Re-examining the social science courses required for secondary social studies certification with 
appropriate faculty on campus. 

As a me~ber of the College community, we have in our proposal met the mandates of SED and have 
sought With the College community to prepare preservice teachers with both the content and 
pedagogical knowledge needed as we move toward the 21st century. 
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SCHOOL OF EDUCATION 
SECONDARY EDUCATION CERTIFICATION PROGRAM 

CURRENT PROGRAM PROPOSED PROGRAM 

Basic Requirements: 27 hrs Basic Requirements: 30 hrs 
----------------------------------·-··i···-·--··-·-··-·---·--·······--···-·---·-···--···-··-····--····-·····-·-··--········ 
EDU 203 Foundations of Education 3 added content INT 203 Social Foundations of Am. Educ. 3 
•••••••••••••••••••••·••••••••••••••••••••••·-~·-··••••••••••••••••••••·••••·••r••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••• 

EDU 204 Dimensions of Teaching I 3 revised EDU 204 Dimensions of Teaching 3 

----------------------------------------------~-------------------------------·--------------------------------------------------------------------

EDU 304 Dimensions of Teaching II 

IN! 301 Topics in Secondary Education: 
Mathematics 

FREJSPA 320 Workshop 

~ 

N 
. -G\- -- --- -- --- --- -.------------ .•... - .. -.- ... 
INT 302 Methods and Materials -

English 
·Science 

Social Studies 
Mathematics 
Foreign language 

EDU 340 Internship Secondary -·-

Required Related: 

D..!n'i EDU 205 T chg Sec Learners with Sp Needs 3 
-·-----------------------------·-------------------------.,-------------·----------------------------

3 

3 

15 

4 hrs 

~ 

s..ame 
~ 

D..!n'i 
(replaces 

EDU 304) 

revised 
revised 
~ 

~ 

INT 301 Topics in Secondary Education: 
Mathematics 

FREJSPA 320 Workshop 

INT 301 

INT 302 
IN! 302 
INT 302 

EDU 340 
I 

Topics in Secondary Education: 
English 
Science 
Social Studies 

Methods and Materials - English 
Methods and Materials • Social Studies 
Methods and Materials - Science 

- Mathematics 
- Foreign lang. 

Internship Secondary ---

Required Related: 

3 

3 

15 

4 hrs 

---------------------------------------~------------------------- · ---------------------------------------------------------
HPE 350 Drugs/Alcohol/Tobacco 
PSY 1 00 General Psychology 3 

s..ame 
~ 

HPE 350 
PSY 216/S 

Drugs/ Alcohoi/T obacco 
Adolescent Psychology 

1 
3 

-................................. --- ........ - .. - ... -......... -- ... - .. -- -- ... -- ...... --- ... _,_- ...... --- .. - ... - ............... - ......... - ... - .......... - ....... - ......... - ........... - ......... -- .................... - ........ - ... - .... -- ........................... --- ... - ......... - ......... - ... - ......... ---- ... - ... 

Total Program: 31 hrs Total Program: 34 hrs 

Overlap with core (Psy 216) ~ 
31 h rs 



I. General Description of Progra~: 

Students must complete a major in the liberal arts or sciences from 
the following: 

Certification Desired 
Social Studies 
(See Undergraduate Bulletin, 

pp. 93-94) 
English 
Biology and General Science 
Chemistry and General Science 
French 
Spanish 
Earth and General Science 
Mathematics 
Physics and General Science 

Approved Major(s) 
Anthropology, Economics, Geography, 

History, Political Science, Psychology, 
Sociology 

English 
Biology 
Chemistry 
French 
Spanish 
Geological Sciences 
Mathematics 
Physics 

The professional preparation includes 15 hours of course work plus a 
15-hour student teaching experience. 

Block I - Spring, Sophomore Year 

INTD 203 Social Foundations of American Education 
This course is centered on social and philosophical issues in public 
education, with major emphasis on multicultural concerns. [Transfer 
students, and others with permission, will be allowed to take INTD 203 
simultaneously with Block II.] 

Block II - Fall, Junior Year 

EDUC 204 Dimensions of Teaching 
EDUC 205 Teaching Secondary Learners with Special Needs 

This block continues the study of models and methods of instruction 
in each specialization field, emphasizing the critical issues of concern 
to middle and secondary education in each field. EDUC 204 emphasizes 
the psychology of the secondary learner and management of instruction. 
EDUC 205 is designed to introduce students to the teaching of special 
needs students in a secondary mainstreamed setting. This block includes 
field work. 

