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ANNOUNCEMENT 

Senate Meetings 

March28 
Aprilll 
May2 

4:00 pm, Newton 204 

In everyone's life, at some time, our inner fire goes out. It is then burst into flame by an 
encounter with another human being. We should all be thankful for those people who 

rekindle the inner spirit. 

Call to Order 

Adoption of Agenda 

-Albert Schweitzer 

College Senate Meeting 
28 March 2000 

4:00pm 

Agenda 

Approval of the Minutes of the Previous Meeting 
(22 February, Bulletin pp. 611-617) 

Senate Reports 
Chair's Report 
President's Report 
Provost's Report 
Treasurer's Report 
University Faculty Senator's Report 
Central Council Report 

B. Glass 
C. Dahl 
B. Dixon 
M.Mohan 
E. Wallace 
A. Gridley 
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Reports of the Standing Committees 

Undergraduate Curriculum 

First Readings 
Comm. Disorders & Sciences 
Course Revision 
New Course 
Major Program Revision 

School of Education 
New Courses 

Course Revisions 

T. Bazzett 

CDSc 228 title and description change (p. 682) 
CDSc 310 Literacy Development (pp. 683-687) 
Add CDSc 310 to major (pp. 688-689) 

Intd 376 Advanced Mathematics Topics for Early 
Childhood and Childhood Education (pp. 690-694) 
Curr 320 The Arts and Career Education in the Community 
(pp. 695-702) 
Intd 203 Social Foundations of American Education 
(p. 703) 
Curr 213 Reading and Writing Processes (p. 704) 
Educ 214 Dimensions of Teaching and Inquiry (p. 705) 
Curr 313 Classroom Reading and Literature Programs 
(p. 706) 
Curr 316 Teaching Science and Mathematics to Children 
(p. 707) 
Curr 317 Social Studies and Curriculum Integration 
(p. 708) 
SpEd 319 Diversity and Inclusion in Classrooms (p. 709) 
Educ 326 Classroom Management in the Elem. School 
(p. 710) 
Educ 354 Family and Community (p. 711) 
SpEd 231 Introduction to Special Education (p. 712) 

_ SpEd 234 Instructional Strategies and Inquiry in Special 
Education (p. 713) 
SpEd 382 Assessment Strategies and Prescriptive Teaching 
for Students with Disabilities (p. 714) 
SpEd 383 Special Education Classroom Management 
Skills (p. 715) 
SpEd 385 Team Approaches to Education of Students with 
Disabilities (p. 716) 
ECEd 351 The Teaching of Young Children (p. 717) 
ECEd 352 Introduction to Early Childhood Education 
(p. 718) 
ECEd 353 Curriculum Development for Young Children 
(p. 719) 
ECEd 355 Diversity and Inclusion in EC Classrooms 
(B-Gr 3) (p. 720) 
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Program Revisions 

H&PE 350 Health and Safety Issues in the Schools 
(p. 721) 
ECEd/Educ 331 Student Teaching-Primary (p. 722) 
Educ 332 Student Teaching-Intermediate (p. 723) 
ECEd 333 Student Teaching-Early Childhood (p. 723) 
SpEd 391 Student Teaching-Spec. Ed. Prim. Or Intenned. 
(p. 723) 
Early Childhood Education major (pp. 724-734) 
B.A. or B.S. in Liberal Arts with Certification in Early 
Childhood Education (pp. 735-739) 
Childhood Education major (pp. 740-749) 
B.A. or B.S. in Liberal Arts with Certification in 
Childhood Education (pp. 750-754) 
Childhood Education (with Special Education added) 
major (pp. 755-765) 
Changes in Concentrations (pp. 766-771) 

Undergraduate Academic Policies, Core, and Review B. Gohlman 

First Readings 

Motion: To accept the Pre-Major Policies for Admission to the E. C. Shear School of Education, 
as printed in Bulletin p. 775 (See discussions pp. 624-626 and 772-775) 

Motion: A standard of proficiency in foreign language at Geneseo shall be defined 
minimally as: 

Proficiency through fourth semester (202), college level of a single language; 
or 

Completion of four units (level IV) of NYS high school foreign language or its 
out-of-state equivalent; 

or 
Other appropriate performance- or competence-based equivalency as approved by the 

Foreign Language Dept. or other appropriate body. 
(See proposal p. 566 and discussion p. 588-589) 

Graduate Academic Affairs 

Faculty Affairs 

Student Affairs 

Unfinished Business 
New Business 
Adjournment 
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Minutes of UCC meeting 
February 29th, 2000 

Members present: S. Bailey, B. Brennan, M.E. Carney, J.F. Morse, K. Hahn, A. Happ, 
H. Howe, K. Jones, J. Kirkwood, B. Mason, 0. Nicodemi, M. Stolee, R.Vasiliev, S. West 

Guests: B. Dixon, F. Edizer, D. Granger, J. Holman, M. Jensen, D. Marozas, S. Salmon, 
M.E. Schmidt, D. Showers 

T. Bazzett called the meeting to order at 4:04p.m. and asked for approval of the agenda. 
The agenda was approved unanimously and minutes from the February 15th meeting 
approved unanimously with minor editorial changes. 

M. Jensen provided new proposal fonns detailing SOE revisions to original program 
proposals. She noted that SOE had engaged in extensive discussion before coming to 
agreement on changes that had been made. She further noted that some accomplishments 
originally hoped for by SOE faculty in the new program would not be realized as a result 
of these revisions. 

Revised early childhood program proposals were then distributed and discussed. 
Particular attention was given to the advisement guide as a summary of overall changes 
to the program. In response to concerns expressed earlier by the UCC, an elective course 
was added to the freshman year (as with most of the other revised program proposals). 
This elective gives students more opportunity to explore prior to committing to a 
particular concentration. It was also noted that in the revised proposal, students with 30 
or more hours of credit may combine blocks 1 & 2. This feature of the program is also 
available to transfer students. The originally proposed 6 hours of science and math 
credit had been reduced to 4 hours, to ease the originally proposed requirement credit 
load. One credit hour was removed from EDUC 354 (from 3 to 2) for this same purpose. 
The originally proposed Inquiry course had been dropped from the program, and the 
materials from this course integrated into EDUC 214. In response to concerns ofUCC, 
SOE also moved some concentration courses from the last semester to earlier semesters. 
This move results in the potential for more electives in last semester senior year. 

J. Morse noted that the net result was a reduction in 6 required credits accounted for by 1 
credit from EDUC 354, 3 credits from removing the Inquiry course and 2 credits from 
combining the math and science course. 

M. Jensen added that there had been some conversation about allowing students to test 
out of Math 140-141. These conversations, however, have not progressed far enough for 
a proposal. The * added to the current proposals was to indicate this idea has been 
discussed ,and further discussion is forthcoming. The general descriptions used for the 
new proposals were described as being very similar to those of the old, but with fewer 
hours. 

R.Vasiliev questioned why the proposals list 6-12 hours of electives. 
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M. Jensen noted that 6 are needed for completion of the major, but that 12 are P?ssible 
with the reduced number of credits required, particularly in the last semester seruor year 

(as indicated in the advising guide). 

0. Nicodemi asked for clarification regarding the net changes in terms of hours compared 
to the current program (rather than the originally proposed new program). 

D. Showers responded that in general, the current proposal represents a redu~tion of 6 
hours in education, a reduction of 3 hours in required related course, and an mcrease of 0-
6 hours in concentration coursework (this increase resulting directly from State 

requirements). 

M. Jensen then provided the committee with revised childhood certification program 
proposals. In an overview of these revised proposals, it was noted that many of the 
changes in the early childhood proposals carried over into the childhood proposal. 
Specifically, reduced credit requirements from combining math and science, dropping the 
proposed Inquiry course, and reducing EDUC 354 by one credit. It was also noted that 
with the revised proposal students with 30 or more hours could elect to combine INTO 
203 with 214. The net result of these changes allows students 9-12 hours of electives and 
completion of the program in 120 hours. 

M. Stolee asked if the new proposals still assume foreign language requirements have 
been met, and sked if the college has data on number of SOE students entering with 
foreign language. , 

S. Bailey responded that data had not been collected for SOE students, but overall 
approximately 60 % of students currently entering the college would meet the foreign 
language requirement. 

M. Jensen noted that the new proposals have elective credits for those students needing to 
complete the foreign language requirement. She further noted that some incoming 
students will have AP credit, freeing up even more potential elective hours for 
completion of language if needed. She then explained that both childhood program 
proposals could be completed in 120 hours. She summarized by noting that in terms of 
areas of changes, these proposals are very similar to the early childhood program 
proposals. 

0. Nicoderni then questioned if these proposals still represented an increase in credit 
requiements over the current elementary education program. 

D. Showers responded that they do not, noting that required hours in education are the 
~arne, required related hours are down by 3, and that concentration hours are up 0-6 (but 
m most cases by 3). He also stressed that most students will have a concentration course 
~hat will fulfill a core requirement freeing up an additional 3 hours over what is outlined 
m the proposals. 
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M. Jensen then distributed revised proposals for the double major (early childhood and 
childhood). She prefaced discussion by noting that in this program students would be 
opting for a concentration as well as two certifications and that this option necessitates a 
heavier load than single certification programs. As such, she then pointed out that this 
proposal contained 119 required hours. She did note that the advisement sheet now 
allowed combining blocks 1 and 2. The same reduction in credits as seen in other 
program proposals were also integrated in this proposal. The basic description of the 
blocks was not different from other programs except that the additional required field 
experience had been integrated into course work. 

Revised childhood education with special education program proposals were then 
distributed. The committee was reminded that the state has mandated that special 
education could no longer be offered as a stand-alone certification and as a result it is 
now integrated as part of a dual program. It was further noted that such a dual 
certification necessitated a heavy credit load (as in the past), but that such dual 
certification programs are very popular among students. In the revised proposal, students 
with 30 or more hours can combine SPED 231 and INTD 203 with SPED 234 
(instructional strategies). It was also noted that content from the Inquiry course (dropped 
from the original proposal) had been integrated into SPED 234. Reduction in required 
credits from other courses were the same as other revised courses, with a total credit 
requirement of 119-120 credits total in the revised program. 

J. Morse reiterated that the current special education dual certification programs are 
restrictive (as is the proposed program) but remain a very popular choice among students. 

S. Bailey complimented the SOE on the proposed revisions to the programs. However, 
she also noted that one area that she felt a credit reduction could have been accomplished 
in this dual certification program was in the Arts and Career Education course. She then 
asked if it would be possible to reduce this course to two hours. 

M. Jensen responded that there is a field component tied to this course, reducing time 
allowed for instruction. She added that it is also one of the few courses that addresses 
careers in arts for integrating students with disabilities into the community, and that this 
has become more important in recent years. 

J. Morse also noted that integrating students with disabilities is one area of the new State 
regulations that has received additional stress. This course also has two primary 
components, integration and career education, further hindering the ability to reduce 
credits. 

M. Stolee questioned the need for 6 hours of assessment and teaching approaches (SPED 
382-385). In particular she noted that in the workplace, teachers do not normally engage 
in extensive assessment of special education students. 

M. Jensen responded that special education is in fact very focused on instructors 
understanding assessments done by others (even if the instructor doesn't actually do 
assessments). 
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J. Morse added that without adequate ability to interpret assessments, it is extremely 
difficult to develop learning plans for these students 

M. Stolee then asked for clarification about what is covered in SPED 382 that is not 

covered in 231 and 234 

D. Marozas explained that 231 focuses on identifying special education students and does 
not cover assessment at all. SPED 234 is designed to teach students how to develop 
learning plans, and the "nuts and bolts" of teaching special education. He ad~ed that 
most special education instructors currently utilize some form of assessment m 
developing IEPs (individual education plans) for students. Heals~ noted tha~ teachers are 
now expected to work closely with occupational, speech, and physical therapists; all of 
whom utilize assessment. 

0. Nicodemi asked why, when considering that these students will be attending graduate 
school very soon after their undergraduate education, some of these more specific courses 
can't be left to graduate schools. 

D. Showers noted that it is not necessarily the case that graduate work will be in the area 
of special education. Thus, special education courses can not be assumed to be a part of 
graduate work. 

J. Morse noted that the emphasis on special education has actually been reduced in the 
new proposal because the state no longer allows special education as a stand-alone 
program. Thus, the courses that are being used in the new proposal are trimmed from a 
more extensive program and are considered to be basic skills courses. In this regard, the 
courses do not represent "added on" or new credits. 

S. West expressed appreciation for SOE revisions of the proposals. However, he was 
concerned that the most significant decrease after the revisions appeared to be in content 
areas, particularly the reduction in math and science methods courses. He questioned the 
wisdom of reducing credits in these areas noting that in his opinion, elementary teachers 
could (for example) probably teach very well without a course in foundations of 
American education, but that he didn't believe they could teach well not having had ·a 
course in math and science methods. He added that he was not proposing the removal of 
foundations of American education, but rather, was questioning why generic teaching 
courses were emphasized, seemingly at the cost of math and science methods. He then 
asked if math and science were not topics currently believed to be most deficient in 
education. He assessed this perceived weakness in the revised proposals as "false . 
economy" 

M. Jensen noted that as students move through more technical teaching courses, math and 
science are re-introduced in these courses. She also noted the mathematics requirements. 

666 



S. West suggested that M. Jensen had misinterpreted his question, reiterating that he was 
concerned with the lack of courses in teaching math and science rather than a lack in 
math and science content courses. 

M. Jensen felt that in education programs, the two are directly related. She further noted 
that in developing these programs, SOE had to consider many issues. Among those 
issues were staffing requirements, course content, field experience, working with 
principals. The current proposals reflect a balance, taking all of these factors into 
consideration. 

J. Morse noted that Geneseo educates good teachers in part because of the core and the 
concentration. But there is also need to have well-rounded teachers, capable of teaching 
all types of content. The pedagogy courses teach many aspects that are common to 
planning of all types of courses. The current programs also contain a good number of 
math and science content courses (more credits than several other areas). In the 
pedagogy planning courses, this background in math and science can then be applied. 

D. Showers noted that separate 2 hour science and math courses were considered. 
However, it was felt that a single 4 hour science/math combined course could better 
utilize resources and take advantage of some common themes between these areas. 

T. Bazzett then noted the l~te time, and that at least one member had to leave the meeting. 
He then asked if the committee was ready to participate in a nonbinding straw vote (as 
outlined in the agenda) to determine if the UCC should continue with discussion of these 
proposals. 

B. Brennan asked if a straw vote could be taken over e-mail. 

T. Bazzett responded that he wanted a vote today to determine if the committee would 
move forth with the proposals. 

M. Stolee expressed hesitation about participating in even a nonbinding straw vote at the 
present time. 

T. Bazzett responded that past delays had already resulted in the proposals missing their 
"required" deadline for Senate readings, and as such he did not wish to delay any longer. 

M. Stolee responded that she felt she needed time to review the revised proposals further 
before voting. 

R.Vasiliev expressed appreciation for the SOB's revisions and their addition of flexibility 
and elective hours. In this regard she felt that SOE had responded to some of the UCC 
concerns and that she would be willing to participate in a nonbinding vote. 

T. ·Bazzett then addressed the committee by noting that the straw vote was proposed for 
the benefit of the committee. Specifically, he wanted the committee to know whether or 
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not they would be required to continue work on these proposals. He added that he did not 
want to pressure the committee, but that a backlog of proposals from other departments 
was building as a result of lack of progress on the current proposals, and that those 
proposals also needed to be addressed in a timely fashion. 

S. West asked what consequences would come of the straw vote. 

T. Bazzett responded that support for the revised proposals would allow the committee to 
move forward with consideration of course proposals. Lack of support would mean that 
the committee would dispense with consideration of the SOE proposals and move on to 
other business. 

D. Showers pointed out that what was being proposed sounded like a binding vote. 
Noting that a straw vote is used only to assess opinion, not to determine outcome of an 
item of business. 

T. Bazzett then explained that the idea of the straw vote was to allow the committee to 
determine if it is worth the time to consider individual course proposals. He added that 
this was an unusual situation in which the committee could not officially approve 
program proposals until the individual course proposals required for those programs had 
been approved. Because of the large number of individual course proposals it would be 
an immense waste of committee time to approve these proposals with the knowledge that 
the program proposals lacked committee support. 

B. Dixon clarified this issue by suggesting that if the programs appear to lack committee 
support, then the committee will have to use a different approach to deliberations. 

T. Bazzett noted that the outcome of the straw vote was not intended to sound definitive, 
but that it would determine a new course of action for the committee. 

S. Bailey then notified the eommittee that the Dean's office is not ready to sign off on 
these program proposals until issues with staffing are clarified. As such, no official 
approval could be accepted until the Dean's office had cleared the programs for staffing. 
She further expressed hope that staffing issues would be clarified within the next week. 

B. Brennan requested a secret ballot straw vote, considering the potential consequences 
of the outcome and with particular concern for student members of the UCC. 

S. West then noted that in his opinion the revised proposals put forth by the SOE were 
not so unacceptable as to prevent the committee from moving on individual course 
proposals. He also expressed hope that in the process of discussing course proposals 
there may be some additional revisions of the programs. He added that he felt it would 
be "foolhardy" to dismiss further consideration of the program proposals at this point 

!; Bazzett agreed, notin~ that ~he straw vote had been proposed at the previous meeting 
m the wake of lengthy discusston of unrevised program proposals. However, with 
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consideration to the efforts put forth by SOE and the current revisions, he also questioned 
the potential decision to halt consideration of the proposals. 

0. Nicodemi added that she was in agreement with S. West! 

T. Bazzett dismissed the proposed straw vote. He asked that the committee members be 
prepared to move for approval of course proposals at the next meeting. 

S. West requested that the next meeting begin with consideration of course proposals and 
that overviews and presentations be excluded from the agenda. 

B. Dixon then addressed the committee noting that after observing the meeting, she had 
come to the conclusion that it is unlikely that all participants in this discussion will be 
satisfied with the final outcome. She complemented the will and determination of all 
participants, but also noted that eventually all those involved will have to "give" a little 
bit for this process to work. She asked that the participants consider starting fresh with 
the knowledge that no one individual is going to get exactly what they want in this 
process. She also pointed out that curriculum is not "cast in stone", and that change over 
time is anticipated (even expected). She further noted her desire to not intrude on the 
process, but also a willingness to participate at any time when requested. She 
commended the SOE for their work and acknowledge the unreasonably short amount of 
time within which the State had dictated they work. She also commended the UCC for 
their attention to detail in this enormous process. Noting the abilities of both the SOE 
and the UCC she expressed confidence that these two bodies should be able to generate a 
reasonable compromise. She also cautioned that these two bodies do not want all of their 
work disregarded by lack of compromise, and a final decision left to the Provost's office. 
She asked that both UCC and SOE keep in mind that, for example, in the case of 1 credit 
(one way or another) "what is the value to this program and this school for decisions 
made about that credit". 

Meeting was adjourned at 5:25 P.M. 

. Submitted by 
Terry Bazzett 

Minutes of UCC meeting 
March 9th, 2000 

Members present: S. Bailey, B. Brennan, M.E. Carney, J.F. Morse, K. Hahn, A. Happ, H. 
Howe, K. Jones, B. Mason, 0. Nicodemi, R.Vasiliev, S. West 

Excused: M. Stolee, J. Kirkwood, 

Guests: E. Balajthy, R. Bienvenue, B. Dixon, E. Hall, W. Hoffenberg, M. Jensen, D. 
Marozas, G. Sherman, D. Showers 
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Chair T. Bazzett called the meeting to order at 4:05 p.m. and asked that approval of the 

agenda. 

I. Course Proposals. . . . . 
INTD 203 - Revision of Course: S. Bailey read the current bulletm descnpuon of this 
course. There was some discussion regarding the prerequisites for this cou_rse. In 
particular it was noted that the course description notes that "The cour~e wtll draw upon 
the students prior service-learning ... ". There was some concern that thts statement . 
necessitated an unstated perquisite. M. Jensen and J. Morse both noted that the course IS 

generally taken by students who are declared certification candidates and have thus 
completed the necessary service learning component. It was ~h~n suggested by members 
of UCC that declaration of certification be stated as a prereqUisite. M. Jensen and B. 
Mason responded that SOE wanted to maintain some flexibility in allowing students 
outside of SOE to enroll in this course. They further pointed out that such students may 
have completed some form of service learning that would serve as a basis for this course. 
UCC then suggested adding a requirement statement reading "Declared as certification 
candidate or by permission of instructor". SOE representatives agreed to this minor 
editorial change to the proposal. S. Bailey expressed concern about the way in which the 
service learning component would be organized and supervised. M. Jensen responded 
that most students interested in Education programs would do this work during their first 
two semesters at Geneseo with assistance of the Volunteer Center. Proposal passed 11 
votes in favor and 1 abstention. 

EDUC 214- Revision of a Course: S. West commented that some aspects of this course 
description suggested that it could be used as one of several courses in which to integrate 
material used to develop classroom management skills. As an example, he noted that the 
course description referred to methods of involving students in learning, and asked if 
such material, in combination with material covered in other courses, could be used to 
satisfy a requirement of education without necessitating a course. In particular, he noted 
the potential for overlap between this material and material presented in EDUC 326. 
Representatives from SOE responded that this segment of course material represented a 
very small portion of the entire course. It was further stated that EDUC 214 is designed 
to introduce students to basic concepts associated with this segment of overall classroom 
management. EDUC 326, on the other hand, was developed as a skills course in where 
students actively utilized techniques based on the conceptual framework established in 
EDUC 214 and other related course. S. West then questioned whether the content of this 
proposal could be taught in a course proposed for 2 credit hours rather than 3. SOE 
representatives responded that, as proposed, this was not possible. Proposal passed with 
9 votes in favor, 2 opposed and 1 abstention. 

C~ 213 - Revision of a Course. SOE representatives briefly summarized the changes 
to thts course. They also noted a minor editorial change of removing course 2xx as a 
prerequis.ite listing and in the course description as a prerequisite. Proposal passed with 
11· votes m favor and 1 abstention. 
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CURR 316- Revision of a Course. S. West noted his opposition to allocating a single 
course (albeit 4 credits) to instruction in the teaching of both math and science. He 
requested that the SOE reconsider their original proposal to allocated separate 3 credit 
courses to instruction of teaching these math and science. SOE representatives responded 
that many similarities exist in material covered in these two areas (teaching of math and 
science) and that in an effort to reduce the number of required credits (as requested by 
UCC) this was a logical area in which to consolidate material into a single course. In 
responseS. West suggested that he would retract his request to allocate 3 credits to each 
of these areas if SOE would consider reducing CURR 317 to a 2 credit course. In this 
regard, he felt that math, science and social studies would each receive equal credit 
allocation. SOE representatives argued against this, pointing out that the nature of social 
sciences is the integration of several fields of research. They also noted new State 
regulations seemed to place more emphasis on teaching in the area of social sciences than 
they had in the past. Finally, they noted the inclusion of a required practicum that is not 
required in CURR 316. Proposal passed 10 votes in favor, 1 opposed, and 1 abstention. 

CURR 313- Revision of a Course. SOE representatives summarized the course revisions 
noting the changes responding most directly to new State requirements. They further 
noted an editorial change in prerequisites removing CURR 329 & 366 and replacing 
these with the new combined course CURR 316. This change also appears in the course 
description. Proposal passed 11 votes in favor, 1 abstention. 

CURR 317- Revision of a Course. S. West suggested SOE change the title of this course 
to Teaching Social Studies to Children, citing the similarities between this course and 
CURR 316. SOE representatives pointed out that CURR 317 was designed with a 
broader scope than 316, in particular focusing on higher level skills including curriculum 
development. They further pointed out that this course contains a practicum component 
where students utilize a variety of resources in their curriculum. Proposal passed 9 votes 
in favor and 3 abstentions. 

SPED 319- Revision of a Course. 0. Nicodemi said she felt this course did not merit 3 
credit hours based on the written description. In particular, she felt that "definitions" as 
stated in the course outline should not require the amount of class time proposed. SOE 
representatives responded that "definitions" were only listed twice in the semester 
outline. They also noted that definitions of special education students has become a more 
prevalent feature in recent years, and that students had to be acutely aware of definitions 
now used in description of special education students. SOE representatives also pointed 
out a minor editorial change in deleting the word "schools" and replacing this with 
"procedures" in the section on Evaluation Procedures. Proposal passed 10 votes in favor, 
1 opposed and 1 abstention. 

EDUC 326 - Revision of a Course. There was extensive discussion related to the 
proposal. Several members of UCC expressed concern that the proposed course requires 
that students take a 3 credit course designed to cover material that seemed to be inherent 
in the design of several other required courses. In particular several members supported 
the idea that material from EDUC 326 could be integrated into the 15 credit requirement 
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for student teaching. SOB representatives responded that the content of EDUC 326 was a 
specific and detailed analysis of classroom management, whereas other course~ merely 
identified some conceptual aspects of management in the context of more spec1~c course 
material. They also noted that past students have noted the intrinsic value of t~s co~se 
in preparation of their student teaching experience. One SOB student agreed with this 
assessment and noted that she would not have felt prepared to enter student teaching 
without aspects of education gained in EDUC 326. In this regard the student (and SOB 
representatives) felt it would be a disservice to students to allow them to undertake a 
student teaching venture without this course. The also noted the difficult and busy 
schedule to which SOB students must adhere during their semester of student teaching. 
In this regard, they felt it may be overtaxing the student to expect more work from them 
during that semester. 

Several members of UCC responded to SOB representatives by noting the 
potential value of (for example) a seminar series conducted during the student teaching 
semester, during which students could relate current experiences and problems into the 
format. These members felt the integration of a seminar may not significantly increase 
work requirements of the students, but may actually help to reduce problems encountered 
while student teaching during the semester. 

R. V asiliev responded that based on her own teaching experiences, she appreciated 
the perspective taken by SOE. She elaborated by noting that the content of EDUC 326 
was that of a preparation course, and that knowledge gained from this course was a 
resource that the student could then draw from during their student teaching experience. 
It was further her impression that trying to integrate preparation material into the student 
teaching experience could greatly diminish the value of both the· course material and the 
student teaching. 

Discussion continued with several members of UCC arguing that many aspects of 
326 could be integrated into the student teaching experience, as well as other proposed 
courses. Several suggestions were made regarding possible courses in which to integrate 
the content of 326. In response, SOB representatives noted the difficulty in such 
integration in part due to the incongruent nature of presenting this material over a series 
of courses, and in part due to the already restrictive demands placed on students in the 
content of those courses (student teaching in particular). A vote was then taken on the 
proposaL . The proposal passed with 6 votes in favor, 5 opposed and 1 abstention. 

The meeting was adjourned at 5:jb P.M. 

Submitted by, 
Terry Bazz_ett 

Summaries of these course revisions are included in this printed 
Bulletin on pp. 703-710 

Complete paperwork for School of Education course and program 
proposals is on reserve at Milne and Fraser. This information will be 

available on-line soon at 
www.geneseo.edu/-senate/Bulletins!Bulletin031700.html 
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Minutes of UCC meeting 
March 14th, 2000 

Members present: S. Bailey, B. Brennan, M.B. Carney, K. Hahn, A. Happ, H. Howe, 
K. Jones, J. Kirkwood, B. Mason, J.F. Morse, 0. Nicodemi, M. Stolee, R.Vasiliev, 
S. West 

Guests: E. Balajthy, B. Dixon, E. Hall, L. House, M. Jensen, D. Showers 

Chair T. Bazzett called the meeting to order at 4:03 p.m. and asked for approval of the 
minutes from the February 29th meeting. Minutes were approved. T. Bazzett then asked 
for approval of the agenda, asking that the meeting begin with consideration of two 
course proposals from Communicative Disorders. Agenda was approved. 

