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STlJ([YF/Jfi jf_ PP jf_J~ CO:M:MITFF/E ~fJF/F/II:Nq - jf_PR._I£ 5, 1994 

In attendance: P. Case, S. Dries, M. Ferreri, W. Gohlman, J. Hunter, K. Krakowski, S. McKenna, 
D. Meisel, N. Paternostro, A. Samson, A. Schnalbok, N. Schomstein, P. Seaver, A Zakrocki 

Guests: S. Bossung, K. Deffenbaugh 

Absent : F. Bright, W. Freed, T. MacPherson, C. Silverman, E. Thompson 

The meeting was called to order at 4:04pm. 

S. McKenna introduced K. Deffenbaugh, Director ofResidence Life, who was invited to describe 
for the Committee the sorts of opportunities that exist through the residence halls for 
faculty-student interaction, to see what sorts of activities exist that fulfill section 3D of the 
College's Mission and Goals Statement. K. Deffenbaugh reported that such activities are 
dependent on student interests, which vary from year to year. Special interest residence halls or 
sections (e.g., the Science and Math Special Interest Housing) are built-in opportunities for 
departments to develop relationships with interested students. Discussion ensued about the range 
of special interest opportunities and some of the difficulties inherent in organizing them (students 
interested, but reluctant to part with roommates, etc.). S. Dries noted that R.A.s are required to 
organize one program a semester; could they be required to have one a year which would insure 
student-faculty interaction? K. Deffenbaugh responded that that sounded possible. She also 
thought surveying the faculty about their possible topics of interest for presentations in the dorms 
sounded feasible. There was also some discussion of the idea of faculty sponsors or fellows for 
residence halls. M. Ferreri described how they had worked at her undergraduate institution 
(University of Rochester) and K. Deffenbaugh said she would call U ofR to get some information 
on how their program works, as it seems like a good idea. She also noted that many students and 
faculty members interact as part of club activities; there is a good deal of informal, as opposed to 
dorm-sponsored, interaction. K. Deffenbaugh also invited any faculty or departments interested 
in doing more with the residence halls to contact her. N. Schomstein asked about the status of 
the "Freshman Experience" idea. since part of the idea was to get new students together with 
faculty. Discussion ensued; the consensus was that the concept was something being developed 
in the administration, but that the Student Affairs Committee's interest was ongoing. 

S. McKenna raised the issue of holiday decorations around the college. She asked if there were 
any comments about the memo from K . Trainor, Director of the College Union, that she had 
circulated. W. Gohlman said the memo was careful to note that no state funds had been spent on 
holiday decorations, and also noted that it would be impossible to accommodate all religions' 
holidays in any decorating scheme. As long as state funds are not used, the absence of a policy is 
probably a good thing. There was general assent. S. McKenna noted that she had checked with 
SUNY-Central and found they have no formal policy on such matters. She asked P. Seaver if she 
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thought that the student whose concerns P. Seaver had originally raised would be satisfied with 
the Committee's investigation. P. Seaver replied in the affirmative. 

S. McKenna reminded members that the next meeting will be April 26 and that Dean Greenfield 
will attend to get input about the functioning of the registration process. M . Nitsche, Manager of 
College Information Systems, will attend for the same purpose. 

The meeting adjourned at 4:33pm. 

Respectfully submitted, 

~).~ 
Judith A. Hunter 



POLICY COMMITTEE MEETING # 8 

MEMBERS PRESENT: 
DeMarco, s. Edgar, D. 
Rogers, M. Schinski, 

MEMBERS ABSENT: 
J. Willey. 

April 12, 1994 

R. Bellani, J. Boiani, J. DeChario, B. 
Koepfer, J. Lovett, R. Owens, B. Ristow, w. 
V. Trasher. 
B. Evans, H. Koomen, s. Miller, A. Shank, 

VISITORS: T. Book, T. Greenfield, K. Jones. 

CALL TO ORDER: 4:01 p.m. 

ADOPTION OF THE AGENDA: The agenda was adopted without change. 

APPROVAL OF THE MINUTES OF THE LAST MEETING (CSB 510-514): 
W, Rogers' name was inadvertently omitted from the list of those 
members present at the last meeting(# 7). B. Ristow amended his 
remarks of the last meeting regarding the decision to eliminate 
the Language Skills Center, pointing out that the College 
Planning Council had also been instrumental in this decision. 