Block III - Spring, Junior Year 

INTD 301 Topics in Secondary Education: [Subtitle]* 
INTD 302 Methods and Materials in Secondary Education: [Subtitle] 
HPE 350 Drugs, Alcohol, and Tobacco 

These courses provide an examination of and experience with the methodologies 
of middle and senior high schools. The courses will be specific to 
the academic disciplines. INTD 301 is an introduction to the pedagogy 
of a specific aspect of the content area. INTD 302 complements INTD 301 
by addressing other methods and models of instruction specific to 
each specialization field. HPE 350 prepares preservice teachers with 
knowledge and strategies dealing with drug awareness education. This 
block includes a practicum component. 

*INTD 301 will not be taken by those students who are seeking certification 
in Foreign Language (French, Spanish). 

C3 
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Block IV - Fall. Senior Year 

EDUC 340: Internship 
College supervised student teaching placements will be provided at 
both the middle (7-9) and high school (10-12) levels. 

III. Out line of Program Requirements 

Current 
Prerequisite to professional coursework: 

PSY 100 

Comments: 

Revised 
PSY S/xxx - to be 

identified 

Present college core requirements provide additional background in the 
social sciences. 

Current 
Block I 
EDU 203: Foundations of Education 3 cr. hrs. 

EDU 204: Dimensions of Teaching I 3 · cr. hrs. 

Comments: 

Revised 

INTD 203 - Social 
Foundations of 
American Education 

3 cr. hrs. 

EDU 204 has been moved to Block II. EDU 203 has been revised as INTD 203 
to include a strengthened component on multicultural education. 

Block II 
EDU 304: 
INT 302: 

HPE 350: 

Comments: 

Current 

Dimensions of Teaching II 3 cr. hrs. 
Methods & Materials in Secondary 

Education: (subtitle) 3 cr. hrs. 
Drugs, Alcohol & Tobacco . 1 cr. hr. 

Revised 

EDUC 204 - Dimensions 
of Teaching 3 cr. hrs . 

EDUC 205 - Teaching 
Secondary Learners 
with Special Needs 

3 cr. hrs. 

EDUC 205 incorporates a major component on special needs students in 
a mainstreamed setting. 

C4 
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Current 
Block III 
EDU 340: Internship 15 cr. hrs. 

Comments: 

Revised 

INTD 301 - Topics in 
Secondary Education: 
[subtitle] 3 cr. hrs. 

or FRE 320/SPA 320 
Workshop 

INTD 302 
HPE 350 

3 cr. hrs. 

3 cr. hrs. 
1 cr. hr. 

INTD 301 is a new course designed to provide in-depth instruction on 
critical issues pertaining to each specialization field, except Social 
Studies and Foreign Language. Specialization areas not requiring INTD 301 
will require FRE 320 or SPA 320. 

Current 
Block IV 

Current 

Foreign Language Requirement: 
No requirement. 

Revised 

EDUC 340 - Student 
Teaching 

15 cr. hrs. 

Revised 

Students must demonstrate proficiency 
in a foreign language through the 
102 level of courses offered by 
the college. Students may demonstrate 
this proficiency through one of 
the following means: (1) Take the 
foreign language placement examination 
offered by the Geneseo faculty and 
demonstrate competency through the 
102 level; (2) take the advanced 
placement examination in a foreign 
language and earn a minimum score 
of 3; (3) take the equivalent course(s) 
at another college and transfer 
the academic credit to Geneseo--must 
achieve a minimum grade of C-; (4) 
take the coursework at Geneseo. 

Courses in which mlnlmum competence is requl·red·. EDUC 204 205 I 3 , , NTD 01, 
302, FRE 320, SPA 320. 

cs 
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Faculty Affairs Committee 
Minutes, October 22, 1991 
Frazer Lounge, 4:00p.m. 

Attendance: Terry Browne, C. Chevalier. P. Henry. K. Kallio. 
H. Lepovitz, J . McNally, M. Mohan, P. Principato, L. Rodriguez, 
W. Rogers, and J . Somerville 

K. Kallio announced that Provost D. Spencer will attend the 
Faculty Affairs Committee meeting scheduled for November 12, 1991 . 

Members of the Faculty Personnel Committee will be invited to 
speak regarding the use of the SOFI's in personnel decisions at 
the next meeting of the Faculty Af.fairs Commit tee on November 5. 
1991. 

The resolution regarding the sale of textbooks and materials 
obtained free by faculty from publishers (passed by the College 
Senate on March 14, 1989) was reaffirmed in the Faculty Affairs 
Committee, and will be announced at the next meeting of the 
College Senate. The resolution condemns the practice as unethical 
and unprofessional. 

The resolution also instructs the Faculty Affairs Committee of the 
Faculty Senate to conduct an annual survey to identify individuals 
willing to serve as contacts for non-profit organizations which 
are willing to accept and use these materials. The survey will be 
conducted in the College Senate Bulletin. 