I. Course Proposals. 

CDSC 288 - Revision of Course. L. House gave a brief summary of the proposal. 
Proposal passed unanimously. 

CDSC 3xx - New Course. L. House gave a brief summary of the proposal. It was also 
noted that passage of this proposal necessitated a change to the program (that change 
being the addition of this course as a requirement). S. Bailey noted that the addition of 
this course as a requirement increased the total hours in the major from 56 to 60. Proposal 
passed unanimously. The Committee also unanimously approved the related revision to 
the major to include this course. 

Revised EDUC 354 - S. West and M. Stolee asked if the content of this course could be 
integrated into several other courses proposed by SOB (i.e. BCED 351, PSYC 215, 
ECED 355). In doing so, they felt that additional credit hours could be freed up for 
electives for students enrolled in the program. M. Jensen responded that there was no 
overlap of course content with ECED 351. Aspects of this course (including practicing 
skills learned in this course) are also requirements of the State. K. Jones asked what had 
been removed from the original3 credit proposal. M. Jenseri responded that content was 
reduced in the form of reduced course assignments and topics covered. 

S. West suggested that the content of this course could be integrated into the
Methods classes that are being offered. He added that in general he appreciated that this 
and other proposals put forth by SOB represented a well-crafted program, integrating 
many features that SOE considered highly desirable. However, he further noted that 
desires of a liberal arts college should also be considered and perhaps satisfied by better 
integration of content covered in the proposed courses. M. Jensen, responded that this 
course is a direct response to a State requirement, and should not be considered as an 
"extra elective" course. S. West, questioned what the State required regarding content to 
be covered, and what they required with specified credits. K. Jones spoke in favor of the 
course and content. Her sentiment was that regardless of whether the State required -
content or credits, she felt that the material covered was important and appropriately 
proposed as a 2 credit course. 0. Nicodemi responded that although she felt the content 
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was important, she viewed the proposal as requiring too m~ny creC:Uts to cov~r this 
content considering the possibility that content could possibly be mtegrated mto oth~r 
courses: R.Vasiliev disagreed, noting her impression of the course _content was that It 
seemed appropriately proposed in a two credit course. J. Morse pomted out that t~e 
present proposal has already been pared down from an originally proposed 3 credit 
course. A vote was taken and the proposal passed 10 votes in favor, 2 opposed, 2 

abstentions. 

Revised SPED 231 - 0. Nicodemi suggested that the content of this course could be 
integrated into INTD 203 as an area of focus within th~t course. J. Mo~se responded that 
INTD 203 is required by the State to cover history. philosophy and sociology and that 
combining that content with the content of 231 would result in diluted c~urse that ~ould 
not possibly satisfying the State regulations and/or be worthy of a 3 credit course title. S. 
West noted that several SOE references had been made to courses required by the State 
and asked if in fact there was a State mandate requiring those particular courses. J. 
Morse, responded that the only state requirement of a course by credit hours is the 
literacy requirement, noting that further definitions of specific courses would require a 
level of micro-management that the State could not undertake. 0. Nicodemi noted this 
course was a part of a dual program that some UCC members view as too large and might 
represent a good place to reduce credit hours particularly by reducing the number of 
credits from 3 to 2. S. Bailey. agreed adding that faculty should not necessarily be tied to 
the notion that 3 credit courses are particularly desirable. M. Jensen noted as an 
observation that the new program proposals do not require more credits than what 
currently exists. She then questioned whether it is the normal course of UCC 
deliberations to make requests for reductions of credits within a program. T. Bazzett 
responded that SOE represents a unique situation where a series of course proposal are 
required for extensive program changes. In this sense, committee suggestions for credit 
reductions in courses may be useful in addressing near future concerns about the program 
proposals. He also noted that although he did not recall this being a normal course of 
consideration for UCC he could not recall the committee having a comparable situation. 
M. Stolee commented that UCC was by no means being purposely critical of SOE, and 
that the committee had a keen understanding of the difficulty of drafting the proposal 
package. However, she noted that it is the concern of the-committee that proposals 
appropriately integrate a liberal arts component into program content. J. Morse, noted 
that SOE had made a good faith effort to comply with previous UCC requests for 
additional flexibility in the programs. She further noted that SOE students indeed 
participate in the Geneseo liberal arts experience. She pointed out that the proposed 
programs contain no more hours than some programs at this college, and fewer than 
others. In addition, in these programs SOE has dutifully included State mandated 
requirements .. She added that these programs have a highly respectable reputation among 
students entenng the college, and employers hiring from the college. She questioned 
why, in light of this, UCC demands for paring the content of these programs was so 
persistent. S. Edgar noted that at the last meeting she had attended SOE asked for 
suggestions for revising their programs, and she viewed UCC as simply responding to 
that. request. J. Morse countered that SOE had responded to requests, but were now being 
subJected to a second wave of requests which seemed unreasonable. She added that 
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continued revisions would inevitably cause the Geneseo SOE reputation to suffer. 0. 
Nicodemi responded that all programs would likely prefer to have a lot more content in 
their major programs, but that choices must be made about what to include and exclude. 
R. Vasiliev noted that she felt SOE had done a good job of complying with the State, and 
responding to UCC concerns. She further suggested that it appeared that SOE did in fact 
make difficult choices about content to be excluded from their programs. D. Showers 
added that when Geneseo SOE students seek employment, what potential employers view 
as desirable are accomplishment in the SOE and related courses. The present program 
proposals were designed to meet the letter of the State requirements and the spirit of 
those requirements. In addition to this these programs were designed to make our 
students look good when seeking jobs. B. Brennan noted that the some frustration has 
developed from the UCC seeing a need for consolidation of courses needed for State 
requirements, but lacking an understanding of specific requirements and courses to give 
information to SOE that they consider appropriate or useful. He further noted that UCC 
members are concerned about how these proposals will be viewed on the Senate floor, 
and that UCC was making a sincere attempt to address those concerns in advance. D. 
Showers, expressed frustration in an inability to find a way to more clearly explain course 
content and State regulations to gain more understanding from UCC about the design of 
these programs. He pointed out that he is unaware of any single certification program in 
NYS that will require less than 120 credits. J. Morse, agreed questioning why Geneseo 
SOE students should be required to have a more compact program than some of the other 
programs at Geneseo, particularly considering the State requirements. She added that the 
current proposals are not requiring more credits than other programs, or more than were 
required previously. M. Stolee called the question. There was unanimous approval of 
the call. A vote was then taken on the proposal for revision of the SPED 231. The 
proposal passed 12 in favor, 2 abstentions. 

Revised SPED 234. No discussion. Proposal passed 13 in favor, 1 abstention. 

New CURR 320. M. Stolee asked for clarification on what age it is mandated that career 
education begin. SOE representatives noted that Federal mandates had previously been 
16 years but was recently changed to 12. NYS currently mandates beginning at 12 years 
and earlier if considered necessary (as early as kindergarten). Proposal passed 9 in favor, 
4 opposed, 1 abstention. 

Revised SPED 383. S. West noted that this course should be considered as a place to 
compromise on requirements in the dual certification program. M. Jensen responded that 
this was indeed an area that was reduced in that program. Proposal passed 12 in favor, 1 
opposed, I abstention. 

Revised SPED 382. M. Stolee questioned whether 3 hours was excessive considering that 
some of the content may be covered in other SPED courses. SOE representative 
responded that this course contained not only the content described but also the 
opportunity for students to develop and write up an IEP (individual education programs). 
They further noted that this aspect has become very important in Education. In response 
to a UCC question of whether teachers write up IEPs individually or in groups, SOE 

675 



responded that there are areas of the state where IEPs are developed by individual 
instructors, some areas where groups of teachers develop IEPs. Furthermore ~~ seems 
to want teachers who can develop, write and understand IEPs and who can admimster 
and interpret diagnostic tests. J. Morse added that this course is also i~portant fo!. 
nonspecial education teachers, considering that there is an extremely ht~h probabtltty that 
they will have a special needs student included in their classr~om. In thts c~se, 
interpreting diagnostic tests and being able to develop a learmng plan for this (~hese) 
student(s) will be invaluable. Proposal passed 11 in favor, 2 opposed, 1 abstentton. 

Revised SPED 385. No discussion. Proposal passed II in favor, I opposed, 2 abstention. 

Revised ECED 351. M. Stolee asked if content for this course was covered in ECED 352, 
PSYC 215, EDUC 354. M. Jensen responded that 35I was designed as an initial course 
in which students could look in depth at teaching of a child. This in-depth analysis 
includes conducting a case study that is unique to this course and not possible to 
incorporate into other courses. 0. Nicodemi noted that several courses (including this 
one) appeared to be offered as "introductory" courses in this area and that this seemed 
excessive. M. Jensen responded that early certification is now birth to grade 2 meaning 
that when certified, these students could be working in both preschool and primary 
schools. In this regard, a greater amount of content (including introductory level) was 
necessary. 0. Nicodemi responded that on a "number" basis, three courses covering this 
content area seems excessive. M. Jensen noted that each of these covers different aspects 
of this content area. J. Morse, added that a recent court case mandating preschool for all 
children in all special needs districts (in NJ) predicted that this course was not only 
necessary, but will likely become more popular in the near future. Proposal passed 12 in 
favor, 1 opposed, 1 abstention. 

Revised ECED 352- 0. Nicodemi again noted that this appeared to be a course that 
could have been combined with the "foundations" course. M. Jensen responded that 352 
is designed for a distinct field with a distinct history. In particular, a lot of information 
regarding development of programs for early childhood has been drawn from more recent 
developments, rather than from general historical aspects of teaching. These 

-- developments include health issues and nutrition issues (for--example) that are not covered 
in the foundations course. 0. Nicodemi responded by asking if 352 could then be revised 
to satisfy the requirement of the foundations course, questioning the value of more 
traditional historical perspectives on teaching. M. Jensen responded that there is a crucial 
need for a course in earlier historical aspects, since those perspectives still form the-basis 
for much of our current education ideology. State regulations also require adequate 
education in historical and sociological foundations of American education. M. Jensen 
then noted an editorial change prerequisite to no longer include 2xx.. Proposal passed 12 
in favor, 2 abstention. 

Revised ECED 353 - No discussion. Proposal passed 12 in favor, 1 opposed, 1 
abstention. 
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Revised ECED 355 - One editorial change was noted to delete 329 & 366 and replaced 
with 316. Proposal passed 12 in favor, 1 opposed, 1 abstention. 

Revised H&PE 350 - K. Jones questioned why the State hasn't included in their sweeping 
mandates inclusion of information about classroom violence. D. Showers responded that 
the State is doing more to make teachers aware, they have just missed this on 
requirements. Proposal passed 13 in favor, 1 abstention. 

Revised ECED 331 EDUC 331. S. Bailey commented that she is still concerned about 
the amount of time required for student teaching. She felt that some aspects of classroom 
management could be included in this requirement. M. Jensen pointed out that a seminar 
aspect is a requirement of student teaching and that this is included in the proposal 
(constituting about 1/2 credit hour per semester). K. Jones asked how much faculty 
oversee student teaching. M. Jensen responded that faculty now more closely supervise 
students in part because students are required to develop a portfolio during this time. S. 
Edgar asked for clarification regarding State regulation requirements that a full time 
faculty member oversee student teachers. D. Showers responded that part time people 
may still supervise, but that all of full time faculty must at some time be involved in 
supervision. This, however, does not mean that all supervision must be done by full-time 
faculty. S. Edgar then asked why SOE is requiring student teaching in excess of State 
requirements. M. Jensen responded that in large part this is done because it is such a 
valuable experience in producing strong teachers. S. Bailey then expressed concern 
about increasing pressure on existing faculty, by forcing full time faculty to engage in 
student teaching, seminars, and service learning. D. Showers responded that if SOE can 
fill faculty lines for which they are currently searching, there will be adequate time for 
faculty to engage in these activities. He noted that currently faculty are working at 
approximately 150% of normal work load. The details of how the service learning 
component work will be distributed will be understood more clearly as the program 
develops. Proposal passed 11 in favor, 2 opposed, 1 abstention. 

New INTD 376 - S. Bailey asked if the Math department had signed off on this proposal. 
S. West responded that the math department was involved in development of the proposal 
and so approval of that department could be assumed. Proposal passed 13 in favor, 1 
abstention. 

Break was called at 5:45P.M. 

II. Program Proposals. 
Revision of Early Childhood Education - S. Edgar noted that, as proposed, at least two 
concentrations (Philosophy and Women's Studies) were not up to date with course 
offering. She asked that SOE update these changes before taking the proposals to Senate. 
M. Jensen acknowledged that the update had not been made on the proposal available to 
UCC and said that these changes would be made before the Senate meeting. S. West 
asked that the C/ prefix be eliminated from the proposals before Senate as well. S. Bailey 
said this would be done. S. Edgar noted that courses offered in the women's studies 
minor should be offered as electives for the concentration. She also asked that students 
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be contacted prior to attending Geneseo to inform them of the tigh~ness of the pro_gram, 
with particular consideration to concentration requirements. S. Bruley agree~ notmg that 
this coming summer, measures would be taken to inform students of the reqmremen_t 
changes, but that long term planning for early advisement b~ SOE was a very good Idea. 
SOE representatives also noted that this type .of advi~ement !s currently the stan?ard and 
would continue with the new program. 0. Nicodemi asked If the math/comp science 

_ .concentration listed in the proposal was still a valid option. 
· · K. Hahn expressed concerns about the amount of credits required for this program and 
_ the lack of electives. He was also concerned about limitations to social and cultural 

activities and experiences outside of coursework. R. Vasiliev noted that K. Hahn was 
referring to concerns she and others had raised at an earlier meeting. She then pointed 
out that SOE had made a good faith effort to add electives to the program in an attempt to 
add flexibility. She also pointed out that this particular proposal represented a 
professional program rather than a less complex liberal arts major. In this regard, she felt 
the program was not unreasonably restrictive. J. Morse then noted that she had looked 
through vitae of students currently enrolled in SOE and found that there were many 
activities and experiences outside of coursework (i.e. deaf awareness and sign language 
classes, activities for disabled, organization of conferences). 
S. Edgar noted in response toR. Vasiliev that other professional programs did not have 
the tightness of SOE. H. Howe pointed out that a lot of concern had focused on sacrifices 
that students app;;::•,.ed to make when entering SOE programs. He noted his own highly 
liberal arts educ :.·. · .'l as personally appropriate. However, he also felt that some students 
may likewise fii;:_ .~more controlled program personally appropriate, noting that he had 
seen such studem;; flourish in professional programs. Such programs, he felt, offer 
students an environment where liberal arts education is an option, but where they also 
have the choice of a more professional path. He asked that the committee consider that 
such a path is not always a negative choice. J. Morse then pointed out that S. Edgar's 
reference to professional programs that are more flexible, generally do not require a State 
mandated internship. In this regard, if SOE could offer the internship as an elective, the 
program would appear more flexible although the vast majority of students would still 
opt for this internship experience. 
0. Nicodemi then expressed reservations about the Math/Computer science 
concentration. This concentration, in-her opinion, offered too little depth in both areas to 
be considered a concentration for either. S. West then noted that he did not recall the 
Math department discussing this proposal, and felt that the department would object to 
such a concentration if presented with it currently. J. Morse asked if the Math 
department would be able to challenge this concentration in the future, and work through 
an update to standards they felt were appropriate. J. Morse then asked if the committee 
could consider passing through the concentrations as written and then allow normal 
channels of reviewing and revising to take place in the future. It was her sense that 
assessment of each concentration could delay consideration of the current program 
proposal infinitely. M. Stolee agreed and asked committee members to take notes of 
concentrations where they felt changes would be appropriate or necessary. If it was felt 
that a particular concentration was particularly deficient, that concentration could then be 
tabled or somehow stopped from passage. D. Showers then offered (in an effort to 
expedite the process) to remove controversial concentrations, with the idea that 
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departments could later add these concentrations. B. Dixon then suggested that a formal 
motion be made to amend the proposal. In response, S. West made a motion to eliminate 
the math/comp science concentration. The motion was unanimously approved by the 
committee. 0. Nicodemi then expressed continued concern about the size and tightness 
of the program. Proposal passed 9 in favor, 4 opposed, 1 abstention. (note: following this 
vote, one committee member left the meeting, reducing the number of voting members 
for the rest of the meeting). 

Revision of Early Childhood Education with a Major- S. Edgar commented that this 
proposal was still larger than the current elementary education plus a major. As such, she 
felt more flexibility could be added to the current proposal. M. Jensen noted that this 
program was not the same program as the current elementary education program and the 
direct comparison was not necessarily valid. D. Showers noted that new requirements for 
Early Childhood were in excess of those for elementary education. S. West expressed 
concern that some majors were so large that they would (under the new proposal) be 
passed over by students in this SOE program. He then noted that math has traditionally 
attracted few such dual majors. Under the new proposal, math may actually attract more 
double majors, but other majors may defacto be eliminated from consideration by 
students under the new proposal. S. Bailey agreed, but noted that State regulations 
seemed to be driving this problem in an attempt to encourage certification with 
concentrations. R. Vasiliev then pointed out that across many majors outside of SOE, 
you could also find a similar problem, noting that several combinations for dual majors 
are very large ... maybe impossible. Thus she felt this was not necessarily a unique 
problem created by SOE. M. Jensen then noted that relatively few students seek to 
certify with a major, but for these students, this program is needed. J. Morse pointed out 
that students entering with A.P. credit are those most inclined to seek the certification 
with Major because of these credits. D. Showers noted that currently, psychology, math 
and English have the largest number of these students, but in the future (with the 
proposed language requirement) a Spanish major with certification may also become 
attractive to student as well as to employers. 
0. Nicodemi then questioned the need for this program at all. She asked why students 
could not simply take two majors. S; Edgar agreed, asking if this wasn't simply a double 
major. D. Showers noted that currently when a student is listed as a double major with 
education, education is required to be the first major. S. Bailey confirmed this. D. 
Showers suggested that this was an administrative issue that he believed was related to 
"counting" majors. 

S. Edgar then pointed out that the current list of majors in this proposal is 
exclusive, whereas just allowing a student to double major would open the option to all 
majors (regardless of how difficult it may be to complete the credits associated with the 
two majors). SOE representatives pointed out that this would be very difficult because 
the education certification required a concentration. 0. Nicodemi pointed out that it could 
still be done. D. Showers agreed and said that he realized this, but that the Dean had 
informed him that this program was needed for reporting of majors. S. West suggested 
that this appeared to be an issue for the Dean's office to clarify, rather than the UCC. J. 
Kirkwood suggested that the proposal could be passed through UCC and should more 
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information become available, this information could ?e brought to the Senat~ floor. As 
proposed, this did not seem to be a major issue regarding the pr~gram,_ bu~ rat er a 
relatively minor technical issue that may be clarified with some mvesttgatiOn ?Y the 
Dean's office. S. Bailey offered to consult with the Dean's office_ an~ try to bnng 
information to the Senate meeting if needed. S. West noted that If thts_problem was 
simply a matter of how majors are counted, this did not repr~sent a maJor concern for the 
committee. Proposal passed 8 in favor, 4 opposed, 1 abstention. 

Revision of Childhood Education - K. Hahn expressed continued concern abo_ut the size 
of this program, especially when considering the potential new language reqUirement~ 
under consideration at Geneseo. J. Morse noted that SOE students are currently reqUired 
by the State to have at least two semesters of foreign language. In this_regard s~~uld the 
college pass a 4 semester language requirement, SOE would only requue 2 additional 
semesters over the current program. In the event that the college passed a 2 semester 
requirement, this proposal would reflect no net increase in number credit hours required 
for language over the current program. Proposal passed 9 in favor, 4 opposed. 

Revision of Childhood Education with a Major - The same concern regarding potential 
redundancy of a program in offering a separate program with a major (see above) was 
raised. Proposal passed 9 in favor, 3 opposed, 1 abstention. 

Revision of Early Childhood Education (with Childhood Education) - S. Edgar felt the 
program was still excessive in terms of credit hours, particularly compared the current 
dual certification programs. 0. Nicodemi and K. Jones suggested that this appears to be 
the program proposal where students could reduce credit requirements by reducing 
courses that duplicate content. J. Morse responded that much of the content of this 
program was developed in response to new State requirements for this certification 
combination. She further explained that this dual certification allows students to seek 
jobs where teaching responsibilities may range from preschool to grade 6. M. Jensen 
responded that some reductions are available by offering students some options in choice 
of courses. K. Jones asked if the 120 hours listed assumed that the foreign language 
requirement had been satisfied. M. Jensen confirmed this. 0. Nicodemi asked 
approximately what percent of students are currently dual certification majors. D. 
Showers responded that about 70%. M. Jensen qualified this by noting that the current 
dual certification students are not directly comparable to students who would enroll in the 
proposed dual certification programs. J. Morse added that the current dual certification 
program adds an early childhood annotation that consists of (basically) five core course. 
This is a very popular (albeit tight) program that students choose, often taking a summer 
course when needed. SOE representatives then noted that part of the consideration in 
developing these dual certification programs was a response to the job market, and trying 
to make our graduates as marketable as possible. 0. Nicodemi noted that several courses 
appeared to have potential as electives rather than requirements. M. Jensen responded 
that the courses listed as requirements are seen as essential content by SOE. 
Proposal was rejected by a vote of 3 in favor, 7 opposed, 3 abstentions. 
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Revision of Childhood Education (with Special Education) S. Edgar expressed concern 
about the size of this program especially considering the large number of students 
anticipated for enrollment. M. Jensen responded that currently this tight dual certification 
program has a very large enrollment and students have commented that they feel well 
prepared for teaching after graduation. K. Hahn commented that he felt students in the 
future may not choose a program that is so tight. D. Showers responded that this is not 
the case, and in fact students are currently highly enthusiastic about entering the dual 
certification programs and willing to work hard simply to be admitted. 0. Nicodemi 
acknowledged that students may desire the certifications, but that this does not 
necessarily mean they desire the size of the program. M. Stolee then noted the negative 
votes on several proposals and suggested that these votes may be a reflection of a greater 
sense of a liberal arts among faculty. She further suggested that identifying Geneseo as a 
premier liberal arts college necessitates (sometime difficult) decisions about curriculum. 
J. Morse noted that Geneseo turns out very high quality teachers with a liberal arts 
education, and that these students are using their liberal arts education and passing their 
experiences to their own students. She also pointed out that the Speech Pathology 
program passed earlier in the meeting by UCC contained 56 credits, whereas the present 
proposal contained only 51. In this regard she questioned why it was felt SOE was being 
unreasonable. The proposed 51 credits were a response to new regulations and 
certification areas. She noted that if errors had occurred in the proposals, these errors 
would be corrected as they were discovered. But as it stands, the proposal represents the 
best possible response that SOE could give. 0. Nicodemi felt that the program could still 
be streamlined. M. Jensen responded that part of the strength of the current (and 
proposed) programs is the preparation they gives students and that this preparation is a 
large part of what makes our students good teachers. She further stated that our students 
are known in the region for being strong teachers, and that whittling down the current 
proposals and further will reduce this reputation. S. West called the question. There was 
unanimous approval of the call. A vote was then taken on the proposal for revision of the 
Childhood Education (with Special Education) program. The proposal passed 5 in favor, 
4 opposed, 4 abstention .. 

Meeting was adjourned at 7:25. 

Submitted by, 
Terry Bazzett 

Summaries of these course and program revisions follow in this printed 
Bulletin 

Complete paperwork for School of Education course and program 
proposals is on reserve at Milne and Fraser. This information will be 

available on-line soon at 
www .geneseo.edu/-senate/Bulletins/Bulletin031700.html 
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TO: 

FROM: 

DATE: 

RE: 

Department of Communicative Disorders and Sciences 

MEMORANDUM 

Undergraduate Curriculum Committee 

Linda I. House, Chair 
Dept. of Communicative Disorders & Sciences 

2/29/00 

Minor course revision - CDSc 228 
Effective date: Fall 2001 

CDSC 228 - Language Acquisition- A psycholinguistic and s~~iolinguisti~ study 
of speech and language acquisition with emphasis on the cognitive and social 
prerequisites to the acquisition of language and on the development of the form, 
content, and use of language. Topics discussed will include development of syntax, 
morphology, and phonology, semantics, and pragmatic. 3(3-0). 

This minor course revision includes two changes: 

1. The title will be changed from Development of Speech and Language in 
Children to Language Acquisition. 

2. In the course description, the word development will be replaced with 
acquisition. 

Both changes are purely semantic. These changes bring the title and description 
into the terminology used by New York State in the new certification requirements. 

f) 

UNY Geneseo • 1 College Circle • Geneseo, N.Y. 14454 • (716) 245-5328 245-5332. Speech and Hearing ct . .: 

( 

Accredited by the Educational Stand~rds Board of the Boards of Examiners in the Speech-Language Pathology 
Amencan Speech-Language-Hearing Association 
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NEW FORM a (Combining current forms a & R) 

Proposal for New Course, Revision of Existing Course, or Deletion of 
Course 

(Select either section I or section II) 

__ I. Minor Course Revision or Course Deletion (Note: Departments should submit 
proposals for minor course changes and course deletions by summarizing them in A 
memorandum. The following specific information must be included. Attach this form) 

• Department 
• Date course change will take effect 
• Current Bulletin Number(s) 
• Current Title 
• Changes -- Describe the changes proposed in such areas as bulletin number, course title, 

course description, course prerequisite(s) and credit hours. If a change in credit hours 
is being proposed, include distribution of lecture and activity/lab/studio hours --e.g. 3(2-2). 
Indicate any changes this revision will cause in course rotation. 

• Include justification as part of attached memorandum . 

.................................................................. 
L_l 

A. CPSc 310 Literacy oevelopment 
(Suggested Bulletin Number) (Course Title) 

1. Prerequisites: CDSc 238, 240, 241,242 and junior status 

2. Credit Hours: 3.0 

3. Course Duration: semester 

4. Course Rotation: every Fall and Spring 

s. Semester in which course will be offered initially: Fall 2001 

6. Staffing 
1.) Names of current faculty adequately prepared to teach this course (please identify part-

time [p] faculty on this list-----------------

2.) Are additional faculty or adjuncts required? _X_ Yes __ No 
If yes. has permission to hire additional faculty been secured from the Office of the 
Provost? X under discussion Yes No 

(over) 

J\' tle Ll {, ( ti f pro--~- I ,:( [;~".; lii· f t:l 55 (.(ii: 
t1 V t{ ,; ~ b, J' f 1 vf~ &). r/ ;, , r, r.;'J ttr- I ·-l~- c. c ·(.( I r J 
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It no additional staff Is required, what course(s) will be dropped from the schedule 
rotation to accommodate each section of this course? Please check allthat apply 
below and add the specific course to be replaced. Use most recent Master 
Schedule(s) for reference. 

(Example: _){_ Upper level elective(s) for majors, minors and concetrators Anth 333) 
Upper level elective(s) for majors, minors, concentrators 
Introductory course(s) for new or prospective majors 
General education (core, muHicultural) course(s) 
Other (please specify)----------------

Please list all programs or general education content requirements in which the 
dropped course(s) appear: i.e., departmental major, departmental minor, secondary 
education concentration, core area, co-requisite for other major or minor, 

interdisciplinary major or minor, etc. -----------------

Please list departments affected by either additions or deletions? Do they 
support proposed change? Explain. NONE 

7. Justification A) If this is a proposal for a new course, identify the principal student audience 
for the course [upper level majors and minors, general student population, etc.] Explain the 
specific need(s) for this course and the ways in which this offering will strengthen the 
undergraduate curriculum of the College. B) If this is a orooosed revision of an existing 
course, explain the reasons for the change. Attach additional pages as necessary. 

