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* * * BALLOT CORRECTION * * * 

The sample ballot printed on pages 485486 was incorrect. In a fit of 
total exhaustion/confusion/stupidity, the Chair worked from the wrong 
edition of the Nominations Committee's slate of candidates. A corrected 
sample ballot appears on pages 527·528, and the ballots that were 
distributed are correct. The Chair apologizes for the inconvenience. 
Special apologies go to Kathy Barsz, Graham Drake, and Michael Teres. 

PLEASE VOTE!!! 

Ballots have been distributed to all eligible voters. Teaching faculty 
should retum completed ballots to their department secretaries by 
Tuesday, April 12. All others should leave their ballots in the ballot box 
in the Personnel Office. Election results will be announced at the April 19 
Senate meeting. 

PRESIDENT'S RECOGNmON DINNER 

The 13th Annual President's Recognition Dinner will be held on Friday, 
April 29th at the MacVittie College Union with an outdoor reception at 6 
p.m. (featuring the Geneseo String Band) followed by dinner at 7 p.m. in the 
Ballroom. President Carol Harter will speak and scholarship recipients 
and donors will be recognized. 

Another highlight of the dinner program will be the presentation of 
the Geneseo Foundation Meritorious Service Awards for 1994 to Watt 
Kingston, former Geneseo Town Supervisor and community leader; Dr. Fred 
Bennett, Emeritus Assistant to the President and the first Executive 
Secretary of the Geneseo Foundation; Mrs. Betty Minemier, Vice President 
of the Geneseo Alumni Association; and Nicholas Borrelli (posthumously), 
late member of the Geneseo College Council. 

All faculty and staff are cordially invited to attend the President's 
Dinner. Tickets may be purchased in advance at the Geneseo Foundation 
Office in Erwin 202. The cost is $40 per person and $50 for patrons, with 
proceeds benefitting the Foundation's Scholarship Fund. The deadline for 
purchasing tickets is Friday, April22, 1994. 
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CORRECTED SAMPLE I BALLOT • SPRING 1994 ELECTIONS I 
Directions: 

1. Indicate your selections by placing a check mark (V ) in the blank at the left of 
the name. Do not vote for more than the number indicated or the ballot will be 
invalid. 

2. Place the completed ballot in the envelope stamped BALLOT, and seal the envelope. 

3. Fold the BALLOT envelope and place it inside the envelope thaf-has your name 
printed on the label. 

4. Sign the outer envelope on the line stamped SIGNATURE. 

5 . Give your completed ballot to your department secretary by Tuesday, April 12 
or leave it in the ballot box in the Personnel Office (Erwin 219). 

The Senate staff will collect ballots from the ballot box and department secretaries on 
April 13, and election results will be announced at the College Senate Meeting on April 19, 
1994. 

All faculty members are eligible to vote for the following offices. 

Vice Chair (check one) 

Robert Anemone (Anthropology) 
Edward Wallace (Mathematics) 

Secretary (check one) 

Christopher Leary (Mathematics) 
Stephen Fielding (Sociology) 

Treasurer (check one) 
John Haynie (Biology) 
Kathy Barsz (Psychology) 
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All teaching faculty are eligible to vote for the following positions. 

~enators-at-large:over six years 
'Check seven) 

Senators-at-large:six years and under 
(Check two) 

Stephen Padalino (Phys) 
Stacey Edgar (Phil) 
lndu Talwar (Csci) 
Nicholas Paternostro (Lib) 
James Boiani (Chern) 
James Williams (Hist) 
Beverly Evans (Fia) 
James Kimball (Mus) 
Diane Johnson (Lib) 
Robert Goeckel (Pisc) 
Peter Markulis (Bus) 
Ganie DeHart (Psyc) 
Michael Teres (Art) 

~eneral Education Committee 
Natural Sciences (check one) 

Olympia Nicodemi (Math) 
Robert Simon (Bioi) 
Phillip Boger (Gsc) 

Professional Programs (check one) 
Rex Harawa (Bus) 
Kathleen Jones (SP&A) 
Jere Holman (Educ) 

Professional Leave Review Committee 
Humanities (check one) 

Walter Soffer (Phil} 
Joseph McCartin (Hist) 
Eugene Stelzig (Engl) 

Natural Sciences (check one) 
David Meisel (Phys) 
Lew Friedland (Math} 

Social Sciences (check one) 
David Gordon (Socl) 
Robert Owens (SP&A) 
Karen Duffy (Psyc) 
Ellen Kintz (Anth) 
Stephen Fielding (Socl) 

Rachel Hall (Engl) 
Robert Rosenberg (Chern) 
Anita Whitehead (Lib) 
Jeffrey Koch (Pisc) 
Jeffrey Over (Gsc) 
Mark Lacelle·Peterson (Educ) 
Joaquin Gomez (Fia) 
William Lofquist (Socl) 
Kurt Fletcher (Phys) 

CORRECTED SAMPLE BALLOT 
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EXECUTIVE COMMITTEE MEETING MINUTES 
April 4, 1994 

PRESENT: J. Bushnell (Clair} I P. Alley, J. Bearden, K. Cylke, G. DeBolt, s. 
Etigar, F. Fidura, C. Harter, D. Jolmsal, S . t-k:Kenna, J . Pirale, W. Spnlill, 
M. Teres I D. Trasher 

CALL TO ORDER : Clair B.lshnell called the neeting to order at 4:00 p.m. 