J . McNally spoke about the historical development of the SOFI's . 
The precursor of the SOFI ' s was the Course-Instructor-Evaluation 
Progr~m, or CIE . The program was initiated in 1969 by the 
Student Senate (later to become the Central Council) . Originally, 
the participation was voluntary . 

At the recommendation of an ad .hoc committee, the Faculty Senate 
approved the mandatory use of the CIE questionnaire on a three
year trial basis in 1972. Results were to be made available to 
faculty, students, and administrators, and an administrator was to 
be appointed to oversee the administration and analysis of the 
results. President MacVittie approved the resolution . J . McNally 
was appointed to serve as the administrator. The program was in 
full operation by the Fall of 1974 . 

The program has become an integral component in the evaluation of 
courses and instruction on the campus of SUNY-Geneseo . Renamed 
SOFI in 1983, the results are used not only for the the evaluation 
of faculty and personnel decisions, but also for campus long-range 
planning, the Middle States' Report, and for supporting 
nominations of faculty for Excellence in Teaching, Excellence in 
Service, and Distinguished Teaching Awards . M. Richard found in a 
survey that SUNY-Geneseo is only one of two campuses statewide 
that has a mandatory, college-wide program for student evaluations 
of instructors and courses . 
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The SOFI questionnaire has been analyzed and reviewed each time 
that it has been up for renewal, every three years. D. Harke found 
in 1974 that ratings were independent of class size, faculty rank, 
years of service, highest degree, and publication record. In a 
factor analysis in the spring of 1980, a five-factor structure 
seemed to emerge: 

Inscruotor 's performance J.·n c.lass 
Instruccor-stude.nt J.·.nteract.ion 
Knov.ledge J.'.!Jorease 
Course JIJdter.ials 
EvaluacJ.·on feed.bac.k. 

(A complete record of the minutes of the Faculty Senate of this 
history is available at the office of J. McNally.) 

Additional issues discussed by J. McNally and the committee 
included : 

1) According to J. McNally a current problem is that questions 14 
and 15 ( .inte.l.leotua.l deJIJd.nd and course vor.kload) do not accomplish 
their intended purpose. Good teachers do not necessarily do well 
on these items. It was pointed out that the question 14 could be 
interpreted by the students as too difficult for them personally, 
and that the results need to be considered in relation to question 
#1 (course J.'.ncrease k.noll'ledge) . 

2) J. McNally also pointed out that students tend to be generous 
overall, and that the mean of the responses is 3.8 or 3 . 9 . 

3) He also stressed that it is important that students have a 
form of recourse for evaluating a course and its instructor. 

4) A question was raised regarding the use of a format in which 
students provided only written responses . J . McNally responded: 

a . the use of such a format would provide a formidable task 
for analysis and would not provide a standard for evaluation 
b . the form has been revised to include written responses 
with each question and also to include an open-ended response 
on the back of the form . 

5) The feasibility of restructuring the current format was also 
considered . A reduction in the number of questions would 
~ncrease space for written responses; the "bubbles" could follow 
the area available for written responses . 

These changes in the format would encourage students to reflect 
more on their responses. It was pointed out that students should 
be able to provide a rationale for their decisions, particularly 
given their importance of the SOFI'S in personnel decisions. The 
changes could also elim~nate some of the "recency effect" by 
encouraging students to reflect more on the entire course. 
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6) The use of a "cafeteria" format was also discussed . The use 
of this format would allow instructors to select items which 
reflected their own disciplines in addition to the college-wide 
items . 

The cost of an externally developed form rather than the current 
local form could be prohibitive. SUNY-Plattsburg 1s currently 
looking at our local form; they have found their current form, 
developed by ETS, to be too costly . (The cost of 50,000 forms for 
our current academic year at Geneseo is $2100 . 00 . ) 

7) J . McNally was asked if the current items could be organized 
according to evaluation of the instructor and the evaluation of 
the course in order to provide more coherence between quest1ons . 
He responded that change could be made easily as it would be a 
mechan1cal change. 

8) The number of questions was also discussed. J . McNally pointed 
out that if the number of items was reduced too much, the form 
would lose its effectiveness. If the number of items is 
increased, the items become more specific. 

9) . The content of the questions was also examined: 

a . the use of the questionnaire does not provide for a long
term measure of the effectiveness of the course or the 
instructor; 

b . the items do not distinguish between majors and non
majors in a course, which becomes particularly pertinent 
when it is designed for majors and other departments 
require the course for their students . 

The meeting was adjourned at 5 : 20 p.m . 

Respectfully submitted, 

~/!!~ 
Cher(l ·M . Chevalier 
School of Education 
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