See attachment 

8. Facilities and Library Holdings 
1.) What special facilities, currently available, will be used? none 

2.) What special facilities, not currently available, will be required? none 

3.) What special arrangements will be requir~d of students? (e.g. extended field trips, 
special scheduling, required listening, etc.) none 

4.) Are present library holdings adequate to support this course? yes 

9. Core 

Is this course proposed for core credit? Yes ...x_ No 
If so, which area? 

(Note that courses proposed for core credit must also be reviewed by the Core Curriculum 
Committee for that core area-- formS should be submitted to core committee) 

Attach the following documents to this form: 
A. Course description as it will appear in the College Bulletin 
B. Purpose and objectives 
C. Detailed content outline 
D. Evaluation procedures 

E. A represe~tative biblio~raphy, including the likely initial textbook {if applicable), 
1 0-20 mam sources w1th complete bibliographical data 

REVISED 8/98 
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Attachments: 

Justification: 

This course is necessary for the satisfaction of the New York State Teacher of the Speech and 
Language Disabilities certification requirements. 

Course description: 

This course presents the basic principles of phonemic awareness, reading, listening, and writing. 
The role of the speech-language pathologist in the reading and writing process will also be 
discussed. An in-class presentation will be assigned to practice speaking and presentation style. 
Using the knowledge gained from this course, a student can introduce early intervention reading 
programs, can collaborate with special education teachers and reading specialists and can help 
those who are language impaired learn to read, write and listen. Prerequisites: CDSc 238, 240, 
241, 242 and junior status. 3 (3-0). 

Purpose and objectives: 

The purposes of this course are: 

To meet the NY State Education requirements for coursework to be a Teacher of Students with 
Speech and Language Disabilities 

To familiarize the students with the basic principles of phonemic awareness, reading, listening 
and writing, their connection to language, the assessment and intervention of phonemic 
awareness, and the role of the speech-language pathologist in the reading and writing process. 

Detailed content outline: 

Course Syllabus 

Course Content Guideline: 

The intent of this course is to teach the basic principles behind the link between language and 
reading and the role of the speech-language pathologist in the reading and writing process. 
Information will be provided regarding the connection between language and reading, the 
development of phonemic awareness and reading, the assessment and intervention of phonemic 
awareness, the definition and classification of reading disabilities, the causes of reading 
disabilities, background for and training of good listening skills, and written language acquisition. 
The knowledge acquired in this course may be used in clinical settings with a variety of 
communicative disordered populations but has significant impact on the school based therapist. 
Using the knowledge gained from this course, the student can introduce early intervention 
reading programs at the kindergarten and first grade levels, can collaborate with the special 
teacher and reading specialist, and can help those who are language impaired learn to read, 
listen, and write. 
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Assignments and Grading: 

In order for students to learn the skills necessary to understand language, reading, listening, 
writing, and the intervention process, attendance atevery class is important. There will be two 
exams. A practical, written project that applies the knowledge and encourages some 
independent research using current publications is required. In addition, an in-class presentation 
that a grade based on content and presentation style and skills is also required. 

The final grade will be based on scores on the two exams, the written project and the in-class 
presentation. Each will be weighed equally. 

Grades will be assigned using the following scale: 

A 95-100 C+ 77-79.99 

A· 90·94.99 c 74-76.99 

8+ 87-89.99 C· 70-73.99 

8 84·86.99 D 65-69.99 

B- 80-83.99 E Below 65 

Absences: 

The instructor must be informed and give approval for absences from examinations. Students 
are responsible for obtaining class material missed as a result of absences. 

Evaluation Procedures: 

Two exams (50%) 

Written project (25%) 

In-class presentation (25%) 

Bibliography: 

Ball, E. (1993). "Assessing phonem~ awareness. • Language, Speech, and Hearing Services in 
Schools, Volume 24, 130·139. 

Biays, J. (1998). Along These Lines: A Course for Developing Writers. Prentice Hall, Upper 
Saddle River, NJ. _ -

Blachman, B. (1991 ). "Early intervention for children's reading problems: Clinical applications of 
the research in phonological awareness." Topics in Language Disorders, 12 (1 ), 51-65. 

Catts, H. and Kamhi, A. (1999). Language and Reading Disabilities. Allyn and Bacon Boston 
MA. ' • 
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Catts, H. (1991 ). "Facilitating phonological awareness: Role of speech-language pathologists." 
Language, Speech, and Hearing Services in Schools, Volume 22, 196-203. 

Graves, M., Van den Broek, P., and Taylor, B. (Editors) (1996). The First R: Every Child's Right 
to Read. Teachers College Press, New York. 

Hegde, M.N. (1998). A Coursebook on Scientific and Professional Writing for Speech-Language 
Pathology, Second Edition. Singular, San Diego, CA. 

Hiebert, E. and Taylor, B. (1994). Getting Reading Right from the Start. Allyn and Bacon, Boston, 
MA. 

Hodson, B. and Edwards, M. (1997). Perspectives in Applied Phonology. Aspen Publishers, 
Gaithersburg, MD. 

Hodson, 8. (1994). "Helping individuals become intelligible, literate, and articulate: The role of 
phonology." Topics in Language Disorders, 14 (2), 1·16. 

Juel, C. (1996). "Phonemic awareness: What is it?" Issues and Trends in Reading and 
Language Arts, 1-8. 

Logue, C., Freshley, D., Gruner, C., and Huseman, R. (1992). Briefly Speaking: A Guide to 
Public Speaking in College and Career. Allyn and Bacon, Boston, MA. 

Masland, R. and Masland, M. (1988). Preschool Prevention of Reading Failure. York Press, 
Parkton, MD. 

Owens, R. (1999). Language Disorders: A Functional Approach to Assessment and Intervention, 
Third Edition. Allyn and Bacon, Boston, MA. 

Ruddell, R. and Ruddell, M. (1995). Teaching Children to Read and Write: Becoming an 
Influential Teacher. Allyn and Bacon, Boston, MA. 

Stalcup, J. and Rovasio, M. (1998). Writing with Purpose and Passion: A Writer's Guide to 
Language and Literature. Prentice Hall, Upper Saddle River, NJ. 

Swank, L (1994). Phonological coding abilities: Identification of impairments related to 
phonologically based reading problems." Topics in language Disorders, 14 (2), 56-71. 

Swank, L. and Catts, H. (1994). "Phonological awareness and written word decoding. • Lang!Jage, • 
Speech, and Hearing Services in Schools, Volume 25, 9-14. 



FORM P 

PROPOSAL FOR A NEW OR REVISED PROGRAM 

(To be submitted for local approval) 

Department ___ C~oumwm~u~nwic~awti~ve~D~is~oar~d~er~s~&~S~c~i~eunc~e~s~---------- Date 3/6/00 

· Degree Program BS Speech and Language Disabilities 
(BA, BS, BS in Ed, MA, MS in Ed, Other) 

Major/Minor ------------------------------

New Program ---------------------- Revised Program __ _.Llx..__ __ _ 

Area of Certification (if applicable) Teacher of Speech and Language Disabilities N-12 

Permanent Provisionai_Q_ ____________ _ 

I. General Description of Program, including justification for the proposal. Attach additional 
sheets if necessary. 

The program will remain the same with the addition of (1) 3 hour course entitled Literacy 
Development. This is required for the certification students with speech and language disabilities. 

II. Are present faculty resources adequate to support this new/revised program? (Please note: UCC 
approval of a new program does not imply that additional resources will be available for its 
implementation.) 

Yes _____ _ No _ __..X..__ __ _ 

If no, explain how implementation will be achieved. Attach additional pages as needed. 

An additional faculty line will be needed to teach Literacy Development and to accommodate the 
21-hour teaching load and 18-student supervision load. 

Ill. Supporting Services 
A. Library -- Are present library resources adequate to support this program? 

Yes __ __.X'"'----- No _______ _ 

If no, specify periodicals and approximate number of volumes needed. Is department budget 
sufficient to cover the additional library holdings? 
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FORM P- ATIACHMENT Revised Program - 4 year 

Suggested typical pattern for a four-year program designed to fulfill degree (and, if applicable, 
certification) requirements. 

First Semester Hours 
CDSc 142 3 
CDSc 150 3 
Psyc 100 (rec.) 3 
N/Core 4 
F/Core 3 
Total 16 

First Semester Hours 

CDSc 238 3 
CDSc 240 3 
CDSc259 3 
S/Core 3 
Hurnn.220 4 
Total 16 

First Semester Hours 
CDSc 330 3 
CDSc 356 3 
CDSc 3-(new course) 3 
Elective 3 
Elective 3 
Total 15 

First Semester Hours 
CDSc 361 3 
CDSc 362 3 
CDSc 363 8 
H&PE350 1 
Total 15 

,• 

Required Hours in Major/Minor Dept. 
Required Related Hours 
Required Hours in Certification 
Option (if applicable) 

Freshman Year 
Second Semester Hours 

CDSc 221 3 
CDSc 228 3 
C/Core 3 
S/Core or Elective 3 
N/Core 4 
Total 16 

Sophomore Year 
Second Semester Hours 

CDSc 241 3 
CDSc 242 3 
Core or Elective 3 
F/Core 3 
Humn. 221 4 
Total 16 

Junior Year 
Second Semester Hours 

CDSc 331 3 
CDSc 357 3 
C/Core (Math 242 rec.) 3 
Elective 3 
Elective 3 
Total 15 

Senior Year 
Second Semester Hours 

INID 203 3 
Elective 3 
Elective 3 
Elective 3 
Elective 3 
Total 15 

56 
4 

Total Required Hours 124 
Total Elective Hours 30 
Core Hours 34 

REVISED 8/98 

689 



NEW FORM Q (Combining current forma Q & R) 

Proposal for New Course, Revision of Existing Course, or Deletion of 
Course 

(Select either section I or section 10 

__ I. Minor Course Revision or Courie Deletion (Note: Departments should submit 
proposals for minor course changes and course deletions by summarizing them in A 
memorandum. The following specific Information must be included. Attach this form) 

X II. 

A. Department 
B • Date course change will take effect 
C. Current Bulletin Number(s) 
D. Current Title 
E. Changes--Describe changes proposed in such areas as bulletin number, course 

title, courae description, courae prerequlslte(s) and credit houra. If a change In 
credit hours Is being proposed, Include distribution of lecture and acUvityt1ab/studio hours
e.g. 3(2·2). Indicate any changes this revision will cause In course rotation. 

F. Include justification as part of attached memorandum. 

Intd. 376 
A. -------------------(Sugges~ed BuDetin Number) 

Advanced Mathematics Topics for Early Qrl.ldhoc 
(Course Title) and OUldhOOd :&iucation 

B. Prerequlaltea: 
Math. 140, Math. 141, and 12 additional hours of mathematics 

C. Credit Houra: 4(4-0). 

D. Courae Duration: Semester 

E. Courae Rotation: E.Very spring 

F. Semester In which course will be oflerect initially: Spring 2003 

f 
G. Staffing . 

1) Names of current faculty adequately prepared to teach this course (please Identify 
part-time (p] faculty on this Hst Katie Roomel-Esham, Mary Ellen Scbnidt, 

Edward Wallace, Steven West 
2) Are additional facutty or adjuncts required? _Yes __!_No 

H yes, has permission to hire additional faculty been secured from the Office of 
lhe Provost? _Yes _No 

(over) 
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Intd. ~ Advanced Mathematics Topics for Early Childhood and 
Childhood Education 

Course Description 

This course is designed for the student with an interest in becoming an early childhood 
and childhood mathematics specialist. Its focus is on more advanced investigation and 
application of previously encountered mathematics material and its usefulness and 
relevance to the mathematics curriculum in the schools. Prerequisites: Math. 140, Math. 
141, and 12 additional hours of coll:ge level mathematics. 4(4-0). 

Purpose and Objectives 

This course, which is intended for the education student with a mathematics 
concentration, provides a bridge between the college level mathematics required of the 
mathematics concentration and the mathematics in the school curriculum. The major 
focus of the course is to investigate in more depth selected mathematics topics from the 
school curriculum and the pedagogical implications for teaching them. 

Objectives 

The students will be able to: 

1. Develop advanced knowledge and an understanding of the relevance and 
application of mathematics topics to the school mathematics curriculum. 

2. Integrate mathematical problem solving and applications into a variety of 
teaching situations. 

3. Utilize technology to support the teaching and learning processes in the 
elementary mathematics program. 

4. Develop knowledge and understanding of the National Council of Teachers of 
Mathematics Standards and the New York State Learning Standards for 
Mathematics, Science, and Technology, and their impact on current trends in · 
mathematics education. 

5. Explore the interconnectedness between mathematics and other disciplines. 

6. Plan, implement, and evaluate school-wide mathematics programs at the early 
childhood and childhood levels. 

7. Develop techniques to support the instruction, remediation, and enrichment of 
early childhood and childhood students within both the classroom and home 
environments. 
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B. 

9. 

. f a1 d inf rmal assessment situations . 
. Evaluate existing materials for use m orm an o 

Develop assessments sui~abl~ for evaluating the acquisition of skills using 
inquiry-based process obJectives. 

Content Outline 

I. Mathematics from an advanced viewpoint 

A. Aritlunetic 
B. Geometry and measurement 
C. Algebra and functions 
D. Probability and statistics 
E. Number theory 
F. Discrete mathematics 
G. Topology 

n. Mathematical applications 

A. Mathematical modeling 
B. Problem solving 
C. Mathematics and other academic disciplines 

m. Calculator and computer applications 

A. Using scientific and graphing calculators 
B. Using computer" software to support teaching and learning 
C. Using the Internet to support teaching and learning 

IV. The impact of the standards movement on mathematics education 

A. NCfM Principles and Standards for School Mathematics (April, 2000) 
B. New York State Learning Standards for Mathematics, Science, and 

Technology 

V. The school mathematics program 

A. Supporting Instruction in the classroom 
1. Remediation 
2. Enrichment 
3. Inquiry-based teaching and learning 

B. Development of school mathematics programs 
1. Planning 
2. Implementation 
3. Evaluation 

C. Supporting home-based mathematics instruction 
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1. Remediation 
2. Enrichment 

D. Assessment 
1. Formal and informal assessment 
2. Assessment authentic to instruction 

Evaluation Procedures 

Projects & Assignments 
Independent field work 
Class participation 
Final 

Suggested Initial Textbook 

40% 
10% 
20% 
30% 

National Council of Teachers of ~fathematics. (April, 2000). Principles and standards 
for school mathematics. Reston, VA: Author. 

The Consortium for· Mathematics and its Applications. (2000). For all practical 
purposes: Mathematical literacy in today's world (5th ed). New York: W. H. 
Freeman. 

Representative Bibliography 

Ashlock, R. (1998). Error patterns in computation. Upper Saddle River, NJ: 
Prentice Hall. 

Burns, M. (1975). The I hate mathematics book. New York: Scholastic. 

Coates, G. & Stenmark, J. (1997). Family math for young children. Berkeley, CA: 
University of CaW:omia. 

Dolan, D., Williamson, J., & Mlli'L M. (1997). Mathematics activities for elementary . 
school teachers: A problem solving approach. Menlo Park, CA: Addison
Wesley. 

Gudder, S. (1994). A mathematical journey (2nd ed). New York: McGraw-Hill. 

Kadesch, R. (1997). Problem solving across the disciplines. Upper Saddle River, NJ: 
Prentice-Hall. -

Kennedy, L. & Tipps, S. (1997). Guiding children's ]earning of mathematics (8th ed). 
Belmont, CA: Wadsworth. 

National Council of Teachers of Mathematics. (1995). Assessment standards for school 
mathematics. Reston, V k Author. 
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National Council of Teachers of Mathematics. (1994). Curriculum and evaluation 
standards for school mathematics: Addenda series K-6. Reston, VA: Author. 

National Council of Teachers of Mathematics. (1991). Professional standards for the 
teachin& of mathematics. Reston, VA: Author. 

National Council of Teachers of Mathematics. (1989). ·Curriculum and evaluation 
standards for school mathematics. Reston, VA; Author. 

New York State Education Department. (1999). Learning standards [Online]. Albany, 
NY: Author. Available: www.nysed.gov I rscsl stdsl contents.html 

New York State Education Department. (n.d.). Resource &uides [Online). Albany, NY: 
Author. Available: www.nysed.gov I rscs/ pubs.htm.l#res 

Polya, G. (1945). How to solve it. Princeton, NJ: Princeton University Press. 

Stenmark, ]., Thompson, V., & Cossey, R. (1986). Family Math. Berkeley, CA: 
University of California. 

Thompson. V. & Mayfield-Ingram, K. (1998). Family math: The middle school years. 
Berkeley, CA: University of California. 

Van de Walle, J. (1990). Elementary school mathematics: Teaching developmentally. 
White Plains, NY: Longman. 

WoU, D.P., & Neugebauer, B. (1996). More than numbers: Mathematical thinking in 
the early years. Redmond, W A; Child Care Information Exchange. 
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NEW FORM Q (Combining current forms Q & R) 

,· -.~ 0 roposal for New Course, Revision of Existing Course, or Deletion of 
., Course 

(Select either section I or section W 

___ 1. Minor Course Revision or Course Deletion (Note: Departments should submit 
proposals for minor course changes and course deletions by summarizing them In A 
memorandum. The foRowlng specifiC information must be included. Attach this form) 

A. Department 
B • Date course change will take effect 
C. Current Bulletin Number(s) 
D. Current Title 
E. Changes--Describe changes proposed in such areas as bulletin number, course 

title, course description, courat prerequisite(•) and credit hours. If a change in 
credit hours is being proposed, Include distribution of lecture and activityl1ab/studio hours-
e.g. 3(2-2). Indicate any changes this revision will cause In course rotation. 

F. Include justification as part of attached memorandum. 

********************************************** 
X II. ~ c~ or Major Revision of -Existing Course -

A. Curr. :J..ZO The Arts and Career·Fducation in the Coomunity 

(Sugges.ted Bulletin Number} (Course Title) 

B. Prerequisites: 
Curr. 213, 329 and 366 

C. Credit Hours: 3(3-0). 

0. Cour11 Duration: Semester 

E. Course Rotation: Every semester 

F. Semester in which course will be offered initially: Fall 2002 

G. Staffing 
1) Names of current faculty adequately prepared to teach this cours~ (please identify _ 

part-time [p) faculty on this list Alfretta Holloway, DaVl.d Granger, Bruce Gods ave, 
Elizabeth Hall 

2} Are additional faculty or adjuncts required? __ Yes _x_No 
If yea, has permission to hire additional faculty been secured from the Office of 
the Provost? __ Yes _No 

(over) 
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If no additional at.tf Ia required, what course(s) will be dropped from the schedule 
rotation to accommodate each section of this course? Please check all that apply below and 
add the specific course to be replaced. Use most recent Master Schedule(s) for reference. 

(Example: _K_Upper level elective(s) for majors, minors. and concentrators Anth
3

3g3) 
~Upper level elective(s) for majors, minors, concentrators SpEd. 6• · 
_Introductory course(s) for new or prospective majors ------
_General education (core, multicultural) course(s) ---------

_Other (please specify) -----------------

Please 1st all programs or general education content requirements In which the dropped 
course(s) appear: I.e., departmental major, departmental minor, secondary education 
concentrationd core trea ~rB:!ulslte for other major or minor, interdisciplinary major or 
minor, etc. epart:tnenta JOr 

Please list departments affected by either additions or deletlona? Do they 
support proposed change? Explain. 

H. Justification A) If this Is 1 proposal for a new course. Identify the principal student 
audience for the course (upper level majors and minors, general student population, etc.) 
Explain the specific need(s) for this course and the ways in which this offering will strengthen 
the undergraduate curriculum of the College. B) If tflis is a proposed reyjsjoa of an existing 
course. explain the reasons lor the chanoe. Attach additional pages as necessary. 

I. Facilities and Library Holding 
1 ) What special facilities, currently available, will be used? 

None 
2) What special facilities, not currently available, wm be requirec11 

None 
3) What special arrangements will be required of students? (e.g. extended field trips, special 

scheduling_, require~ li.stening, etc.) 
5 half-day V1s~ts to ccxmrunity educational sites, disabilities (primary or 

.c) Are present library holdings adequate to support this course? intermediate lev~l programs) 
Yes 

J. Core 

Is this course proposed for core credit? _Yes ___:_No If so, which area? 
(Note !hat courses pr~ed for core credit must also be reviewed by the Core Curriculum 
Comm1ttee for that core ·area··form S should be submitted to core committee) 

Attach the following documents to thla form: 
A. Course description as it win appear in the Colle~ Bulletin 
B. Purpose and objectives 
C. Detailed content outline 
D. Evaluation procedures 

E. A ~epresentative bibliography, including the likely initial teX1book (if applicable) 1 0·20 
mam sources with complete bibliographical data ' 

REVISED 8/98 
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Justification: 

This course was developed in relation to the content of the new regulations for 
teacher education programs in New York State, which go into effect September I, 
2000. In particular, this course focuses on the knowledge, understandings, and skills 
needed to participate in collaborative partnerships with community groups for the 
benefit of students with disabilities, and it prepares prospective teachers to 
implement the New York State Learning Standards for Arts and Career Education. 
Aimed at upper-level majors who are adding special education certification, this 
course addresses the special needs of and challenges faced by learners with 
disabilities in becoming productive, independent members of a community. 
Particular attention is paid to extending inclusive education beyond the school and 
integrating community-sponsored arts and career education programs into the 
school curriculum. 
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Curr. 3XX The Arts and Career Education in the Community 

Course Description and Purpose 

This course develops the knowledge, understanding, and skills necessary for preservice 
teachers to investigate, analyze, and implement community-responsive approaches to 
arts and career education. The focus is on the materials and resources available for 
children's participation in the arts in various roles and for development of career 
awareness. Special attention is given to community resources, modifications and 
adaptations for students with disabilities, and integration of the arts and career 
education across the school curriculum. Prerequisites: Curr. 213, 329, and 366. 3(3-0). 

Objectives 

Students will be able to: 

1. Demonstrate understanding of the social, cultural, and environmental 
dimensions of the arts and of occupations in human society. 

2. Demonstrate knowledge of the New York State Learning Standards related to 
the arts and career education. 

3. Demonstrate knowledge of the content of elementary programs for the arts CU:d 
career education and ability to correlate that content with school and commwuty 
resources. 

4. Engage in community-sponsored programs by art organizations, . 
community groups, and cultural institutions and examine how these programs 
can contribute to children's knowledge of a broad range of vocations and 
avocations. 

5. Demonstrate general knowledge of ways to assess children's appreciation of and 
engagement in the arts and their development of career awareness. 

6. Demonstrate knowledge of how various disabilities affect arts and career -
instruction and knowledge of how teaching strategies can be modified to 

. meet instructional goals. 

7. Develop and implement lessons aligned with standards for arts and career 
education. 

8. Demonstrate knowledge of the materials and resources available for children's 
participation in the arts in various roles. 

9. Identify and use various professional resources, both human and physical, 
to support instruction in career education. 
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10. Identify current technologies that can expand children's participation in the arts 
and their awareness of a broad range of vocations and avocations. 

11. Demonstrate knowledge of the types of volunteer or service activities that can 
enhance children's preparation for the "world of work." 

12. Demonstrate awareness of diverse community structures and cultures, and 
ability to work with community action groups, thereby enhancing participation 
possibilities for all children. 

Content Outline 

I. Trends in Arts and Career Education 

A. Teachers as Curriculum Developers 
B. Arts and Career Education Curricula 
C. New York Learning Standards and National Standards 

II. Changing Conceptions of Teaching: Social Constructivist, Aesthetic, and Critical 
·Theories as Ways of Knowing 

A. Interconnectedness of Art and Life: A Search for Meaning 
B. Arts and Career Education and Critical Awareness in the Community 
C. Inclusion and Least Restrictive Environments (LREs) in the Community 

ill. Cultural Diversity Issues in Arts and Career Education 

A. Art and Work as Society's Mirror 
B. Recognizing and Working with and through Community Action Groups 
C. Explorations in Creativity and Culture 
D. Educational Change within Structures of History, Culture, and Discourse 

IV. Integrating Art Appreciation and Career Education into the Curriculum 

A. Relevance of the Arts for Development of Functional Concepts across the 
Curriculum 

B. Content Planning in the Arts 
C. Recognizing Career Possibilities across the Curriculum 
D. Modifications of Arts and Career Curricula for Different Populations 
E. Assessment of Engagement in the Arts and Development of Career 

Awareness 

V. Community Resources · 

A. Physical and Human Resources for Arts and Career Education in the 
Community 

B. Using Community Networks to Access Resources 
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VI. Technology in the Arts and Career Education 

A. Integrating Technology into Instruction 
B. Using Technology to Locate Resources 

Vll. Facilitating Transitions: Home, School, and Community 

A. Social and Self-Esteem Issues for Students with Disabilities 
B. Job Shadowing and Volunteer Opportunities for Students with Disabilities 
C. Community Resources to Support Families' and Students' Transitions 

VIII. Collaboration among Professionals in Arts and Career Education 

A. Interdependence and Relationships among Professional Entities 
B. Professional Networks in the Community 

Evaluation Procedures 

Class exercises and participation 

Community involvement project in arts or 
career education 

Research paper on community opportunities 
(local and beyond) in arts and career education 

Two lessons taught (one arts education; one career 
education) 

Midterm exam 

Final exam 

Suggested Initial Textbooks 

15% 

20% . 

20% 

20% 

10% 

15% 

Brolin, D. E. (1995). Career education: A functional life skills approach. Englewood 
Cliffs, NJ: Prentice Hall. 

London,~· (1994). Step outSide: Community-based art education. Portsmouth, NH: 
Hememann. 

Neperud, R W. (1996). Context. content. and community in art education. New York: 
Teachers College Press. 

""1/'V\ 



Representative Bibliography 

Abeles, H. F. (1994). Foundations of music education. New York: Schirmer Books. 

Arnheim, R (1989). Thoughts on art education. Santa Monica, CA: The Getty Center 
for Education in the Arts. 

ARTSEDGE & Kennedy Center Education Department Staff. (1999). Curriculum studio: 
Arts Content planning matrix and description [Online]. Washington, DC: John 
F. Kennedy Center for the Performing Arts. Available: artsedge kennedy
center.org/cs/design/matrixl.html and matrix2.html 

Barron, R (1995). Curriculum studio: Suggestions for effective arts integration lesson 
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PROPOSED REVISION: 

Intd. 203 Social Foundations of American Education 

Course Description and Purpose 

This course focuses on the many kinds of diversity (ethnic and cultural, socio-economic, 
racial, religious, linguistic, gender and sexual orientation) to be addressed by schools in 
America. Students examine significant social and cultural challenges emerging in our 
country, legal and judicial issues, both at the national and state level, the economics and 
politics of schooling, the history and philosophy of education, and the historical 
evolution of curriculum and instruction in American schools. The course will draw on 
students' prior service-learning to provide examples to understand theoretical concepts. 
3(3-0). for;..1u.i3;re,s : .:/•c/~r·tLf-/'n rr t.'.tt.J1/,_dtt:y /?1 Cc>rt,~ · t:"c:..f, r~? 

rr pc,-/n,sftc/1 tl ,n.structcr 

CURRENT DESCRIPTION: 

Jntd. 203 Sodai Foundations of Americ::aD 
Educatioo 
This course focuses on the multicultural con
ditions confronting schools in America. 
Students examine significant social and cul
tural challenges emerging in our country. 
legal and judicial issues, the economics and 
politics of schooling, the history and philoso
phy of education, the federal and the New 
York State constitutions, and the nature of 
curriculum and instruCtion. 3(3-0). 
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PROPOSED REVISION: 

Curr. 213 Reading and Writing Processes 

Course Description and Purpose 

This course presents the history of reading and writing instruction, different 
interpretations of literacy, and the psychology and linguistics of reading and writing 
processes. Various theories and aspects of language acquisition are explored and 
related to different literacy methodologies. The student gains practical experience using 
different literacy approaches and methods in the classroom. The mature reading and 
writing process is explored with an emphasis on the strategies individuals use when 
they read and write. Includes field trip component. Prerequisites: 
Educ. 214 or SpEd. 234. 3(3-0). 