CHAIR'S REPORT: None. 

POLICY OF SPECIAL CONSIDERATION FOR STUDENTS IDENTIFIED AS 
LIMITED IN ENGLISH PROFICIENCY 

Two modified versions of this proposal were brought before the 
Committee - one from T. Book, K. Jones, and R. Owens of the Speech 
Pathology Department, and one from s. Edgar. R. Owens said that 
their proposal was based on looking at guidelines from other 
colleges, different professional organizations, etc. He pointed out 
that Terry Book had contacted several professional agencies and 
talked about college services; they were aghast that we didn't have 
any special services for students with difficulties in English. s. 
Edgar said that at least the Speech Pathology Department is 
currently providing special services for oral skills; it is just in 
the writing area that there is no longer an established and 
regularly funded support we can count on. R, owens said that 
without a writing core, it seems that we are putting the students at 
a real disadvantage. 

R. Owens said he was interested in what the Dean thinks about 
the workability of the proposal. T. Greenfield's response was "not 
very." He thinks that there is an institutional planning problem 
here. He is comfortable with the Policy committee's function in 
providing guidance in how we conduct our institutional practices and 
how we offer our professional services. He is less comfortable with 
the Policy Committee taking on the role of creating a new service, 
which he takes to be a planning problem. This seems to be something 
of a counter-action to an action taken by the Planning Council. 
They and the President set institutional priorities. He believes 
that before this discussion about how we are going to conduct this 
practice can occur in a sensible way, the College Planning Council 
has to resurrect that earlier priority and commit resources to it. 
For all of the good intentions, there is a problem with this 
preemptory impetus here to bring back a priority that, rightly or 
wrongly, was struck by that group. The gross issue is can this 
Committee override the action of the College Planning Council? 



S. Edgar said that she was surprised at this response, since 
the new modified proposals do not call for a resurrection of the 
Language Skills area. The way the proposal is reworded simply says 
that these are the current facilities we have available, these may 
change in future, but these are ways in which students could be 
identified. We have tried to address B. Ristow's concern of last 
week that we not pass a policy that commits the college to resources 
we may not be able to fund. This is not asking for the resurrection 
of that particular facility (which was, first of all, much broader 
than what we are talking about here - there were many more sections 
of Writ 100 offered than of Writ 101 for ESL students). She said 
that she thought T. Greenfield was going to object to the part of 
the proposal that says the identification of these students would go 
through his Office. 

T. Greenfield responded that this speaks to the larger issue. 
We seem to be talking about a diagnostic service here which his 
Office is not in a position to render. A diagnostic evaluation of 
incoming students is indeed a new service. K. Jones asked whether 
it would indeed be a diagnostic service, or just a red-flagging of 
files as students come in, indicating that they have had a high 
school ESL course, or have a low Verbal SAT, etc. It is just an 
identification process. T. Greenfield said that is his understanding 
that the creators of the SAT exams would cringe at the notion of the 
tests being used as a placement diagnostic. B. Ristow said that, as 
the proposal is written, the mechanics of identifying low SAT scores 
can indeed be done by him or through the Dean's Office. The roster 
of students in each class could even be flagged with a notation 
indicating students with less than a 400 Verbal score. But he sees 
this as something where some of the students identified could well 
be greatly offended at being "stigmatized." In fact some of these 
students might not be those with English as a Second Language (ESL). 

W. Rogers asked whether this information is available to the 
College. Certainly SAT scores are provided; is the information as 
to whether a student has English as a Second Language provided? It 
seemed that this information is optional on applications. J. Boiani 
was bothered by the fact that the policy seems to place the burden 
on the faculty. He would like to see the College provide some 
support if faculty are going to be asked to provide more time on 
tests, or special locations to take tests, etc. Faculty could use 
some assistance to halp proctor such test administrations. Also, 
even though we are paralleling this policy recommendation to the way 
in which students with learning disabilities are helped, he would 
like to see some sort of time limit set on how long these students 
are given this special consideration. It would not benefit them to 
graduate them with this deficiency still in existence. They might 
need help in the first or second year, but with the idea that by the 
time they are Seniors we have prepared them to enter the world of 
work. If they are still def iceint by the time they graduate, we 
have not met our responsibility to them. It was pointed out that R. 
Owens had some comments last week that related to this issue (CSB p. 
534), regarding the time it takes to overcome language difficulties. 