APPROVAL OF MINtJTES: 1he mirnltes of the March 21, 1994 rreeting were ClfProved 
as printed an w. 495-498 of the COllege Senate Bulletin. 

PRESIDENT • S REPORT (C. Harter} : President Harter briefly reported an the 
bldget situation. Closed neetings are occurring tooay in Al.barry. Nothing has 
been heard except that the Legislature apparently did vote on sene extra itans 
for SUNY, althcugh this has not yet been awroved. However, the requests were 
collapsed into one three-million-dollar package. President Harter does oot 
kncM what this will nean in tenns of distrih.tting the extra dollars, rut at 
least we tray be getting sene extra furrls . President Harter has no news as to 
when the final b.ldget will be approved. 

1he Olancel.lor' s Search Ccmnittee will have its secx:nl neeting oo April 27. 
The consultant is looki.n3 for the very best cazxlidates for the camri.ttee to 
consider. 

President Harter has just returned fran the 1-CAA President's Ccmn:i.ssion in 
Olarlotte, N.C. She is fi.rxiing this invol V'6TEI'lt in college athletics policy a 
fascinating experience . 

PROVOST' S REPORT (F. Fidura) : F. Fidura reported that the IDc:khart Professor 
Naninating CCmni.ttee will have its secorxi neeting tooay. Ncminations have been 
solicited fran departtre:nt chairs. Anna.mcercents also will be read in classes 
so that students can sul:mit naninations . Ncminations are due next M:lnday, 
April 11, at nocn. 

CHAIR'S REPORT (J. &lshnell.} : 01air Bushnell reported that the ballot, as 
printed an w. 485-486, has sare mistakes in it . 'Ille ballot will be reprinted 
am nailed on Wednesday, April 6 . 'Ille voting period will last until April 12 . 
Ballots will be picked up am co.mted an April 13. Executive Ccmni.ttee narbers 
are invited to a "ballot ca.mting party" an wednesday, April 13, at 4 : 00 p.m. 
in Milne Library, rocm 107. 

Clair B..lshnell asked for sore advice aknlt voting faculty. The Policies of the 
Board of Trustees i.rxiicate that voting trerbers of the College faculty include 
the Olanc:ellor, the chief adninistrative officer of the College, the trerrbers of 
the acadanic staff havin3 academic rank and tenn or ccntiruing atP=>int:rrent an:i 
such other officers of adninistratian arx:i staff netbers of the College as may 
be specified by the fac::ulty bylaws of the College . CUr bylaws are not very 
specific . Are part-tine adn:ininstrative positions, such as those in residence 
life , the health center am sports arxi recreation voting narbers? D. Trasher 
reported that they were not sent ballots last year. The consensus of the 
Elcealtive Ccnmittee was that they shoold not be considered voting faculty . 

Olair Bushnell encruraged JTBTt:ers to get agerrla itans for the April 19th 
COllege Senate treeting to her by 'I\.tesday, April 12, if at all possible; 
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otherwise, Wednesday, April 13. 

VICE CHAIR'S REPORT (W. Spruill) : No report. 

UNIVERSITY SENATOR'S REPORT (P. Alley) : No report. 

TREASURER' S REPORT: 'Ihe balance is $7, 248. 52. A list of donors will be 
p.lblished in the next Wlletin. 

CENTRAL COUNCIL (J. Pirooe) : cartp.ls-wide elections for nany student govenrrent 
:POSitions will be held '1\lesday, April 12, fran 9:00-4:00 in the COllege unioo 
loti:Jy. 

At its Wednesday, April 6th, rreeting, Central Co.mcil will be voting an the 
first reading of a prqx:>sal to change the m:thcrl of collection of the voluntacy 
fee which is used to fund the escort senrice. In the past, nailirY:;}s were sent 
in the sumer to all students asking than to ccntrih.lte $10 . 00 to the service . 
Response was not very good this year with only $6, 000 collected of the $12, 000 
needed. 'The proposal is to collect the voltmtacy fee fran all students on 
their bill, b.J.t nake it fully refundable for students requesting a ref\..lm. 

CURRICULUM COMMITTEE REPORT (K. cylke) : No report . 'Iheir last rreeting will .be 
'l\lesday, April 12 . 

POLICY COMMI'n"EE REPORT (S . Edgar) : No rep:>rt . 'Iheir next rreeting will be 
April s . 

GRADUATE ACADEMIC AFFAIRS COMMITTEE REPORT (M. Teres) : M. Teres reported that 
in order to score the Graduate SUrJey electralically, the fo:mat needs to be 
c:hanged . Since the content of the survey does not need to be c:hanged, it was 
the coosensus of the Executive camd.ttee that M. Teres cculd ttake the necessacy 
changes wit.ha.lt bri.nging the new fomat to GAAC or the College Senate. 

FACULTY AFFAIRS COMMITTEE (J. Bean:len): No report . 

STUDENT AFFAIRS COMMITTEE (S . t-t:K.enrla} : No report. Their next rreetin; will 
be April 5. 