CURRENT DESCRIPTION: 

Educ. 213 The Reaclln& Process 
This course presents the history of reading. 
different interpretations of reading, and tbc 
psychology and linguistics of the reading 
process. Various theories and aspects of lan
guage acquisition are explored and related to 
different reading methodologies. Tbe au
dent gains practical experience using differ
ern reading approaches and methods in lbc 
classroom. The mature reading process is 
explored with an emphasis on the strategies 
individuals use when they read. locludes 
field trip component Pre- or co-requisite: 
lnld. 203. 3(3-0). 
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PROPOSED REVISION: 

Educ. 214 Dimensions of Teaching and Inquiry 

Course Description and Purpose 

This course presents an introduction to the processes of teaching and educational 
research. To develop greater congruence between their personal perceptions and the 
realities of teaching, students will examine learning models associated with various 
developmental domains, will develop competence in generic teaching strategies, and 
will perform micro-teaching activities. Students will prepare to become teacher 
researchers through learning methods for observing, interviewing, and collecting 
written documents, as well as learn how to begin the process of data reduction and 
analysis. Includes field trip component. Pre- or co-requisite: lntd. 203. 3(3-0) 

CURRENT DESCRIPTION: 

Educ.114 DimeDSiom orTeachin& I 
This course presents an introduction 10 the 
process of teaching. Students develop con
gruence betwcc:n their personal goals and 
perceptions, and realities by focusing 011 val
ues and attitudes, examining models of the 
cognitive domain. developing competence in 
generic teaching strategies and perfonning 
micro-teaching tasks. Includes field trip 
component. Pre- or co-requisite: lntd. 203. 
3(3-0). 
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PROPOSED REVISION: 

Curr. 313: Classroom Reading and Literature Programs 

Course Description apd Pux:pose 

This course is designed to provide students with a knowledge of various approaches, methods, 
and procedures for use in intennediate (grades 4-6) and middle school reading programs; to 
provide practical experience using various literacy engagements; and to describe modifications of 
literacy instruction to teach children with disabilities. Includes field trip component. 
Prerequisites: Curr. 213, :3 I b 3(3-0). 

CURRENT DESCRIPTION: 

Educ. 31:= 'JI.$\TOOm Reading 
Prograr-
This COl' .;ned to provide students 
with a k :;f various approaches, 
method! !'!dures used in primary and 

intenne;· :nwr school reading pro-
grams; : !;!~cal experieuce using 
variou· .tCUVJtles; and to dcsaibe 
~ · · ~r instructioo co leach children 
wnb d:· · :.es. Includes field trip compo-
nent ho;4cquisite: Educ. 213. 3(3-0). 

\ 

-----------------------------------------
706 



PROPOSED REVISION: 

Curr. 316 Teaching Science and Mathematics to Children 

Course Description and Purpose 

This course covers contemporary teaching/learning strategies for mathematics and 
s"cience instruction in early childhood and elementary classrooms. Instructional 
techniques integrate hands-on learning, manipulatives, the student's environment, 
functional uses of mathematics and science, and assessment strategies appropriate for 
all students. The focus will be on the nature of children's science and mathematics 
learning, the teacher as a facilitator of meaningful learning, and New York State and 
National Learning Standards for science, mathematics, and technology. 
Constructivism, the idea that individuals must build knowledge from their own 
experiences and thought, provides an underpinning for insights into the nature of 
children's leaning in the life and physical sciences and in mathematics. Includes field trip 
component. Prerequisites: Either Educ. 214 or SpEd. 234, and Math. 140 (or Math. 142). 
Pre- or co-requisite: Math. 141 (or Math. 142). 4(4-0). 

CURRENT DESCRIPTION: 

Educ. 316 Teachi111 Strategies: Science 
aad Mathematics 
Theories of teaching. and modem curricula 
in mathematics and science 11 the elementary 
school level are examined. Includes field 
trip componenL Prerequisites: Educ. 213 
and 214 and Math. 140. Pre- or co-Rqllisite: 
Mllh. 141. 3(2-2). 
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PROPOSED REVISION: 

Curr. 317 Social Studies and Curriculum Integration 

Course Description and Purpose 

This course is designed to familiarize the student with current practices in the teaching of 
elementary school social studies. Emphasis will be given to the development of higher 
level teaching skills, particularly process-oriented models of instruction. Students will be 
introduced to the curriculum development process and will be expected to develop an 
integrative unit of instruction using a variety of resources. A practicum experience in an 
elementary school is required. Prerequisites: Curr. 213_. .316 . for Childhood 
Education or Childhood Education with Special Education; ECEd. 353 and 355 for Early 
Childhood Education. 3(2-2). 

CURRENT DESCRIPTION: 

Educ. 317 Tuchl111 Strateefes: Social 
Studies and Languaee Arts 
This course focuses on methods leading to 
effective student learning. It builds on the 
generic methods in Educ. 214 or SpEd. 234 
and requires a participation experic:Dee witb 
elementary school pupils. lbe design of a 
mini-unit, and the development of bigbcr
level teaching skills, emphasizing process
oriented planning and teaching using accept
able models. Prerequisites: Educ. 313, and 
Educ. 316 or 328. 3(2-2). 
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PROPOSED REVISION: 

SpEd. 319 Diversity and Inclusion in Classrooms 

Course Description and Purpose 

The focus of this course is on understanding students with disabilities and the effect of 
the disability on the teaching/learning process. Emphasis will be placed on 
selecting/modifying appropriate teaching strategies that are congruent with the child's 
development and cultural environment. Children with various types of disabilities or 
special needs will be examined including those who are gifted and talented, those with 
limited English proficiency, and those who are socioeconomically disadvantaged. 
Attention will be given to State Education Department regulations, various service 
delivery models, assistive technology, and working with administrators and ancillary 
personnel. Prerequisites: Curr. 313 and 317. 3(3-0) 

CURRENT DESCRIPTION: 

Educ. 319 Mainstruminc: 
lndhidualized Instruction 
The focus of this course is on becoming 
familiar with developing and implementing 
teaching/learning strategies for learners with 
special needs. Emphasis will be on coopera
tive planning with a multi-disciplinary team. 
A variety of strategies will be demonstrated 
and practiced. Working with parents and 
ancillary personnel will be stressed. 
Prerequisites: Educ. 313 and 316. 3(3-0). 
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PROPOSED REVISION: 

Educ. 326 Classroom Management in the Elementary School 

Course Description and Purpose 

This course provides knowledge of different approaches to establishing and maintaining 
well-managed classrooms as well as understanding of the core values underlying different 
approaches. Through case analysis, role playing, cooperative learning, use of technology, 
and simulated practice, students will learn how to apply principles of classroom 
management to actual teaching situations. Students also will learn how to organize a 
learning environment that minimizes management problems, how to avoid or overcome 
communication roadblocks, and how to respond to persistent, difficult behaviors. 
Prerequisites: Curr. 313 and 317. 3(3-Q). 

CURRENT DESCRIPTION: 

Educ. 3Ui Classroom Management in the 
FJementary School 
Provides intensive training in establishing 
and maintaining well-managed classrooms. 
Through case prc:sentatioo.. role playing, and 
sldU practice, students will learn practic:al 
approaches to minimizing and preventing 
management problems. Prerequisites: Educ:. 
213. Educ:. 214, or permission of instructor. 
3(3-0). 
Offered when demand is sufficient 
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PROPOSED REVISION: 

Educ. 354 Family and Community 

Course Description and Purpose 

This course focuses on the role played by families and the community in children's 
development and the service networks designed to assist young children and families in 
adapting to their worlds. Factors affecting todays family structure are addressed. 
Particular emphasis will be placed on effective methods of communicating with parents 
and caregivers. Students will be expected to select and apply appropriate strategies for 
working with a wide array of parents including those from culturally diverse 
backgrounds. Attention will also be given to ways of establishing quality parent 
education/involvement programs. Prerequisites: ECEd. 353 and 355 for Early Childhood. 
Education; Curr. 313 and 317 for Childhood Education. 2(2-0) 

CURRENT DESCRIPTION: 

Educ. 354 1be FamDy aocl Community iD 
Early Education 
Emphasis is on the role played by families 
and the community in children's develop
ment. and the alternative service networks 
designed co assist young children IDd fami
lies in adapting to their worlds. Factors 
affecting today's family structure are exam
ined, with stresS on the role of state and fed
eral intcnention in the lives of young chil
dren and their families. 
Prerequisites: Educ. 213 and 214. 3(3-0). 
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PROPOSED REVISION: 

SpEd. 231 Introduction to Special Education 

Course Description and Pw;pose 

This course will provide an overview of the areas of exceptionality as defined in federal and state 
law and regulations. The focus of the class will be on the historical perspective, definition, 
etiology, characteristics, needs, and service delivery system for each area of exceptionality. 
Students will gain a broad understanding of individual education plans (IEPs) and how the New 
York State Learning Standards are addressed for students with disabilities. 3(3-0). 

CURRENT DESCRIPTION: 

\ 

SpEd. 231 Introduction to Special 
Education 
Special emphasis is given to sound psycho
logical principles in planning programs for 
the care and education of exceptional chil
dren to ensure their maximum inteUcctuaJ. 
social. and vocational development 
Students gain a broad overview of the field 
of special education which includes those 
children whose educational needs differ sig
nificantly to the extent that they require spe
cial education services and/or programming. 
Prerequisites for Single Certification: Psyc. 
1 00 and sophomore standing. 3(3-0). 
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PROPOSED REVISION: 

SpEd. 234 Instructional Strategies and Inquiry in Special Education 

Course Description and Pw:pose 

The skills and competencies needed to organize effective instructional programs and 
evaluate educational environments will be covered. Teclutiques for organizing 
instruction will include development of educational goals, instructional objectives, task 
analyses, and lesson plans. Consideration will also be given to curriculum design, use of 
time, and IEPs. This course includes field work that focuses on preparing teachers to be 
participant observers in the classroom. This field work will give students the opportunity 
to observe, interview, collect written documents, and analyze data in order to engage in 
professional discourse about techniques for organizing instruction. Pre- or co-requisites: 
Intd. 203 and SpEd. 231. 3(2-2). 

CURRENT DESCRIPTION: 

SpEd. 234 Strategies ot Inmuc:tioaa1 
~tioo in SpedaJ Educ:atioo (I.D, MR) 
The skills and competencies needed in order 
to organize effective instructional programs 
and environments will be covered. 
!echniques for organizing instruction will 
~nclude _consid~ti';>n of educational goals, 
1nstructJo~ ObJectives, task analysis, lesson 
plans, cumculum design, use of time, setting 
arrangements, and I.E.P.'s. Focus will be on 
pl~ng instruction for individuals wilh 
nuld and moderate disabilities. Field work 
i~cluded wilh this course. Pre- or co-~i
sue: SpEd. 231. 3(3-0). 
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PROPOSED REVISION: 
SpEd. 382 Assessment Strategies and Prescriptive Teaching for Students with 
Disabilities 

Course Description and Purpose 

This course has two components: assessment strategies and prescriptive teaching. 
Professionals working with persons with special needs may be prepared to identify assessment 
instruments and procedures that are appropriate, evaluate the adequacy of assessment 
instruments, and use the information from the assessment instruments for multiple purposes 
(e.g., estimating student performance, developing an educational plan, and determining 
placement). In addition. professionals in special education must be able to communicate the 
assessment information they collect in a manner that can be understood by other professionals, 
ancillary personnel, and parents. Fieldwork is a course component. Prerequisites: Curr. 313, 
317, and 3 i u 3(2-2). 

CURRENT. DESCRIPTION: 

SpEd. 382 A'R"ment Stratezies aud 
Pracriptift Teachiaz for Students with 
Disabilities 
This course bas two c:omponenu: assess
ment strategies and prescriptive leaChing. 
Assessment procedures include an overview 
of mcasurcmc:nt principles and practical 
~pplicatioas of them to specific formal and 
mfonnaJ tests. Prescriptive teaching enables 
the student to (I) identify the academic and 
social strengths and weaknesses of students 
with learning and behavior problems and 
(2) de~elop aDd implement an appropriate 
educatJonal program for each student Field 

work included with Ibis course. 
Prerequisites for Single Certification: Educ. 
33S. SpEd. 364, 365, 366. Prerequisites for 
Dual Certification: SpEd. 234. Educ. 313, 
316. 3(3-0). 
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PROPOSED REVISION: 

SpEd. 383 Special Education Oassroom Management Skills 

Course Description and Pw:pose 

The skills and competencies needed in order to effectively manage the classroom 
behavior of students with disabilities will be covered. Techniques for arranging the 
classroom environment (e.g., scheduling, and structuring and designing environments) 
as well as techniques in operant learning will be presented. The focus will be on the 
principles of operant learning and the relationship between behavior and 
environmental events that facilitate learning. Prerequisites: Curr. 213, 3 · ~' -
3(3-0). 

CURRENT DESCRIPTION: 

SpEd. 383 Special Education Classroom 
Management Skills 
The skills and compc:tcncies needed in order 
to effectively manage the behavior of stu
dents in a classroom will be covered. 
Techniques for arranging the classroom envi
ronment such as scheduling, structuring. and 
designing environments as well as tech
niques in operant learning will be presented. 
Focus wiD be on the principles of operant 
learning and the relationship between behav
ior and environmental events that faciliwc 
learning. Prerequisites for Single 
Certification: Educ. 335, SpEd. 364, 365, 
366. Prerequisites for Dual Certification: 
SpEd. 234, Educ. 313,316. 3(3-0). 
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PROPOSED REVISION: 

SpEd. 385 Team Approaches to Education of Students with Disabilities 

Course Description and Purpose 

This course emphasizes developing effective communication techniques to use with 
personnel in educational settings, including parents of individuals with disabilities and 
ancillary personnel. The development of skills necessary to serve in a consulting 
capacity to the regular classroom teacher working with individuals with disabilities will 
be covered. Students will examine the different roles and functions of the special 
educator and how this person will work with others. Emphasis will be placed on adult 
interaction with students, parents, paraprofessionals, professionals, and volunteers. 
Prerequisites: Curr. 313, 317, and 3 .: c.. 3(3-Q). 

CURRENT DESCRIPTION: 

SpEd. 385 Team Approaches to 
Education or Individuals with Disabilities 
This course emphasizes developing effective 
communication cechniques to use with per
sonnel in educational settings, including par
ents of individuals with disabilities and 
&Dcillary penormcl. 'The development of 
skills necessary to serve in a consulting 
capacity to the regular classroom teacher 
worJcing with children with disabilities will 
be covered. Prerequisites for Single 
Certification: Educ. 335, SpEd 364, 365, 
366. Prerequisites for Dual Certification: 
SpEd. 364, 366, 383. 3(3-0). 
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PROPOSED REVISION: 

ECEd. 351 The Teaching of Young Children 

Course Description and Puwose 

This course reviews children's development (from the prenatal period to age 5) in the context of 
family, culture, and education, and focuses on applying this knowledge to teaching young children. 
Emphasis is on using knowledge of all developmental areas to observe over time a child in an early 
education setting. This information will be analyzed and interpreted in terms of developmental 
processes, the teacher's role and interaction strategies, and provision of developmentally appropriate 
learning experiences. Also explored will be past personal experiences with young children, the nature 
of teaching young children, and related career options involving young children. A case study of a 
young child is required. Pre- or co-requisites: Intd. 203 and Psyc. 215, or permission of instructor. 
3(2-2). 

CURRENT DESCRIPTION: 

Educ. 351 Tbe Tac:biuz ot YOUD& 
Oilldrm 
Development from the prenatal period to age 
five is reviewed in a familial-culnnl-educa
tional conteXt. Emphasis is on utilizing 
knowledge about all developmental areas to 
ensure effective early childhood program
ming. A case scudy of a young child is 
required. Prerequisites: Educ. 213, 214; 
Psyc. 215; or pcnnission of instructor. 
3(2-2). 
Offered every fall 
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PROPOSED REVISION: 

ECEd. 352 Introduction to Early Childhood Education 

Course Description and Purpose 

nus course presents an introduction to current issues and trends in the education and 
development of young children, such as accessibility and quality of child care, 
infant/toddler programs, television viewing, bilingual education, and violence in 
children's lives. Students also become acquainted with various advocacy strategies, 
program options and child care policies. As a broader context for this introduction, the 
history of early education is examined and community involvement in encouraged. A 
field study of an early childhood program is required. Prerequisites: Educ. 214. 

and ECEd. 351; or permission of instructor. 3(3-0). 

CURRENT DESCRIPTION: 

Educ. 352 Introduction to Early 
Cbildbood Education 
Study of the history of early education pro
gramming from its European roots to the pre· 
senL Emphasis is on the variety of program 
options and sponsorships. Discussion of cur
rent tn:Dds, including model programs. day 
care, infant and toddler programs, television 
viewing. mainstreaming, and the effects of 
early intervention. Prerequisites: Educ. 213 
and 214. or permission of instructor. 3(3-0). 
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PROPOSED REVISION: 

ECEd. 353 Curriculum Development for Young Children 

Course Description and Purpose 

"This course Is designed to further stUdents' understanding of the organization and management of · 
functional learning environments for young children and the use of curriculum development principles 
and strategies to design developmentally appropriate and educationally sound learning experiences for 
young children. To develop these understandings, the course stimulates reflection and inquiry about the 
teacher's role in young children's learning and in curriculum development. Students will develop 
implementation strategies in a structured practicum in an early childhood setting. Prerequisite: ECEd. 
351. 3(2-2). 

CURRENT DESCRIPTION: 

Educ.. 353 Curriculum Development Cor 
Y OUJl& Children 
Review of the planning-implementation
evaluation process as applied to programs for 
young children. Emphasis is on series of 
appropriate activities in all developmental 
an:as. Discussion of classroom management 
and arrangement and motivation of young 
children is provided. Sttuctured participa
tion in an early education setting is required. 
Prerequisite: Educ. 351. 3(2-2). 
Offered every spring 
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PROPOSED REVISION: 

ECEd. 355 Diversity and Inclusion in EC Classrooms (B-Gr. 3) 

Course Description and Purpose 

The focus of this course is on understanding young students with disabilities and the effect 
of the disability on growth, development, and the teaching/learning process. Emphasis will 

. be placed on selecting/modifying appropriate teaching strategies that are congruent with the 
young child's development and cultural environment for use in the preschool or early 
primary grades. Children with various types of disabilities or special needs will be 
examined including those who are gifted and talented, those with limited English 
proficiency, and those who are socioeconomically disadvantaged. Attention will be given to 
State Education Department regulations, various service delivery models, assistive 
technology and work with parents, administrators, and ancillary personnel. Prerequisites: 
Curr. 213, 316 and ECEd. 352. 3(3·0). 

CURRENT DESCRIPTION: 

Educ. 355 Mainstreaminz in Preprimary 
and Primary Grades 
Focus is on integrating early childhood edu
cation and special education teaching strate· 
gies in order to meet the varying needs of all 
cbildn::o in the preschool or primary grade 
classroom. Emphasis is placed on teaching 
str31egies that are consistent with tbc child's 
development and cultural or ethnic environ
ment. Varying types of special needs are 
addressed. including those of children with 
disabilities; gifted, talented, and creative 
childn::o; limited English-proficient children; 
and cultural and ethnic minority children. 
Attention is given to worlang with parents 
and making appropriate referrals. 
Prerequisites: Educ. 35 1 and 353. 3(3.0). 
Offered every fall 
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PROPOSED REVISION: 

H&PE 350 - Health and Safety Issues in the Schools 

Course Description and Purpose 

This course is designed for the preservice teacher and includes topics mandated by New 
York State Education Law. It provides the means for instructing students for the 
purpose of preventing alcohol, tobacco, and other drug abuse; instructing students in 
fire and arson prevention; providing safety education as it pertains to highway safety 
and traffic regulation including bicycle safety; and instructing students for preventing 
child abduction. The course also incorporates New York State mandatory training in 
the identification and reporting of child abuse, maltreatment, or neglect. Prerequisites: 
Educ 214 or SpEd 234 or CDSc 330. 1(1-Q) 

CURRENT DESCRIPTION: 

H&PE. 350 Drugs, Alcohol, aod Tobacco 
A study of alcohol, drugs, and tobacco with 
emphasis on methods of teaChing in ~ese . 
areas. (Required for all persons seeking ceru
fication to teach in New York State.) I( 1-0). 
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I 
To: 

From: 

Date: 

Memorandum 

School of Education Undergraduate Programs Committee and College 
Faculty Senate 

School of Education, Curriculum Review Committee for Early Childhood 
Education, Childhood Education, and Special Education 

October 11, 1999 

Subject: Proposals for Minor Course Revisions: Student Teaching 

Description of Changes and Justification: 

Minor revisions in course prefiXes, course titles, and course descriptions are proposed for 
the following student teaching courses. These minor changes are made in relation to the 
content of the new regulations for teacher education programs in New York State, 
which go into effect September 1, 2000. In particular, these changes emphasize the 
purpose of the student teaching seminar as developing student teachers' abilities to 
examine their own teaching practices and supporting them in their pursuit of 
professional development goals. Some attention also is given to parent communication 
and application of knowledge from Educ. 354. Other minor changes in course names or 
prefixes reflect changes in program configurations consistent with the new regulations. 

Proposals: 

ECEd./Educ. 331 Student Teaching- Primary 

Full-time student teaching at the primary level (grades 1-2 for Early Childhood 
Education and grades 1-3 for Childhood Education) in an affiliated school. Designed to 
provide the student with the opportunity to develop and refine skills and 
understandings of the teaching-learning process with primary-level children. A 
member of the college faculty, working cooperatively with the teaching and . 
administrative staff of the school, assists, observes, supervises, and evaluates each 
student. Students become involved in periodic seminars focusing upon pedagogical 
content and methodology, assessment of student learning, parent communication, 
development of a professional portfolio, and topics related to broad concerns of 
professionals in education. (To repeat this course requires the permission of, and 
fulfilling conditions set by, the Coordinator of Student Teaching.) Prerequisites: Curr. 
317, ECEd. 353, and Educ. 354 for Early Childhood Education; Curr. 317, SpEd. 319, 
Educ. 326, and Educ. 354 for Childhood Education; SpEd. 382,383,385, and Educ. 354 for 
Childhood Education with Special Education; minimum GPA of 2.5. (71/2 semester 
hour~ . . · 
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Educ. 332 Student Teaching- Intermediate 

Full-time student teaching at the intermediate level (grades 4-6) in an affiliated school. 
Designed to provide the student with the opportunity to develop and refine skills and 
understandings of the teaching-learning process with intermediate-level children. A 
member of the college faculty, working cooperatively with the teaching and 
administrative staff of the school, assists, observes, supervises, and evaluates each 
student. Students become involved in periodic seminars focusing upon pedagogical 
content and methodology, assessment of student learning, parent communication, 
development of a professional portfolio, and topics related to broad concerns of 
professionals in education. (To repeat this course requires the perlnission of, and 
fulfilling conditions set by, the Coordinator of Student Teaching.) Prerequisites: Curr. 
317, SpEd. 319, Educ. 326, and Educ. 354 for Childhood Education; SpEd. 382, 383, 385, 
and Educ. 354 for Childhood Education with Special Education; minimum GP A of 2.5. (7 
1/2 semester hours) 

ECEd. 333 Student Teaching- Early Childhood 

Full-time student. teaching at the prekindergarten or kindergarten level in an affiliated 
school or educational program. Designed to provide the student with the opportunity 
to develop and refine skills and understandings of the teaching-learning process with 
young children. A member of the college faculty, working cooperatively with the 
teaching and administrative staff of the setting, assists, observes, supervises, and 
evaluates each student. Students become involved in periodic seminars focusing upon 
pedagogical content and methodology, assessment of student learning, parent 
communication, development of a professional portfolio, and topics related to broad 
concerns of professionals in education. (To repeat this course requires the permission 
of, and fulfilling conditions set by, the Coordinator of Student Teaching.) Prerequisites: 
Curr. 317, ECEd. 353, and Educ. 354; minimum GP A of 2.5. (7 1/2 semester hours) 

SpEd. 391 Student Teaching- Special Education (Primary or Intermediate) 

Full-time student teaching at the primary or intermediate level in an affiliated 
educational program serving students with mild or moderate disabilities. Designed to 
provide the student with the opportunity to develop and refine skills and · · 
understandings of the teaching-learning process for children with disabilities. A 
member of the college faculty, working cooperatively with the teaching and 
administrative staff of the setting, assists, observes, supervises, and evaluates each 
student. Students become involved in periodic seminars focusing upon pedagogical 
content and methodology, assessment of student learning, parent communication, 
development of a professional portfolio, and topics related to broad concerns of 
professionals in education. (To repeat this course requires the permission of, and 
fulfilling conditions set by, the Coordinator of Student Teaching.) Prerequisites: SpEd. 
382,383,385 and Educ. 354; minimum GPA of 2.5. (71/2 semester hours) 
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FORM P 

PROPOSAL FOR A NEW OR REVISED PROGRAM 

(To be submitted for local approval) 

Department __ ~E~!Ia~C~Iin~e~Swhe~a~r~s~cuho~o~!~ofwE•d~u~caQWti~on~---- Date October 15. 1999 

Degree Program B.S. in Education (Undergraduate Program) 
(BA, BS, BS in Ed, MA, MS in Ed, Other) 

@'Minor Early Childhood Education 

New Program ---------------------- Revised Program _____ .&lx'-------

Area of Certification (if applicable) Early Childhood Education (Birth-Grade 2) 

Professional ____________________ _ lnitial _____ ,_.&!.x'-------------

1. General Description of Program, including justification for the proposal. Attach additional 
sheets if necessary. 

See attached. 

II. Are present faculty resources adequate to support this new/revised program? (Please note: UCC 
approval of a new program does not imply that additional resources will be available for its 
implementation.) 

Yes _ ___.,x __ No ____ _ 

If no, explain how implementation will be achieved. Attach additional pages as needed. 

Ill. Supporting Services 
A. library -- Are present library resources adequate to support this program? 

Yes ___ ___., __ No _____ _ 

If no, specify periodicals and approximate number of volumes needed. Is department budget 
sufficient to cover the additional library holdings? 
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Supporting Services (continued) 

B. Laboratory and other Special Facilities or Services - Describe briefly additional studios, 
rehearsal rooms, laboratories, computer facilities, etc. that will be needed for the program 
revision. 

Additional: None 

C. Practicum - If the program requires a practicum, explain how this experience will be 
implemented. 

During Block 1, service-learning experiences and reports are completed. These 
experiences in educational settings will be developed in cooperation with the College 
Volunteer Center. In Blocks 2-5, field visits are made to local partner schools during which 
students both observe and teach lessons. Field visits are made to diverse geographic sites 
and include prekindergarten, kindergarten, and primary (grades 1-2) classrooms. During 
Block 3, students independently complete a field study of an early childhood program (birth
prekindergarten). During Block 4, placements are made in high-need schools, and curriculum 
integration, diversity, and inclusion at the prekindergarten or kindergarten level are 
emphasized. In Block 5, collaborative teaching experiences, working with parents, and 

· curriculum integration at the primary level (grades 1-2) are emphasized in an extended 
practicum. In Block 6, two college-supervised student teaching experiences are completed, 
one at the prekindergarten or kindergarten level and the other at the primary level (grades 1-
2). 

