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Announcements: 

Spring 2002 College Senate and Senate Committee Meeting Schedule 

April2 
April9 
April 16 
April23 
April30 
May7 

Executive Committee Meeting 
College Senate Meeting 
Student Affairs Committee 
Executive Committee Meeting 
College Senate Meeting 
Student Affairs Committee 

Senate Bulletin Mailing List 
Any member of the College Community may receive an individual copy of the College Senate 
Bulletin. If you would like to receive a copy please send your name as you would like it to appear 
on the mailing label and your campus address to the Senate Chair, Janice Lovett, 
lovett@geneseo.edu or 210 Bailey. 

REMINDER 
CALL FOR NOMINATIONS 

2001-2002 Richard Roark A ward 

Shortly after Richard Roark's untimely death in 1970, a group of his friends established an award 
to honor his memory. Richard's friends described him this way: "Richard was a special kind of 
human being who valued the humane and ethical above all else. He was a scholar and intellectual 
who treasured learning and especially books with which, he thought, every person could access 
the accumulated knowledge of all previous civilizations." 

The Richard Roark Award is given to a graduating senior whose scholarship and community 
service exemplify the qualities that were so important to Richard. The recipient is given a stipend to 
purchase books, and the recipient's name will be inscribed on a plaque displayed in the MacVittie 
College Union. Please submit nominations by AprilS to Janice Lovett, Department of Biology, 
Bailey 210. 

Letter from the Chancellor 

The following letter was received from Chancellor King in reply to the RESOLUTION ON A 
RATIONAL FISCAL POLICY passed February 5, 2002. 
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Appointment to the Standing Committees of the University Faculty 
Senate 

The University Faculty Senate is requesting interested faculty and professional staff apply for 
appointment to the Standing Committees of the University Faculty Senate. While the campus has a 
University Faculty Senator (William Gohlman) there is the opportunity for other members of the 
campus to participate in the University Faculty Senate as members of the Standing Committees. 
Appointments are for one year and committees meet three to four times during the year. The 
Standing Committees and their charges are: 

Governance Committee- The Committee will concern itself with University-wide Governance 
and provide guidance on matters of campus governance. The committee shall interact with local 
governance leaders of the University. 

Graduate Academic Programs and Research Committee - The Committee will serve as a 
source of professional advice and guidance to the Senate on matters relating to the quality, 
operation, and encouragement of graduate programs and research. To these ends, the Committee 
may be concerned with the procedures, criteria, and support of existing and new graduate 
programs within the University. The Committee may review and recommend policies and 
procedures relating to moral and ethical concerns of research and graduate studies and other matters 
involving support and furtherance of research and graduate studies in the University. 

Public Information Committee - The Committee shall develop and implement a consistent 
program of advocacy for the State University of New York on a state-wide and regional basis to 
various publics, including but not limited to - students, parents, alumni, faculty and staff, media, 
government, the private sector and trustees of the State University. 

Student Life Committee - The Committee will be concerned with significant educational, 
developmental, social, cultural and recreational policies, programs, issues and services that affect 
the quality of student life and the campus environment of the State University of New York. 

Undergradaute Academic Programs and Policies Committee- The Committee shall 
provide advice and guidance to the Faculty Senate on matters relating to undergradaute programs 
and policies throughout the University. To these ends, the Committee may review such areas as 
existing and proposed curricula, standards for academic degrees, undergraduate academic 
assessment, teaching techniques and evaluation, special undergraduate programs, articulation 
among units of the State University of New York and the various aspects of international education 
and development. 

University Operations Committee - The Committee shall be concerned with the effective 
participation of the professional staff in University personnel policies including equal employment 
practices and affirmative action. The Committee shall also be concerned with the development and 
administration of the budgetary and planning activities of the University, and to provide advice and 
guidance on matters relating to the libraries, computing and telecommunications. 

University Programs and Awards Committee - The Committee will concern itself with the 
enhancement of intercampus educational and scholarly interests of the faculty through the 
development and strengthening of University-wide programs, grants, and awards. 

Application forms may be obtained from either William Gohlman (Sturges 313, X5735, 
gohlman@geneseo.edu) or Janice Lovett (Bailey 210, X5413, lovett@geneseo.edu). 

278 



Senate Committee Minutes 

Minutes of the Meeting of the Undergraduate Curricula Committee 
March 12, 2002 

The meeting was called to order at 4 p.m. in Newton 209. 

Members attending: J. Bushnell (chair), K. Bajdas, D. Hill, H. Howe, A. Kline, 1. Morse, M. 
Oberg, B. O'Donnell, K. O'Gara, P. Pacheco, J. Principe, M. Stolee, R. Vasiliev, A. Weibel, C. 
Wixson, J. Zook. 
Visitors: S. Bailey, I. Belyakov, C. Faulkner, B. Howard, S. Kirsh, P. Schacht. 

Chair Bushnell asked if the members would be willing to modify the agenda by discussing new 
course proposals first, and they agreed to the change. 

The minutes of the Nov. 27, 2001 meeting (Bulletin pp. 145-146) were approved without change. 

Chair Bushnell announced that any faculty member on the committee who is interested in chairing 
U.C.C. next year should contact her, J. Lovett, or T. Bazzett. 

A. New Courses 

Acct 315/Mgmt 315 - no discussion, passed unanimously. 

Anth 335- R. Vasiliev noted that "additional support services needed" was marked yes, but 
no additional services were listed. P. Pacheco replied that this was apparently an error and 
should be marked no. He noted that the course has been taught successfully as an experimental 
course. The proposal passed unanimously. 

Writ 201. R. Vasiliev noted that the course title did not appear on the electronically submitted 
proposal, and I. Belyakov and S. Bailey provided the title, English Language and 
Culture. S. Bailey added that the course would not be submitted for core approval. J. Morse 
asked whether the current rule exempting ESL students who take Writ 101 twice from taking 
Intd 105 would remain in effect. S. Bailey asked if ESL students would still be able to take 
Writ 101 twice before taking 201, or if they would take 101 once and then 201. I. Belyakov 
replied that she would want students to take Writ 101 twice before taking 201 in order to have 
more practice writing. S. Bailey asked if there would be a staffing problem if I. Belyakov 
taught 201 in addition to her present courses. I. Belyakov replied that there might be a 
problem, but that 201 would take the place of the many directed studies she currently provides. 
Additional concern was raised about how staffing issues might be affected by a possible 
increase in students needing to take Writ 101. R. Vasiliev asked if a student might be good 
enough to take Writ 201 after taking 101 only once, and I. Belyakov replied that she would 
prefer to have students take 101 twice but would allow individual students to take 201 after 
completing 101 only once if she felt their skills were good enough and this approach would be 
most beneficial to the student. J. Bushnell asked whether Writ 201 could be taken twice, and I. 
Belyakov said that it could; J. Bushnell noted that this should be added to the course 
description. J. Bushnell asked how often the course would be taught. I. Belyakov said it 
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would be taught at least once a year but she would be ready to teach it every semester if 
demand were sufficient. R. Vasiliev noted that there did not appear to be a formal Bulletin 
description, and I. Belyakov and S. Bailey said they would create one. J. Morse felt that the 
course will help support international students' language skills and will be especially important 
as these students' numbers increase. R. Vasiliev moved that the committee pass the proposal 
with the assumption that a formal course description would be forthcoming. The motion 
passed, and without further discussion, the motion to accept the course proposal passed 
unanimously. 

B • Course Revisions 

Anth 310 and Anth 321. R. Vasiliev asked if the prerequisite change would reduce the 
number of students taking the classes. P. Pacheco replied that it would not. The change is 
designed to prevent students from taking Anth 310 and 321, both of which are required for 
senior anthropology majors, without first obtaining the necessary background in ethnography. 
The proposal passed unanimously. 