OLD BUSINESS: D. Johnson noted that there are faculty retirerents this year. 
G. DeBolt reported that o:n Lackey is arranging for the awards arrl will serrl 
the bill to him. 

Clair 9.lshnell noted that at cne of the last Executive Cannittee rreetings we 
will want to decided how nuch rroney to turn over to the Research Cruncil. 

There being no additional. b.J.siness, the rreeting adjaml.ed at 4:25 p .m. 

Respectfully sul::mitted, 

f::::~ 
Secretacy, College Senate 
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POLICY COMMITTEE MEETING I 7 

April s, 1994 

MEMBERS PRESENT: R. Bellani, J. DeChario, B. DeMarco, S. 
Edgar, B. Evans, o. Koepfer, H. Koomen, J. Lovett, R. owens, B. 
Ristow, M. Schinski, v. Trasher. 

MEMBERS ABSENT: J. Boiani, D. Hill, S. Miller, A. Shank, 
J . Willey. 

VISITORS: S. Bailey, T. Book, N. Ives. 

CALL TO ORDER: 4:04 p.m. 

ADOPTION OF THE AGENDA: The agenda was adopted without change. 

APPROVAL OF THE MINUTES OF THE LAST MEETING (CSB 510-514): 
There were no addition or corrections to the minutes; approved. 

CHAIR'S REPORT: Chair Edgar reported that she had alerted 
T. Greenfield (in his capacity as chair of the GEC) that, since 
identifying themselves as a Social Science, the Communication 
Department currently has department representatives on two area 
core committees. Departments are supposed to have a 
representative on behalf of the department on one area core 
committee. Initially, when the Core was designed, Communication 
had not considered themselves a Social Science, and so Critical 
Reasoning had seemed the most appropriate area in which to 
include them. Now that they are designated a Social Science for 
College purposes, and have a department representative on the 
Social Science area core committee, it is no longer appropriate 
for them to have another department representative on the 
Critical Reasoning Committee. This was communicated to J. 
Bulsys, as Chair of Communication, as well as to T. Greenfield. 
The communication Department has agreed that, after the term of 
the current department representative on the critical Reasoning 
Core Committee has been completed, they will no longer have a 
department representative on that Committee. 

This (editorial, structural) change in the Core Committee 
structures is represented by the modification to the original 
Core Committee definitions appended at the end of these minutes. 
Compare that page with page 102 in this year's CSB. 

Apropos of an earlier Committee discussion that centered 
around attendance policy issues, and had included a heated 
exchange about the Registration process and students missing 
classes in order to register, Chair Edgar pointed out that the 
current Registrarion form sent to students for this semester 
gives them instructions to report to Schrader 1 on a specific 
date within a specified two-hour period. It was agreed by the 
Committee that a recommendation would be forwarded to the Dean's 
Office that in future it would be preferable if the Registration 
Requests indicated that the specified time period is the earliest 
time at which the student may register, but that they can 
register at a later time if course conflicts exist. This would 
then get away from the implication of the current form that the 
two-hour specified block is the only time at which the student 
can register (which encourages them to cut classes that fall in 
that time period). 
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Policy of special Consideration for ESL Identified students 

The Chair presented this issue as something the Committee had 
discussed at the beginning of the year - it was one of Bill Cook's 
carryover concerns from last year's Policy Committee, as reported 
in his end-of-year report. Cook had said the Committee should 
conduct "a thorough examination of how the faculty does and should 
deal with students with disabilities and students for whom English 
is not their native language." 

When Chair Edgar looked into this in the Fall, Dean 
Greenfield explained to her (and she passed on to the Committee) 
the fact that there is a federal lav that dictates we must give 
appropriate consideration to students who have been identified as 
having a learning disability. His office sends out a memo to all 
the faculty members of such students (who have been identified by 
experts, usually medical, as having these disabilities) indicating 
their responsibility to provide necessary consideration for these 
students. However, there is no corresponding law for those who do 
not have English as their native language, and yet a similar . need 
exists. The Chair discussed this matter with Terry Book, who 
teaches the new SP&A 100 course (Communication Skills - Limited 
English Proficiency) and Nancy Ives, who has taught the Wrt 101 
ESL course. They both agree that the following proposal would 
both take care of the special needs of these students and 
encourage them to take advantage of the support services that the 
college does provide. 

Proposed Policy: 

Analogous to the colleqe policy reqarding students vho have 
been identified as having a learninq disability, it is colleqe 
policy that faculty must give appropriate special consideration 
(such as extra time to take tests, use of a lanquage-English 
dictionary, possibly a student reader, etc.) to students who have 
been identified (through tbe colleqe support services for ESL 
students such as Wrt 101 and SP'A 100) as needing such consideration. 