D. Will this program/revision have any interdepartmental impact? If so, have the affected 
departments been consulted concerning these impacts and do they support this proposal? 

Yes, concentrations. 

All affected departments (as well as interdisciplinary minor coordinators) have been 
consulted and have agreed to support the increased hours ·(i.e., 30 hqurs) required by the 
State Education Department for concentrations. 

E. Does your department participate in a concentration that is part of the School of Education? 

Yes __ _ No 

If yes, does the submitted change affect that concentration? 

Yes __ _ No 

If yes, what are the concurrently submitted changes to the concentration? 
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General Description of the Proeram 

The Early Childhood Education Program is designed to prepare. undergraduayte ~dents for 
rofessional careers in teaching (birth-grade 2), in accordance wtth the New o tate 

~tandards and Regulations for Teacher Education Programs and the New ~o~ State 
Learning Standards. The program also is built upon the Sch.ool ofEducat:lon .s C~mceptual 
F rk & Professional Education (see attachment). This framework, which mcludes a 

ramewo 1or " d "State ent of Cuniculum "Statement of Philosophy, Commitment, and Purposes, an. a m . . 
Goals " outlines the major purposes of the program and provtdes a co~preheDSive ~t:lonale 
for de~elopment of coursework., field experiences, and pro~ evaluanon: Integrat:lve 
aspects of the professional education curriculum. are ~equ~nt:lal field expenen~ de~eloped 
with partner schools and three program strands (1.e., mquuy, technology, and dtverstty) 
linking coursework and field experiences across the curriculum. Also as req~ired by the 
New York State Regulations for Teacher Education Programs, ~e have established an 
admissions policy for teacher education programs that uses van~us typ~ of assessments to 
evaluate students (see attachment on admissions policy and service-learmng component). 

The professional education curriculum of the Early Childhood Education Program ~ a 45-
hour sequence that includes 30 hours of course work and a semester of .student teaching. 
Recent changes in the New York State Regulations for Teacher Educatton Prog~s have 
placed more demands on the pedagogical components of the program and have mcreased 
the credit hours required for liberal arts and sciences concentrations to 30. These changes 
underscore the need for teachers to understand subject matter deeply and flexibly in order to 
help young children learn. Prospective teachers also need to know about child development, 
different kinds of learning and learning contexts, and curriculum resources and technologies 
in order to interpret and respond effectively to children's learning behaviors and progress. 
This kind of learning can not occur in either college classrooms or school classrooms alone. 
As required by changes in the New York State regulations, hours of field experiences in this 
program have increased. To support student learning, the Early Childhood Education 
Program seeks to integrate college- and school-based activities into a coherent whole, in 
pan, by designating some schools or early childhood centers as partner schools, where 
through continuous relationships mutual learning and professional development will occur. 

The pedagogical components of the program also are designed to support the education of 
professionals. One goal of a profession is to provide service to others. This goal is 
introduced in the initial field experience: a service-learning experience linked to initial 
coursework. A second goal is to recognize the academic knowledge base for practice 
and to apply theory and reSearch. A third goal is to develop dispositions for systematic 
inquiry and reflection on children's intellectual and motivational processes and to use 
knowledge gained to reach diverse learners. A fourth goal is to practice skills and strategies 
under intensive supervision and to be able to analyze and reflect on the effects of these 
practi~. A fifth goal is to develop .and become members of collegial communities for 
professiOnal development ~d leammg. Goals 2-5 are emphasized throughout the program 
m block courses, field expenences, and student teaching. 

The professional education cuniculum involves students in blocks of related courses spread 
over a five-semester se9uence that culminates in a semester of student teaching. Within 
each. block, the professiOnal development level of the student is considered. Each block 
proVIdes a J:?Ore comprehensive field. experience and provides the data to make decisions 
ab~ut teac.hing, le<lll?mg, ~d pr~fess10nal development Block I provides an introduction to 
maJ~r soetal and philosophical ISsues in public education, with a strong emphasis on 
mulncul~ concerns an~ pr?fessional ethics. The Block 2 student develops a basic 
understandmg of teacher mqutry, lesson planning, and child observation observes in 
schools and early childhood settings, implements sample lessons, and d~velops an indepth 
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schools and early childhood settings, implements sample lessons, and develops an indepth 
case study of one child. The student in Block 3 works more intensely with children and 
content areas (English language arts, mathematics, and science), which enables him or her to 
focus more fully on the role of the teacher as facilitator of learning. In addition, the student 
conducts a field study of an early childhood program. In Block 4, the student will focus on 
developing and implementing curriculum for young children and on meeting the educational 
needs of diverse learners. In addition, the student will engage in two practicum experiences, 
one in an early childhood setting and another at the primary-level in a high-need school. 
The extended practicum in Block 5 enables students to experience, on a limited scale, 
integration of curriculum across content areas in a primary classroom (grades 1-2) and 
collaboration among professionals as well as with parents in order to support children's 
learning. In Student Teaching (Block 6), the preservice teacher learns to function as a 
decision-maker and assumes the many roles of a teacher in both an early childhood and 
primary grade setting. 

The degree program leading to the degree Bachelor of Science in Early Childhood 
Education includes .a required college-wide liberal arts common core of 34-37 hours, 
involving work in social science, natural science, humanities, fine arts, critical reasoning 
(quantitative and writing), and multicultural perspectives; required-related liberal arts courses 
in mathematics, child development, and health and safety; and a liberal arts concentration of 
30-31 hours. 

The major includes the following program blocks and components: 

Block 1 

Students take .a course in social and philosophical issues in public education, with a strong 
emphasis on multicultural concerns and professional ethics. (Note: Students with 30 or 
more credit hours may combine Blocks 1 and 2.) 

Block 2 

Students take a child study course, where they learn how to apply understandings of child 
development to observations of a young child's behavior over time. In addition, they take a 
general methods course, where they are introduced to (a) the New York State Learning 
Standards and Resource Guides, (b) generic teaching and planning strategies, (c) the role of 
teacher inquiry in reflective practice, and (d) methods for conducting their own inquiries into 
the nature of learning and the effects of teaching. 

Block 3 

Students broaden their perspectives in early childhood education by taking a course focused 
on socio-cultural issues and program development in early childhood education. In 
conjunction with this course, they conduct a field study of an early childhood program. In 
addition, students complete a reading/writing process course that emphasizes literacy 
instruction at the prekindergarten-grade 3 level as well as a mathematics and a science 
methods course. Accompanying field experiences at the kindergarten/primary level (K
grade 2) focus on understanding the role of the teacher as a facilitator of learning and 
involve working with children to expand their understandings of and appreciation for 
content area knowledge. 

Block 4 

Students complete a course that emphasizes principles of curriculum development for 
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young children and implementation of play-, explo.ration-, or literacy-b~d activities in an 
early childhood setting and the role of the early childhood teacher as cumculum maker. 
Students also take a course that focuses on diversity in th~ early chilci?ood .classroom and 
strategies for inclusion. A practicum experience at the pnmary level m a high-need school 
accompanies this course. 

Block 5 

Students complete a social studies course, which emphasizes integration of curriculum 
across content areas, and one that focuses on working with parents. A practicum experience 
of ten half-days, where students engage in collaborative teaching and involvement with 
parents, is part of this block. 

Block 6 

Students complete a full semester of student teaching, accompanied by student teaching 
seminars. Two student teaching experiences are included, one at the primary (grades 1-2) 
and one at the early childhood (prekindergarten-kindergarten) level. Students also complete 
a professional development portfolio, drawing on prior field experiences and inquiry 
activities as well as student teaching experiences. 

Concentration (30-31 semester hours) 

Selected from various Liberal Arts departments and aligned with the New York State 
Learning Standards. (See attachment of offerings.) 

Required Related Courses (10 semester hours) 

Child Development course (S/Psyc 215) 
Mathematics courses (Math 140, C/Math 141) 
Health and Safety in the Schools (H&PE 350) 

3 hours 
6 hours* 
1 hour 

*Students who pass the Math 140/141 Proficiency Exam may substitute C/Math 142 (4 cr. 
hrs.). 

Foreign Language Proficiency (0..6 hours) 

Students ~omplete one year college-level study or its equivalent (i.e., four units of foreign -
language m hi~h school through level IV -one year beyond RegentS exam) or pass the ForL 
1011102 Profictency Exam.-

Minimum Competence Requirement 

A grade of C- or better i~ ~uired for each of the following courses: Intd. 203, Educ. 214, 
ECEd. 351, Curr. 213, Curr. 316, ECEd. 352, ECEd. 353, ECEd. 355, Curr. 317, Educ. 354, 
and ForL. 1011102 (for ForL. requirement). . . 

Department Writing Requirement 

Students :Will meet the College writing requirement by compiling a portfolio of four writings 
(For detatls, see attachment Colle~e Under~duate Bulletin. 1998-2000, p. 199.) In 
addition, they will prepare a field inquiry portfolio during their professional education 
coursework and a professional development portfolio during student teaching (see 
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attachment for description). 

3. Outline of Program Reguirements (See attached diagram.) 

Comments: The cu"ent program consists of the Early Childhood State Annotation 
attached to the B.S. in Education Degree-Elementary Education (PreK-6). Under the new 
regulations, early childhood education is redefined as birth through grade 2 and is a free
standing certification. 

Courses in Professional Education 

Current Pro~am 

Block 1 
Intd. 203 

Block 2 
Educ. 213 

Educ. 214 

Social Foundations of 
American Education 

3 cr. hrs. 

Reading Process 
3 cr. hrs. 

Dimensions of Teaching 
3 cr. hrs. 

Revised ProWJD 

Block I 
Intd. 203 

Block 2 
Educ. 214 

ECEd.351 

Social Foundations of 
American Education 

3 cr. hrs. 

Dimensions of Teaching and 
Inquiry 

3 cr. hrs. 
Tchg Young Children 

3 cr. hrs. 

Comments: In response to the new regulations for teacher education programs that call 
for developing skill in analyzing, interpreting, and evaluating teaching practices and 
student learning, a teacher inquiry component has been added to the program. Educ. 214, 
in addition to introducing students to lesson planning, implementation, and evaluation, 
now serves as a foundational course for the inquiry strand in the program and prepares 
students to develop teaching portfolios that make continuous use of their field experience 
assignments and their reflections on practice. Jntd. 203 also been updated and revised in 
light of the new regulations and other program changes. For example, lntd. 203 is linked 
with an initial service-learning experience. In addition, ECEd. 351 has been revised 
to reflect new emphases in the state regulations for early childhood education, in 
particular, awareness of socio-cultural contexts in the as_sessment of processes of social, 
emotional, cognitive, physical, and aesthetic growth and development. Also emphasized 
in this course are the application of understandings of child development to observations 
of a young child's behavior over time and the construction of a case study of this child. 

Current Pro~ram 

Block 3 
Educ.313 

Educ. 316 

Educ. 351 

Educ. 352 

Clssrm Reading Programs 
3 cr. hrs. 

Teaching Strategies: Math 
& Science 

3 cr. hrs. 
Teaching Y ng Children 

3 cr. hrs. 
Intra Early Childhood Educ 

3 cr. hrs 
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Revised Promm 

Block 3 
Curr. 213 

Curr. 316 

ECEd. 352 

Reading!Writing Process 
3 cr. brs. 

Teaching Science & 
Mathematics to Children 

4 cr. hrs. 
Intra Early Childhood Educ 

3 cr. hrs.· 



Comments: Students broaden their perspective~ in early childlwo~ d':V~~~io~~ ~~~~~ly 
ECEd 352 a course focused on soczo-cultural zssues and progra fi ld 'P tudy if l 
childhood ;ducation. In conjunction with this course, they conduct a e s. o an ear Y 
childhood program. In response to the new regulations for teacher educatzon progr~"Jt 
that require greater emphasis on application ohavif conbtent area. knJ";}:/J:vclf'[J'::Je ;~~flee:: 
York State Learning Standards, these courses e een revzse . . 
broader definition of reading instruction as literacy/language arts znstructzon and greater 
emphasis on use of content area knowledge. In addition, these cu:tJ other courses that 
focus on teaching content to children (grades 1-3) have been asszgned the Curr. frefix to 
distinguish them from comprehensive metho~ courses [Educ.) or coursesfocuszng only 
on early childhood education (EcEd.) or speczal educatzon (SpEd.). 

Current Prornm 

Block 4 
Educ. 353 

Educ. 354 

Block 5 
Educ. 317 

Educ. 355 

Currie Dev Yng Chldm 
3 cr. hrs. 

Family & Community 
3 cr. hrs. 

Teaching Strategies: Social 
Studies & Language Arts 

3 cr. hrs. 
. Mainstreaming in Pre prim 
& Primary Grades 

3 cr. hrs. 

Revised Promro 

Block4 
ECEd. 353 

ECEd. 355 

Block 5 
Curr. 317 

Educ. 354 

Currie Dev Yng Chldm 
3 cr. hrs. 

Diversity & Inclusion in ECE 
Clssrms 

3 cr. hrs. 

Soc. Studies & Curriculum 
Integration 

3 cr. hrs. 
Family & Community 

2 cr. hrs. 

Comments: ECEd. 353 emphasizes principles of curriculum development for 
young children, implications of environmental design for curriculum development, 
implementation of play-, exploration-, and literacy-based activities in an early childhood 
setting, and the role of the early childhood teacher as a curriculum decision-maker. 
ECEd. 355 focuses on diversity in the early childhood classroom and strategies for 
inclusion, an emphasis in the general pedagogical core standards of the state regulations. 
Also emphasized in these standards is development of productive relationships with 
parents, a focus of Educ. 354. Curr. 317 has shifted-its emphasis to social studies and 
integration of the curriculum across content areas, mirroring the increased attention in 
state regulations to content area knowledge, understanding, and skills. · 

Current Pronam 

Block 6 
Educ. 331 

Educ. 333 

Student Teaching -Primary 
(grades 1-3) 

7.5 cr. hrs. 
Student Teaching - Early 
Childhood (PreK-K) 

7.5 cr. hrs. 

Revised Prow.m 

Block 6 
ECEd. 331 

ECEd. 333 

Student Teaching - Primary 
(grades 1-2) w/ Seminar 

7.5 cr. hrs. 
Student Teaching- Early 
Childhood (PreK-K) w/ 
Seminar 

7.5 cr. hrs. 

Comments: State regulations now require that all student teaching experiences be 
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accompanied by a seminar. In the past, seminars have accompanied student teaching on . 
an informal basis but have not been formally recognized. During student teaching 
seminars, students will discuss professional development issues and will prepare a 
professional development portfolio. 

Reguired Education Electiyes 

Current Pro&rnm 

Students must choose one of four options 
(Early Childhood Education. Reading. 
Generalist. or Elementary Science and 
Mathematics) which is made up of three 
3-credit courses. As pan of the option. 
a course must be elected that focuses on 
teaching children within mainstreamed 
settings. 

Concentration 

Current Pro~am 

See attachment of current and proposed 
concentrations. 

Reyised Pro gram 

The options have been eliminated in order to 
accommodate additional requirements from 
the New York State Education Department 
and Board of Regents. The option course on 
mainstreaming has been revised so that it 
focuses on inclusion and now will be taken 
as a required course in Block 4 (ECEd. 355). 

Revised Promrn 

See attachment of current and proposed 
concentrations. 

Comments: Concentrations have been revised to meet the New York State Education 
Depanment's minimum requirement of 30 hours in a concentration. 

Required Related Courses 

Current Pro~arn Revised Promro 

Psyc. 215 

Math. 140 

Math. 141 

S/Child Development Psyc. 215 
3 cr. hrs. 

Math Concepts Elem. Ed. I Math. 140 
3 cr. hrs. 

C/Math Concepts Elem. Math. 141 
Ed. II 

3 cr. hrs. 
H&PE 350 Drugs. Alcohol, & Tobacco H&PE 350 

1 cr. hr. 
A 3-credit hour English elective 

3 cr. hrs. 

S/Child Development 
3 cr. hrs. 

Math Concepts Elem. Ed. I 
3 cr. hrs. 

C/Math Concepts Elem. 
Ed. IT 

3 cr. hrs. 
Health & Safety in Schools 

1 cr. hr. 

Comments: H&PE 350 has been revised to reflect additional content area requirements 
in the new regulations for teacher education programs. lntd. 105, a writing course now 
required in the College Core, will replace the English elective. In addition, students who 
pass the Math 1401141 Proficiency Exam may substitute C!Math 142 (4 cr. hrs.). These 
changes will help to accommodate additional required hours in the concentrations. 

731 



Foreign Language Requirement 

Current Pro~am 

See attachment: Colle2e Underwduate 
Bulletin. 1998-200(}, p. 199. 

Departmental Writing Requirement 

Current Promro 

See attachment College Undergraduate 
Bulletin. 1998-200(}, p. 199. · 
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Revised Prornro 

No change. 

Revised Prowun 

No change. 

Students will prepare a field inquiry 
portfolio during their professional education 
coursework and a professional development 
portfolio during student teaching. (If 
additional requirements are met. students may 
use their teaching portfolio entries as entries 
in their writing portfolios.) 



l Admissions 
See Program Admissioru Policies 

Prognm Leading to Early Childhood Education CertifiCAtion 
(Program Strands: Inquil)', Diversity, & Technology) 

Requiml 
Related 

Field Block Monitoring 
Experiences Courses Stnie1ties 

Psyc. 215 

Math. 140 
(or Math. 142) 

Math. 141 
(or Math. 142) 

H&PE350 

(For. Lang.) 
4 yrs H. S. or ... 
See UG Bulletin 

Block 1 . 
Service- Intd. 203 Foundations 
l..eaming 
Experiences 
(B. Gr. 2) 
25 hrs. 

Block 2 

5 visits Educ. 214 Dimensions Tchg!Inquiry 
(1/2 day) ECEd. 351 Young Child 
(Gr. I • 3) 
7 observations 
(PreK or K) 

Block3 

s visits ~.213 Rd~riting 
(112 day) ~- 316 Science&. Mathematics 
diverse siiCS ECEd. 352 ln!ro ECE 
(K. Gr. 2) 
fseld study 
(B. PrcK) 

Bloct4 

s visits ECEd. 355 Inclusion (B • Gr.3) 
(112 day) ECEd. 353 EC Cwriculum 
high-~ 
school (Gr. 1 • 3) 
7 visits 
practicum 
(PreK or K) 

BlockS 

10 visits Curr. 317 Curr Integ/Soc Srudies 
(112 day) 
collaboration 

Educ. 354 Family & Com.m 

(Gr. I • 2) 

Block6 

7 weeks (Gr. I • 2) ECEd. 331 Stdt Tchg • Primary w/ 
seminar 

7 weeks (PreK • K) ECEd. 333 Suit Tchg • ECE w/ 
seminar 

SOE's 
Advisemen1 
Folder 

SOE's 
Practicum 
Assessment 
Folder 

Srudent Teaching 
Application 
(See Program 
Admissions 
Policies) 

SOE's Student 
Teaching 
Assessment _ 
Folder 

Cenjfic~tjon Tess: LAST, AST-W & Content Specialty Test (Early Childhood Education) 
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1/ 
I" 

~ 

Srudent's 
Field Inquiry/ 
Writing 
Portfolio 

~v 

Student's 
Professional 
Portfolio 



FORM P • A 1T ACHMENT 

Suggested typical pattern for a four-year program designed to fulfill degree (and, if applicable, 
certification) requirements. 

Early Ori.ldhocxl 
Education 

Fjrst Semester 

. INTO 105 
N/Core Course 
F/Core Course 
MA'lli 140-': 
S/M/Core Course 

Ejrst Semester 

Concentration Course 
.R./MA.ni 14t~·: 
EDUC 214 
ECED 351 
HUMN 220 

ECED 355 

Arst Semester 

ECED 353 
Concentration Course 
Concentration Course 
Concentration Course 
H&PE 350 

First Semester 

ECED 331 , 333 
(Student Teaching) 

ti2.m 
3 
4 
3 
3 
3 

lb 

tlWl 
3 
3 
3 
3 
4 

1b 

l:i2m 
3 
3 
3 
3 
3 
1 

1b 

~ 

15 

15" 

Freshman Year 

Second Semester 
S/PSYC 215 
Elective 
INTO 203 
N/Core ec>urse 
F/Core Course 

Sophomore Year 

Sec:ond Semester 
CURR 213 
CURR 316 
Concentration Course 
ECED 352 
Concentration Course 

Junior Year 

Concentration Course 
Concentration Course 
CURR 317 
EDUC 354 
HUMN 221 

Senior Year 

"Second Semestir 
Concentration Course 
Concentration Course 
Elective 
Elective (if needed) 

A~.> urn e s For. L 4A'lJ. "-/ r~ s tf,/f;·s-h'e t:(_ 

Required Hours in Major/Minor Dept. 30 + 15 Total Required Hours 
Internship 

Required Related Hours 10 + 30-31 Total Elective Hours 
(concentration) 

Required Hours in Certification 
Option (if applicable) 

Core Hours 

li2W1 
3 
3 
3 
4 
3 

1b 

Hswrl 
3 
4 
3 
3 
3 

lb 

H2m 
3 
3 
3 
2 
4 

li2JUJ. 
3 
3 
3 
1 

85-86 

6-12 

28 

REVISED 8198 

~·: Students who pass the MA1H 140/141 Proficiency Exam may substitute ~/MAW 142 (4 cr. hr 
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FORM P 

PROPOSAL FOR A NEW OR REVISED PROGRAM 

(To be submitted for local approval) 

Departnnent __ -ME~IIa~c~nn~e~Sh~e~a~r~s~c~h~oo~l~o~f.E~du~c~a~tio~n~---- Date October 15. 1999 

Degree Program __ __,B<..:.<.A:...o·:...:o"'"r_,B...,.S""'.'""'i ..... n _.,L"""ib""'e"""ra:.:...l ._,A...._.rt,._s ""'w"""ith"-""C""'e ..... rt"'"'ifi...,ca.,t...,.io""'n..:.:.in.._E=a""r~ly_,Co<.!h"""if""d.:..:.h"""oo...,d"""'E...,d.._.u~c"'!.at~io'-l.in~ 
(BA, BS, BS in Ed, MA, MS in Ed, Other) 

Double Major inor Early Childhood Education and either Art History, Art Studio, Music, Theater. 
Engl1sh French. Spanish, Mathematics. Natural Science (PreK-6), Anthropology, Economics, Geography, 
History. Political Science. Psychology, or Sociology 

New Program ------------------ Revised Program ----~x __ _ 

Area of Certification (if applicable) Early Childhood Education (Birth-Grade 2) 

Professional ________________ _ lnitial ____ ....cx..__ ____ _ 

I. General Description of Program, including justification for the proposal. Attach additional 
sheets if necessary. 

See attached. 

II. Are present facultY resources adequate to support this new/revised program? (Please note: UCC 
approval of a new program does not imply that additional resources will be available for its -
implementation.) 

Yes _-.c.x~- No _____ _ 

If no, explain how implementation will be achieved. Attach additional pages as needed. 

Ill. Supporting Services 
A. Library -- Are present library resources adequate to support this program? 

Yes ___ _.x~- No ____ _ 
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If no, specify periodicals and approximate n~mber of volumes needed. Is department budget 

sufficient to cover the additional library hold1ngs? 

111. Supporting Services (continued) 

B. Laboratory and other Special Facilities or Services - Describ~ briefly additional studios, 
rehearsal rooms, laboratories, computer facilities, etc. that Will be needed for the program 

revision. 

Additional: None 

c. Practicum - If the program requires a practicum, explain how this experience will be 
implemented. 

During Block 1, service-learning experiences and reports are completed. These 
experiences in educational settings will be developed in cooperation with the College 
Volunteer Center. In Blocks 2-5, field visits are made to local partner schools during which 
students both observe and teach lessons. Field visits are made to diverse geographic sites 
and include prekindergarten, kindergarten, and primary (grades 1-2) classrooms. During 
Block 3, students independently complete a field study of an early childhood program (birth
prekindergarten). During Block 4, placements are made in high-need schools, and curriculum 
integration, diversity, and inclusion at the prekindergarten or kindergarten level are 
emphasized. In Block 5, collaborative teaching experiences, working with parents, and 
curriculum integration at the primary level (grades 1-2) are emphasized in an extended 
practicum. In Block 6, two college-supervised student teaching experiences are completed, 
one at the prekindergarten or kindergarten level and the other at the primary level (grades 1-
2). 

D. Will this program/revision have any interdepartmental impact? If so, have the affected 
departments been consulted concerning these impacts and do they support this proposal? 

Four majors in the Arts have been added: Art History, Art Studio, Music, and Theater. 
The Art Department and School of Performing Arts have been consulted and support these 
additions. ' 

E. Does your department participate in a concentration that is part of the School of Education? 

Yes __ _ No 

If yes, does the submitted change affect that concentration? 

Yes __ _ No 

If yes, what are the concurrently submitted changes to the concentration? 

Signatures 
(both required) Chair of the Department Chair of School of Education 



1. General Description of the Prowm 

The Early Childhood Education Program with a B.A. or B.S. degree in Liberal Ans is 
designed to prepare undergraduate students for professional careers in teaching (birth-grade 
2), in accordance with the New York State Standards and Regulations for Teacher Education 
Programs and the New York State Learning Standards. The program also is built upon the 
School of Education's Conceptual Framework for Professional Education (see attachment). 
This framework, which includes a "Statement of Philosophy, Commitment, and Purposes," 
and a "Statement of Curriculum Goals," outlines the major purposes of the program and 
provides a comprehensive rationale for development of coursework, field experiences, and 
program evaluation. Integrative aspects of the professional education curriculum are 
sequential field experiences developed with partner schools and three program strands (i.e., 
inquiry, technology, and diversity) linking coursework and field experiences across the 
curriculum. Also as required by the New York State Regulations for Teacher Education 
Programs, we have established an admissions policy for teacher education programs that 
uses various types of assessments to evaluate students (see attachment on admissions policy 
and service-learning component). 

The professional education curriculum of the Early Childhood Education Program with a 
B.A. or B.S. degree in Liberal Arts is a 45-hour professional education sequence that 
includes 30 hours of course work and a semester of student teaching plus a college major in 
the liberal arts or sciences (36-52 semester hours) that aligns with the New York State 
Learning Standards. Recent changes in the New York State Regulations for Teacher 
Education Programs have placed more demands on the pedagogical components of the 
program and have increased the minimum number of credit hours required in the liberal ans 
(i.e., majors or concentrations of at least 30 credit hours). These changes underscore the 
need for teachers to understand subject matter deeply and flexibly in order to help young 
children learn. Prospective teachers also need to know about child development, different 
kinds of learning and learning contexts, and curriculum resources and technologies in order 
to interpret and respond effectively to children's learning behaviors and progress. This 
kind of learning can not occur in either college classrooms or school classrooms alone. As 
required by changes in the New York State regulations, hours of field experiences in this 
program have increased. To support student learning, the Early Childhood Education 
Program with a B.A. or B.S. degree in Liberal Arts seeks to integrate college- and school
based activities into a coherent whole, in part, by designating some schools or early 
childhood centers as partner schools, where through continuous relationships mutual 
learning and professional development will occur. 

The pedagogical components of the program also are designed to support the education of 
professionals. One goal of a profession is to provide service to others. This goal is 
introduced in the initial field experience: a service-learning experience linked to initial 
coursework. A second goal is to recognize the academic knowledge base for practice 
and to apply theory and research. A third goal is to develop dispositions for systematic 
inquiry and reflection on children's intellectual and motivational processes and to use 
knowledge gained to reach diverse learners. A fourth goal is to practice skills and strategies 
under intensive supervision and to be able to analyze and reflect on the effects of these 
practices. A fifth goal is to develop and become members of collegial communities for 
professional development and learning. Goals 2-5 are emphasized throughout the program 
in block courses, field experiences, and student teaching. 