V. Trasher said that we aren't talking about a large number of 
students here. If you notice that there is lass than 3% of the 
entering class the last two years, that translates into roughly 36 
students a year (not including EOP students) . EOP and Special 
Programs do provide support services for many of the students with 
difficulties. But these students still may need more time on tests 
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and the use of a dictionary during tests that these services cannot 
help with. Paula Melendrez told S. Edgar that the problem seems to 
be that many faculty do not seem to know whether they should give 
special consideration to these students, and which students to give 
such consideration. This policy would answer that question for 
faculty, and provide a means of identifying students who need help. 

R. Owens pointed out that the policy does say that this is 
available to students who request consideration; this would obviate 
the problem about the SAT scores that B. Ristow raised. The advisor 
could identify the students with special needs, and encourage them 
to take advantage of the support services available and the policy 
of special adaptations. K. Jones said that her personal experience 
has been that the problem, in addition to language, is that of a 
different social orientation - students who are not accustomed to 
being as forthright as are people in our culture. The real problem 
will be in trying to ferret out some of the people who need the help 
and getting them to identify themselves. If we could work through 
their advisors, that might help open the door. W. Rogers said that 
if a policy like this is adopted, after a few years when it has 
become generally known, students might become more willing to come 
forward and take advantage of it. He can't imagine that this would 
be any "overwhelming burden" on faculty. He also wondered about the 
move from the earlier proposal of "must" to this version which says 
only "should.'' s. Edgar responded that she had discussed this with 
a number of people, and this doesn't have the law that it rests on 
the way the learning disability procedure does. Even with the 
original passage of the policy to have student evaluation of faculty 
instruction, it was said that the procedure should be adopted, and 
then that the administration of the questionnaire would be mandatory. 

T. Greenfield said that his concern was what action his Office 
is supposed to take if there is a faculty member who does not comply 
with this college policy? S. Edgar responded that presumably it is 
in the same category as faculty who do not administer their SOFis. 
T. Greenfield said he would prefer a policy that says that faculty 
"are encouraged to" provide these special considerations. People 
may look at a "should" and not know what force it has. s. Edgar 
said that the policy is a moral should. J. Boiani pointed out that 
one of the purposes of the policy is just to let faculty know what 
they should 1 can do in this area. It is informational. B. DeMarco 
said that there seem to be two things here that must happen - the 
student must request consideration and be identified as qualifying 
for it. Thus the policy itself seems to provide for how these 
students will be identified without the need of public listings of 
people with low Verbal SAT scores. 

J. Lovett said that she doesn't see how these students will be 
identified, if there is not a list. She feared that other students 
who are not the target population may sneak in under the list of 
ways in which a student is said to qualify for special consideration 
in the proposal. T. Book said that she had talked with Rebecka 
Rutledge in Admissions, who said that it woukd be easy for them to 
work with freshman files and determine whether students had taken an 
ESL course in high school, etc.; this could be color-coded some way 
so that the advisor could be alerted to the situation. 

R. owens said that there is always the potential that someone 
could "work the system," but that is not adequate reason not to have 
a helpful policy. His experience with ESL students and students who 
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speak non-standard English dialects has been that they are reticent 
to identify themselves as having a problem. It's more a case of 
dragging them in so you can help them. B. DeMarco said that you can 
have this information checked on before advisement, give the advisor 
this information before registration, and then the advisor can talk 
with the student about what services are available and what special 
considerations the policy can provide, and encourage the student to 
take advantage of them. K. Jones spoke of behalf of the procedure 
being handled through advisement. R. owens pointed out that we as a 
culture demand forthrightness and being aggressive, but that is not 
the norm world-wide. Many of these students come from a culture 
which emphasizes respect, being quiet, deferring to the professor as 
an authority figure. These students are much more likely to ·take 
the failing grade and be quiet about it than to ask for any help. 

T. Greenfield requested that the part at the end of the 
proposal that designated that these students would be identified 
by his Office to the faculty teaching their courses be modified to 
leave it open as to how the identification would be made (this could 
be a matter for the new college administrators) . The adjustments 
discussed were made to the proposal and a vote was taken. The 
vote was ten in favor, two opposed. 