A lengthy discussion ensued. B. Evans pointed out that there 
is a linguistic problem which overflows into other areas, such as 
her teaching of foreign language courses. W. Rogers said that we 
might run the danger of opening the door to many students claimimg 
they have conditions that deserve special attention. A person 
might claim a "math deficiency11 and thus demand special treatment. 
We have to be careful not to open the door to trying to 
accommodate every special difficulty. We could end up saying that 
students who are less able deserve extra consideration to catch up 
with those who are more able. We have to find a formulation that 
addresses the legitimate needs of the students. s . Edgar pointed 
out that the proposal is not trying to do everything, but rather 
to address a specific and obvious need in one group. There seem 
to be these legitimate difficulties that people who are not native 
English speakers find in taking tests, etc. We are trying to 
attract a diverse student body to the campus - this is one of the 
goals of the College - and this brings in some students do not 
have English as their primary language, and who have legitimate 
difficulties in the classroom beacause of that. We have an 
obligation to provide support services for such students if we are 
going to admit them into the College, and also to give them some 
special consideration in areas such as test-taking. 
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W. Rogers was concerned about this possibility of this kind 
of special consideration bleeding over into areas where perhaps it 
does not legitimately apply - for example, a student claiming 
because of my language difficulty, I also need special 
consideration in math classes, etc. We have to be careful to 
clearly define boundaries. s. Edgar pointed out that the proposal 
provides a mechanism through which the real needs will be 
identified by the teachers of the support courses. B. DeMarco 
pointed out that there is a fundamental difference between 
difficukties in the actual course material and difficulties with 
the method of presentation. The concern here is, and the proposal 
addresses, students who cannot follow lectures quickly enough or 
take written tests fast enough because of language difficulties. 

W. Rogers said that he guessed maybe his fear was unfounded. 
He just doesn't want to breed resentment among students beacuse 
some students are receiving special treatment. R. owens said 
that we are not talking about anything here that tips the balance 
in anyone's favor, but rather about what will facilitate the 
learning situation. He and T. Book had developed, this afternoon, 
a list of suggestions (possible "adaptations") for professors in 
dealing with students with limited English proficiency. [This 
list is appended to these minutes for information.] R. owens said 
that they have developed a special program within the Speech and 
Hearing area which works on the oral skills of the student with 
limited English proficiency. Terry Book, who teaches this new 
course (SP&A 100) introduced herself to the Committee, and said a 
bit about the program. She said that in teaching this course, she 
runs across a lot of students who have trouble in writing and 
reading as well, and her course does not address those needs. 
That is why the Writ 101 course is also needed (and Nancy Ives was 
at the meeting to address concerns from that area). T. Book 
pointed out theat the College may attract some students who are 
very good in math, but their verbal skills, normal vocabulary, 
etc., in English are lacking. It was pointed out that we have 
been bringing in students in the last two or three years that have 
Verbal SAT scores in the 300-range. 

The SP&A 100 course was developed at the President's request 
for dealing with oral skills. There is clearly also a need to be 
met in the area of written and reading skills for these students. 
R. Owens said that some of the things that can be done to help 
such students with difficulties can be as simple as encouraging 
them to come in for extra help. B. Ristow wondered how these 
students were going to be identified - are they limited only to 
those who enroll in Writ 101 or SP&A 100? If a student hasn't 
enrolled in one of those courses, could s/he still claim to be an 
ESL student deserving of special consideration? S. Edgar 
responded that this was not the intent of the proposal. It was 
hoped that making the using of the available support services in 
these two courses a condition of identification for special 
consideration would encourage students to take advantage of the 
available support, and also provide a means to identify clearly 
what their legitimate needs are. The proposal was to parallel the 
procedure now in use with respect to students with learning 
disabilities (in which an expert attests to the disability and 
what special consideration is appropriate). 

B. Ristow wondered whether, when a student with English 
difficulties shows up in the Dean's Off ice looking for special 
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help, is the Dean to tell him well, you're not enrolled in these 
special courses, so we can't do anything for you? s. Edgar said 
that that was basically what she had in mind. Right now, there is 
nothing we can do officially for such students. If we encourage 
them to take advantage of the support services that we do provide 
by indicating that this is a way they can be identified to faculty 
(if they so choose) as deserving of special consideration on exams 
and the like, this is all to the good. If faculty had a concern 
about self-identified students who just come up to them and claim 
a difficulty deserving special consideration (which might or might 
not be legitimate), this would protect against that. v. Trasher 
wondered whether, if a student has been identified as deserving of 
such special consideration in her freshman year, would she still 
be in that category by her senior year, or would the consideration 
run out at some point? N. Ives said that these difficulties don't 
get all better by taking one course. R. owens said that it takes 
about 3 years to become conversational in another language {not 
just in the foreign language classroom sense), and it takes 7- 8 
years before you can actually learn in that language. So we are 
not talking about something that is going to clear up overnight. 

N. Ives said that one of the major difficulties these 
students face is on multiple-choice exams, where they have to 
answer perhaps 90 multiple-choice questions in an hour. They 
need more time to understand the questions, and perhaps even 
translate them from English into their own language. J. Lovett 
said that she has had this problem in her classes. The students 
do not want you to know they have a problem. After the student 
gets an "E" on an exam, if she tracks him down, she then discovers 
that he has a language difficulty. The student did not want to be 
identified as having a problem. There is a compounding problem -
in many of the fields {like science and business particularly) 
there is another specialized language to be learned on top of the 
English, a specialized terminology . She suggested the potential 
value of having a system of foreign-language-speaking upperclass 
tutors who would help underclassmen who are native speakers of the 
same language in courses in which the upperclassmen are proficient 
{it was wondered who would pay such tutors, and she suggested it 
could be voluntary). Further, such students might have a better 
chance then the professors would have of reaching these students 
with difficulties. 