The professional education cuniculum involves students in blocks of related courses spread 
over a five-semester sequence that culminates in a semester of student teaching, Within 
each block, the professional development level of the student is considered. Each block 
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provides a more comprehensive field experience and provides the data. to mak~ decisio~ 
about teaching, learning, and professional development Blo.ck I proVIdes an m~oducnon to 
major social and philosophical issues in public education. With a strong emphasis on 
multicultural concerns and professional ethics. The Block 2 srudent develops a basic 
understanding of teacher inquiry, lesson planning, and child observation, observes in 
schools and early childhood settings, implements sample lessons, and develops an indepth 
case study of one child. The student in Block 3 works more intensely with children and 
content areas (English language arts. mathematics, and science), which enables him or her to 
focus more fully on the role of the teacher as facilitator of learning. In addition, the student 
conducts a field srudy of an early childhood program. In Block 4, the "student will focus on 
developing and implementing curriculum for young children and on meeting the educational 
needs of diverse learners. In addition, the student will engage in two practicum experiences, 
one in. an early childhood setting and another at the primary-level in a high-need school. 
The extended practicum in Block 5 enables students to experience, on a limited scale, 
integration of curriculum across content areas in a primary classroom (grades 1-2) and 
collaboration among professionals as well as with parents in order to support children's 
learning. In Student Teaching (Block 6), the preservice teacher learns to function as a 
decision-maker and assumes the many roles of a teacher in both an early childhood and 
primary grade setting. 

The de~ree program leading to a Bac~elor of Science degree in Early Childhood 
Education and a B.A or B.S. degree m Liberal Arts includes a required college-wide liberal 
arts common core of 34-37 hours, involving work in social science natural science 
humani~es. fine ru:ts• critical ~oning (quantitative and writing), ~d multicultural ' 
perspecnves; required-related liberal arts courses in mathematics child development, and 
health and safety; and a liberal arts major of 36-52 hours. ' 



FORM P • ATTACHMENT 

Suggested typical pattern for a four-year program designed to fulfill degree (and, if applicable. 
certification) requirements. 

If Liberal Arts Major of 36 hours 
Early Olildhood Education Major Year 

Eitil S~m~~~~r ~ Second Se~~l[ ~ 

. INI'D 105 3 MAni 14()':': 3 

N/Core Course 4 Major Course (IA) 3 

F/Core Course 3 Major Course · 3 

S/M/Core Course 3 N/Core Course 4 
F/Core Course 3 

"TI' Sophomore Year 
16 

Eirl! Stmt~ll[ .t::l2s.l!l Second Semester li2l.IIl 

S/PSYC 215 3 ~/MAni 141* 3 

Major Course 3 Major Course 3 

Major Course 3 EDUC 214 3 

INID 203 3 HUMN 221 4 

HUMN 220 4 ECFD 351 3 

1b 1b 
Junior Year 

Fi[~l Slmt:sll[ .t::l.2m Second Semester li2m 

l CURR 213 3 ECED 355 3 

CURR 316 4 ECED 353 3 
HSJ>E 350 1 ECED 352 3 

Major Course 3 Major Course 3 

Major Course 3 Major Course 3 

1b "'TI 

Senior Year 

Eiri! S~ml=t!lr ~ Second Semestir ti2Y!l 
·cURR 317 3 ECED 331, 333 15 
EDUC 354 2 (Student Teaching) 
Major Course 3 
Major Course 3 
Major Course 3 ASSU/?es For; ~~· Elective 1 

tt I r_4 s~ "f-/ s .,c; d-
15' 1) 

(lA & Ed.) 
Required Hours in Major/Minor Dept. 36 + 30 + 15 . 91 

1 t Tot~equ1red Hours n erns p 

Required Related Hours 
10 (Ed.) 1-7 

Total Elective Hours -

' Required Hours in Certification Core Hours 28 

Option (if applicable) 
REVISED 8198 

-:: Students who pass the MAni 140/141 Proficiency Exam may substitute A'/MATII 142 (4 cr. hrs.) 

73.9 



FORM P 

PROPOSAL FOR A NEW OR REVISED PROGRAM 

(To be submitted for local approval) 

Department -~Ellilla~C:!!JiinL!.!eO<.£S!..!!he;;.saO!!..r~s~c<!.Jhillto~oiL-lo~f.....,E ... d..,u .... c,..at.,_,io..,_n.__ __ Date October 15. 1999 

Degree Program _....J;B~.S~.:Ji!I!n,!;E;!;d!1!U£!Ca;ut.!,!;iOmn~(:YU~n~d~er~g':ra~d::'u~aUJte~P~ro~g~rai!!m~l,__ ____ _ 
(BA, BS, BS in Ed, MA, MS in Ed, Other) 

~inor _--.!.Ca.h!!!ildl!!hL.!.\o8o:!!:dwEI..!d~u~·c:s.atwioo!.!.n.t--------

New Program -------------
Revised Program ___ ,.Qx ___ _ 

Area of Certification (if applicable) Childhood Education (Grades 1-6) 

Professional ____________ _ lnitiai ___ _.L::, ______ _ 

1. General Description of Program, including justification for the proposal. Attach additional 
sheets if necessary. 

See attached. 

11. Are present faculty resources adequate to support this new/revised program? (Please note: UCC 
approval of a new program does not imply that additional resources will be available for its 
implementation.) 

Yes _-..<.>x __ No ____ _ 

If no, explain how implementation will be achieved. Attach additional pages as needed. 

Ill. Supporting Services 

,_..- -

A. Library -- Are present library resources adequate to support this program? 

Yes ----<>-x __ · No -----
If no, specify periodica'ls and approximate number of volumes needed. Is department _budget 
sufficient to cover the additional library holdings? 



Ill. Supporting Services (continued) 

B. Laboratory and other Special Facilities or Services - Describe briefly additional studios, 
rehearsal rooms, laboratories, computer facilities, etc. that will be needed for the program 
revision. 

Additional: None 

C. Practicum - If the program requires a practicum, explain how this experience will be 
implemented. 

During Block 1, service-learning experiences and reports are completed. These 
experiences in educational settings will be developed in cooperation with the College 
Volunteer Center. In Blocks 2-5, field visits are made to local partner schools during which 
students both observe and teach lessons. Field visits are made to diverse geographic sites 
and include both primary (grades 1·3) and intermediate (grades 4-6) grade levels. During 
Block 4, collaborative teaching experiences and curriculum integration are emphasized in an 
extended practicum. During Block 5, placements are made in high-need schools. In Block 6, 
two college-supervised student teaching experiences are completed, one at the primary level 
and one at the intermediate level. 

D. Will this program/revision have any interdepartmental impact? If so, have the affected 
departments been consulted concerning these impacts and do they support this proposal? 

Yes, concentrations. 

All affected departments {as well as interdisciplinary minor coordinators) have been 
consulted and have agreed to support the increased hours (i.e., 30 hours) required by the 
State Education Department for concentrations. 

E. Does your department participate in a concentration that is part of the School of Education? 

Yes __ _ No 

If yes, does the submitted change affect that concentration? 

Yes __ _ No 

If yes, what are the concurrently submitted changes to the concentration? 

Signatures 
(both required) Chair of the Department Chair of School of Education 



1. General Description of the Prouam 

The Childhood Education Program is designed to prepare undergraduate students for 
professional careers in teaching (grades 1-6), in accordance with the New York State 
Standards and Regulations for Teacher Education Programs and the New York State 
Learning Standards. The program also is built upon the School of Education's Conceptual 
Framework for Professional Education (see attachment). This framework, which includes a 
"Statement of Philosophy, Commitment, and Purposes," and a "Statement of Curriculum 
Goals," outlines the major purposes of the program and provides a comprehensive rationale 
for development of coursework, field experiences, and program evaluation. Integrative 
aspects of the professional education curriculum are sequential field experiences developed 
with partner schools and three program strands (i.e .• inquiry. technology, and diversity) 
linking coursework and field experiences across the curriculum. Also as required by the 
New York State Regulations for Teacher Education Programs, we have established an 
admissions policy for teacher education programs that uses various types of assessments to 
evaluate students (see attachment on admissions policy and service-learning component). 

The professional education curriculum of the Childhood Education Program is a 42-hour 
sequence that includes 27 hours of coursework and a semester of student teaching. Recent 
changes in the New York State Regulations for Teacher Education Programs have placed 
more demands on the pedagogical components of the program and have increased the credit 
hours required for liberal arts and sciences concentrations to 30. These changes underscore 
the need for teachers to understand subject matter deeply and flexibly in order to help 
children learn. Prospective teachers also need to know about child development, different 
kinds of learning and learning contexts, and curriculum resources and technologies ~ or~er 
to interpret and respond effectively to children's learning behaviors and progress. This kind 
of learning can not occur in either college classrooms or school classrooms alone. As 
required by changes in the New York State regulations, hours of field experiences in this 
program have increased. To support student learning, the Childhood Education Program 
seeks to integrate college- and school-based activities into a coherent whole, in part, by 
designating some schools as partner schools, where through continuous relationships 
mutual learning and professional development will occur. 

The pedagogical components of the program also are designed to support the education of 
professionals. One goal of a profession is to provide service to others. This goal is 
introduced in the initial field experience: a service-learning experience linked to initial 
coursework. A second goal is to recognize the academic knowledge base for practice 
and .to apply theory and research. A third goal is to develop dispositions for systematic 
inquiry and reflection on children's intellectual and motivational processes and to use _ 
knowledge gained to reach diverse learners. A fourth goal is to practice skills and strategies 
under intensive supervision and to be able to analyze and reflect on the effects of these 
practices. A fifth goal is to develop and become members of collegial communities for 
professional development ~d learning. Goals 2-5 are emphasized throughout tlie program 
m block courses, field ex~nences, and student teaching. . · 

The professional education curriculum involves stude~ts in blocks of related courses spread · 
over a five-semester se9uence that culminates in a semester of student teaching. Within 
each block, the professiOnal development level of the student is considered. Each block 
provides a more comprehensive field experience and provides the data to make decisions 
about teaching, learning. and professional development Block 1 provides an introduction to 
majo_r social and philosophical iss~es in pu~lic education, with a strong emphasis on 
mult:Jcultu~ concerns an~ pr~fess10nal ethics. The Block 2 student develops a basic 
understandmg of teacher mqutry and lesson planning, observes in schools, and implements 



sample lessons. The student in Block 3 works more intensely with children and content 
areas (English language arts, mathematics, and science), which enables him or her to focus 
more fully on the role of the teacher as facilitator of learning. The extended practicum in 
Block 4 enables students to experience, on a limited scale, integration of curriculum across 
content areas in one elementary grade and collaboration among professionals in an 
elementary school setting. In Block 5, the student will focus on meeting the educational 
needs of diverse learners, developing knowledge of classroom management, and working 
with parents to support children's learning. In Student Teaching (Block 6), the preservice 
teacher learns to function as a decision-maker and assumes the many roles of a teacher in an 
elementary school. 

The degree program leading to the degree Bachelor of Science in Childhood Education 
includes a required college-wide liberal arts common core of34-37 hours, involving work in 
social science, natural science, humanities, fine arts, critical reasoning (quantitative and 
writing), and multicultural perspectives; required-related liberal arts courses in mathematics, 
child development, and health and safety; and a liberal arts concentration of 30-31 hours. 

The major includes the following program blocks and components: 

Block 1 

Students take a course in social and philosophical issues in public education, with a strong 
emphasis on multicultural concerns and professional ethics. (Note: Students with 30 or 
more credit hours may combine Blocks 1 and 2.) 

Block 2 

Students take a general methods course, where they are introduced to (a) the New York 
State Learning Standards and Resource Guides, (b) generic teaching and planning 
strategies, (c) the role of teacher inquiry in reflective practice, and (d) methods for 
conducting their own inquiries into the nature of learning and the effects of teaching. 

Block 3 

Students complete a reading/writing process course that emphasizes literacy instruction at 
the prekindergarten-grade 3 level as well as a mathematics and science methods course. 
Accompanying field experiences at the primary level (grades 1-3) focus on understanding 
the-role of the teacher as a facilitator of learning and involve wo.rking with children to - · 
expand their understandings_ of and appreciation for content area knowledge. 

Block 4 

_Students complete a reading/literature methods course, which emphasizes intermediate grade 
reading programs, and a ~ocial studies course, which emphasizes integration of curriculum 
across content areas. A practicum experience, where students engage in collaborative 
teaching for ten half-days, is part of this block. . 

Block 5 

Students broaden their professional perspectives by taking courses that focus on diversity in 
the classroom and strategies for inclusion, classroom management, and working with 
parents. A practicum experience in a high-need school accompanies this coursework. 



Block 6 

Students complete a full semester of student teaching, accompanied by ~tudent teaching 
seminars. Two student teaching experiences are included, one at the prunary ~ades 1-3) 
and one at the intermediate (grades 4-6) level. Students also c~mp~ete a ~r?~esstonal 
development portfolio, drawing on prior field experiences and mqurry actlvttles as well as 
student teaching experiences. 

Concentration (30-31 semester hours) · 

Selected from various Libenu Arts departments and aligned with the New York State 
Learning Standards. (See attachment of offerings.) 

Required Related Courses (10 semester hours) 

Child Development course (S/Psyc 215) 
Mathematics courses (Math 140, C/Math 141) 
Health and Safety in the Schools (H&PE 350) 

3 hours 
6 hours* 
1 hour 

*Students who pass the Math 140/141 Proficiency Exam may substitute C/Math 142 (4 cr. 
hrs.). 

Foreign Language Proficiency (0-6 hours) 

Students complete one year college-level study or its equivalent (i.e., four units of foreign 
language in high school through level IV -one year beyond Regents exam) or pass the ForL 
101/102 Proficiency Exam. · 

Minimum Competence Requirement 

A grade of C-or better is required for each of the following courses: InteL 203, Educ. 214, 
Curr. 213, Curr. 316, Curr. 313, Curr. 317, Educ. 326, Educ. 354, SpEd. 319, and ForL. 
101/102 (for ForL. requirement). 

Department Writing Requirement 

Students ~ meet the College writing requirement by compiling a portfolio of four writings 
(For details, see attachment Colleee Undewaduate Bulletin. 1998-2000. p. 199.) In 
addition, they will prep~ a field inquiry portfolio during their professional education 
coursework and a profeSSional development portfolio during student teaching (see 
attachment for description). 

3. Outline of Prowm Reguirements (See attached diagram.) 

Courses in Professional Education 

Current Proeram 

Block 1 
Intd. 203 Social Foundations of 

American Education 
3 cr. hrs. 

Revised Proeraro 

Block 1 
Intd. 203 Social Foundations of 

American Education 
3 cr. hrs. 



Block 2 
Educ. 213 

Educ. 214 

Reading Process 
3 cr. hrs. 

Dimensions of Teaching 
3 cr. hrs. 

Block2 
Educ. 214 Dimensions of Teaching and 

Inquiry. 
3 cr. hrs. 

Comments: In response to the new regulations for teacher education programr that call 
for develaping skill in analyzing, interpreting, and evaluating teaching practices and 
student learning, a teacher inquiry component has been added to the program. Educ. 214, 
in addition to introducing students to lesson planning, implementation, and evaluation, 
now serves as a foundational course for the inquiry strand in the program and prepares 
students to develop teaching portfolios that make continuous use of their field experience 
assignments and their reflections on practice. /nul. 203 also been updated and revised in 
light of the new regulations and other program changes. For example, lntd. 203 is linked 
with an initial service-learning experience. 

Current Pro~am 

Block 3 
Educ.313 

Educ. 316 

Clssrm Reading Programs 
3 cr. hrs. 

Teaching Strategies: Math 
& Science 

3 cr. hrs. 

Revised Prornro 

Block 3 
Curr. 213 

Curr. 316 

Reading/Writing Process 
3 cr. hrs. ' 

Teaching Science and 
Mathematics to Children 

4 cr. hrs. 

Comments: In response to the new regulations for teacher education programs that 
require greater emphasis on application of content area knowledge and use of all New 
York State Learning Standards, these courses have been revised and developed to reflect a 
broader definition of reading instruction as literacy/language arts instruction and greater 
emphasis on use of content area knowledge. In addition, these and other courses that 
focus on teaching content to children (grades 1-6) have been assigned the Curr. prefix to 
distinguish themfrom comprehensive methods courses (Educ.) or courses focusing on 
early childhood education (EcEd.) or special education (SpEd.). 

Current Pro~am 

Block4 
Educ. 317 

Educ. 319, or 
Educ. 355, or 
Educ. 338 

Teaching Strategies: Social 
Studies & Language Arts 

3 cr. hrs. 
Generalist, Early Childhood, 
or Reading Option Course 
focused on Mainstreaming 

3 cr. hrs. 

Reyised Prowm 

Block4 
Curr. 313 

Curr. 317 

Rdng & Literature Programs 
3 cr. hrs. 

Soc. Studies & Curriculum 
Integration 

3 cr. hrs. 

Comments: As with Curr. 213, the content of Curr. 313 is updated, incorporating a 
broader literacy and language arts perspective. It also emphasizes research-based 
practices and literacy assessment. Curr. 317, on the other hand, focuses more on social 
studies and integration of the curriculum across content areas. 

Current Proeram Revised Promm 

Block 5 Block 5 
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Educ. 331, or 
Educ. 332, or 
Educ. 333 

Student Teaching - Primary 
(grades 1-3), or Student 
Teaching - Intermediate 
(grades 4-6), or Student 
Teaching - Early Childhood 
(PreK-K)--2 different levels 

7.5 cr. hrs. each 

Educ. 326 

Educ. 354 

SpEd.319 

Classroom Management 
3 cr. hrs. 

Family & Community 
2 cr. hrs. 

Inclusion (Grades 1-6) 
3 cr. hrs. 

Comments: In response to the new regulations for teacher education programs that. 
require stUdents to demonstrate knowledge and skills in managing clt;zssroo_ms, workzng 
with parents, and providing inclusive education for diverse students, zncludmg 
those with disabilities, Educ. 326, Educ. 354, and SpEd. 3/9 have been added as 
required courses rather than offered as option electives. 

Current Program Revised Program 

Block 6 
Educ. 331 

· Educ. 332 

Student Tchg - Primary w/ 
Seminar 

7.5 cr. hrs. 
Student Tchg - Intermediate 
w/Seminar 

7.5 cr. hrs. 

Comments: State regulations now require that all student teaching experiences be 
accompanied by a seminar. In the past, seminars have accompanied student teaching on 
an informal basis but have not been formally recognized. During student teaching 
seminars, students will discuss professional development issues and will prepare a 
professional development portfolio. . 

Reguj: .. d Education Electives 

Current Projp"am 

Students must choose one of four options 
(Early Childhood Education, Reading, 
Generalist, or Elementary Science and 
Mathematics) which is made up of three 
3-credit courses. As part of the option, 
a course must be elected that focuses on 
teaching children within mainstreamed 
settings. 

Concentration 

Current Program 

See attachment of current and proposed 
concentrations. 

Reyised Program 

The options have been eliminated in order to 
accommodate additional requirements from 
the New Y pJ;k State Education Deparonent 
and Board of Regents. The option course on 
mainstreaming has been revised so mat it 
focuses on inclusion and now will be taken 
as a required course in Block 5 (SpEd. 319). 

Revised Program 

See attachment of current and proposed 
concentrations. 

Comments: Concentrations have been revised to meet the New York State Education 
Department's minimum requirement of 30 hours in a concentration. 
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Required Related Courses 

Current Program Revised Program 

Psyc. 215 

Math. 140 

. Math. 141 

S/Cbild Development Psyc. 215 S/Child Development 
3 cr. hrs. 3 cr. hrs. 

Math Concepts Elem. Ed. I Math. 140 
3 cr. hrs. 

Math Concepts Elem. Ed. I 
3 cr. hrs. 

C/Math Concepts Elem. Math. 141 C/Math Concepts Elem. 
Ed. IT Ed. II 

3 cr. hrs. 3 cr. hrs. 
H&PE 350 Drugs, Alcohol, & Tobacco H&PE 350 Health & Safety in Schools 

1 cr. hr. 1 cr. hr. 
A 3-credit hour English elective 

3 cr. hrs. 

Comments: H&PE 350 has been revised to reflect additional content area requirements 
in the new regulations for teacher education pro grams. lntd. 105, a writing course now 
required in the College Core, will replace the English elective. In addition, students who 
pass the Math 1401141 Proficiency Exam may substitute C!Math 142 (4 cr. hrs.). These 
changes will help to accommodate additional required hours in the concentrations. 

Foreign Language Requirement 

Current Pro~am 

See attachment: Colleee Undermduate 
Bulletin. 1998-2000, p. 199. 

Departmental Writing Requirement 

Current Pro~am 

See attachment: Colleee Undereraduate 
Bulletin. 1998-200Q, p. 199. 
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Revised Promm 

No change. 

Revised Prowro 

No change. 

Students will prepare a field inquiry 
portfolio during their professional education 
coursework and a professional development 
portfolio during student teaching._ (If 
additional requirements are met, students may 
use their teaching portfolio entries as entries 
in their writing portfolios.) 



hdmjs5jons 

Program Leading to Childhood Education Ca'tificarion 
(Program Strands: Inquiry, Divcnity, & Technology) 

See Program Admissions Policies 

Required 
Related 

Psye. 215 

Math. 140 
(or Math. 142) 

Math. 141 
(or Math. 142) 

H&PE3SO 

(For. Lang.) 
4 yr.; H. S. or ... 
See UG Bulletin 

Field 
Exnericnces 

Servic%· 
Leaming 
Experiences 
(PorI) 
25 brs. 

5visits 
(112 day) 
(PorI) 

s visits 
(112 day) 
divenesite.s 
(K- Gr. 2) 

10 visits 
(112 day) 
c:ollaboration, 
p-acticum 
(PorI) 

10 visits 
(112 day) 
higb·need 
school 
(PorI) 

Bloc:t I 

Bloc:k 
Courses 

Intd. 203 Foundations 

Block2 

Educ. 214 Dimensions Tcbgllnquiry 

Block 3 

Curr. 213 Rdg/Writing 
Curr. 316 Science&. Mathematics 

Block4 

Curr. 317 Curr lnteg/Soc Studies 
Curr. 313 Rdg/Lit Program 

BlockS 

SpEd. 319 Inclusion (Gr. 1- 6) 
Educ. 326 Ossrm Mngmt 
Educ. 354 Family &. Comm. 

Monitoring 
Stra.tescics 

SOE'a 
A,dvisemeD1 
Folder 

SOE'a 
Prac:ticum 
Assessmelll 
Foldc:r 

~------------------------------~S~tT~ 

Student's 
Field Inquiry/ 
Writing 
Portfolio 

Application 

~o--------------------------------..(See Program ,...:/~--
1 Admissions " 

Block6 

7 weeks (Gr. 1 - 3) Educ. 331 Stdt Tchg - Primary w/ 
seminar .. 

7 weeks (Gr. 4 - 6) Educ. 332 Stdt Tchg - Interm w/ 
seminar 

Policies) 

SOE's Student 
Teaching 
Assessment ~ 
Folder -j7 

,, 

-
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I I , 

1,', 

I 
// 

I· 
Suggested typical pattern for a four-year program designed to fulfill degree (and, if applicable, 
certification) requirements· 

{Ouldhood Education] ,.__ _____ _ 
Fjrst Semester 

INID 105 
N/Core Course 
F/Core Course 
Elective 
S/M/Core Course 

fjrst Semester 

Concentration Course 
/( /MATII 141* 
EDUC 214 
S/PSYC 215 
HUMN 220 

Arst Semester 

CURR 313 
) CURR 317 

Concentration Course 
HUMN 221 
lru>E350 

Fjrst Semester 

EDUC 331, 332 _ 
(Student Teaching) 

l::i2.Y!1 
3 
4 
3 
3 
3 

lb 

H2.urJ 
3 
3 
3 
3 
4 

~ 

3 
3 
3 
4 
1 

t::i2.u.G 
15 

Freshman Year 

Second Sernestec 
MATI-l 14Cf.': 
Elective 
INID 203 
N/Core Course 
F /Core Course 

Sophomore Year 

S«:ood Semester 
CURR 213 
CURR 316 
Concentration Course 
Concentration Course 
Concentration Course 

Junior Year 

Second Semester 
Concentration Course 
Concentration Course 
EDUC 326 
SPED 319 
EDUC354 

Senior Year 

Second Semest!:r 
Elective 
Concentration Course 
cOncentration Course 
Concentration Course 
Elective (if needed) 

.t:i2.u.Il 
3 
3 
3 
4 
3 

1b 

tiQ.w::a 
3 
4 
3 
3 
3 

1b 

.t:f.Q.w:l 
3 
3 
3 
3 
2 

14 

1i2ll!l 
3 
3-
3 
3 
1 

Required Hours in Major/Minor Dept. 27 + lSI hiTotal Required Hours 82-83 nterns p -
10 + 30-31 

Required Related Hours Tota! Elective Hours (concentrat10n) 

Required Hours in Certification 
Option (if applicable) 

Core Hours 

9-12 

28 

REVISED 8198 

~·,Students who pass the MATI-l140/141 Proficiency Exam may substituter{/MAlli 142 (4 cr. hrs.) 
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FOAM P 

PROPOSAL FOR A NEW OR REVISED PROGRAM 

(To be submitted for local approval) 

Department __ ~E~IIga~C~Ii~n~e~s~h~eawr~s~c~h~o~o~lo~fwE_d~u~cQawti~on~---- Date October I 5. I 999 _ 

Degree Program __ ___!82..:·!:!A:-. ,!,!.OruB~._'i2S,_. winul:JJib~e~rga!...!l A:l;rtu.s~w!.!:litLth..!:C~e:L!rtl!.!.if!!<icgatillio~nwil!...!n~C"-lh.!..:.i~ld~h~oolt.ld.wa.E.!d!du!.!.!c~awti.QJono__ 
(SA, BS, BS in Ed, MA, MS in Ed, Other) 

ouble Majo Minor Childhood Education and either Art History, Art Studio, Music, Theater. English 
French, oanish, Mathematics, Natural Science {PreK-6l. Anthropology, Economics. Geography. Histo; 
Political Science, Psychology, or Sociology 

New Program ------------------------ Revised Program ___ ____,x~---

Area of Certification (if applicable) Childhood Education (Grades 1-6l 

Professional ____________ _ lnitiai ____ .....,Z;..x _____ _ 

I. General Description of Program, including justification for the proposal. Attach additional 
sheets if necessary. 

See attached. 

II. Are present faculty resources adequate to support this new/revised program? (Please note: UCC 
approval of a new program does not imply that additional resources will be available for. its 
implementation.) 

Yes _ __.,x __ No ____ _ 

If no, explain how implementation will be achieved. Attach additional pages as needed. 

Supporting Services 
A. Library -- Are present library resources adequate to support this program? 

Yes ----C..--
No ____ _ 

If no, specify periodicals and approximate number of volumes needed. Is department budget 
- - -Ll~-~--••- - - ·· - -&L - -~ J~.a! -- - f I ! L - - -· L - 1-1 : _ __ , 



Ill. Supporting Services (continued) 

B. Laboratory and other Special Facilities or Services - Describe briefly additional studios, 
rehearsal rooms, laboratories, computer facilities, etc. that will be needed for the program 
revision. 