Arnst 201- consider for U.S. History Core. It was noted that the course was mistakenly 
listed on one page as a history course; it is an interdisciplinary course. Visitor P. Schacht 
addressed the procedural issue of whether or not Senate should accept or reject courses for the 
U.S. History Core, and distributed copies of an excerpt from the Feb. 20, 2001 Senate 
meeting minutes. Schacht recalled that when U.C.C. brought several U.S. History Core 
proposals to the Senate last fall, B. Gohlman moved to object to consideration of the motion on 
the grounds that the Senate had in effect washed its hands of the U.S. History core 
requirement; since Gohlman's motion was not debatable, Schacht could not 
raise his concerns at that time. Schacht noted that the motion passed at the Feb. 20, 2001 
Senate meeting called for the U.S. History Core Committee to forward its proposals to 
U.C.C., and it seems odd that these motions would not go to the full Senate. Even though the 
Senate may not want to endorse the Board of Trustees' outcomes for the U.S. History 
requirement, P. Schacht saw no reason for the Senate to remove itself from the process of 
making decisions about the curriculum; Senate should still have a voice in how requirements 
are fulfilled even if the requirements were externally imposed. He would like to see the issue 
discussed in Senate and the courses proposed last fall brought back for Senate 
discussion. M. Oberg agreed, and noted that at a Policy Committee meeting after the Feb. 2001 
Senate meeting, he and others tried to argue for full Senate participation but the majority of the 
Policy Committee disagreed. M. Oberg noted that B. Gohlman's action at the fall2001 Senate 
meeting was based on his understanding of what happened at that Policy Committee meeting. 
M. Stolee said the Senate had a profound and powerful reaction to this requirement being 
forced on us from outside, and suggested that the issue might need to be discussed by 
Executive Committee· or the Policy Committee. R. Vasiliev said she saw no problem with 
courses going through the core committee and U.C.C. but not Senate; various committee 
members agreed that it might be appropriate for U.C.C. to report these courses to Senate but 
not require that Senate accept them for core. P. Pacheco felt that this might create a situation 
where checks and balances are distorted and U.C.C. and the U.S. History Core Committee 
become more powerful than they should be. P. Schacht suggested that when the full Senate 
does not pass these courses, Senate is not making a statement to the Board of 
Trustees but is insulting our own faculty. Schacht shares others' opposition to externally 
imposed requirements, but feels that if we must have these requirements, we as a faculty 
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should not remove ourselves from the process of deciding which courses will fulfill the 
requirements; if we fail to go through the normal procedure of reviewing proposals, we are not 
exercising our autonomy. S. Kirsh noted that he served on the Policy Committee when the 
Board of Trustees issued their requirement, which was very narrowly defined as history of the 
white American man. M. Oberg added that the U.S. History Core Committee rewrote the 
learning outcomes for students who scored over 85% on the U.S. History Regents exam, and 
our more diverse course listing was approved by the Trustees. P. Schacht noted that the view 
has become more liberal concerning the courses appropriate for students who scored under 85 
on the Regents. He stated that Albany can reject courses as not fulfilling the requirement, but 
they cannot dictate which courses are appropriate. M. Stolee moved that U .C. C. recommend to 
the Executive Committee that a subcommittee be created to resolve the issue. The motion was 
seconded. R. Vasiliev spoke against the motion, saying that we can still take U.S. History 
Core proposals to Senate, and if someone objects to consideration of the motion, the Senate 
can vote against that motion and consider the proposed courses. P. Schacht agreed, adding that 
what needs to be decided is how the Senate interprets the motion passed in February 2001. 
Step 3 in the process included in that motion mentions U.C.C. but not Senate, which does not 
necessarily mean that the full Senate will not consider U.S. History Core courses. J. Morse 
noted that a subcommittee could not force Senate to do anything. The motion to recommend a 
subcommittee was defeated, with two votes in favor and all others either opposed or 
abstaining. The motion to accept Arnst 201 for U.S. History Core passed. 

C • Program revisions 

Economics Minor - passed without discussion. 

Human Development Minor - J. Morse asked how the changes would affect Human 
Development concentrators. Discussion made it clear that "ownership" of concentrations has 
not been closely defined in official policy. After continuing discussion of that issue and 
correction of two minor errors, the proposal passed. 

The committee briefly discussed problems with electronic submission of proposals, including the 
time and effort required for each committee member to print proposals, incomplete transmission of 
some attachments (as with today's Writ 201 proposal), and the serious issue of student committee 
members having to charge large amounts of printing to their limited print quota. S. Bailey said the 
Dean's office would provide copies to student members. 

The meeting adjourned at 5:05p.m. 

Respectfully submitted, Judy Bushnell 

U.C.C. 3/12/02 Proposal Summaries 

Anth 310 - Classical Theory in Anthropology - course revision. Change prerequisites to: 
Anth 208 or Anth 229 and major status at the senior level (in place of current prerequisite, major 
status at the senior level or permission of instructor). Rationale: students must have successfully 
completed either Anth 208 or 229, which provide background in ethnography, to be prepared for 
discussions in the advanced anthropological theory class. 
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Anth 321 - Contemporary Theory in Anthropology - course revision. Change 
prerequisites to: Anth 208 or Anth 229 and major status at the senior level (in place of current 
prerequisite, major status at the senior level or permission of instructor). Rationale: students must 
have successfully completed either Anth 208 or 229, which provide background in ethnography, to 
be prepared for discussions in the advanced anthropological theory class. 

Economics Minor - program revision. Make the minor available to Accounting and Business 
Administration majors with the stipulation that students may not double-count economics electives 
toward their major requirements. Rationale: there is no reason to prohibit Accounting and Business 
Administration majors from completing an Economics minor simply because it is offered by the 
same organizational unit. Also, Economics majors are already allowed to complete a Business 
Studies minor. 

Human Development Minor - program revision. 1) Replace the requirement that only one 
course from each department may be counted for elective credit (3 total courses are required) with a 
new requirement stating that electives must be taken from at least two different departments. 
Rationale: the change will add much needed flexibility to the minor and eliminate problems students 
have had meeting prerequisites for several of the electives. 2) Add Anth 101: Exploration of 
Human Diversity to the list of choices for required courses. Rationale: Anth 100 has a small 
enrollment cap and this change will increase the number of available course options. Add Anth 
204: Human Adaptation and Variation and Anth 302: Medical Anthropology to the list of electives. 
Rationale: these courses will increase the options available to students interested in biological 
aspects of human development. Add Psyc 366: Developmental Psychopathology and Socl316: 
Juvenile Delinquency to the list of electives. Rationale: these courses add options at the 300-Ievel, 
complement other normative developmental courses already in the minor (e.g. Psyc 215,216,217, 
321) and strengthen the component dealing with abnormal development. Students will now have 
12 courses (8 at the 300-level) to choose from to fulfill the elective component of the minor. 

New Course Proposals Follow: 
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. -BREAKING THE CODE: MAYA HIEROGL YPIDCS 
ANTHROPOLOGY 335 

Faculty: Dr. Kintz Phone: 245-5277 

COURSE OBJECTIVES: 
"Of all the peoples of the pre-Columbian New World, only the ancient Maya had a complete 
script: they could write down anything they wanted to, in their own language ... The 
decipherment of the Maya glyphs is one of the most exciting intellectual adventures of our age, 
on par with the exploration of space and the discovery of the genetic code" (Coe 1999:7). This 
course is focused on the decipherment of ancient Maya glyphs and their archaeological context. 

LEARNING OUTCOMES: 
I) Students will demonstrate an acquaintance with the historical problems and advances pertaining to the 
decipherment of the Maya glyphs by a critical essay on this topic. 

2) Students will demonstrate empirical knowledge of a corpus of glyphs pertaining to Maya kinship and 
royalty relationships by creating a workbook of drawings and interpretation of glyphs pertaining to these 
topics. 

3) Students will demonstrate an understanding of the economic organization of the ancient Maya by 
creating a workbook of drawings and interpretation of glyphs pertaining to these topic. 

4) Students will demonstrate an understanding of the political organization and operation of the ancient 
Maya city state through an analysis of glyphic representations of"star wars" practiced by the ancient Maya 
city states and by creating a workbook of dnwings and interpretation of glyphs pertaining to these topic. 

5) Student will demonstrate an understanding of the mythological organization of the ancient Maya by 
creating a workbook of drawings and interpretation of glyphs pertaining to these topic. 

6) Srudents will discuss the major problems and issues faced by the ancient Maya as represented in their 
glyphic corpus by creating a workbook of drawings and interpretation of glyphs penaining to these topic. 

REQUIRED READINGS (available at Sundance) 

:oe, Michaell999 Breaking the Maya Code. Thames and Hudson, NY 

:oe, Michael2001 Reading the Maya Glyphs Thames and Hudson, NY 

\1artin, Simon and Nikolai Grube 2000 Chronicle of the Maya Kings and Queens Thames and 
iudson,NY 

::OURSE REQUIREMENTS 

Essay Exam I 
Workbook I 

20% 
10% 

Workbookll 10% 
Workbook ill 10% 
Workbook IV 10% 
Workbook V 10% 
Research Poster 30% 

As a rule, in fairness to all students in the class, no late projects will be accepted . Any 
exceptions will be made only under emergency situations for which you have to petition through 
official channels. Typist or computer failure will not be a legitimate excuse. 

COURSE OUTLINE 

Dates Topics and Reading Assignments 

Introduction to the Maya 

The Word Made Visible 
Read: Coe, 1999, Preface, Prologue, ch I 

Lords of the Jungle and a Jungle Civilization Rediscovered 
Read: Coe, 1999, cbs. 2 and 3 

Forefathers: The Dawn of Decipherment 
Read: Coe, 1999, ch 4 

The Age of Thomp~on 
Read: Coe, 1999, ch 5 

A New Wind from the East: Yuri Valentinovich Knorosov 
Read: Coe, 1999, ch 6 

The Age of Proskiouriakoff 
Read: Coe, 1999, ch 7 

Pacal' s People: The Record of Glyphs at Palenque 
Read: Coe, 1999, ch 8 

Down into Xibalba 
Read: Coe, 1999, ch 9 

A New Dawn: New Scholars 
Read: Coe, 1999, ch 9 
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Cultural Backg ro und and the Nature of 
Maya Script 

Read: Coe, 2001, chs I, 2 

Time and the Calendar 
Read: Coe. 2001, ch 3 

Royal Lives and Royal Rituals, Places 
And Polities 

Read: Coe, 2001 chs 4, 5 

Dynastic Names and Titles, Relationships 
Read: Coe, 2001, ch 6 

Warfare 
Read: Coe, 2001, ch 7 

Scribes, Artists and Ceramic Texts 
Read: Coe, 2001, chs 8, 9 

The Supernatural World and Inanimate and 
Animate Worlds 

Read: Coe,2001,chs 11,12 

Discovering the Maya Past 
Read: Martin and Grube, pp 6-23 

Glyphic History Tikal and Dos Pitas 
Read: Martin and Grube pp 24-67 

Glyphic History Naranjo 
Read: Martin and Grube pp 68-83 

Glyphic History Calakmu! 
Read: Martin and Grube pp 100-115 

Glyphic History Y axchilan 
Read: Martin and Grube pp 116-137 

Glyphic History Palenque and Tonina 
Read: Martin and Grube pp 154-189 

l ' -::_ ..... 