s. Edgar said that there doesn't seem to be anything we can 
do about the students who don't want to self-identify or be 
identified by some other means. We can't force them to get help. 
The ideas of tutors is a good idea, but we also need something 
like the proposed policy to give students help in the classroom 
(particularly in test-taking) if they will recognize they need it. 
w. Rogers said that faculty can develop a list of students who do 
poorly and for whom English seems to be the primary difficulty, 
and then say these students seem to need some help and encourage 
them to take advantage of the available support. N. Ives said 
that the EOP and TOP students are already kept track of. H. 
Koomen said that he was somewhat concerned about legislating 
special consideration for non-native speakers. There are so many 
exceptions. Students who are native speakers also have problems 
{say, in the time available for a test); do they qualify for some 
sort of assistance? And some of the non-native speakers do much 
better on written work than some of the native speakers; do they 
qualify for assistance? How do you draw the line? s. Edgar said 
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that she was hoping that the people teaching the support courses 
would be able to draw that line. D, Koepfer said that we are not 
saying that if someone is not a native English-speaker they should 
automatically get help, but rather that if someone in this 
category has a problem sjhe should be able to get help. Students 
who are excelling obviously don't qualify. . 

B. Ristow was concerned about the part of the proposed policy 
that said that special consideration might include student readers 
- but who is going to pay for them? There is money provided for 
student readers for the students with learning disabilities, but 
that is because we have to comply with the law; this is a big item 
in Paula Melendrez' budget. Her budget for student readers could 
hire two faculty members. Here we are writing ourselves a mandate 
- if we commit to it, then we would be obligated to come up with 
the money to pay for it. R. owens pointed out that the list that 
he and T. Book drew up was deliberately designed to include 
primarily items that do not cost money. J. Lovett asked whether 
we want to say "must" or do we want to say "should"? s. Edgar 
said that she wanted the proposal to say "must"; the committee has 
to decide it, but that us the only way the policy will have any 
teeth. This would not ne a legal "must" but rather a moral 
"must"; the Senate would decide (if they did so decide) that this 
was the right thing to do. We would decide that it is the policy 
of the College to take care of the people we want to bring in 
here. She pointed out that she had also run the proposal by 
Acting Provost Fidura before she brought it to the Committee, and 
he had seen no difficulty with the wording and approved the idea. 

J. Lovett said it is not a legal mandate, and what if some 
people decide not to comply? Some might view it as an 
encroachment on academic freedom. Wouldn't it be more appropriate 
to just say "should"? o. Koepfer said maybe that part of the 
policy should be that a student would have to make the request in 
writing? J. Lovett said that there are students who won't make 
the request. s. Edgar said then you don't have a problem of 
complying. J. Lovett said that she does have a problem of helping 
the students who have difficulty but don't ask for help. s. Edgar 
said that no policy can cover that case. J. Lovett said the 
policy should just be in terms of "should", a recommendation. S. 
Edgar said then it wouldn't be a policy, but something weaker, 
like a resolution (which is just an expression of sentiment, and 
carries no weight). She wanted something stronger, a real policy 
that is a decision of the Senate that this is something that needs 
to be done. She is pretty sure that the wording on the SOFis is 
"must"; that was something we decided as a body was a good thing 
to be done. In that case, as it would probably be in this one, if 
someone doesn't do it, all that can be brought to bear is peer 
pressure. We don't have to wait until there is a law that we must 
do something in order to do it; we can decide that something is 
the right thing to do, and mutually agree to do it. 

w. Rogers said that he has absolutely no problem with the use 
of the word "must" here; he thinks it is perfectly appropriate. 
It does not encroach on academic freedom. What was said about 
the SOFis is true of other policies as well. They don't list 
penalties for violations, but they make a statement about what has 
been agreed upon to be done. It;s like when a tree has been bent 
over; you really have to push it far the other way to correct it. 
You have to emphasize the word "must" here. B. DeMarco said that 
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there is an advantage in that the professors will be told which 
students need help, and what help is most appropriate to them. R. 
OWens said that the problem with "must" might come from what is in 
parentheses (the extra time on exams, etc.) and that perhaps if we 
take out the parenthetical examples there will not be a problem. 
Then a following sentence could describe suggested considerations. 

s. Edgar asked what are the harder things to get people to 
accept without some justification that they are needed? It 
shouldn't be a problem to say that one should offer extra help 
outside of class; that would be an automatic response. But the 
things where one might need the "must" are extra time for tests, 
use of a dictionary, etc. If we have a policy that says that 
under certain conditions this is the moral thing to do, then we 
can assure that everybody does it. our policy says that we are 
really going to give them substantial help where they really need 
it. The students are properly identified, by people who know what 
they are doing; you know what kind of help they need, and you give 
it to them. R. Owens and T. Book suggested some other examples of 
things that should be done - simplified instructions, allowing 
"multi-mode" responses on tests, allowing lectures to be taped, 
someone taking notes, etc. An attempt was made to steer away from 
specifying things that would cost money (since it was not clear 
where such money would come from). 