Additional: None 

C. Practicum - If the program requires a practicum, explain how this experience will be 
implemented. 

During Block 1, service-learning experiences and reports are completed. These 
experiences in educational settings will be developed in cooperation with the College 
Volunteer Center. In Blocks 2-5, field visits are made to local partner schools during which 
students both observe and teach lessons. Field visits are made to diverse geographic sites 
and include both primary (grades 1-3) and intermediate (grades 4-6) grade levels. During 
Block 4, collaborative teaching experiences and curriculum integration are emphasized in an 
extended practicum. During Block 5, placements are made in high-need schools. In Block 6, 
two college-supervised student teaching experiences are completed, one at the primary level 
and one at the intermediate level. 

D. Will this program/revision have any interdepartmental impact? If so, have the affected 
departments been consulted concerning these impacts and do they support this proposal? 

Four majors in the Arts have been added: Art History, Art Studio, Music, and Theater. 
The Art Department and School of Performing Arts have been consulted and support these 
additions. 

E. Does your department participate in a concentration that is part of the School of Education? 

Yes No __ 

If yes, does the submitted change affect that concentration? 

Yes No 

If yes, what are the concurrently submitted changes to the concentration? 

Signatures 
(both required) Chair of the Department Chair of School of Education 
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1. General Description of the Program 

The Childhood Education Program with a B.A or B.S. degree in Liberal Arts is designed to 
prepare undergraduate students for professional careers in teaching (grades 1-6), in 
accordance with the New York State Standards and Regulations for Teacher Education 
Programs and the New York State Learning Standards. The program also is built upon the 
School of Education's Conceptual Framework for Professional Education (see attachment). 
This framework, which includes a "Statement of Philosophy, Commitment, and Pwposes," 
and a "Statement of Curriculum Goals," outlines the major purposes of the program and 
provides a comprehensive rationale for development of coursework, field experiences, and 
program evaluation. Integrative aspects of the professional education curriculum are 
sequential field experiences developed with partner schools and three program strands (i.e .. 
inquiry, technology, and diversity) linking coursework and field experiences across the 
curriculum. Also as required by the New York State Regulations for Teacher Education 
Programs, we have established an admissions policy for teacher education programs that 
uses various types of assessments to evaluate students (see attachment on admissions policy 
and service-learning component). 

The professional education curriculum of the Childhood Education Program with a B.A. or 
B.S. degree in Liberal Arts is a 42-hour professional education sequence that. includ~s 27 
hours of coursework and a semester of student teaching plus a college major m th7 liberal 
arts or sciences (36-52 semester hours) that aligns with the New York State Le~g 
Standards. Recent changes in the New York State Regulations for Teacher Educanon 
Prog~s have placed more demands on the pedagogical components of the pro_gram ~d 
have mcreased the minimum number of credit hours required in the liberal arts (1.e., maJors 
or concentrations of at least 30 credit hours). These changes underscore the need for 
teachers to understand subject matter deeply and flexibly in order to help children learn. 
Prospective teachers also need to know about child development, different kinds of 
!earning and learning contexts, and cuniculum resources and technologies in order. to . f 
mterpret and respond effectively to children's learning behaviors and progress. This kind 0 

learning can not occur in either college classrooms or school classrooms alone. ~ . 
required by changes in the New York State regulations, hours of field experiences m this 
program have increased. To support student learning, the Childhood Education Program 
with a B.A or B.S. degree in Liberal Arts seeks to integrate college- and school-based 
activities into a coherent whole, in part, by designating some schools as partner schools, . 
where through continuous relationships mutual learning and professional development will 
occur. 

The pedagogical components of the program also are designed to support the edu~tion of 
professionals. One goal of a profession is to provide service to others. This go~ ~~ 
introduced in the initial field experience: a service-learning experience linked to lill:nal 
coursework. A second goal is to recognize the academic knowledge base for pracnce. 
and to apply theory and research. A third goal is to develop dispositions for systeroaoc 
inquiry and reflection on children's intellectual and motivational processes and to use ·es 
knowledge gained to reach diverse learners. A fourth goal is to practice skills and srrategt 
under intensive supervision and to be able to analyze and reflect on the effects of these 
practices. A flfth goal is to develop and become members of collegial coiJllllunities for 
professional development and learning. Goals 2-5 are emphasized throughout the prograiD 
in block courses, field experiences, and student teaching. 

The professional education cuniculum involves students in blocks of related cour~s ~pread 
over a five-semester sequence that culminates in a semester of student teaching. Wttbin 
each block, the professional development level of the student is considered. Each ~~~k 
provides a more comprehensive field experience and provides the data to make deCIStOOS 



provides a more comprehensive field experience and provides the data to make decisions 
about teaching, learning, and professional development Block 1 provides an introduction to 
major social and philosophical issues in public education, with a strong emphasis on 
multicultural concerns and professional ethics. The Block 2 student develops a basic 
understanding of teacher inquiry and lesson planning, observes in schools, and implements 
sample lessons. The student in Block 3 works more intensely with children and content 
areas (English language arts, mathematics, and science), which enables him or her to focus 
more fully on the role of the teacher as facilitator of learning. The extended practicum in 
Block 4 enables students to experience, on a limited scale, integration of curriculum across 
content areas in one elementary grade and collaboration among professionals in an 
elementary school setting. In Block 5, the student will focus on meeting the educational 
needs of diverse learners, developing knowledge of classroom management, and working 
with parents to support children's learning. In Student Teaching (Block 6), the preservice 
teacher learns to function as a decision-maker and assumes the many roles of a teacher in an 
elementary school. 

The degree program leading to a Bachelor of Science degree in Childhood Education and 
a B.A. or B.S. degree in Liberal Arts includes a required college-wide liberal arts common 
core of 34-37 hours. involving work in social science, natural science, humanities, fme arts, 
critical reasoning (quantitative and writing), and multicultural perspectives; required-related 
liberal arts courses in mathematics, child development, and health and safety; and a liberal 
arts major of 36-52 hours. 
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;:,U!J!Jll:~'cu ,,..,,_, ..,au.:u• '"'' • •uu•·yecu p•~•arn ue~~nw 10 tumn oegree ( 
certification} requirements. 'l"'ld. if 'PPI'--

"'1ble 

!If Liberal Arts Major of 36 hours ' 
and Ori.ldhood Education Major Freshman Year 

fjrst Semester 

U,lJ'D 105 
N/Core Course 
F/Core Course 
Elective 
S/M/Core Course 

first Semeste[ 

tZ/MA.TH 141* 
Major Course 
Hajor Course 
INID 203 
HUMN 220 

first Semester 

CURR 213 
CURR 316 
Major Course 
Major Course 

first Semester 

EDUC 326 
SPED 319 
Major Course 
Major Course 
EDUC 354 
Elective 

(I.A & Ed.) 

H2m 
3 
4 
3 
3 
3 

11) 

1:i2Y!l 
3 
3 
3 
3 
4 

.t:i2m 

3 
4 
3 
3 

J:i2m 
3 
3 
3 
3 
2 
1 

15" 

Second Semester 
MATH 14<r.: 
Major Course (I.A) 
Major Course 
N/Core Course 
F/Core Course 

Sophomore Year 

Second Semestet 
Major Course 
Major Course 
S/PSYC 215 
HUMN 221 
EDUC 214 

Junior Yeu 

CURR 313 
CURR 317 
IEPE 350 
Major Course 
Hajor Course 

Senior Year 

Second Semester 
EDUC 331, 332 

(Student Teaching) 

Required Hours in Major/Minor Dept. 36 + 27 + 15 Total Required Hours 
Internship 

Required Related Hours 10 (Ed.) Total Elective Hours 

~ 
3 
3 
3 
4 
3 

1b 

tiQlUJ 

3 
3 
3 
4 
3 

1b 

.f::i.2.UII 
3 
3 
1 
3 
3 

l:f.21Ul 
15 

88 

4-10 

Required Hours in Certification 
Option (if applicable) 

Core Hours (additional) 28 

REVISED 8198 



FORMP 

PROPOSAL FOR A NEW OR REVISED PROGRAM 

(To be submitted for local approval) 

Department _ _.li;EJJ;IIa~C:.I!!Iinwe<....lii!Suhsz,easaJr_,s~ci!..lh~oJ.Lolwool.J.f...liEilOd!.llu!o<lca2..1t8iownL.-__ Date October 15. 1999 

Degree Program B.S. in Education !Undergraduate Prooraml 
(BA, BS, BS in Ed, MA, MS in Ed, Other) 

@'Minor Childhood Education (with Special Education added) ______ _ 

New Program Revised Program __ ____,:)._ __ _ 

Area of Certification (if applicable) _._lCo!!h.!.!.il!.lo!dllh~ool£!do~...E~dO!.!url.loc<!<aUlti~onu.......an...,d"-'S""pl'-le""c..,.ia.,_I.~=E""du>!.lc,.,a!.!lti~o!.!.n ~(G~r!.lia~d~e:l..s ..!..1 -:..!.6u.l __ 

Professional ____________ _ Initial ___ ...~:!.. _____ _ 

I. General Description of Program, including justification for the proposal. Attach additional 
sheets if necessary. 

See attached. 

II. Are present faculty resources adequate to support this new/revised program? (Please note: UCC 
approval of a new program does no~ imply that additional resources will be available for its 
implementation.) 

Yes ---'1....--
No ____ _ 

If no, explain how implementation will be achieved. Attach additional pages as needed. 

Ill. Supporting Services 
A. Library --Are present library resources adequate to support this program? 

Yes __ ~-- No ____ _ 

If no, specify periodicals and approximate number of volumes needed. Is department budget 
sufficient to cover the additional library holdings? 
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Ill. Supporting Services (continued) 

B. Laboratory and other Special Facilities or Services - Describe briefly additional studios, 
rehearsal rooms, laboratories, computer facilities, etc. that will be needed for the program 
revision. 

Additional: None 

C. Practicum - If the program requires a practicum, explain how this experience will be 
implemented. 

During Block 1, service-learning experiences and reports are completed. These 
experiences in educational settings will be developed in cooperation with the College 
Volunteer Center. In Blocks 2-5, field visits are made to local partner schools during which 
students both observe and teach lessons. Field visits are made to diverse geographic sites 
and include primary (grades 1-3) and intermediate (grades 4-6) classrooms and experiences 
of teaching students with disabilities. During Block 4, curriculum integration, use of community 
resources, and classroom management in special education settings are emphasized in 
extended field experiences. In Block 5, placements are made in high-need, inclusive schools, 
and assessment of disabilities and collaboration with other professionals and parents are 
emphasized. In Block 6, two college-supervised student teaching experiences are completed, 
one at the primary (grades 1-31evel) and the other at the intermediate (grades 4-6) level with 
one of these teaching experiences including students with disabilities. 

D. Will this program/revision have any interdepartmental impact? If so, have the affected 
departments been consulted concerning these impacts and do they support this proposal? 

Yes, concentrations. 

All affected departments (as well as interdisciplinary minor coordinators) have been 
consulted and have agreed to support the increased hours (i.e., 30 hours) required by the 
State Education Department for concentrations. 

E. Does your department participate in a concentration that is part of the School of Education? 

Yes __ _ No 

If yes, does the submitted change affect that concentration? 

Yes __ _ No 

It yes, what are the concurrently submitted changes to the concentration? 

Signatures 
(both required) Chair of the Department Chair of School of Education 



General Description of the Program 

The Childhood Education Program with a Special Education Certification Option is 
designed to prepare undergraduate students for professional careers in teaching children 
with and without disabilities (grades 1-6), in accordance with the New York State 
Standards and Regulations for Teacher Education Programs and the New York State 
Learning Standards. The program also is built upon the School of Education's Conceptual 
Framework for Professional Education (see attachment). This framework. which includes a 
"Statement of Philosophy, Commitment. and Purposes," and a "Statement of Curriculum 
Goals," outlines the major purposes of the program and provides a comprehensive rationale 
for development of coursework, field experiences, and program evaluation. Integrative 
aspects of the professional education curriculum are sequential field experiences developed 
with partner schools and three program strands (i.e., inquiry, technology, and diversity) 
linking coursework and field experiences across the curriculum. Also as required by the 
New York State Regulations for Teacher Education Programs, we have established an 
admissions policy for teacher education programs that uses various types of assessments to 
evaluate students (see attachment on admissions policy and service-learning component). 

The professional education curriculum of the Childhood Education Program with a Special 
Education Certification Option is a 51-hour sequence that includes 36 hours of coursework 
and a semester of student teaching. Recent changes in the New York State Regulations for 
Teacher Education Programs have placed more demands on the pedagogical components of 
the program and have increased the credit hours required for liberal arts and sciences 
concentrations to 30. These changes underscore the need for teachers to understand subject 
matter deeply and flexibly in order to help all children learn. Prospective teachers also need 
to know about child development. different kinds of learning and learning contexts, and 
curriculum resources and technologies in order to interpret and respond effectively to 
children's learning behaviors and progress. This kind of learning can not occur in either 
college classrooms or school classrooms alone. As required by changes in the New York 
State regulations, hours of field experiences in this program have increased. To support 
student learning, the Childhood Education Program with a Special Education Certification 
Option seeks to integrate college- and school-based activities into a coherent whole, in part. 
by designating some schools as partner schools, where through continuous relationships 
mutual learning and professional development will occur. 

The pedagogical components of the program also are designed to support the education of 
professionals. One goal of a profession is to provide service to others. This goal is 
introduced in the initial field experience: a service-learning experience linked to initial 
course work. A second goal is to recognize the academic knowledge base for practice 
and to apply theory and research. A third goal is to develop dispositions for systematic 
inquiry and reflection on children's intellectual and motivational processes and to use 
knowledge gained to reach diverse learners. A fourth goal is to practice skills ai!_d strategies 
under intensive supervision and to be able to analyze and reflect on the effects of these 
practices. A fifth goal is to develop and become members of collegial communities for 
professional development and learning. Goals 2-5 are emphasized throughout the program 
in block courses, field experiences, and student teaching. 

The professional education curriculum involves students in blocks of related courses spread 
over a five-semester sequence that culminates in a semester of student teaching. Within 
each block, the professional development level of the student is considered. Each ~lock 
provides a more comprehensive field experience and provides the data to make decisions 
about teaching, learning, and professional development Block 1 provides an introduction to 
major social and philosophical issues in public education, with a strong emphasis on 
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multiculrural concerns and professional ethics, as well as an intro.duction to the legal. ~d 
historical foundations of Special Education, with particular a~nt10n to the ~haractensncs of 
learners with disabilities. The Block 2 srudent develops a baste understanding of teacher 
inquiry and lesson planning, observes in classrooms including ~ose containing children 
with disabilities, and implements sample lessons. The srudent m Block 3 ~orks mo~ 
intensely with children and content areas (English language arts, mathematics, and SCience), 
which enables him or her to focus more fully on the role of the teacher as facilitator of 
learning. The extended practicum in Block 4 enables srudents to experience, on a ~~ 
scale, integration of cuniculum across content areas in one elementary grade. In add1non, 
students, through coursework and field experiences, develop knowledge of ways to 
integrate community resources and to manage classrooms containing children with 
disabilities. In Block 5, the srudent will focus on assessing srudents with disabilities and on 
collaborating with other professionals and with parents to support children's learning. In 
Student Teaching (Block 6), the preservice teacher learns to function as a decision-maker 
and assumes the many roles of a teacher in an elementary school. 

The degree program leading to the degree Bachelor of Science in Childhood Education 
with a Special Education Certification Option includes a required college-wide liberal ~ 
common core of 34-37 hours, involving work in social science, natural science, humarunes, 
fine arts, critical reasoning (quantitative and writing), and multiculrural perspectives; 
required-related liberal arts courses in mathematics, child development, and health and 
safety; and a liberal arts concentration of 30-31 hours. 

This multiple-certification program includes the following program blocks and components: 

·Block 1 

Students take a course in social and philosophical issues in public education, with a strong 
emphasis on multicultural concerns and professional ethics, and a course in the legal and 
historical foundations of Special Education with a focus on the characteristics of learners 
with disabilities. (Note: Students with 30 or more credit hours may combine Blocks 1 and 
2.) 

Block 2 

Students take a general methods course, where they are introduced to (a) generic planning 
and teaching strategies, (b) New York State's Learning Standards and Resource Guides, (c) 
the role of teacher inquiry in reflective practice and (d) methods for conducting their own 
inquiries into the nature of learning and the effects of teaching. 

Block 3 

Students complete a reading/writing process course that emphasizes literacy instruction at 
the prekindergarten-grade 3 level as well as a mathematics and science methods course. 
Accompanying field experiences at the primary level (grades 1-3) focus on.understanding 
the role of the teacher as a facilitator of learning and involve working with children to 
expand their understandings of and appreciation for content area knowledge. 

Block 4 

Students complete a readinglliterarure methods course, which emphasizes intermediate grade 
reading programs, and a social studies course, which emphasizes integration of curriculum 
across content areas. A practicum experience, where srudents engage in collaborative 
teaching for ten half-days, is part of this block. In addition. students, through course work 



and field experiences, develop knowledge of ways to integrate community resources and to 
manage classrooms containing children with disabilities. 

Block 5 

Students take a course that focuses on assessment of children with disabilities. Students 
also broaden their professional perspectives by taking courses that focus on collaboration 
with other professionals and with parents to support children's learning. An extended 
practicum experience in a high-need school accompanies this coursework. 

Block 6 

Students complete a full semester of student teaching, accompanied by student teaching 
seminars. Two student teaching experiences are included, one at the primary (grades 1-3) 
and one at the intermediate (grades 4-6) level. At one of these levels, the experience 
focuses on teaching children with disabilities. Students also complete a professional 
development portfolio, drawing on prior field experiences and inquiry activities as well as 
student teaching experiences. 

Concentration (30-31 semester hours) 

Selected from various Liberal Arts departments and aligned with the New York State 
Learning Standards. (See attachment of offerings.) 

Required Related Courses (10 semester hours) 

Child Development course (S/Psyc 215) 
Mathematics courses (Math 140, C/Math 141) 
Health and Safety in the Schools (H&PE 350) 

3 hours 
6 hours* 
1 hour 

*Students who pass the Math 140/141 Proficiency Exam may substitute C/Math 142 (4 cr. 
hrs.). 

Foreign Language Proficiency (0-6 hours) 

Students complete one year college-level study or its equivalent (i.e., four units of foreign 
language in high school through level IV -one year beyond Regents exam) or pass the ForL 
101/102 Proficiency Exam. 

Minimum Competence Requirement 

A grade of C-or better is required for each of the following courses: Intd. 203, SpEd. 231, 
SpEd. 234, Curr. 213, Curr. 316, Curr. 313, Curr. 317, Curr. 3xx, SpEd. 382, SpEd. 383, 
SpEd. 385, Educ. 354, and ForL. 101/102 (for ForL. requirement). 

Department Writing Requirement 

Students will meet the College writing requirement by compiling a portfolio of four writings 
(For details, see attachment: Colle~e Under~raduate Bulletin. 1998-2()00, p. 199.) In 
addition, they will prepare a field inquiry portfolio during their professional education 
coursework and a professional development portfolio during student teaching (see 
attachment for description). 
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3. Outline of Proe;ram Reguirements (See attached diagram.) 
. 

Comments: The current program is a Special Education Major with an Elementary 
Education (PreK-6) Certification Option in a B.S. in Education Degree. Under the new 
regulations, special education is not a free-standing certification, but is attached to 
certification at either the early childhood education (birth-grade 2), childhood education 
(grades 1-6 ), middle childhood education, or adolescence education level. This revised 
program is Childhood Education (grades 1-6) with Special Education Certification added 

Courses in Professional Education 

Current Pro~ram 

lntroductozy Course 
SpEd. 231 Intro to Special Educ 

Block 1 
lntd. 203 

Educ. 213 

SpEd.234 

3 cr. hrs. 

Social Foundations of 
American Education 

3 cr. hrs. 
Reading Process 

3 cr. hrs. 
Strategies of Instrctn Sp Ed 

3 cr. hrs. 

Reyised Pro~ram 

Block 1 
lntd. 203 

SpEd.231 

Block2 
SpEd.234 

Social Foundations of 
American Education 

3 cr. hrs. 
Intro to Special Educ 

3 cr. hrs. 

Instructional Strategies and 
Inquiry in Sp Ed 

3 cr. hrs. 

Comments: In response to the new regulations for teacher .education programs that call 
for developing skill in analyzing, interpreting, and evaluating teaching practices and 
student learning, a teacher inquiry component has been added to the program. SpEd. 234, 
in addition to introducing students to instructional planning, implementation, and. 
evaluation in special education, now serves as a foundational course for the inquzry.strand 
in the program and prepares students to develop teaching portfolios that make connnuous .. 
use of their field experience assignments and their reflections on practice. /nUL 203 and 
SpEd. 231 also have been updated and revised in light of the new regulations and other 
program changes. For example, lntd. 203 is linked with an initial service-learning 
experience. 

Current Pro2fam 

Block 2 
Educ. 313 

Educ. 328 

Clssrm Reading Programs 
3 cr. hrs. 

Teaching Science in Elem 
School 

3 cr. hrs. 

Revised Prornm 

Block 3 
Curr. 213 

Curr. 316 

Reading/Writing Process 
3 cr. hrs. 

Teaching Science 3?d 
Mathematics to cbiJdreD 

4 cr. hrs. 

Comments: In response to the new regulations for teacher education programs that 
require greater emphasis on application of content area knowledge and use of all Neflw ct a 
York State Learning Standards, these courses have been revised and developed tore e 
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broader definition of reading instruction as literacy/language arts instruction and greater 
emphasis on use of content area knowledge. In addition, these and other courses that 
focus on teaching content to children (grades 1-6) have been assigned the Curr. prefix to 
distinguish them from comprehensive metJwds courses (Educ.) or courses focusing on 
either special education( SpEd.) or early childhood education (EcEd.). 

Current Prowrn Revised Prowm 

Bloclc3 
SpEd. 364 

SpEd. 366 

SpEd. 383 

Block4 
Media & Technology Sp Ed Curr. 313 

3 cr. hrs. 
Mthds & Mtrls Math for Curr. 317 
Students w/ Disabilities 

3 cr. hrs. 
Sp Ed Clssnn Mngmnt Curr. 3xx 
Skills 

3 cr. hrs. SpEd. 383 

Rdng & Literature Programs 
3 cr. hrs. 

Soc. Studies & Curriculum 
Integration 

3 cr. hrs. 
Arts & Career Educ 

3 cr. hrs. 
Sp Ed Clssrm Mngmnt Skills 

3 cr. hrs. 

Comments: As with Curr. 213, the content of Curr. 313 is updated, incorporating a 
broader literacy and language arts perspective. It also emphasizes research-based 
practices and literacy assessment. Curr. 317, on the other hand, focuses more on social 
studies and integration of the curriculum across content areas. Curr. 3xx addresses new 
pedagogical core standards that emphasize planning for and supporting students with 
disabilities in general education settings and transitions, independence, and employment 
for individuals with disabilities. Community integration is critical to the education and 
development of students with disabilities and is not yet fully realized in our society. SpEd. 
383 is updated to focU.s not only on managing the behavior of students with disabilities but 
also on promoting development of positive interaction skills, as was called for in the new 
pedagogical core standards for special education certification. 

Current Pro &ram 

Block4 
Educ. 317 

SpEd. 382 

SpEd. 385 

Teaching Strategies: Social 
Studies & Language Arts 

3 cr. hrs. 
Assessmt & Prescriptive 
Tchg: Students w/ 
Disabilities 

3 cr. hrs. 
Team Approaches: Students 
w/ Disabilities 

3 cr. hrs. 

Revised Program 

Block 5 
Educ.354 

SpEd.382 

SpEd. 385 

Family & Community 
2cr. hrs. 

Assessmt & Prescriptive 
Tchg: Students w/ 
Disabilities 

3 cr. hrs. · 
Team Approaches: Students 
w/ Disabilities 

3 cr. hrs. 

Comments: In response to the new regulations for teacher education programs that 
require students to demonstrate knowledge and skills in working with parents, Educ. 354 
has been added as a required course. Both SpEd. 382, which focuses on assessment, 
diagnosis, and evaluation of students with disabilities, and SpEd. 385, which focuses on 
participating in collaborative partnerships with other professionals for the benefit of 
students, have been updated. -
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Current Pro~ram 
Block 5 
Educ.320 

SpEd.391 

Student Teaching -
Elementary 

7.5 cr. hrs. 
Student Teaching -
Sp Ed Mild Disabilities 

7.5 cr. hrs. 

Revised Program 
Block 6 
Educ. 331 or 
Educ. 332 

SpEd.391 

Student Tchg _ Prim 
Seminar QI ary w/ 

Student Tch In 
w/ Seminar g - termediate 

7.5 cr. hrs . 
Student Tchg _ Sp. Ed (:PriLn ec uc 
S 

. ary or Intermediate) w/ 
em mar 

7.5 cr. hrs 

Comments: State regulations now require that all student teaching experiences be 
accompanied by a seminar. In the past, seminars have accompanied student teaching on 
an informal basis but have not been formally recognized. During student teaching 
seminars, students will discuss professional development issues and will prepare a 
professional development portfolio. One student teaching experience must occur at the 
primary level and the other at the intennediate leveL 

Concentration 

Current Pro~arn 

See attachment of current and proposed 
concentrations. 

Revised ProWID 

See attachment of current and proposed 
concentrations. 

Comments: Concentrations have been revised to meet the New York State Education 
Department's minimum requirement of 30 hours in a concentration. 

Required Related Courses 

Current Pro~am 

Psyc.215 

Math.140 

Math. 141 

S/Child Development 
3 cr. hrs. 

Math Concepts Elem. Ed. I 
3 cr. hrs. -

C/Math Concepts Elem. 
Ed.ll 

3 cr. hrs. 
H&PE 350 Drugs, Alcohol, & Tobacco 

1 cr. hr. 
A 3-credit hour English elective 

3 cr. hrs. 

Revised Prornm. 
Psyc.215 

Math. 140 

Math. 141 

H&PE 350 

S/Child Development 
3 cr. hrs. 

Math Concepts Elem. Ed. I 
3 cr. hrs. 

CJMath Concepts Elem. 
Ed.n 

3 cr. hrs. 
Health & Safety in Schools 

1 cr. hr. 

Comments: H &P E 350 has been revised to reflect additional content area requirements 
in the new regulations for teacher education programs. lntd. 105 a writing course now 
required in the College Core, will replace the English elective. In 'addition, students who 
pass the Math 1401141 Proficiency Exam may substitute CIMath 142 (4 cr. hrs.). These 
changes will help to accommodate additional required hours in the concentrations. 



Foreign Language Requirement 

Current Pro~arn 

See attachment: Colle2e Underm,duate 
Bulletin. 1998-2000, p. 199. 

Departmental Writing Requirement 

Current Program 

See attachment College Undergraduate 
Bulletin. 1998-2()()(). p. 199. 
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Revised Program 

No change. 

Revised Prowun 

No change. 

Students will prepare a field inquiry 
portfolio during their professional education 
coursework and a professional development 
portfolio during student teaching. (If 
additional requirements are met, students may 
use their teaching portfolio entries as entries 
in their writing portfolios.) 



Admjssjons 

Progr.un Leading to Childhood Education and Special Education Certification 

(Program Strands: Inquiry, Diversity, & Technology) 

See Program Admissions Policies 

Required 
Related 

Psyc. 215 

Math. 140 
(or Math. 142) 

Math. 141 
(or Math. 142) 

H&PE350 

Field 
Ex ~periences 

Servi~-
Learning 
Experiences 
(PorI) 
25 brs. 