Q'1tM'O'='/~~=~-
Rc:•d; Mart'n -.nd Orube pp 190-22~ 

Pin a l Rern.lU"kr.:Pall o£ t.be D\v1ne K...t.ng.s and Queens 
Read : Martin and Grube pp 226-23 

Recommended Bibliography 

(_ ,, 

•Carlson, John 1990 America's ancient skywatchcrs. National Geographic 177 (3) :76-107. 

Codex Dresden 1880 Die Maya-Hanschrift der Konighichen Bibliothek zu Dresden; 
herausgegeben von Pro. Dr. E . Forstemann. L<:ipzig [facsimile available in the Anthropology 
Department, SUNY Geneseo] 

*Coe, Michaell978 Lords of the Underworld: Masterpieces of Classic Maya Ceramics. 
Princeton: Princeton University Press. 

*Fash, William 1991 Scribes, Warriors and Kings: The city of Copan and the Ancient Maya 
NY: Thames and Hudson 

*Hanks, William and Don Rice (eds.) 1989 Word and image in Maya culture: explorations in 
language, writing, and representation Salt Lake City : University of Utah Press. 

*Harrison, Peter 1999 The lords ofTikal : rulers of an ancien! Maya city Peter D. Harrison. 
New York, N.Y.: Thames and Hudson. 

*Love, Bruce. 1994 The Paris code)(: handbook for a Maya priest. Austin ; University of 
Texas Press. 

*Joyce, Rosemary 2000 Gender and Power in Prehispanic Mesoamerica Austin : University of 
Texas Press. 

*Maudsley, Alfred 1889-1902 Archaeology. Biologia Centrali-Americana. 5 vols. London. ~ 
00 

*Milbrath, Susan 1999 Star gods of the Maya : astronomy in art.folklore, and calendars C"l 
Austin: University of Texas Press. 

*Proskouriakoff, Tatiana 1960 Historical implications of a pattern of dates at Piedras Negras, 
Guatemala. American Antiquity. 25(4):454-475 

*Proskouriakoff, Tatiana (ed.) 1967 Selected chapters from The writing of the Maya Indians, by 
Yuri V. Knorozov. Russian translation series of the Peabody Museum of Archaeology and 
Ethnology, Harvard University, 4 Cambridge, MA 

*Schele, Linda and David Freide11990 A Forest of Kings. New York: William Murrow and Co. 



· .:>tone, 1\narea J ~~:l Images from the undenvorld: Naj Tunich and the tradition of Maya cave 
painting Austin : University of Texas Press, 1995. 

*Taube, Karl 1989 The maize tamale in Classic Maya diet, epigraphy, and art. American 
Antiquity 54 (1): 31-51 

*Thompson, JES 1962 A Catalog of Maya Hieroglyphs Norman: University of Oklahoma 
Press. 

*Tozzer, Alfred 1941 Landa's Relaci6n de las Cosas de Yucatan Papers of the Peabody 
Museum of Archaeology and Ethnology, Harvard University, 18, Cambridge. 
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New Course Proposal 
WrJdna:-201 
English Language and Culture U 

Instructor: IRENE BEL Y AKOV 
Required books: 

Arthur H. Bell. NTC"s Business Writer's Handbook - Business Communication from 
AtoZ. 

Michael Petracca and Madeleine Sorapure, Common Culture - Reading and Writing 
about American Popular Culture 

We will continue using the textbook from Writing 101 (Diana Hacker's Writer's 
Reference), so please keep it handy. 

I will provide you with additional materials for reading newspapers. 

Prerequisites: 
You must have taken Writing 101 twice before you can take this course. 
Permission of the instructor required. 

Bulletin description: This course is designed as the second level of studying English 
academic writing for non-native speakers of the English language. Students will have an 
opportunity to advance general reading and writing skills, broaden knowledge of 
vocabulary and grammar, and hone skills necessary for the production of business and 
research papers. The course will emphasize intensive writing practice. Prerequisites : 
Permission of instructor and two semesters ofWrtg 101 3(3-0) 

Leaming outcomes: 
As a result of this course you will show the ability to write in Standard American 
English. 
-You will be able to read and analyze short works of modem American writers. 
- You will show the ability to write argument papers, narrative, comparison and contrast 
essays. 
- You will be able to write critique of newspaper articles. 
- You will be able to write business letters and notes, cover letters, resumes, and short 
business reports. 
- You will show the ability to plan, gather information, and write an academic paper. 
- You will show the ability to write a publishable quality letter or an essay to a local 
newspaper. 

In this course you will learn: 

-using articles, verb tenses and moods, active voice and passive voice 
-using prepositions and two-word phrases (put on, put away, put off,etc. ) 
- avoiding tense shifts and run-on sentences 

--r 
______, 

- keeping s ubj e c t.-veJ"b and n o un-prono un agreement 
-us ing &ood sentence structure (including parallelism) 
- avoiding dangling modifiers and sentence fragments 

You will also continue to learn the type of language used in research and the use of 
sources without plagiarizing. and how to use idioms while staying away from cliches. 

Grading: 
Grades will be determined by your personal portfolio, which will include all writing 
assignments and rewrites of the final drafts of your essays, four papers ( resume, cover 
letter, interview, and business letter), your final paper,(mini research/academic paper or 
a business report) and your class participation. 

In addition, you can gain some extra credits and fame for: 
I) getting a letter or essay published in a local newspaper 
2) attending some multicultural event or an event sponsored by a student group such as 
HUG, BSU, GCCC, GLBF, JSU, Hillel, WAC, etc., but not a group to which you are a 
member. Tum in one paragraph description of the event with your quiz to get the extra 
points. 
3) preparing a panel discussion for our monthly ESL Learners' Movie Nights. 

Most papers will be critiqued and returned for revising before grades are assigned. 
Portfolios will be reviewed and graded three times a semester: tentatively the beginning 
of class September 30, October 29, and November 28.Your final paper will be due during 
the finals week, tentatively December 17. Quizzes cannot generally be made-up. You 
must sec me before a quiz if you bavc a legitimate reason for missing it. 

Organization: 
- Stay organized: keep a neat portfolio. I will need to see both rough and final drafts for 
all edited papers. Use the complimentary colored folders to hand in your work. 
- Be on time-- both for class and with your assignment. Late papers will be accepted, but 
their grades will be lowered by 5 points each day. 

Papers must be: 
- typed and double-spaced (12 font) 
- speU -checked and proofread 
- stapled with your name, date and section number on the first page 
- filed in your portfolio for your fmal grade 
- submitted on time 

Attendance/ class participation: Our classes will include workshops, group work, in-class 
writing, lectures and discussions. Your participation is crucial to the success of each 
class. If you arc not here - you cannot participate. Class participation will not only teach 
you culturally appropriate ways to voice your opinion and respond to opposite points of 
view, but it will also teach you "to jump into" any type of conversation, which is often a 
difficult task for international students. 
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If you have any questions or concerns, please don't hesitate to contact me. I will be happy 
to advise you on design, composition, re-drafting, and editing of your papers. I will also 
do my best to help you with any "cultural difference" difficulties you may face. If I 
carwot help you, I will do my best to find someone who can. 

Evaluation 
Portfolio: 
Resume: 

45% 
5% 

Cover letter: 5% 
Interview: 5% 
Business letter- 5% 
Final paper: 25% 
Class participation: 10% 

Projected Weekly Plans 

Week 1: Introduction. 
Reading: "Reading and Writing about American Popular Culture." (Petracca, 
Corommon Culture, Ch. I, pp. 12 1). Discussion, new vocabulary. 
Writing skills: Effective Sentences Workshop (sentence structures, parallelism, 
and shifts). (Hacker, A Writer's Reference, pp. 97-121 ). 

Week 2: Reading:"The Writing Process." (Petracca, Ch. 1, pp. 22-35). Prewriting, 
clustering, outlining; academic essay structure. 
Writing skills: Effective Paragraph Workshop. (Hacker, pp. 24-36). 

Week 3:Reading: "Advertising" (Petracca, Ch. 2, pp. 40-65), Discussion, new 
vocabulary. Narrative essay structure. Narrative essay "My Response to an Ad in 
My Favorite Magazine" due by the end of the next week .. 
Writing skills: Effective Sentences Workshop (problems with modifiers, mixed 
constructions, fragments, run-on sentences, coordination and subordination). 
(Hacker, pp. 104-109, 116-122). 

Week 4:Reading: "Images of Women and Men in Advertising." (Petracca, Ch. 2, pp. 106-
150). Discussion, new vocabulary. Compare contrast essay structure. 

Writing skills: Grammatical Sentences Workshop (revision of subject-verb 
agreement, sequence of tenses, reported speech). 

Week 5 :Reading: "The Cultural Influences of Television" (Petracca, Ch. 3, pp. 152-174). 
Discussion, new vocabulary. Compare contrast essay (tentatively "Influence of 
TV on cultural behavior in the U.S. and . the student's native country) ·due by the 
end of the next week. 
Writing skills : Resume Writing Workshop (Hacker, pp. 313-314, Bell, pp. 578-585). 

Week 6:Reading: "The Talk Show" (Petracca, Ch. 3, pp. 185-210). Discussion, new. 
vocabulary, Argument essay structure, 
Writing skills: Resume and Cover Letter Writing Workshop (Hacker, pp. 313 
314; Bell,pp. 578-585). Resume and cover letter due by the end of the next week. 

Week 7. Reading: "Popular Music" (Petracca, Ch, 4, pp. 245-294). Discussion, new 
vocabulary. In class debate on musical controversies. 
Writing skills: Business Letters Workshop ((Hacker, pp. 311-315 ; Bell, pp. 578-585). 
Business letter due by the end of the next week. 

Week 8: Reading: "Music's Influence on Lifestyle" (Petracca, Ch. 4, pp. 298-330). 
Argument essay on popular music's influence on young people's lifestyle- due 
by the end of the next week. 
Writing skills: Business Letters Workshop. 