J. Lovett wanted to take out the parenthetical examples, and 
in a later sentence say that possible considerations would be ••• 
s. Edgar said that, in the case of the students with the learning 
disabilities, the recommendations that come from the doctors are 
specific as to what the students need, and Paula specifies these 
in the letters that are sent out to the students' professors. D. 
Koepfer said that what we are trying to do is to make it possible 
for the students to succeed, but we aren't trying to make it such 
that they don't have to learn the language. R. Owens said that 
maybe a problem lies in that the current proposal provides a means 
for identifying the students who need help (if they sign up for 
the courses], but not a means for identifying specifically what 
kind of help they need. The School Administrators Manual for the 
State of New York specifies modifications that should be made in 
the testing process for "language minority students"; these are: 

"extending the time limit" 

"administering the test in a special location" 

"allowing answers to be recorded 'in any manner' " 

The Manual also says that, "in addition, foreign language 
dictionaries and glossaries are always permitted." 

w. Rogers said that we have a lot of disadvantaged students 
here that are being overlooked by this policy . Some of our native 
speaking students have very grave disabilities. If we are 
addressing the foreign students in this and not addressing the 
needs of these other students with problems, he is bothered by 
that. There are needs across the board, and this addresses one of 
those needs. We don't want to go too far overboard coddling one 
group of students at the expense of others. s. Edgar said we are 
trying to solve a problem a piece at a time. The focus of this 
proposal came from Cook's concerns in his Policy Report from last 
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year, which focussed on students with learning disabilities and 
students for whom English was not their native language. Thus she 
began the effort for this proposal there. She is not sure that 
one proposal can solve all of the problems at once. That does not 
mean that we should not try to solve this problem if we can. w. 
Rogers said that the competition among students here can be quite 
fierce. If some students learn that others are getting special 
advantages, it may create resentment. s. Edgar said that the need 
nere is clearly specified. 

R. Owens said that, by and large, in his classes, the limited 
English proficiency students have not been stealing A's from other 
students. They are the ones in difficulty . They may have lots 
and lots of understanding, but they have trouble getting it out on 
paper. He makes some of these adaptations for non-ESL students as 
well, especially students who speak various dialects of English. 
J. DeChario asked about how referring students to these specific 
support services will be helpful when the language is being used 
in a very formalized, specific way . J. Lovett wanted the policy 
to include referral as well. B. Ristow said we have as much of a 
problem with referral here as we do with identification. The 
instructor in Writ 101 will be an adjunct person who comes in once 
or twice a week to teach the class. We no longer have a Language 
Skills Center; it was abolished. J. Lovett asked who is going to 
track these students semester after semester? s. Edgar said that 
a list could be set up in the Dean's Office of those students who 
have been identified as needing special consideration. J. Lovett 
asked who will identify the level of help needed in later years? 
S. Edgar said that R. owens had suggested that the level of 
difficulty isn't going to change fast enough to say that after a 
year they don't need help any more. 

S. Edgar mentioned the Gorovitz Humanities Presidential 
lecture that was given before Spring break . His ethical interest 
was in the public health system, and he said that the problem with 
Americans is that if they can't find the perfect solution then 
they won't do anything. She was listening to this discussion and 
fearing that the upshot might be that because the proposal doesn't 
solve all of the problems of students with difficulties, or make 
everyone perfectly happy with what it covers and what it does not , 
the Committee might decide not to do anything . There is something 
that we can do here that will help with an obvious problem. 

B. Evans was concerned about raising false expectations in 
these students . When they go to take GREs, or GMATs, or MCATs, 
they won't be given extra time . Will we be preparing them 
adequately for these? H. Koomen advocated adopting weaker 
language in the proposal, giving guidelines but not legislating 
what we must do without having proper assessment procedures. v. 
Trasher spoke of a student who was a Spanish-speaker, and hung 
around other Spanish-speaking students at the college, until she 
realized that the only way she was going to learn English was to 
get outside of her small circle. The question was raised whether 
giving students who really needed it extra time on tests was 
really going to discour age them from learning English. 

R. owens spoke of his experience in observing T. Book's SP&A 
100 class. Those students were experiencing more cultural 
diversity at Geneseo than anyone else. There were students who 
speak four or five different languages up in the front of the 
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class talking to each other in English. Having extra time on a 
test is certainly not going to detract from their learning English. 

T. Book said that many of these students are still doing 
their thinking in their native language. N. Ives asked in how 
many other life situations, realistically, except the GREs etc. 
are these students really going to be asked to answer a bunch of 
multiple-choice questions in a short time? We are not really 
giving them unrealistic expectations by helping them out. H. 
Koomen pointed out again the English-spealing students who still 
claim they don't have enough time on exams or have mathematical 
difficulties and want special consideration. R. Bellani said that 
their problem is English-English, and not English to another 
language and back again, which takes much more time. 