5 visits 
(112 day) 
(PorI) 
5 visits (112 day) 
(w/ disabilities, 
Porn 

5 visits 
(1/2 day) 
diverse sites 
(K- Gr. 2) 

10 visits (112 day) 
collaboration. 
practicum 
(PorI) 
5 visits (112 day) 
community, 

Block 
Courses 

Block 1 

lntd. 203 Foundations 
SpEd. 231 lntro Spec! Ed 

Block2 

SpEd. 234 Strategies/Inquiry 

Block3 

Curr. 213 Rdg/Writing 
Curr. 316 Science & Mathematics 

Block4 

Curr. 317 Curr Integ/Soc Studies 
Curr. 3xx Arts & Career Ed 
Curr. 313 Rdg/Lit Programs 
SpEd. 383 Sp Ed Clssrm Mngmt 

disabilities (P or 0 

BlockS 

10 visits SpEd. 382 Assessment Disabilities 
(112 day) SpEd. 385 Team Approaches Sp Ed 
high-need, Educ. 354 Family & Comm 
inclusive 
(Porn 

Monitoring 
Stra~es 

SOE's 
Advisement 
Folder 

SOE's 
Practicum 
Assessment 
Folder 

Student Teaching 

Student's 
Fie!~ Inquiry/ 
Wntulg 
Portfolio 

Application 

~ (See Program 
Admissions 

(For. Lang.) 
4 yrs H. S. or ... 
See UG Bulletin 

7 weeks (Gr. 1 - 3) 
m: 

7 weeks (Gr. 4 - 6) 

7 weeks (P or I, 
w/ disabilities) 

Block6 

Educ. 331 Stdt Tchg - Primary w/ 
seminar 

Educ. 332 Stdt Tchg - lnterm w/ 
seminar 

SpEd. 391 Stdt Tchg - Spec Ed w/ 
seminar 

Policies) ,:J 

SOE's Student 
tudent' s al Teaching S feSSioO 

Assessment 
~ 

pro . 
Folder - portiollO --



., 
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FORM P • ATTACHMENT 

Suggested typical pattern for a four·year program designed to fulfill degree (and, if applicable, 
certification) requirements. 

Required Hours In Major/Minor Oept. 36 + 1i hiTotal Required Hours uterus p 

Required Related Hours 10 + 30-31 Total Elective Hours 
(concentration) 

Required Hours in Certification 
Option (if applicable) 

Core Hours 

91-92 

1-6 

28 

REVISED 8198 

~': Students who pass the MA'lli 140/141 Proficiency Exam may substitute R/MA'lli 142 (4 cr. hrs.) . 
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PROPOSED CHANGES IN CURRENT CONCENJ:BATIONS 
LIBERAL ARTS CONCENTRATIONS FOR PROGRAMS wrm CERTIFICATION IN EARLY CHILDHOOD 

EDUCATION, CHILDHOOD EDUCATION AND SPECIAL EDUCATION 

Current 
Anthropology 
(24 hours) 
Proposed 
Anthropology 
(30 hours) 

Current 

Anth 100; lOS; 110; 120; 12 hours at 200 or 300 level, including at least 3 hours at 300-level. 

Anth 100/M/S or 101; 105/S; 110/S; 120/S; 18 hours at 2~ or 300-leveJ. including at least 6 hours at 
300-level. 

Applied Computer Science 
(25-26 hours) CSd 104 or 114; 121 or 131; 141; 204; 2 electives from CSci 142 and any 200- or 300-level CSci course (6-7 

hours); 6 hours of electives from any of the above CSci courses and/or any Math course 221 or higher. 
Propogd 
Applied Computer Science 
(30 hours) CSci 114/C; 119; 141/C; 204; 2 electives from CSci 142 and any 2()()- or 300-level CSci course 

Current 
Art History 
(24 hoUrs) 
Proposed 
Art History 
(30 hours) 

(6-7 hours); 10-11 hours of electives from any of the above CSci courses and/or any Math course 221/C or 
higher to total 30 hours. 

ArtH 171 or 172; 180; 280; 2-; 3-; 3 hours from ArtH 381, 382, 383, or 384; ArtS 210; 391. 

ArtH 171/F or 172/F; 180/M/F; 280/F; 2-; 3-; 3 hours from ArtH 202, 203, 382, or 384; ArtS 210; 391; 6 

\ 
I 

hours of electives in ArtH. ,.-

Current 
Computer Science 
(28-29 hours) CSci 104 or 114; 141; 142; 241; Math 221; 6 hours from CSci electives from CSci 330 or higher; 3 ho~ 

Math electives from Math 222 or higher. (Both CSci 104 and 114 satisfy the prerequisite for CSci 141.) 
Math 237 is recommended. 

Proposed 
Computer Science 
(30 hours) CSci 114/C; 119; 141/C; 142; 241; Math 221/C; 3-4 hours of CSci electives from CSci C: ~~4 satisfies the 

higher and 3-4 hours Math electives from Math 222 or higher to total 30 hours. ( 

Cumnt 
Dance 
(24 hours) 

Prop<>St:d 
Dance 
(30 hours) 

prerequisite for CSci 141. Math 237 is recommended.) 

the zoo- or 
· t 4 hours at 

Dane 221; 222; Dance studies 101·104, 201·204, 301·304, 250 for 7 hours with at~= adviselllent. 
~level; Dane 230 or Thea 130; Dane 265; 331; 332; 3 hours Dance electives un 

4 hours at the 
. 'that }east in 

Dane 221/F; 222/F; Dance-studies 101-104, 201-204, 301·304, 250 for 7 hours :'\.z.z and 1 hourt 
200- or 300-level and with at least 1 hour in ballet, 1 hour in modem, 1 hour 1fl J de; adviSelllen · 
cultural; Dane 230 or Thea 130/F; Dane 265; 331; 332; 9 hours Dance electives un 
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,Um:tD1 
English 

~ (27 hours) 

fro posed 
Engli.Jh 
(30 hours) 

~ 

Engl170; Engl200; 3 hours from Engl212, 310,311, or 312; 3 hours from Engl213, 313,314, 315,316, or 317; 
3 hours from Engl235, 330, 331, 333, or 338; 3 hours from Engl254, 354, or 355; 3 hours emphasizing . 
multicultural literature from Engl237, 241, 267, or 358; 6 hours Eng! electives; coursework must include a 
minimum of 6 hours at the 300-level. 

Engl170; Engl200; 3 hours from Engl212, 310, 311, or 312; 3 hours from Engl213,313, 314,315, 316, or 317; 
3 hours from Engl235, 330, 331, 333, or 338; 3 hours from Engl254/C, 354, or 355; 3 hours emphasizing 
multicultural literature from Engl237, 241, 267 /M, or 358; 9 hours Engl electives; coursework must 
include a minimum of 6 hours at the 300-level 

Environmental Studies 
(24-25 hours) Envr 124; 1 of the following courses (3-4 hours): Chem 103, Anth 100, Anth 105, Geog 102, or Socl100; 

Geog 274; GSci 200; 6 hours from Geog 201, 2.50, 261, or Psyc 275; 6 hours from Anth 204, 205, Econ 250, Envr 
350, Geog 280, 377,379,380, Socl218, or Socl260. · 

fro posed 
Environmental Studies 
(30-31 hours) Envr 124/S; 1 of the following courses (3-4 hours): Chem 103/N, Anth 100/M/S, Anth 105/S, 

Geog 102/S, or Socl100 /5; Geog '174/S; GSci 200; 6 hours from Geog 201, 2.50, 261, or Psyc 275 /5; 12 hours 
from Anth 204; Geog 377, 379, 380, 396; GSci 205; Socl218 or 260. 

~ 
Foreign Language . 
(24 hours) ForL 300 or a 300-level elective, under advisement depending upon proficiency; ForL 301; ForL 302, ForL 

• 320 or Intd 303; one 3-hour literature course from Fren 350, 355, 360, 365, or Span 303, 304. 305, 306, 352, 
' 353, 362. 363, 372. 373; 3 hours from ForL 316, 317, 318, 319, or 323; 3 hours from ForL 313, 325 or 326; 3 

hours of electives at any level. 
bopogd 
Fon!ign Language · 
(30 hours) ForL 300 or a 300-level elective, under advisement depending upon proficiency; ForL 301; ForL 302, ForL 

320 or Intd 303; one 3-hour literature course from Fren 350, 355, 360, 365, or Span 303, 304. 305, 306, 352, 
353, 362,363,372.373; 3 hours from ForL 316,317,318,319, or 323; 3 hours from ForL 313,325 or 326/M; 9 
hours of electives at any level. 

tllm1lt 
· Geoguphy 

(25 hours) 

l'mposrsj 
Geogr.aphy 
(31 hours) 

~ 
History 
(27 hours) 
lloposeg 
History 

' (31 hours) 

.. 
Geog 102; 110; 123; 261; 3 hours from Geog 201, 250, 274, 350, 368, 373, 376, 377, or 396; 6 hours from Geog 
362, 363, 366, or 367; 3 houis Geog elective selected under advisement. 

Geog 102/S; 110/N; 123/M/S; 261; 3 hours from Geog 201, 2.50, 274/S, 350,368,373, 376, 377, or 396; 6 
hours from Geog 362/M. 366/M, or 367; 9 hours Geog electives selected under advisement. . 

Hist 103; 105; 106; 150; 151; 12 hours at the 200- or 300-level, including at least 3 hours at the 300-level. 

Hist 103/M; 6 hours from Hist 105/S, 106/S, or 107; 6 hours in U.S. history that separately or together 
cover the colonial period through the present; Hist 221; 12 hours Hist electives with at least one course 
~rom U.S. history, European history, Non-Western history, and Pre-modem history; coursework must 
mclude at least 6 hours at the 200-level (in addition to Hist 221) and at least 6 hours at the 300-level. 

767 



Cumnt 
Human Development 

{27 hours) Anth 100; Psyc 100; SocllOO; 3 hours from Biol210 or 271; 6 hours from Psyc 215,216, or 217; 9 hours . . . 
from the following (including 2 courses at the 300-level): Anth 303, 306, Hist 256, Psyc 202, 321, 366, 3& . .) ) 
Sod 210, 225, 314, 316, 333, 358, or CdSc 228. . · 

Propogd . 
HumanDevelopment /r1A.y bL US'<-~ ~n/y tv/rh e~rl CJ11·f,tho()p/ cer-/>'f:c-t£/-/of? 
{30 hours) Anth 100/M/S; Psyc 100; Socl100/S; Psyc 250; 3 hours from ~ol210 or 271; 6 hours from Psyc 215/S, 

216/S, or 217; 9 hours from the following (including 2 courses at the 300-level): Anth 306,328, Psyc 202, 
321, 366, 385/M, Socl210, 225, 314, 316, 333,358, or CdSc: 228. 

Cumnt 
International Studies 
{27 hours) Anth 100; Geog 102; Hist 106; PlSc 120; PlSc 140; 4 courses from 1 of the following Regional Tracks: 

a. European Systems: Geog 363, 367; Hist 102, 238, 247, 327, 335, 342, 344; PlSc 225, 226, 321, or 
329; b. Third World: Anth 208, 214, 217, 224; Geog 123, 362, Hist 103, 203, 271,282, 292, 327, 372, 380; 
PlSc 227, 228, 323, 325; Sod 105. 

Proposed 
International Studies 
{30 hours) Anth 100/M/S; Geog 102/S; Hist 106/5; PlSc 120/S; PlSc 140/5; 5 courses from 1 of the following 

Regional Tracks: (a) European Systems: Geog 367; Hist 102/5, 229, 238, 247, 327, 335, 342, 344; PlSc 
225, 226,229, 321, or 329; (b) Third World: Anth 208/M/S, 214/M, 217 /M. 224/M. 307; Geog 123/M/S, 
362/M; Hist 103/M, 203/M, 271/M/5, 282/M, 292, 327, 380; P!Sc 227, 228/M/S, 323,325 or SocllOS/M/S. 

Cumnt 
Latin American Studies 
{27 hours) Anth 224 or 235; ArtH 281; Geog 362; Hist 270; Hist 271; Hist 372; PlSc 325 or 326; Span 201; Span 202 

Propogd >) 
Latin American ~- · ·..;riies 
{30 hours) A ·,:h 224/M or '235/M/S; ArtH 281/M; Geog 362/M; Hist 270/M/S; Hist '171/M/S; Hist 372/M; PlSc 325 

or 326; Span 201; Span 202; 3 hours electives from Span, An~ Geog, PlSc, ArtH. or Hist selected under 
advisement. 

Cumnt 
linguistics 
{24 hours) 

Proposrd 
Linguistics 
(30 hours) 

Cumru 
Mathematics 

Anth 120; Anth 220; Anth 225; Anth 305; CdSc 228; 1 course in Applied UnguistiCS ~ Comn Z:c~ Engl 
362; one course in Historical Unguistics from Anth 299, Engl361, or Intd 206; 1 course U'l Theore 
Unguis tics from Anth 399 or Phil375. 

50 A.nth 231/5, 
Anth 120/S; Anth 220; Anth 305; CdSc 228; 2 courses in Applied Linguistics frorn CdSc 1 Eng1361; 1 
Anth 328, or Engl362/C; 1 course in Historical Unguistics from Anth 260/M, A.nth 399, or at the 
course in Theoretical Linguistics from Anth 399 or Phil375; 6 hours of a foreign language 
intermediate level (201-202) or above. 

(26-27 hours) Math 140; 141; 221; 222; 223 or 233; 335; 242, 260, or 360; Math 237 or 330. 
PropOSf'd 
Mathematics 
(30-31 hours) Math 140; 141/C; 221/C; 222; 223 or 233; 335; 242/C, 260, or 360; Math ');37; Intd .3.XX· 



Proposed 30-hour Psychology Concentration (New)* 

Psyc. 1 00; Psyc. 250; Psyc 251; 12 hours from 2 of the following 4 content 
areas: (a) Biological Bases of Behavior (Psyc 330, 332, 338, or 357), (b) 
Cognition and Perception (Psyc 230,315, or 325), (c) Social/Personality 
(Psyc 350, 355, or 360), and (d) Developmental (Psyc 215, 216,217, or 
321 ); 9 hours Psyc elective; coursework must include a minimum of 9 hours 
at the 300-level 

*Note: This concentration is based on the new configuration being proposed for a major in 
Psychology (except the Psychology major will require all4 content areas for the 12 hours and 
additional required-related courses). The Human Development Concentration will be limited to 
Early Childhood Education majors once this concentration goes into effect (Fall2000 for incoming 

· Freshmen). (Early childhood education traditionally has had a strong foundational base in child 
development and family studies, and limiting enrollment in this concentration would help to 
alleviate some of the problems currently experienced in the Human Development concentration.) 
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Current 
Music 
(25 hours) 

Proposed 
Music 
(30 hours) 

Current 

Muse 123; 210; 211; 213; 226; 227; 370. A 3-hour 200- 300-level non-perfonnance Inusic 
hours from Muse 160 or 165, 175 or 275, 140-145 or 240-245. course. 2 credit 

Muse 123/F; 210/C; 211; 213; '22D/F; 227 /F; 370; 6 hours of 200- or 30Q..Jevel non-perfo . 
course. 4 credit hours from Muse 160 or 165, 175 or 275, 140-145 or 240-245. nnance mus1c 

Natural Science 
(28 hours) Twelv~ hour~ ~om Astr.lOO & 101, Biol117 & 118, ~em 11~ & ~17 or 120 & 121, GSd 111, or Phys lll; 16 

hours m addition to the mtroductory course above m the maJors courses of one science discipline (at 
least 11 hours at the 200- or 300-level). · · 

Proposed 
Natur.1l Science 
(30 hours) Twelve hours from Astr 100/N & 101/N, Biol117 /N & 118/N, Chem 116N & 117 IN or 120/N & 121/N, 

GSci 111/N, or Phys 111/N; 18 hours in addition to the introductory course above in the majors' courses 

Current 
Philosophy 
(24 hours) 
Proposed 
Philosophy 
(30 hours) 

of one science discipline (at least 11 hours at the 200- or 300-level). ~, ) 

Phil100, 103, or 108; Phil105; 111; 205; 2rJ7; 330; 340; 355. 

br 31>' 
Jl!s- ,:2-lt fJ . ~b .. vc. 

Phil100/C,)P3'/C, or 108/C; Ebil l()S:fC; 111/C; 205; 207_;f3P; 34;0; 355; 6 ~'h: ~t:>e~f~ve-1, 

Current _ 

Political Science . ent)· 9 hours at 300-
. (24 hours) Six hours from PlSc 110, 120, or 140; 230; 6 hours at 200-le:vel (selected under adVlSeiil ' · 

level (selected under advisement). 
Proposed 
Political Science · 3()0- level (in sub-fields 
(30 hours) Six hours from PlSc 110/S, 120/S, or 140/5; 230; 12 hours at 200-level; 9 hours at 

taken at the 100-level). -
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.cwwu 
Sociology J (24 hours} . Socl100; 211; 212; 265; four electives must be chosen from three of the following five sub-areas (at least 6 

hours must be at the 300 level, a maximum of 3 hours at the 1QO-level}. 

Proposed 
Sociology 
(30 hours} 

Qmml 
Theatre 
(27 hours) 

Proposed 
Theatre 
(30hours) 

a. Socl210, 213, 240, 290, 313, 315, 333, 335, 354 
b. 5ocl209, 215, 250, 310, 316,347 
c. 5ocl241, 242, 356, 358, 361 
d. 5ocl102, 201, 217, 220, 221, 225, 2.30, 340, 352 
e. Socl105, 218,260,325,337 

5ocl100/5; 211; 212; 265; six electives must be chosen from three of the following five sub-areas (at least 
6 hours must be at the 300-level, a maximum of 6 hours at the 1DO-level). 
a. Socl210,213,240/5,290,313,315,333,335,354 
b. Socl209, 215, 250, 310,316,347 
c. 5ocl241 /5, 242, 356, 358, 361 
d. Socl102/5, 201, 217,_ 220, 221, 225,2.30/5, 340,352 
e. Socl105/M/5, 218, 260,325,337 

Thea 100 or 140; 130; 200,202, or 203; 221; 241; Thea 222,250, or Dane 260; 9 hours of electives at the 200-
or 300-level in Thea or Dane. 

Thea 100/F or 140/F; 130/F; 200/F, 202/F, or 203/F; 221; 241; Thea 222, 2.50, or Dane 260; 12 hours of 
_electives at the 200- or 300-level in Thea or Dane . 

• Qumll 
Urban Studies 

' 

(27 hours} 

Proposed 
Urban Studies 
(30 hours} 

~ 

Geog 102; Socl100; PlSc 110; Geog 377; Socl217; a college-level statistics course (e.g., Econ 202, Geog 378, 
Math 242, PlSc 251, Psyc 250, or Socl211); 9 hours from ArtH 280, CSci 216, Econ 250, Geog 201, 350, lntd 
370, PlSc 215, 217, 316, Socl2.30 or 347. 

Geog 102/5; Socl100/5; PlSc 110/5; Geog 377; Socl217; a college-level statistics course (e.g., Econ 202, 
Geog 378, Math 242/C, PlSc 251, Psyc 250, or Socl211); 12 hours from ArtH 280/F, CSci 216, Geog 201, 
350, Intd 370, PlSc 215, 217, 316, Socl2.30/5 or 347. 

Women's Studies 
(24 hours} Wmst 301; 21 hours elective eourses from Amst 201, Anth 224, 243, Engl142, 237, 241, _250, 267, 321, 324, 

~-~mm~-~~~~~•Soclm~~~~w~~ 
selected under advisement to meet the following requirements: (a) at least two courses from Humanities 
and/or Fine Arts; (b) at least two courses from Social Sciences; (c) at least one course dealing primarily 
with issues of women of color; (d) no more than two courses with the same prefix (e.g., Engl}; (e) no more 
than two courses at the 100-level. 

1
1 (, 

Proposed h; / J v ;z3 3 q 0 
Women's Studies -11 f ::=J f5Y f~y~ 
(30 hours} Wmst 301; 27 hours elective courses from Amst 201/C/ Anth 22~43, ~ 142/C, 237, 241, 250/M, 267, 

321, 324, 343, 358, Hist 200, 203/M, 260, 380, Phil204! PlSc 250, Psyc 308, Socl201, 210, 215, 225,~or WmSt 
201, selected under advisement to meet the following requirements: (a) at least two courses fro 
Humanities and/or Fine Arts; (b) at least two courses from Social Sciences; (c) at least ·one cour dealing 
primarily with issues of women of color; (d) no more than two courses with the same prefix (e.g Eng!); 
(e) no more than two courses at the 100-level. I J<fl 

.fbC Je{" 
-rr-.~-~ 3lf 0 
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Committee on Academic Policies 
March 14,2000 

Policy Members Present: R. Bienvenue, C. Freeman, E. Gillin, W. Gohlman S 
1 S. Kirsh, S. Landes, J. Lovett, J. Miller, E. Spilman, D. Watt. Guest: D Sh'o · Yer, 

· Wers. 

The meeting was called to order at 4:00pm. 

Items on the agenda: 

1. The proposed admissions requirements to the School of Education. 
2. Removal of "Major Restriction" in counting courses for core. 

Item# 1 W. Golhman presented to the committee the Pre-major policies proposal from 
the School of Education (SOE). Given below is a gist of the proposal: 

Students entering the college as freshmen and seeking admission into the School 
of Education must (1) complete two semesters at the college and earn at least 30 
credit hours at Geneseo, (2) earn a 2.5 GPA, (3) Complete satisfactorily Intd. 105, 
(4) complete satisfactorily 25 hours of service-learning, and (5) submit an SOE 
application form by May 1st for Fall semester or December 1st for Spring semester. 

Students entering the college as transfer students must have successfully 
completed 30 semester hours at another institution and also complete items (3) 
-(5) above. Students who have successfully completed less than 30 hours at 
another institution should follow the pre-major policies for Geneseo freshmen. 

C. Freeman noted that in this new version there is no minimum GPA requirement for 
transfer students. D. Showers explained that it was not necessary because transfer 
students will have met the college minimum GPA before they are admitted to Geneseo. 
R. Bienvenue asked what exactly would constitute service-learning and whether this can 
be completed before applying to the School of Education. D. Showers said that the 
service-learning component would have to a structured and documented experience as 
required by the SOE guidelines. This work can be done beforehand so long as there is 
documentation. 

The committee members voted unanimously in favor of all the pre-major policies of the 
School of Education. 

Item #2 as presented to the committee by W. Gohlman: 

Proposal to eliminate Core governing restriction #1 (Undergraduate Bulletin, 
1998-2000, p 100) which prohibits the use of courses in the major department to 
satisfy core requirements. This proposal was passed unanimously by the General 
Education Committee with the unanimous consent of core area chairs, February 
24,2000. 



Rationale: The certain addition of a foreign language graduation requirement 
(which may well require additional course work for nearly half of our student 
body) and the likely addition of a new requirement in diversity will encroach 
upon our students' ability to schedule classes and maintain a timely pace for 
degree completion. The removal of this regulation eases a burden for many 
students while still honoring the principles and goals of a Geneseo Undergraduate 
Education and the educational premises of the Core. 

S .Kirsh raised the concern that this proposal would reduce the diversity in the selection 
of courses for the Core. A sociology major, for example, who would have taken two 
courses of different prefixes from the social science core would, under this proposal, only 
take one course instead. J. Lovett also expressed concern over the lower level of 
diversity. However, the change would have no impact on Biology majors as they are 
required to take two natural science courses as part of the major requirements anyway. S. 
Iyer noted that this new proposal would mean that Physics majors will have to take only 
one non-physics natural science core and this raises concern once again of reduction in 
diversity. W. Gohlman said that not having to take the 3rd science course would free up 4 
credit hours. This, however, is not true for Biology, Chemistry or Geological Sciences 
majors, as these major programs already require science courses with three different 
prefixes. 

S. Iyer pointed out that lifting this restriction could mean an overlap of more than one 
course between major and core requirements. Discussion ensued as to which majors 
could use more than one course in the overlap. With the possible exception of 
Geography, it appeared that most other students would see their course load reduced by 
one course. 

Another concern raised was the impact of this proposal on departmental FrE's. S. Iyer 
noted that this proposal, in addition to easing the burden for the students in anticipation of 
the Foreign Language and American diversity courses, also results in a minor 
redistribution ofFTE's. S. Kirsh said that different departments are affected to different 
extents and that it may be useful to look at an FfE matrix of some sort to determine the 
impact of this proposal. He also expressed the concern that the social sciences 
departments will be affected the inost in terms of PTE's. 

After some more discussion, many members of the committee expressed the feeling that a 
large section of the student body (Education, Business, English, Science majors ... ) would 
be almost unaffected by the lifting of the overlap restriction. There was also some 
discussion about the connection between this proposal and the Foreign Language 
requirement and a possible American diversity component to be added to the Core. 

W. Gohlman: The Foreign Language requirement will have to be in place for Fall 2000. 
The American diversity proposal is unclear at this time, i.e., it is not clear what exactly 
would be satisfactory to the board of trustees. The difficulty is in determining what is the 
minimum we need to do to meet the state mandate. 
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S. Kirsh said that we need to be as conservative as possible. S. Iyer noted that the current 
Foreign Language proposal is not a minimum, but in fact at the high end. 

W. Gohlman asked the committee to vote on the proposal to eliminate Core governing 
restriction #I. The proposal was voted down. 

Yes:O No: 10 Abstain: 1 

Old Business: The survey of departments about office hour policy was called off because 
any proposal to require faculty members to schedule a certain number of office hours per 
week would not be local. This would be a change in union contract and would have to be 
negotiated at Albany. 

New Business: The Humanities faculty feel that a letter grade of D in Humn I and II does 
not meet minimum competency and would like to change the policy to require a C- or 
above for satisfactory completion of this requirement. Some discussion ensued, 
including the suggestion that the letter grade E is always available if a student does not 
meet minimum competency. Many members of the committee agreed that all core 
courses should have the same minimum competency requirement. This issue may be 
brought up again next Fall. 

The meeting was adjourned at 5:05pm. 

Respectfully submitted, 

Savi Iyer 
Department of Physics and Astronomy 



Admission to the Ella Cline Shear School of Education 

Pre-Major Policies 

Students entering the College as Freshmen and seeJdng certification in Early 
Oilldhood EducatiOf\ OWdhood Education, Early Cilldhood/OUldhood, or 
Oilldhood/Spedal Education are in a pre-major status. To be admitted to Early 
Oilldhood, OUldh~ Early Oilldhood/Oilldhood, or Oilldhood/Spedal Education 
programs, Freshmen pre-majors must 

L Complete a minimum of two full-time academic semesters at the College 
and eam a minimum of 30 semester hours of coursework at Geneseo. 

2. Earn a 2.5 cumulative GP A at the end o£ two semesters. 

3. Complete satisfactorily the College Writing Course {lntd. 105) or its 
equivalent hom another college. 

4. Complete satisfactorily 25 hours of service-learning (including contract 
and time records, jouinal entries, and reflective summary) in educational 
settings in the community. 

5. Submit, by May 1st for Fall semester or December 1st for Spring r~ester, 
the Ella Cline Shear SOE Application Form. 

. Students entering the College as Transfer Students who have successfully 
completed coursework at another college and are seeking certification in Early Oilldhood 
Education, Oilldhood Education, Early Oilldhood/Cilldhood, or Oilldhood/Special 
Education will be admitted to the Ella Cline Shear School of Education based on the 
following criteria: 

L Students who have successfully completed a minimum of 30 semester 
hours at another institution "ith a athL:tlflz Gf¥t efM will be admitted to 
the School of Education programs if they also oomplete items 3-5 of the 
above Pre-Major policies for admission. 

2. Students who have successfully completed less than 30 semester hows 
at another institution should follow the above Pre-Major policies for 
admission. 
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