Week 9: Reading: Print Media in the U.S. (Times Guide to Reqdjng Newspaoers, 
articles from the Democrat and Chronicle). Discussion, new vocabulary. 
Writing skills: Business Memos Workshop (Bell, pp. 357-361, Hacker, pp.311 -3 15). 
Business memo due by the end of the week. 

Week 10: Reading: How to Write a Newspaper Article and Get It Published~ 
York Times Guide to Reading Newspapers. articles from the, Democrat and 
Chronicle) 
Writing skills: "A letter to the editor" on the topic of interest to international students- due b 
revisions, students are encouraged to submit their letters to the local newspapers. 

Week II : Reading: "Moviemakihg and Criticism" (Petracca, Ch. 7, pp. 482-515) . 
Discussion, new vocabulary. Video clips from "Inside the Actors Studio" 
(James Lipton). Writing skills- Workshop on preparing for a job interview 
(Bell, pp.444-446). A write-up of an interview and a thank-you letter are due 
by the end of the week. 

Week 12: Reading: "Leisure Activities" in the U.S. (Petracca, Ch. 8, pp. 53 7-608). 
Discussion, new vocabulary. 
Writing skills- Word Choice Workshop (avoiding·wordiness, jargon and sexist 
language; correct choice of homonyms, derivatives, etc.). 
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Week 13: Reading: "Sport and American Dream" (Petracca, Ch. 6, pp. 410-460). Discussion, 
new vocabulary. 

Writing skills: Research writing (planning and drafting, citing sources, 
avoiding plagiarism) (Hacker, pp. 51-94). Outline for the fmal paper (topics 
based on the material covered this semester) due by the end of the next V{eek. 

Week 14: Workshops on grammar revision and essay editing. 
In-class fmal papers' outlines presentations. 



Minutes of the Student Affairs Committee 
12 March 2002 Welles 134 

Present: M. Brummell, L. Taczak, C.-M. Tang, A. Gu, J-L. Liu, M. Dunn, K. Rank, E. 
Whitcomb, A. Stanley, G. Gouvernet, J. Garvey, D. McPherson. 
Guests: T. Buggie-Hunt (Dean's Office) 

The meeting was called to order at 4:00 p.m. 

1. Student Transportation I Knight-Rider: J-L Liu relayed a message from B. Bonfiglio, that the 
bids received from transportation firms were not yet complete. Bonfiglio remains confident that 
a bus system will be implemented next fall. In the meantime, the Safe Cars will pick up two 
passengers travelling together (rather than only one), but will pick up only at designated stops. 
An opinion was expressed that no one wants to wait at the stops during cold weather, and that 
in some cases the Safe Car route is inefficient. 

2. Sexual Assaults: Discussion began by outlining the problem, which can be generally divided 
into issues of prevention and issues of procedure in the wake of an assault. 

Post-assault Procedures 
I. Sexual assaults upon students are probably under-reported, so there is a need to encourage 
assault victims to feel more comfortable about coming forward. 
2. Concern was expressed that female victims may feel uncomfortable making a formal report 
to a male police officer, and that it would be helpful to have a female officer on call. 
3. Another idea is to have an independent counselor on call who would act as an ally and 
advocate to steer the victim through the reporting process. This role might be filled by student 
volunteers after appropriate training. 
4. It is possible that victims would feel more comfortable filing a report electronically and to 
receive personal call-back afterward from the campus police (Note: the campus police website 
does presently provide for anonymous electronic reporting of crime incidents, but this feature 
may not be well-known). 
5. Concern was raised about the absence of a "rape kit" for collecting evidence at the 
Lauderdale Health Center. The committee will seek to have a representative from the health 
center at the next meeting to address this, and to discuss the resources that are available. 
6. There was discussion about how to arrange transportation of assault victims to Strong 
Memorial hospital for treatment and evidence collection. Neither the college police nor the 
faculty or staff can presently provide this transportation service. Several students on the 
committee are looking into other options, in consultation with the local Rape Crisis Service. 
7. It would be very helpful to have a support group on campus for sexual assault victims. 
8. The committee will look into ways to increase awareness and publicity for the resources that 
are presently available. 

Preventing Sexual Assaults 
1. Sexual assaults are often associated with alcohol consumption, and we need to improve 
awareness of this connection. 
2. Given the amount of drinking that takes place and that is likely to continue, we need to 
encourage behavior that minimizes the potential for assaults that take place under the influence 
of alcohol. There are many possibilities here - one idea was to suggest that women going out in 

288 



groups choose a designated non-drinker to watch out for the development of dangerous 
situations. 
3. We need to increase the number and variety of evening and weekend activities that do not 
revolve around drinking. Many ideas were raised, including more frequent films, dances, and 
establishment of a coffeehouse-type space, to name a few. 
4. Better consolidation and distribution of information about the resources presently available 
to prevent assaults and to aid victims when assaults do occur. This would probably involve a 
combination of printed materials, educational workshops, and web-based electronic resources. 
We need to ensure that all the men on campus understand what constitutes sexual assault, and 
the severity of consequences for anyone who commits a sexual assault. 

3. Other Business The Student Health Advisory Committee is seeking a replacement for Elaine 
Cleeton. Faculty members of the SAC who are interested or who know of someone who 
would be appropriate (with an interest in health and social welfare and/or organizational 
management) should contact Vice President Bonfiglio. Student representatives L. Taczak and 
M. Dunn inquired whether the SAC could have a student representative serve as co-chair, since 
student affairs are the charge of the committee. J-L Liu pointed out that only the faculty-person 
serving as chair would have a seat on the Executive Committee, so an official co-chair position 
may be difficult to implement. Future discussions will attempt to define more clearly the goals 
and objectives of the proposal for a co-chair. 

4. The meeting was adjourned at 5:00p.m. 

Respectfully submitted by Duane McPherson 

Minutes of Senate Policy Committee Meeting 
19- MARCH- 2002 

Present: Douglas Anderson, Gloria Dingeldein, Katy Farrell, Carlo Filice, Ed Gillin, David 
Granger, Alex Hassid, Harold Hoops, David Johnson, Bill Lofquist, Joseph Remy, Amy 
Sheldon, Cassie Whalen. 

Absent: Kimberly Ferris, Anthony Macula, Kathleen Mapes, Jeffrey Mounts, Yu Zhang 

Guests: Barbara Howard (School of Business), Paul Schacht (Dean's Office) 

Call to order: 4:05P.M. 

New business: Change in Requirements for Business Studies and Economics Minors. 

Nature of proposal: Change in requirements for Business Studies Minors and Economics 
Minors 

Revised Requirement: Students declaring a Business Studies Minor or an Economics Minor 
must have earned at least a 2.5 cumulative GP A at the time of declaration. 

Rationale: The School of Business requires that students applying to become majors meet a 2.5 
minimum GP A before being accepted into their program. The minor students should have similar 
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backgrounds if they are to be successful in the minor. The classes that the minor students complete 
are the same as those taken by the majors. (This requirement is similar to that of the Public 
Relations minor, which requires the completion of a writing course with a B or better and a 
cumulative GPA of 2.70.) 

Approval and Impact: The School of Business faculty have approved this change. No other 
departments are impacted, nor will any additional resources be required~ 

Description of the discussion: 
Schacht expressed that the topic before the comntittee raised two general issues: 
1. How would the college like to understand the meaning of offering minors? Is the purpose to 
encourage students to broaden their interests and education and thus should be open to all 
interested students, or should the expectations be the same as those for majors? 
2. Who will be responsible for determining if students meet the requirements, particularly if 
this should result in a college-wide trend of additional minor requirements? How will the book 
keeping be managed? 
Howard clarified that the book keeping issue is already in place in the Major/Minor declaration 
form. By signing, Dept Chairs indicate that students meet all necessary requirements to declare 
the major. · 
Remy posed the question of why students should be permitted to do a minor if they are not 
succeeding in their major. Schacht explained what "doing well" versus meeting minimal 
requirements meant. A GPA of~ 2.0 is the minimum requirement of all majors. 
Howard explained that the lack of the same minimum GP A requirement for minors as majors is 
a problem within the discipline. Minors having GPA's below 2.5 do not have an adequate 
knowledge base for the 300-level courses. The AACSB team was amazed that this requirement 
was not in place yet. 
Hoops asked if students declare themselves as minors and then subsequently change to majors, 
thereby attempting to slip through the minimum GP A requirement for majors. Howard 
explained that although some students attempt to "sneak in the back door," they must meet the 
2.5 requirement or they are not allowed to declare the major. 
Remy inquired whether the change would affect any core courses. Howard replied that it 
would not. Students can take several 100 and 200 level courses without declaring. 
Dingeldein explained that students frequently work in groups in the business courses and that 
there is often a noticeable inequality to their abilities due to the lack of this minimum GPA 
requirement for minors. Students graduating with a minor from the school of business reflect 
on the reputation and credibility of the School of Business. We need to remember that SUNY 
Geneseo is selecting from the top 5% of high school students, so we should be able to expect a 
minor to meet a 2.5 GP A. 
Schacht clarified for the group that the minimum GP A requirement for graduation is a 2.0 for 
all majors. 
Hassid asked if it was justifiable to have a higher required GPA for declaring a major or minor 
then for graduation. Furthermore, if all departments were to require a higher entrance GPA, 
would this prevent students from being able to declare majors until near graduation? 
Howard replied that students must declare a major by the end of their sophomore year and that 
the entrance requirement into the School of Business has existed for 15 years without causing 
such a problem. 
Hassid re-addressed the question of whether the standard should be raised for students who 
simply want to fulfill an interest (minor) of study, but not become majors. 