J. Lovett said that this proposal is setting up a requirement 
for a mechanism that does not exist. You can't just throw it out 
there when you have no way of identification (other than these two 
courses) of the students who need help, no way of keeping track of 
the students, for deciding what appropriate considerations are. 
This would leave us open to a very frustrating series of actions 
over the next several years. We have to come up with a consistent 
and workable mechanism. Perhaps if a subcommittee spent several 
weeks on this they could come up with a plan. s. Edgar said that 
the current proposal is workable and simple, and provides a clear 
mechanism for unambiguous identification of students with needs. 
J. Lovett said that if a student is already failing a class, there 
is no way for this policy to help them in that class (editorial 
comment: of course, right now there is no way to halp that student 
either; at least here sf he can be referred to the Speech and 
Hearing Clinic for some help right away, and be encouraged to sign 
up for SP&A 100 or Writ 101 the next semester, and at least get 
help and special consideration in classes then). J. Lovett 
reiterated her complaint that there is no mechanism for tracking 
these students and re-evaluating them periodically. R. owens said 
that he disagrees with Lovett's claim that there is no mechanism 
for identifying students with needs. He and T. Book do a lot of 
assessments in the Clinic, and they can have an assessment in 3 
weeks. About 1/3 of their current caseload is ESL students. 

W. Rogers said that he thinks this proposal is a step in the 
right direction as far as the needs of non-English speaking 
students go. There are some students who are going to fall 
through the cracks, both ESL and non-ESL, and we may need to work 
on another policy to help them next year. But this policy would 
help those students who are identified. As a policy that is 
directed toward that specific need, it is general enough and not 
overly specific, so that it can work to the benefit of the 
students we can identify. B. DeMarco said that sometimes it is 
important to put things forward that aren't complete because they 
will lead to things that are complete. T. Book said that she ahs 
already had a lot of referrals they have assessed them 
recommended the course (or Writ 101), and this has been successful 
(so there already seems to be a basis that works) . 0. Koepfer 
said that what we are trying to do here is not to say that we have 
a responsibility to identify all students who need help. We are 
setting up a way for students who think they need help to get help 
- a way they can ask for it. For the students who don't want to 
ask for help, it would be taking on too much to say we can't help 
any who recognize they need it unless we can help everybody. 



W. Rogers said if you try to set up a policy that is going to 
go out and forcibly identify everybody, you're not only going to 
create a nightmare, but you are going to come uncomfortably close 
to the border of discrimination. It needs to be voluntary on the 
part of students. 

R. Owens had 
taking out the two 
qualifying matter. 
was roughly this: 

a suggestion for modifying the proposal, by 
parenthetical statements and then adding some 

What was come up with after some discussion 

Analogous to the college policy regarding students who have 
been identified as having a learning disability, it is college 
policy that faculty must give appropriate special consideration 
to students who have been identified as needing such 
consideration. Students will be identified as needing 
consideration by enrolling in Writ 101 and/or having received 
communication evaluation by the speech and Hearing Clinic and 
enrolling in SP&A 100. Recommendations for appropriate special 
consideration are to be made by the instructor(s) or Writ 101 
and/or SP&A 100. These recommendations will ne forwarded to the 
Dean of the College. suggestions (as specified in the State of 
New York School Administrators Manual) may include extending the 
test time limit, administering the test in a special location, 
allowing a variety of student responses to questions, and allowing 
foreign language dictionaries and glossaries. 

B. Ristow said that we ought to be aware that the college 
currently employs no one on a full-time basis to teach Writ 101. 
When taught recently, it has been done by an adjunct faculty 
member. Last year it was supported by a College Planning Council 
Grant, but the CPC decided not to fund it with a grant this year. 
The Acting Provost has decided to try to find money to fund it 
for next year. But the Provost and the President abolished the 
organization (language Skills Center) that formerly supported this 
course. In this policy, are you asking for the re-establishment 
of the Language Skills center? If this policy depends on the 
existence of that course as support, he thinks there is going to 
be a problem. If we have this policy, and the services are not 
provided (in the future), would a student with a language 
difficulty have a legal case against the college for not having 
provided the implied support? 

s. Edgar asked whether the issue isn't really that we want a 
culturally diverse student population (and the Mission and Goals 
Statement supports this), and we should provide the support and 
help they may need? v. Trasher wondered it we should go back to a 
recommendation rather than a policy. It could be put forward as a 
resolution, but then it would carry no weight. It is like saying 
we think it would be nice to do the following helpful things. R. 
Owens and T. Book indicated a reservation about, in their Speech 
and Hearing Clinic capacity, telling other faculty members what 
they should do. Their area is really that of oral language 
considerations. s. Edgar asked whether they could tell from the 
evaluation that they do whether a student has enough English 
language difficulty to warrant special help on tests, etc.? He 
said they could tell that, but they are not sure they are totally 
comfortable telling other faculty just what they should do to help 
these students. V. Trasher asked whether we are really accepting 
students who don't have adequate verbal language skills (in 
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English)? The answer was "yes", based on the Verbal SAT scores. 

w. Rogers said that if we are worried about litigation 
problems, isn't there a way to draft the policy to suggest that 
this is a privilege offered by the college, not a right? We can 
tell the faculty you must do this, it is a moral responsibility, 
but it grants the student a privilege on behalf of the College. 
B. Evans asked whether Paula Melendrez' office would provide 
proctors for students who needed extra time or a special location 
to take a test? s. Edgar said in her discussion with Paula about 
this with the learning disabled students, that it has not come up 
a lot. It does not seem that she currently has a mechansim to 
support this. R. Owens suggested "sending it back to committee." 
Since it wasn't going to get all ironed out tonight, s. Edgar 
asked for input from the concerned committee members to help her 
come up with a revised proposal that might work by next week (our 
only remaining possible meeting time). We also have to take up 
the issue of minimum competence for core and the AP/Core issue 
next week as wekk. 