MINIMUM COMPETENCE IN CORE COURSES 

The proposal was that: "In order for a course to count for Core 
credit toward graduation, a minimum grade of c- must be earned." 
The rationale was that there are two things that a student must 
satisfy to graduate besides passing 120 hours - a major and core. 
Most majors (refer to the comparative listing following the minutes) 
require a minimum competence (C-) is some or all of the courses 
taken to satisfy the major. It was proposed that a comparable 
standard be set for Core courses. D. Koepfer said that the students 
that she and B. DeMarco had polled had mostly seemed in favor of the 
proposal. Her only personal concern was that Core classes may not 
equal the rigor and specificity of major courses, and so you might 
expect that students would want to have a higher grade in their 
major courses. s. Edgar said that the courses wouldn't have to be 
on the same level for us still to say that we want higher standards 
(than minimal) for both the major and Core. T. Greenfiled asked 
whether they had asked the students they polled how they would feel 
if it meant losing 50 - 75 seats in Humanities sections to students 
with D's who had to repeat the course? He said there are similar 
figures for the other Core areas as well. Woukd students actively 
and aggressively support a proposal that would make Core courses 
harder to get than they are now? s. Edgar pointed out that a count 
of the number of D's in Core areas other than Humanities does not 
necessarily reflect how many courses would have to be taken over for 
core, since students take many courses in these areas that they will 
not apply to core (and some on Pass/Fail]. 

T. Greenfield said that 3% of students get D's in Humanities. 
B. Ristow said that a D grade isn't a good grade, but it is a 
passing grade . Why deny students credit for the course if they get 
a passing grade? If we want to reform the grading system to abolish 
the "D" grade, that is another matter. If "D" is a passing grade, 
the student ought to get credit for the course, with all its 
attributes (including Core designation) . s. Edgar asked whether 
this view also applied to courses in a major, since students could 
not count a "D" toward any course for a major designated as a 
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"minimum competence" course. She also pointed out that the student 
is not denied credit for a "D" course, since it still counts as 
hours toward graduation. [In a Core area, the student might well 
elect to take a different course than the one in which a "D" was 
earned the next time around for core, and still retain the credit 
toward graduation for the first course.] From the point of view of 
someone who teaches core courses, it is discouraging to have 
students in a class who are clearly intent on eking out a minimal D 
grade just to get by; it would be nice if the Core was viewed as 
something special, like the major. R. Owens said that the students 
in the Speech Pathology area are clearly looking for good grades in 
all their courses, since they are looking toward graduate school. 

J. Lovett said that, basically, any professor has the ability 
to set where their "D" and "C-" grades will fall. If you are 
concerned about students just squeaking by, you can set your course 
standards higher so that isn't a problem. The minimum competence in 
Core might just result in students taking more 100-level courses 
when they should be getting into upper-level courses. W. Rogers 
said that if a c- was set for core courses, it might cause 
departments to put minimum competence requirements on more of their 
required related courses as well. B. DeMarco saif that a lot of 
students he talked to said that Geneseo is supposed to be a liberal 
arts school, and the Core is supposed to ensure that they get a 
liberal arts education. If you get D's in core courses, it isn't 
saying much for your liberal education. 

T. Greenfield was asked how many students get E's in Humanities 
and he said he thought it was 1% - 2%. V. Trasher said that her 
view is that a c is average, so a c- is only slightly below average. 
s. Edgar said that it doesn't seem that a C is average any more. No 
one had the statistics at the ready on the current Geneseo average 
GPA, but T. Greenfield said that the average GPA of this year's 
graduating class is 3.1. The issue came to a vote and was defeated. 

AP course credits for core credit 

The following compromise proposal (from last year's proposal to 
require a score of 4 on any AP course to count for Core) was: 

For any AP course that might come in as equivalent to a college 
course bearing core credit, the department and the core committee 
involved must jointly determine what cutoff grade on the AP test is 
required, and what form the credit brought in will take. 