290 



Lofquist indicated that precedence is a weak rationale for passing the request and inquired as to 
why the preceding (presumably 200-level) courses aren't weeding out the~ 2.0 GPA students 
if the school doesn't want them continuing into 300-level courses. Furthennore, he asked why 
overall GPA is used, rather then GPA within the program. 
Howard responded that the minimum GPA was a 2.75 but was lowered. She also stated that 
the number of minors is growing and the current double-standard in the GPA requirement 
results in a noticeable difference in the ability of some minors. She inferred that there is 
resentment from some majors for the double standard. 
Schacht asked again if the college wishes to change the purpose of minors. 
Gillin indicated that he would like to allow Senate to debate this, but not without a wording 
change. It was agreed that the wording would be altered to explicitly indicate that the minimum 
requirement would be to "declare a minor," not "to be admitted," which could be inferred to 
mean admittance into the School of Business. 
Schacht asked what kind of standard is appropriate for minors. Why should a minor not get the 
privilege of being admitted into the School of Business if they have to meet the same minimum 
requirement as majors? Howard responded that the privilege is the ability to take 300-level 
courses, thus they do receive the same privilege. 
Howard re-iterated that the goal is to provide some quality control and that it's also a resource 
issue because the number of minors in growing. To this, Lofquist inquired as to why the 
School of Business should have a special right to impose this quality control. 
Granger expressed understanding with the accreditation and GP A requirements being sought. 
He expressed an interest in seeking other more flexible means of handling the quality issue. 
Anderson asked if the college anticipates additional departments following suit. Schacht 
responded that they are not aware of any; however this might open the door for it. He 
acknowledged the complications that arise from tiered student abilities in 300-level courses, but 
asked whether one dept should receive special consideration or if we should be addressing a 
college-wide change. 
Filice responded that the Public Relations minor opened the door. 
Howard responded that no flood-gate response ensued. Furthermore, Howard stated that 
whether philosophically correct or not, the standard exists for majors and they seek equal 
requirements for minors. 
Hoops inquired as to whether there are minimum competency requirements in the pre-requisite 
courses. 
Howard responded that departments cannot enforce minimum competency requirements of 
minors, only of majors. 
Remy suggested that minors have required 200-level courses with minimum competency 
requirements. 
Howard pointed out that minimum competency requirements would be more restrictive to 
minors. She re-iterated that the goal is to achieve equality with minimal restriction to minors. 
Examining the Bulletin, Remy commented that minimum competency requirements are a 
common practice for most minors and would prevent a potential floodgate. 
Hassid commented that the breadth of discipline requirements within the Public Relations 
minor seemingly justifies their minimum entrance GPA as a means of proof of ability to 
perform. He questioned whether the same proof was necessary for a minor involving a 
narrower field of discipline. He asked if it was fair to limit minors. 
Howard re-iterated that students can start the minor without declaring, but that it makes sense 
that minors should meet the same requirements to take the 300-level courses as is required of 
the majors. 
Lofquist asked whether the institutional 2.0 today is the same as the 2.0 it was intended to be, 
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and whether it is adequate. 
Howard indicated that the 2.5 requirement is based on industry requirements for employment. 
Schacht responded that a student can still graduate with a 2.0 in the program, so what does the 
2.5 entrance requirement mean for employers? He inquired as to why a student having a 4.0 in 
courses within the School of Business, but a < 2.5 overall GPA shouldn't be allowed to 
declare the minor. Furthermore, he asked whether the requirement will really guarantee the 
quality standard being sought. 
Howard responded that there are no guarantees. If obtaining a guarantee was the concern, more 
restrictive requirements would be sought. 
Hoops asked whether the minimum entrance requirement should be continued for the major. 
The question was raised as to whether the School of Business would consider continuing 
discussions to consider alternative options. The response was no. 
Felice concluded the discussion with a request to vote. 

VOTE: 
Those in favor (with changes to wording): 5 
Those opposed: 4 
Abstained: 3 (?) 

No additional new business. 

MEETING ADJOURNED: 5:09 PM 

Respectfully submitted, 
A. Sheldon 

Minutes of the Meeting of the Undergraduate Curricula Committee 
March 19, 2002 

The meeting was called to order at 4 p.m. in Newton 209. 

Members attending: J. Bushnell (chair), K. Bajdas, D. Hill, B. O'Donnell, K. O'Gara, P. 
Pacheco, J. Principe, M. Stolee, G. Towsley, A. Weibel, C. Wixson, J. Zook. Visitors: S. 
Bailey, M. Board, S. Edgar, K. Hursh, M. Jensen, D. Showers, S. Watts. 

The minutes of the Mar. 12, 2002 meeting, which were sent to committee members by e-mail, 
were approved without change. 

A. New Courses 

ArtH 310- Women and Art. A. Weibel asked whether all of the three assigned portfolios 
would cover the same three categories, and M. Board replied that they would. M. Stolee noted 
that no interdepartmental impact had been noted, and wondered if the course would be included 
in the Women's Studies minor. M. Board replied that she would like to propose the course for 
the minor, and S. Bailey agreed that would be a good idea. Board noted that she has taught the 
course every fourth semester as a slot of ArtH 300, and it attracts both women's studies minors 
and non-minors. K. Bajdas asked whether there would be slides as well as videos, and Board 

292 



replied there would be. K. Bajdas asked about the time periods covered. M. Board said she 
starts with prehistoric art and goddess imagery and moves to the modem period, but does not 
include much abstract art. The focus is more on issues than on particular artists, and emphasis 
is on painting rather than other genres. P. Pacheco noted that the course covers history of 
Western art, and wondered about the context in which goddess imagery is considered Western; 
he also asked whether the course might be considered for the multicultural graduation 
requirement. M. Board replied that this course is much less multicultural in nature than several 
other courses she teaches that better fulfill the multicultural requirement, such as Asian and 
multicultural art courses. P. Pacheco asked whether the course would be eligible for U.S. 
History Core. S. Bailey said that courses requiring a lot of prerequisites are generally not 
encouraged for core, and M. Board added that the Art Department has courses that work better 
for U.S. History core. J. Bushnell noted that the form's item on whether the course had been 
submitted for core credit was left blank, and M. Board replied that the course was not being 
submitted for core consideration. K. Bajdas expressed a concern over the requirement that 
students submit 26 copies of class discussion handouts, and wondered if the Art Department 
would consider making copies to save students that expense. M. Board said she does so when 
students ask her to. The proposal passed unanimously. 

ArtH 386 - Theories of Art History. J. Bushnell noted that the form's item on whether 
the course had been submitted for core credit had been left blank, and M. Board replied that the 
course was not being submitted for core. J. Zook noted that the form's item about additional 
supporting services was also left blank, and M. Board replied that no additional supporting 
services were needed. A. Weibel brought up wording concerns about the subject matter section 
of the syllabus, and minor changes were made ("larger discourses and frame" was changed to 
"larger discourses that frame," and "shaped that field" was changed to "shaped the field"). The 
proposal passed unanimously. 

lntd 210 - Topics in Film (Subtitle). J. Bushnell noted that she had asked R. 
Finkelstein via e-mail about the other supporting services required, since the form did not 
specify them. He replied that they needed films, but that the English department has adequate 
funds to purchase what they need. S. Bailey noted that the departments listed as being affected 
have all indicated their support for the course. P. Pacheco noted that the course number for 
Ethnography and Film was incorrect on this proposal and the proposal for a Film Studies 
Minor: the number should be Anth 229 rather than 219. A. Weibel noted the committee's 
concerns about past Dance course proposals' mentions of an attendance requirement and 
wondered about the statement in this proposal. J. Bushnell felt this course's statement was not 
a problem but might be considered a good model statement since it points out why regular 
attendance is important even though attendance cannot be required. K. Bajdas asked who 
would teach the course. C. Wixson said that A. Lutkus, S. Watts, and K. Asher in the English 
department have prepared syllabi and several other English faculty have expressed an interest. 
R. Finkelstein is committed to having the English department offer the course as much as 
possible- at least once a semester. S. Bailey asked if consideration had been given to giving 
majors credit for the course. S. Watts said that had not been considered but seemed plausible. 
P. Pacheco said there was no indication that the course would be proposed for core, but that it 
seems in the spirit of the U.S. History requirement. S. Bailey replied that some subtitles might 
qualify but slot courses present record-keeping problems for core eligibility and are generally 
not encouraged for core. K. Bajdas asked if faculty from departments other than English might 
teach the course and if there might be more than one slot per semester. The reply was that non-
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English faculty could teach the course and it was not likely that there would be multiple slots 
offered in a semester. The course may be taken twice under different subtitles. The proposal 
passed unanimously. 

B • New Programs 

Minor in Film Studies. K. Bajdas asked whether a need for the minor had been expressed 
by faculty or students, and C. Wixson replied that both groups are interested and that the minor 
fits into the move toward interdisciplinary offerings. K. Bajdas noted that the list of electives 
mentions slot courses with appropriate subtitles, and asked who would decide which courses 
were appropriate. C. Wixson replied that the program coordinator would have to approve 
courses, and J. Zook added that the description points out that any course with the word "film" 
in the subtitle would work. K. Bajdas asked who usually teaches Engl 385, and C. Wixson 
said A. Lutkus. The proposal passed unanimously. 