DISMISSAL / RESIGNATION Policy, Bulletin Copy 

Sue Bailey, on behalf of the Office of the Dean of the 
College, presented a wording for the handling of cases of students 
who elect to resign, but might later seek readmission, that would 
appear in the new Bulletin. J. Lovett asked for a clarification 
of the grade appeals mentioned. s. Bailey responded that all 
outstanding appeals from past semesters would be settled as part 
of tying up the resignation, and the student would not be allowed 
to appeal or renegotiate any grades from the semester in which he 
or she resigned. J. Lovett asked how quickly appeals generally go 
through; s. Bailey said she thought it would be rare that it would 
take more than a semester to resolve. A motion was made and 
seconded to approve this policy wording. All voted "yea". 

OLD BUSINESS: None. 

NEW BUSINESS: None . 

ADJOURNMENT 5:40 p.m. 
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C-.3 

71 Tr~nsfer students may satisfy area requirements by offerinG ~ppropriate 
disciplinary transfer courses which will be evaluated Qn an individual 
basi~ in the context of the departmental major requested . 

8) Area Core Committees will be established in Natural Sciences, Social 
Sciences, Hum~ities, and Fine Arts by the departments primarily responsible 
for each of these areas. These Committees shall be ·guided in the administration 
of their areas primarily by the criteria established in this proposal . The 
form of each Committee !'hall be determined by the department!\ involved. with 
the minimum requirement that each Committee must include one rcpre5cntative 
appointed by UAAC from a discipline outside its area. Approval of the form 
of each Committee and of each Committee ' s subsequent recommendations ~hall 
be the prerogative of the Faculty Senate ~cting through UAAC. 

The Area Committee for Critical Reasoning will consist of one representative 
e~ch from ~Llthe~~~atics · and Computer Science departmentally 
appointed and one representative each from Natural Sciences, Social Sciences , 
Humanities, and Fine Arts appointed by the various Area Committees. This 
Committee's recommendations shall be subject to the approval of Faculty 
Senate acting through UAAC. 

9) Instructors ~Y offer courses in any area. regardless of their departmental 
affiliation, with the approval of the Area Core Committee of the area 
inv~lvcd and their depart~ent chairpersons. 

10) Students may not apply a given course toward the fulfillment of two 
different Area requirements. A student may not apply more than two 
courses with the same departmental prefix towards fulfillment of total 
Core requirements. 

(The above Common Core Requirement, passed by Faculty .Senate an~ appro~ed by the 
President in Spring 1978 and modified slightly in Spr1ng 1980, lS publ1shed h~re 
for informational purposes.] 

(This is an editorial nodification of the original O::lre st.ru:turing of the 
Area O::lre Cbrmri.ttees, msed on the redesignation of the O::lrmrunication D:!p:trtrrent as 
a Social Science, which puts their depart:rrent representative on the Social Science 
Area O::lre O::lrmri ttee.) 

O:lted 4/5/94 

O::lr.pirc to page 102 of this years O::lllege Senate Bulletin. 
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Possible adaptations for students with limited English proficiency: 

Outrea~h: 
PrOfessors can ... 

Invite students to seek extra help. 
Analyze their needs 

Inform students of support services available. 
Tutors 

Solicit some other student to take notes and share. 

Assignments: 
Professors can ... 

Allow students to submit first drafts of papers. 
Give both written and oral explanations of assignments. 

Ledures: 
Professors can ... 

Use key words and give these to students at the commencement of class. 
Use multimedia approaches with liberal use of visual input 
Speak slowly and clearly. 
Try not to use colloquialisms or jargon. 
A void acronyms. abbreviations. or initials. 
Spell new terms and put on board or overhead. 
Outline class notes and distribute at commencement of class. 
Allow students to tape lectures. 
Provide office hours to review notes. 

Testing: 
Professors can ... 

Review notes with students prior 10 testing. 
Allow extra time to complete the test 
Provide a different location for the student to take the tesL 
Provide individual student attention in the form of questions such as •Do you understand 

this question?• 
Allow students to use English dictionaries. 
Provide a glossary of terms used in the test 
Allow written, graphic, and verbal responses to test items. such as written outlines and 

verbal specifics. 
Use simplified directions. 

Suggestions developed by Teny Book arrl Ibbert Q..len 
(Speech Pafu:>logy Dep:irt:Jrent, 4/5/94) 
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Dismissal/Resignation Policy, Bulletin Copy 

Bottom, p. 50, Bulletin 

students who are subject to academic dismissal and are so 
notified by the Office of the Dean of the College may elect to 
resign from the College in advance of an appeal. students 
choosing this option will waive their right to appeal their 
academic standing and/or any course grade not already under 
appeal by the end of the semester in which they become subject to 
academic dismissal. Upon resignation, the College will remove 
all indication of academic dismissal or academic dismissal 
pending from its transcript records. Any student who elected to 
resign and who later seeks re-admission to Geneseo will be 
subject to all regulations applied to dismissed students. (see 
page 52) Complete information on the process for dismissal, 
appeal, and resignation is available from the Office of the Dean 
of the College. 
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