The rationale was that when an AP course is brought in as 
equivalent to a course bearing core credit, both the department and 
the core area are affected, yet currently the department makes the 
decision unilaterally as to how an AP course comes in. The 
statistics on the distribution of AP incoming scores last Fall 
follow these minutes. V. Trasher said that she thinks it is a 
reasonable compromise. B. Ristow spoke against the proposal, saying 
that the department is the proper place to make the decision. If 
department X makes the decision that a grade of 3 on an AP test is 
equivalent to X --- course, and that course carries core credit, 
then the student should get credit for the course and the core. The 
department is the proper place to decide whether that high school 
experience is the equivalent of our college course in the area. D. 
Hill agreed, saying the departments really ought to have that 
authority, and this proposal might tie up the system. 
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s. Edgar said that she is not sure that the departments always 
have core guidelines and justifications in mind when they decide an 
AP course will come in as a certain course in the major. Core 
criteria have to be specifically met when a college course has been 
proposed for core credit; this scrutiny .has not been applied to AP 
courses brought in. D. Koepfer said that the departments say that a 
course is equivalent to one on campus; if it really is equivalent, 
then presumably it should also get core credit. J. Lovett said that 
the problem that was being had with this was that we can't evaluate 
the individual high school programs. We have to rely on what the 
test scores tell us; it is a compromise. If a department feels an 
AP course is equivalent, we have to rely on that judgment. 

It was pointed out that when people bring up AP examples they 
have been using Physics or Math. These are not the areas where 
there is a problem. The problems seem to lie in the social science 
area. T. Greenfield said the real irony is that the Social Science 
core area is the least well-functioning core area at the college. 
They may well not have met in the '90s, as far as we know. He said 
this really is a history I social sciences issue masquerading as a 
college issue. It probably needs nudging more than a college 
policy. The policy proposal was defeated, as was a mpdification 
proposed to simply say that departments should communicate with the 
relevant core area committee that is affected before deciding AP 
equivalencies. 

OLD BUSINESS: None. 

NEW BUSINESS: None. 

ADJOURNMENT: 5:20 p.m. 
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Minimum Competence 
(according to 1992-94 Undergraduate Bulletin) 

A grade of C- or better is required for the following: 

Anthropology 

Art Studio & 
Art History 

Biochemistry 

Biology 

School of Business 

Chemistry 

Communication 

Computer Science 

Education 

English 

Foreign Language 

Geochemistry 

Geography 

Geological Sciences 

Geophysics 

History 

Mathematics 

Music 

Philosophy 

Physics 

Political Science 

Psychology 

Sociology 

Speech Pathology 

Theatre 

All courses used for major 

All courses used for major 

Not listed 

(in 94-96 U.B.) All courses required for the major 
(including required related) 

All courses used for major (including required related 
courses in other departments) 

Not listed 

Com 102, 160, 250 

All basic requirements (i.e., Comp 141, 142, 241, 242, 
243, 341, 342, 343) 

El. Ed. - Intd 203; Educ 213, 214, 313, 316, 317; Edu 
319, 338, or 355 and for Early Childhood 
students, Edu 353 

El. Ed. Certification - Intd 203; Educ 213, 214, 313, 
316, 317, and 319 

Sec. Ed. Certification - Intd 203; Educ 204, 205; Intd 
301/Fren 320/Span 320; Intd 302 

Sp. Ed. and El. Ed. - Intd 203; Educ 213, 313, 327, 
317; SpEd 231, 234, 364, 366, 382, 383, and 385 

Special Education - Educ 335, Sped 231, 234, 335, 364, 
365, 366, 382, 383, and 385 

All courses submitted for the 30-hr English 
requirement and all 300-1evel foreign language courses 

All 300-level courses in fulfillment of the 30-hour 
requirement for the major 

GSci 111, 112, 210, 220, 315/320; Chern 113, 114, 115, 
211, 212, 213, and 214 

All geography courses used in fulfillment of the major 

GSci 111, 112, 210, 220, 331, 341, 351, and 361 

GSci 111, 112, 210, 220, 341, 343; Phys. 121, 122, 
223, 224, 226, 335, and 362 

Hist 103, 105, 106, 150, 151, 201, and 391 

Math 221' 222, 223, and 233 

Each course taken in fulfillment of the 35-hour music 
major 

Phil 111, 205, 207, 230, 340, and 355 

Phys 121, 122, 223, 362; Math 221, 222, 223 

All courses submitted in fulfillment of the major 
{including required related courses) 

{in 94-96 U.B.) Psy 250-252 

No requirement 

SP&A 142, 150, 221, and 228 

Thea 140, 202, 203 

....... 