Major in Early Childhood Education with Childhood Education added. S. Edgar 
asked if this is essentially the same proposal defeated by U.C.C. two years ago, and D. 
Showers replied that it is. After the proposal was defeated in 2000, someone pointed out that 
the number of credit hours was the same as for the Elementary/Special Education dual 
certification program, which was approved by Senate in 2000, so the School of Education 
looked at the proposal's viability and importance to students and voted to resubmit it. J. Zook 
asked what Curr 313 and 326 are. D. Showers replied that Curr 313 is an early reading course 
intended to satisfy the State Education Department's requirement for 2 reading courses, and 
326 covers classroom management techniques. J. Zook asked how these classes help students 
deal with preschool and kindergarten children, and Showers replied that the two courses are for 
Childhood Education rather than Early Childhood Education, and enable students to be certified 
to teach grades 3-6 as well as K-2. 

M. Stolee vividly recalled voting against the proposal two years ago and would vote against it 
now. She distributed copies of the minutes of the March 14, 2000 meeting at which U.C.C. 
defeated the proposal and pointed out that the vote was 3 in favor, 7 opposed, and 3 
abstentions. She added that longtime U.C.C. members know that the committee can nitpick a 
proposal but rarely defeats any. She opposed both this program and the Elementary/Special 
Education program because they require too many hours, and said that some people who voted 
for the Elementary/Special Education program did so not because they were comfortable with 
the large number of hours but to make sure the College would have an Elementary Education 
major in place. Both programs took up 119 of the 120 credit hours required for graduation, 
assuming that students met the foreign language requirement before entering college. These 
large programs ignore the liberal arts tradition and also ignore the fact that the majority of 
entering freshmen list undeclared as their major and would therefore find it impossible to 
complete this program in 4 years. Stolee continued that passing a program this big is not the 
students' choice, but ours, and that other large programs on campus (such as biochemistry) 
enroll fewer students than education. Stolee looked at the catalogs of all SUNY 4-year colleges 
and university centers and found none offering dual certification in early childhood/childhood 
education. She found that odd, and wondered whether other colleges do not have a program 
because of size concerns or because of lack of market for the program. J. Bushnell asked if 
School of Education faculty knew whether other SUNY units might be developing similar 
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programs. M. Jensen said that Geneseo's current program has this dual certification; the 
Sc~ool of Educati~n.is just asking for the ability to continue offering this program. She 
pomted out that gammg dual certification by taking only 2 additional courses is a real bargain. 

D. Showers responded to several points raised by M. Stolee. He said that anyone who voted 
for the Elementary/Special Education program in 2000 out of concern that the College would 
otherwise have no elementary education programs was mistaken, since several other 
elementary programs had been approved; he added that no one mentioned this concern at the 
time. He also questioned Stolee's way of counting and double-counting requirements, and M. 
Jensen listed some courses that could double-count. Showers responded to Stolee's concern 
about students completing the program in 4 years if they did not declare the major their first 
semester by saying that most students spend their first year taking a lot of core courses; if they 
decide on this major by the end of their first year, they should be able to complete the program 
in 4 years. He added that the program is a choice; no one forces students to enroll, and when 
they choose the program, they accept the size of the program. Dual certification special 
education is the School of Education's largest major, and over 200 students have chosen it 
knowing the size and demands of the program. 

S. Edgar challenged the claim that no double-dipping would be required, adding that the 
program seems to assume that one social science core course would also count for U.S. 
History core and one fine arts course would also meet the multicultural graduation requirement. 
D. Showers pointed out that Intd 203 counts as U.S. History core. S. Bailey replied that 
although this has been accepted on campus it has not yet been approved by Albany as far as she 
knows. D. Showers acknowledged that double-dipping would be necessary to meet the 
multicultural requirement. M. Jensen pointed out that usually at least one concentration course 
counts for multicultural, and acknowledged that the proposal does not necessarily address 
some of our newest general education requirements. Showers acceded that the School of 
Education may need to take another look at double-dipping. · 

M. Stolee expressed continuing concern about entering undeclared majors and noted that they 
would need dumb luck for things to work out if they selected this· major after their first 
semester. She added her concern that some freshmen are pressured during advisement into the 
special education dual certification program, and suggested that enrollment may be large 
because the program has the School of Education's official stamp of approval. She noted that 
large programs do not allow missteps or exploration. 

J. Bushnell addressed the concern about completing the degree in 4 years by referring to the 
recent Middle States Self-Study, which boasted the College's six-year completion rate. 
Although she naively considered the rate (which she could not recall) rather low, administrators 
said it was considered good compared with other institutions. Considering this, we may be 
overly concerned about students completing programs in 4 years. Bushnell also said that she 
cannot look at dual certification programs as a major; she sees them as more closely analogous 
to double majors. P. Pacheco suggested that the programs are actually more like triple majors 
when concentration areas are considered. 

J. Zook noted that there is not a lot we can do about requirements imposed by the State, and we 
need to provide good programs to help our students become good elementary school teachers. 
G. Towsley noted that his department had decided to handle externally imposed requirements 
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such as technology and oral competency within their existing program, not by adding courses. 
He suggested that there are ways of meeting requirements other than simply adding courses. 
M. Jensen noted that the job market for teachers has changed a lot in the last 5 years, and the 
School of Education is trying to respond to job market issues. D. Showers said that although 
no SUNY colleges have or may be developing similar programs, he knows that many private 
and CUNY institutions have programs similar to the proposal. One Rochester-area college 
even offers a quadruple certification program. A lengthy and rather confusing continuation of 
the double-counting. issue ensued. 

M. Stolee said that through past committee service she is familiar with the State requirements, 
and noted that while the State puts some requirements in the form of credit hours, most are 
given in the form of content. Two years ago, U.C.C. members asked about the possibility of 
the School of Education repackaging their programs to meet the new State Education 
Department requirements without adding courses. In spite of significant defeat two years ago, 
the School of Education has failed to change anything in this proposal. S. Edgar said the 
argument seemed to be that since Senate passed another large dual certification program two 
years ago, it would be okay to pass another one, but she does not consider it okay. She looks 
at a large program such as biochemistry, which she sees as essentially a double major, and it 
requires 95 hours as compared to this proposal's 119. She also pointed out that when our 
foreign language requirement goes up to 9 hours, students will not be able to complete this 
program in 120 hours unless their high school foreign language courses filled the requirement. 
She called for truth in advertising concerning the difficulties of completing this program in 4 
years. B. O'Donnell pointed out that with the present foreign language requirement, it is 
possible to complete the program in 120 hours, and added that enrolling in this program is still 
the student's choice and is no different than students who change majors and have to go to 
summer school in order to graduate in 4 years. G. Towsley said that it is the students' choice, 
but asked if it is incumbent on us to offer them only bad choices. 

J. Zook wondered if it would be possible to consolidate courses to meet State Education 
Department requirements. M. Jensen replied that the School of Education made cuts in the 
program before proposing it to U.C.C. in 2000. She added that the State now requires 
accreditation by external agencies, that the School of Education must demonstrate students' 
performance as part of the accreditation process, and they will be able to demonstrate links 
between courses in this program and NCATE requirements. D. Showers noted that the 
proposal requires 6 fewer hours than the School's original proposal, which they trimmed 
before submitting it to U.C.C. in 2000. He added that the School of Education has looked at 
possible restructuring, but their reasoned opinion is that this proposal best meets State 
Education Department and accreditation requirements. 

K. Bajdas asked if the program would require any additional faculty. M. Jensen replied that 
was not anticipated since there are no new courses. K. Bajdas noted that she has been part of 
the Education program and can attest to the demands, adding that she felt pressure to go for 
dual certification not only from within the School but from external sources. She is very 
concerned about a 119-hour program and felt that students need to do more than just education 
and should avoid dual certification programs. P. Pacheco said that much of the pressure 
students feel is socioeconomic rather than caused by advisors, and he felt it is important to 
provide a marketable major. If students who are late in selecting a major cannot complete a 
program in 4 years, the main problem is not the major but the fact that they were late in 
choosing a major. Pacheco asked how many students are in the elementary/special education 
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dual certification program and what is known about their satisfaction level. D. Showers replied 
that no students have yet completed the program, which was just approved in spring 2000. 

M. Stolee addressed student choice, referring to the nature of average 18-year-olds and their 
ability to make critical decisions about complex majors. She remained astounded that as of 
yesterday, no other SUNY unit had a comparable dual certification program. Given this, we 
have to assume either that the other SUNY units are stupid or that there is no market for the 
program. She then called the question. The vote to end debate was unanimous. 

Paper ballots were requested and provided. The final vote was 5 in favor of the proposal, 2 
opposed, and 1 abstention. 

With no further business, the meeting adjourned at 5:30 p.m. 

Respectfully submitted, Judy Bushnell 
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fl . lnterdepartm, .,act 

Will approval '-\:."::: /propo•al have Interdepartmental impact? _Yes iNa 
List potentially affected departments/programs: 

Have these depts/programo been consulted? _Yes _No 

Ill. Will approval of this proposal require any of the following: 

Additional faculty or staff: _Yes iNo 
(if yes, explain plan• in Section V; if no, explain In section V how department offerings will change to Incorporate 
this course) 

Additional supporting services (i.e. library holdings, laboratory or computer facilrties) _Yes iNc 

IV. Existing Course Information: 
Course#, Trtle : 

Description: 

V. Revised or New Course Description 
A. Course number. TIHo: ArtH 310 Women In Art 
B. Description (Include prerequisites and number of credit hours): 
This course will look at women as images and image makers in the history of western art from antiquity to the 
present, emphasizing the modem period. We Will examine the works and lives of women artists and the social 
conditions that have affected their creativity and careers. In addition, we will explore the challenges that the 
'gender question• has posed to the subject matter of western art and the methodologies of art history. 
Prerequisites: ArtH 171 or Art 172 and one 200 level art history or consent of instructor. 3 (Hl) . Offered every 
other fall. 
C. If this is a new course, how will it fit into the existing course rotation? What other offerings will be changed to 
allow this course to be offered? 
This course will rotate with other upper level electives. No other offerings need to be changed. 