AP Scores for Freshman 
Entering Fall 1993 

Score 1 2 3 4 5 

American History 12 69 112 75 17 

Art/Drawing 1 1 
Art/General 1 1 1 1 
Art History 1 1 

Biology 3 28 49 65 17 

Calculus AB 28 36 96 49 38 
Calculus BC 1 2 5 4 7 

Chemistry 3 19 23 7 4 

Computer Science A 4 1 8 1 1 
Computer Science AB 2 2 8 4 

Economics - MIC 3 4 5 6 
Economics - MAC 4 7 10 4 

English Lit/Comp 7 77 171 80 26 English Langjcomp 13 20 4 1 

European History 4 6 41 10 4 

French Lit 1 1 
French Lang 2 1 2 

Govt. & Pol/US 1 13 32 18 5 Govt. & Pol/Comp 1 3 5 

Latin-Vergil 2 

Music Theory 1 1 1 
Physics B 7 9 24 10 1 Physics C-Mech 1 2 2 7 1 Physics C-E&M 2 1 1 2 

Psychology 2 1 2 3 
Spanish Lit 

1 1 Spanish Lang 6 17 30 6 9 

• iS 



Policy of Special Consideration for Students 
Identified as Limited in English Proficiency 

Analogous to the college policy regarding students who have 
been identified as having a learning disability, it is college 
policy that faculty should give appropriate special consideration 
for outreach, assignment, lectures, and testing to students who 
request it through their advisors and who have been identified as 
being Limited in English Proficiency (or ESL), and thus needing 
such consideration. Special considerations that may be specified 
include extra time to take tests and use of a foreign language
English dictionary during tests. Other suggestions are listed 
on the following page of the CSB. [Currently the means of 
identifying such students could be through SAT Verbal scores 
under 400, previous enrollment in ESL courses in high school, 
their enrolling in Writ 101 andjor having received communication 
evaluation by the Speech and Hearing Clinic and enrolling in SP&A 
100, andjor recognition of need by the Office of Special Programs 
or EOP. The support services available to do such evaluation and 
identification might change in future; the point is that students 
would be encouraged to seek help through whatever support 
services are available, and this would provide a means of 
identifying those students with real needs.) These students will 
be identified at the beginning of each semester to the faculty in 
whose courses they are enrolled. 
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Possible adaptations for students with limited English proficiency: 

Outreach: 
Professors should··· 

Invite students to seek extra help. 
Analyze their needs 

Inform students of support services available. 
Tutors 

Solicit some other student to take notes and share. 

Assignments: 
Professors should ... 

Allow students to submit first drafts of papers. 
Give both written and oral explanations of assignments. 

Lectures: 
Professors should • •• 

Usc key words and give these to students at the commencement of class. 
Usc multimedia approaches with liberal use of visual input. 
Speak slowly and clearly. 
Try not to usc colloquialisms or jargon. 
A void acronyms, abbreviations, or initials. 
Spell new terms and put on board or overhead .. 
Outline class notes and distribute at commencement of class. 
Allow students to tape lectures. 
Provide office hours to review notes. 

Testing: 
Professors should .•• 

Review notes with students prior to testing. 
Allow extra time to complete the test 
Provide a different location for the student to take the test 
Provide individual student attention in the form of questions such as •Do you understand 

this question?" 
Allow students to use English dictionaries. 
Provide a glossary of terms used in the test 
Allow written, graphic, and verbal responses to test items, such as written outlines and 

verbal specifics. 
Use simplified directions. 

Suggestions developed by Ten:y lbok arrl Ibl::ert Qolei1S 
(Speech Path:> logy Der,:arbrent, 4/8/94) 
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APRIL 12, 1994 

The meeting was called to order at 4:00pm. 

A motion was made to adopt the agenda. The motion passed. 

A motion was made to approve the minutes from previous meeting. The motion passed. 

A motion was made to approve Computer Science: Revised Program: BA in Comp Sci. The 
motion passed. (see attached) 

A motion was made to approve revisions to the Medieval Studies Minor. The motion passed. 
(see attached) 

The meeting was adjourned at 4:04 pm. 
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Computer Science 

Greg W. Scragg, Chairperson (Fraser 105) 
Professor:. G. Scragg. Associate Professor: D. Baldwin. Assistant Professors: T. Grygiel, J. 
Koomen, R. Lin, I. Tal war. Lec.turers·:·- L: Bryant, H: Farian, ;·C. Lougeay, N. Schornstein. 