VI. Rationale for Proposal (Do not exceed 400 words) : 
This course is an upper level elective addressed to art and art history majors, as well as to students interested in 
women's studies Issues. It has previously been taught as a slot course ArtH 300: Artists and Issues: Women 
and Art. Enrollments have been quite high for a 300 level course (35 students), sugesting that student interest In 
the topic is more than sufficient to warren! establishing the course as a regularly scheduled of!ereing. 

VII. Core Approval Information 

Course has been submitted to core commitee: _Yea _No 

Course has been approved by core committee: _Yes _No 

VIII Guide syllabus 

EVERY proposal for a new or revised course must Include a guide syllabus that specifies intend ad laaming 
outcomes . The guide syllabus should be a Microsoft Word document and should be emailed to 
baileya@geneseo.edu . 
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New Course Proposal 
AnH 310: Women and Art 
Instructor: Dr. Marilynn Lincoln Board 

Subject Matter: 

r 

\... I' 

This course will look at women as images and image makers in the history of western art from 
antiquity to the present, emphasizing the modem period. We will examine the works and lives of 
women artists and the social conditions that have affected their creativity and careers. In 
addition, we will explore the challenges that the "gender question" has posed to the subject 
matter of western art and the methodologies of art history. 
Goals: 

to discover women artists and their work 
to analyze how women have been portrayed in art and why 
to explore the historical and cultural factors that have influenced images of women and the 
work of women artists 

Learning Outcomes 
1. Students will demonstrate knowledge of images of women and work by women 
artists within historical contexts 
2. Students will identify, analyse, and evlauate arguments in their own 
work and in the work of others 
3. Students will locate, evaluate, an4 synthesize information from a 
variety of sources 
4. Students will be able to work effectively as team members 
5. Students will be able to effectively express their ideas orally 

Format: 
The course format will be a combination oflecture, student-led discussions of readings, and 
videos about women artists (see attached schedule). 
Texts: 

00 
0\ 
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The Guerrilla Girls' Bedside Companion to the History of Westem Art by the Guerrilla Girls, 
Penguin Books, 1998 
Women Artists in History from Antiquity to the 2dtentwy by Wendy Slatkin, Prentice Hall, 2"d 
edition, 1990 

· The Expanding Discourse, edited by Nonna Braude and Mary D. Garrard, HarperCollins, 1992 
The Power of Feminist Art, ed. NonnaBroude and Mary D. Garrard. Harry N. Abrams, 1994 
Women and Art: Contested Territory by Judy Chicago and Edward Lucie-Smith. Watson-Guptill 
Publications, 1999 

Discussion Leadership: 
Students will lead class discussion of readings. Discussion leaders should collectively prepare a 
one-page handout with a summary of the major issues in the readings and a set of3-4 questions 
for discussion. Make 26 copies. These handouts should be incorporated into each student's 
portfolio, along with a brief paragraph responding to one of the issues or questions raised therein. 



Three Portfolios: 
Each student will prepare a series of three portfolios consisting of: 

(I) written summaries of the assigned readings (1-2 paragraphs each) 
(2) discussions of issues raised in the readings (see attached) 
(3) responses to class discussions (see above) 

We will share these with each other on the day of the fmal exam. 

Grading: 
Portfolios.... (20% each--60% total) 
Discussion, leadership and class participation ... (20%) 
Paper and poster.... (20%) 

Aug. 
Tentative Schedule 

ru Introduction: Enlisting with the Guerrilla Girls 

TH Lecture: Why have there been no great women anists?ls this the wrong question? 

Video: "Guemllss tn the Mtdst" 

Readings: (I) Guerrilla Girls': lntroduaion. pg. 6-9 

(2) Women Artists in llistoryt Introduction, pg. 1-S (3) The Power of Feminist Art: pg. 130-137 

Sept. nJ Video: "The Artist Was a Woman"/ Discussion 

Til Lecture: The Ancient Goddess and Her Resurrection by Contemporary Feminist Artists 

Readings: (I) Guerrilla Girls':" Classi Babes," pg.l-17 

(2)Women Artists in Historypg. 1-45 (3) The Power of Feminist An: pg. 174-189 

ru Discussion: readings: (!)Women and Art. "Divinity," pg. 16-JO 

(2) Women and An: "The Heroic," pg. 32-48 

TH Video: "The Goddess Remembered"/ Discussion. First Portfolio pue 

nJ Lecture: Woman as Image and Image Maker in the Middle Ages and 

Renaissance. Readings: (l)Gucrrilla Girls': "Hot Flashes from the Middle 

Ages," pg.IS-27 

(2) Guerrilla Girl<': "The Renaissance;Lives of the Girl 

Artists," pg.28-37 

(3) Women ArtistS in History pg. 46-62 and pg. 63-80 

TH Discussion: readings: 

(I) Women and Art. "Maternity," pg. S0-66 

(2) Tbe Expanding Discourse: "The Gaze, the Eye, the Profile in 

Renaissance Portraiture"' by Patricia Simon.!, pg. 39-58 

(3) The Expanding Discourse: "Leonardo Da Vinci: Female Portraits, 

Female Nature" by Mary D. Garrard, pg. 59-86 

TIJ Lecture: Woman as Anist and Image in Seventeenth and Eighteenth 

Centuries 

Oct. 

Readings: (I)Guerril/a Girls': "The Seventeenth and Eighteenth Centuries: 

Engendered Species" (2) Women Artists in History Pll· 81·1 07 

Til Video: "A Reputation: The Rape of Artemesia Gentileschi" 

ru Discussion: readings: 

(I) Women and Art. "Asking for it?" pg. 86-99 

(2) Women and Art: "Daily Life," pg. 68-84 

TH Lecture: Woman as Image and Image Maker in the Nineteenth Century 

Readings: (I) Guerrilla Girls' :"The Nineteenth Century: Girls Going 

Places," pg. 46-59 

(2) Women Artists in HistolJI pg 130-144 

TU Fall Break: No Class! Relax and Enjoy!!! 

*TH Videos: "Manet's 0/ympia"and "Mary Cassatt"/ Discussion 

Second Portfolio Due 

TU Discussion: Readings: (I) Women and Art"Casting Couch and Brothel," 

Pg. 100-111 (2) Women and Art"I Paint Therefore I Am," pg. 112-125 

TH Discussion: Readings: (I) The Expanding Discourse: "Morisot's Wet 

Nurse: The Construction of Work and Leisure in Impressionist Painting" 

by Linda Nochlin, pg. 231-244 

(2)The Expanding Discourse: "Modernity and the Spaces of Femininity" by 

Griselda Pollock pg. 245-268 

(3)The Expanding Discourse: "Edgar Dagas ad French Feminism," ca. 1880: 

"The Young Spartans," the Brothel Monotypes, and the Bathers Revisited" 

by Norma Braude, pg. 269-294 

nJ Lecture: Women as Image and Image Maker In Early Modem Art 

Readings: (l) Guerilla Girls': ''The 20"' Century: Women ofthe 

"ISMS," pp. SB-91 

(2) Women Artists in History pp 14S-177 

(3) Tbe Expanding Discourse: "Constructing Myths and 

Ideologies in Matisse's Odalisques" by Marilynn 

Lincoln Board pp 361-379 

TH Video: "Frida Kahlo: Portrait of an Artist"/ Discussion 
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Nov. 

TU Discwsion: 

112-124 

readings: (I) Women and Art: "I Paint Therefore I Am" pp. 

(2) Women and Art: .. Exploring Identities, .. pp. 170· 187 

(3) The Expu"Jing Discourse: "Culture, Politics and 

Identity in the Paintings of Frida Kahlo" by Janice Helland, 

Til Video: "Georgia O'Keefe" I Discussion 

TU Discussion: readings: (I) The Expanding Discourse: "Georgia O'Keefe 

and Feminism: A Problem of Position" by Barbara Buhler 

Lynes, pp. 437-450 

(1) The Exp311ding Disccur.se: "Lee Kmner as L.K." by 

Anne M. Wagner, pp. 425-436 

TH Lecture: Alice Nee! 

Video: "Louise Nevelson in Process" I Discussion 

Til Discussion: Readings: 

(I) Women Artists in HistOl)l pp. 202-217 

(2) The Expanding DiscoiJI!e: "Judy Chicago's Dinner Party: A 

Personal Vision of Women's History" by Josephine Withers, pp. 

(J) Tbc Power of Feminist Art: "Conversations with Judy Chicago 

and Miriam Schapiro," pp. 66-85 

(4) Women and Art: "Household Vanities," pp. 148·169 

(5) The Power of Feminist Art. "Collaboration" by Judith Stein, pp. 

226-245 

TI-:1 Discussion: readings: (I) Women and Art: "Body as Battleground," pp. 

116-146 

(2) The Power of feminist Art: "The Body Through 

Women's Eyes" by Joanna Freuh, pp. 190-207 

Lecture: Nancy Spero and Anna Mendieta 

TU Video: The Making of Judy Chicago's Dinner Party" / Discussion 

• Papers Due 

Til Thanksgiving Vacation: Eat and Enjoy!!! 

TU Videos: "Faith Ringgold-The Last Story Quilt" and "Bettye Saar" I 

Discussion 

pp. 379-408 

Dec. 

451-466 

Til Readings: 

(I) The Power of Femiru'st Art "Social Protest: Racism and 

Sexism" by Yolanda Lopez and Moira Roth, pp. 140-IS7 

(2) The Expanding Discourse: ""Race Riots. Cocktail Parties, Black 

Panthers, Moon Shou and Feminisu: faith Ringgold's Observation 

America," pp. 467-474 

(3) The Expanding Discounc: "Afrocentrism and IU Fruition in the 

Art of Elizabeth Catlett and Faith Ringgold" by Frcida High W. 