':Ve propose to change the Basic Requirement to let students choose either 
CSCI 343 Operating Systems or CSCI 331 Compiler Construction in the 

Basic Requirements. Students 'Yho take both may count one towards the 

Basic Requirement and the other towards the Elective Requirement. 

Basic Requirements 
One College level introduction to Computer Science course 
CSCI 141 C/Introduction to Computer Science 
CSCI 142 Principles of Computer Science 
CS CI 241 Computer Organization 
CSCI 242 Analysis of Algorithms 
CS CI 341 Theory of Languages 

· CSCI 342 Theory of Computation 
CSCI 343 Operating Systems 

or 
CSCI 331 Compiler Construction 

Electives: 

27 semester hours 
3 
4 
4 
4 
3 
3 
3 
3 

12 semester hours 

i\'"OTE: The 12 c:edits shill i.'1clude at least 9 credits at the 300-1evel, numbered CSCI 330 or above. 
Presentlv this includes: 
CSCI 330 Data Communications 
CSCI 331 Compiler Construction (if not used for the Basic Requirement) 

3 
3 
3 
3 

CSCI 335 Computer Graphics 
CSCI 3-B Operating Systems 
CSCI 352 Systems Design 

(if not used for the Basic Requirement) 

CSCI 365 Theory of Database Design 
CSCI 372 Microprocessor Interfacing 
CSCI 376 Artificial Intelligence 
CSCI 380 Computer Architecture 
CSCI 383 Distributed Systems 
CSCI 384 Parallelism 

.... , 
3 
3 
3 
3 .., 
J .. , 

.. ·· .... - · · · ·c~cy--o · t ,, ,...~,....T,.,..,, 1"\il ..::uu-i.evel courses numoerea ,:) J. ..:..:> or acovc: art! a~~cp au:e ~xccpt "-..J"-~ .. , ,, 

P!"~~entl \'this includes: 
CSCI 230 Di!rital Electronics 
CSCI ~32 :"iu-meric ~·lethods 
CSCI 243 C Progr.unming and Unix 
CSCI 252 File Structures 
CSCI 272 Farnan as a Sl!cond Language 
CSCI ~76 Lisp as a St!cond L111guage 

Rt!lated Reouirements: 
Math 221 · C/Calculus I 
.\lath 222 Calculus II 
:\l:lth :!37 Discrete Mathematics 
One ~lathematics course, Math 223 or higher 

1 

1 
1 

14 semester hours 
4 
4 
3 
3 

~linimum Competence Requirement 
.-\ grade of C- or better is required for each of the following courses: All basic requirements, 
i.l! .. CSCI 1-H, 142, 241, 242, 341. 342, 343/331. 
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Medieval Studies 
William R. Cook, Coordinator 

IV. Existing Outline of program 
Basic Requirements 

Two courses ·from Hi st. 
Two courses from Engl. 
Two courses from ArtH. 

ArtH. 383» Engl. 
Fren. 350, Hist. 
Intd. 354, Phil. 
Thea. 202 

requirements: 
18 semester hours 

211, Hist. 212, and Hist. 291 
311, Engl. 350, and Intd. 356 
275, ArtH. 381, ArtH. 382, 
212, Engl. 282, Engl. 381, 
206, Hist. 207, Hist. 332, 
205, PlSc. 236, and 

Proposed Revised Outline of program requirements: 
Basic Requirements 18 semester hours 

6 
6 

6 

Two courses from Hist. 211, Hist. 212, and Hist. 291 6 
Two courses from Engl. 310, Engl. 311, Engl. 350, 

and Intd. 356 6 
Two courses from ArtH. 275, ArtH. 381, ArtH. 382, 

ArtH. 383, Engl. 212, Engl. 282, Engl. 381, 
Fren. 350, Hist. 206, Hist. 207, Hist. 332, 
Intd. 354, Phil. 205, PlSc. 236, and 
Thea. 202 6 

The text remains the same. 
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Call to order 
Adoption of the Agenda 

College Senate Meeting 
April 19, 1994 
Newton 204 

AGENDA 

Approval of the Minutes of March 8, 1994 (College Senate Bulletin 
pp. 472-474) 

Senate Reports 
President's Report 
Chair's Report 
Treasurer's Report 
University Faculty Senator's Report 
Central Council Report 

Standing Committee Reports 

Undergraduate Curriculum 

Sociology Proposals (Second Reading) 
Course Revisions 

C. Harter 
J. Bushnell 
G. DeBolt 
P. Alley 
J. Pirone 

K. Cylke 

SOCL 201 Black Women in American Society, p. 446 
SOCL 209 American Criminal Justice System, p. 446 
SOCL 215 Women and the Law, p. 446 
SOCL 260 Population Studies, p. 447 

Interdepartmental Proposals 
New Course (Second Reading) 

INTO 292 Race in the Americas, p. 446 
Revision in Interdisciplinary Minors (Second Reading) 

International Relations Minor, p. 448 

Communication Proposals 
New Course (First Reading) 

COMN 201 Coping with Speech Anxiety, p. 499 
Program Revision (First Reading) 

Public Relations Minor, p. 502 

Computer Science Proposals 
Program Revision (First Reading) 

B.A. in Computer Science, p. 559 
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Education Proposals 
Course Revisions (First Reading) 

Revised grading policy for SPED 391, SPED 392, and EDUC 
320, p.507 

Program Revisions (First Reading) 
International Studies Concentration, p. 508 
Sociology Concentration, p. 509 

History Proposals 
Course Deletions (First Reading) 

HIST 255 The Frontier Experience, p. 499 
HIST 257 American Business History, p. 499 
HIST 259 Immigration and American History, p. 499 

Interdepartmental Proposals 
Course Revision (First Reading) 

INTO 301 Topics in Secondary Education: Mathematics, p. 504 
Program Revision (First Reading) 

Medieval Studies Minor, p. 560 

Mathematics Proposals 
Course Revisions (First Reading) 

MATH 319 Number Theory, p. 500 
MATH 324 Re~l Analysis I, p. 500 
MATH 330 Abstract Algebra, p. 500 
MATH 333 Linear Algebra, p. 500 
MATH 335 Foundations of Geometry, p. 500 
MATH 338 Introduction to General Topology, p. 500 

Program Revision (First Reading) 
Mathematics Major, p. 506 

Political Science Proposals 
New Course (First Reading) 

PSLC 340 International Law and Organization, p. 500 

Psychology Proposals 
New Course (First Reading) 

PSYC 237 The Perception of Art and Music, p. 501 

Speech Pathology & Audiology Proposals 
New Courses (First Reading) 

SP&A 1 00 ESL Oral Communication, p. 501 
SP&A 200 ESL Oral Communication Clinic, p. 501 
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Policy S. Edgar 

Second Reading: Student Representation on Core Committees, 
p.408 

First Reading: Terms of Appointment for Faculty on Core 
Committees, p. 482 

First Reading: Resignation from the College (In Advance of 
Dismissal Hearings), pp. 482 & 542 

First Reading: Non-Western Traditions Graduation Requirement 
(Revision) and Non-Western Traditions Guidelines, pp. 515-516 

First Reading: Policy of Special Consideration for Students 
Identified as Limited in English Proficiency, p. 556 

Graduate Academic Affairs M. Teres 
Course Deletions (Second Reading) 

ARTS 490 The Child's World, p. 409 
BIOL 419 Topics in Botany, p. 409 
BIOL 423 Population and Quantitative Genetics, p. 409 
BIOL 443 Parasitic Insects, p. 409 
HIST 469 Recent U.S. Diplomatic History, p. 409 

Course Revisions (Second Reading) 
BIOL 411, Advanced Taxonomy of Vascular Plants, p. 426 
BIOL 470 Advanced Cell Biology to BIOL 400, p. 409 
FREN 418 Advanced Grammar and Composition, p. 409 
SPAN 418 Advanced Grammar and Composition, p. 409 

New Course (Second Reading) 
EDUC 436 Teaching Young Adult Literature in the 7-12 

Curriculum, p.426 

Program Revision (Second Reading) 
M.A. in Biology, pp. 411-412 

Student Affairs 

Faculty Affairs 

Unfinished Business 

New Business 

Adjournment 

S. McKenna 

J. Bearden 