Tesfagiorgis, pp. 474-485 

Til Lecture: Women and Artists and Postmodcmism 

Readings: (I) Women Artists in History pp. 218-238 

(2) The Powt:r of Feminist Art. "Backlash and 

Appropriation" by Mira Schor, pp. 248·263 

TH Video: "Maya Lin: A Strong Clear Vision" I Discussion 

TH Final Exam Period: 

on the 1960's in 
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Course Proposal Form 

Department: Art Department Date: 211212002 

Contact Name: Marilynn L. Board Contact E-mail: board@geneseo.edu 

BE SURE TO FILL IN ALL BOXES BELOW. IF A BOX DOES NOT APPLY, TYPE "NA." 

Course number & Tttle: ArtH 386 Theories of Art History Nature of Proposal: new course 

J... New Course (Complete sections I, II, Ill, V, VI, VIII) 

_ New Course with core c"'dit (Complete sections I, II, Ill, V, VI, VII, VIII) 

_ Course Revision (Complete 5ections I, II, Ill. IV, V, VI, VIII) 

Check ell that apply: 

_ Trtle change _Change In syllabus/requirements _Change in descr~ption 

_Prerequisite change _course# change _core credit (do section IV also) 

_Change# of credits _Qther 

_ Course Deletion (Complete sections I, II, VI) 

Departmental Approval J... Yes _No 

II. lnterdepartmentallmpact 

Will approval of this proposal have interdepartmental impact? _Yes J..No 

List potentially affected departments/programs: 

Have these depts/programs been consulted? _Yes _No 

Ill. W~l approve! of this proposal require any of the following: 

Additional faculty or staff: _Yes fNo 
(if yes, explain plans in Section V; if no, explain in section V how department offerings will change to incorporate 
this course) 

Addrtional supporting services (i.e. library holdings, laboratory or computer facilities) _Yes _No 

IV. Exis«ng Course Information: 
Couroe #, Title: 

Description: 

V. Revised or New Course Description 
A. Course number, Title: ArtH 386 Theories of Art History 

file JJ/M itlnt01h%2QHD/Systc:m'•20foldct/EWof,%20folder/Attutuncnts%10Falckr1Ar1Hl86 tr.tml P .. e lafl 

This course is designed t prepare students for graduate study in art history. It traces the development of tha 
history of art history as an academic discipline and examines the theo.,tical premises of foundational texts by 
the most influential thinkers in the field. Topics include art history's relationships to biography, history, aesthetics, 
lconology, social history, Marxism, feminism, structuralism and and poatatructuralism, psychoanalysis , and 
mu~icutturalism . Knowledge of lhasa theoretical &ystems will apply to an analysis of twelve essaya lnterp.,ting 
Edouard Manet's painting A Bar at the Folies-Bergere (1881) from diverse perspectives. Prerequisites: Arth 172 
and two 200 level art history courses or permission of Instructor. 3 (3-0). Offered in spring semesters. when 
demand is sufficient. 
C. If this is a new course. how will n fit into the existing course rotation? What other offerings will be changed to 
allow this course to be offered? 
This course will rotate with other upper level electives. No other offerings need to be changed . 

VI. Rationale for Proposal (Do not exceed 400 words): 
This course is intended as a companion to the Art History Seminar (ArtH 387) on research mehtods. The Art 
History Seminar is taught every other fall. Theories of Art Hiatory (ArtH 386) will be taught every other spring W 
demand is sufficient. Unlike the Art History Seminar, which is requi"'d of all art history majors, this course will be 
an elective. It ia specifically addressed to those art hiatory majors who intend to go on to graduate study in art 
history. Graduate schools typically read the presence of a theory course on a student's transcript as a sign of the 
student'a tho'rough academic preparation in a strong undergraduate program that stresses analytical thinking 
skills. In an Increasingly competrtive profession, arriving In an art history graduate program wrth a clear 
understanding of the historical development of the discipline and the current theoretical debates within it may 
well be a crucial factor in making the difficult transition to a higher level of intellectual discourse. 

VII. Cora Approval Information 

Course has been submitted to core commitee: _Yes _No 

Course has been approved by core commltlee: _Yes _No 

VIII. Guide syllabus 

E.\1:RY proposal for a new or revised course must include a guide syllabus that specifies intended leaming 
outcomes . The guide syllabus should be a Microaoft Word document and should be emailed to 
baileys@geneseo.edu. 
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Art History 386 
Theories of Art History 

Instructor: Dr. Marilynn Lincoln Board 

Subject Matter: 
This course will look at the history of art as an academic discipline and at the 

historical development of a range of theoretical approaches to the study of art. Although 
only taught at universities since the 1880's, art history has a rich and varied theoretical 
literature. In recent decades the discipline has entered a period of intense self scrutiny 
which has resulted in heated debates over the implications of differing methodologies in 
art and over what the art historian should most properly be: biographer, connoisseur, 
formalist iconographer, Marxist, feminist, semiotician, psychoanalyst, deconstructivist, 
etc. 

During the frrst two-thirds of the course we will examine some classic 
methodological texts as well as writings emerging from current controversies. We will 
consider the kinds of knowledge each practitioner constructs, the skills historians process, 
and the larger discourses and frame their methods and practices. We will analyse the· 
assumptions, both stated and unstated that inform the work of some of the influential 
thinkers who have shaped that field of art history. 

During the last third of the course we will apply our knowledge of art historical 
theories to analyzing and discussing a series of twelve methodologically diverse essays 
on a painting that is emblematic of Modernism, Edouard Manet's A Bar at the Fo\ies
~(c. l88l). 

Goals: 
• to examine the assumptions and desires of art history as a discipline 
• to read art historical discourses more critically 
• to write more analytically about art and its history 
• to practice oral communication skills 

Learning Outcomes 
I. Students will demonstrate knowledge of the central theoretical and 
methodological debates in the discipline of art history 
2. Students will identify ,analysze, and evaluate arguments in their own 
work and in the work of others 
3. Students will evaluate and sythesize information from a variety of sources 
4. Students willbe able to effectively express their ideas orally 

Course Format: 
The primary course format will be circle discussions of topics and readings Jed by me 
and/or seminar participants (singly and in teams). Interspersed with occasional special 
events like videos or guest speakers. 

Texts (all available at Sundance Books): 
Art History's History by Vernon Hyde Minor, Prentice Hall, 1994. 

r 
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The Metbodo!oeies of Art" An Introduction by Laurie Schneider Adams, Westview Press, 
1996. 
The Art of Art Hjstm:y- A Critical Anlho!oev, ed. Donald Preziosi, Oxford University 
Press, 1998. 
Readings Packet Sundance Book Store 
Manet· The Influence of the Mo<lem, by Francis Cachin, Abrams Discoveries, 1995. 
Twelye Views of Manet's Bar, ed. Bradford Collins, Princeton U. Press, 1996. 

Presentations: 
Each Student will lead the class in the discussion of assigned readings several times 
during the semester. Of course, essential for a lively discussion that all seminar 
members read the assigned texts prior to each meeting. 

Portfolios: 
Each student will prepare a portfolio (to be kept in a pocket folder) . It should contain: 

1) Mini-Papers (about one page each) should include: 
* a summary of each class reading · 
•your comments on each reading 
* a list of 2-3 key questions posed by each author (for class discussion) 

If you are leading a particular discussion, bring copies of your summary, commentary, and 
questions to share with the class. It you are not leading the discussion, use your summary 
as a reminder of important points you might want to make in class. Finalize portfolio 
entries after class discussion and use them for organizing your thoughts for your essays. 
Consider these summaries mini-papers. They should be typed and about I page each. I 
will colJect them with your essays. 

2) Thee Essays (6-8 pages each): 
Topics based from comparative essays based upon assigned readings and class discussions 
will be provided during the course ofthe semester (see sylJabus for due dates). 

Grading: 
Portfolios 80% 
Mini-papers 20% and essays 60% (20% each) 

Class Presentations... 20% 
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Art Riston 386 
Tbeotlet and Methodologies of /u"t History 

Tentative Schedule 
"You can explain the past only by what is most powerful in the present." 

·Fnedcrich Nietzche. The Use and Abuse of History 

Jan. 26 Ttl Introduction 

28 Til Art History as a Discipline (Lecture/Discussion) 
readings: Minor: "Introduction,'' pp.l ~5 and 

"The Academy," pp7-28 
Ad.tm.s , "Preface," pp. Xio i and 
"What is Art." pp.l -15 

Feb. 2 TIJ Before and After Art History: Is Art History an Enlightenment (Modernist) endeavor7 
Readings: Minor: "Ancient Theory," pp 31-46 and "Medieval Theory: Cllristianity, the 

Human, the Divine," pp 47-57 
Adams: "Biography and Autobiography ,"pp.IO 1-109 
Preziosi: "Art history: Malting the Visible Legible" pp 13-18 

Art history as Biography and Autobiography 

4 Til Giorgio Vasari : The first "Modem'· Art Historian (Lecture/Discussion) 

9TU 

II Til 

16TU 

readings: Minor: "The Renaissance," pp.SB-77 
Adams: "Biography and Autobiography," ppiOI-109 

Readina Packet: "Michelangelo" (1528) by Vasari 

Con~mporary Responses of V &saci' .t Method (Discussion) 
readings: Adams: "Biography and Autobiography," 
pp.ll5-132 

Preziosi: "what is an Author?" (1969) by Michel foucault , pp. 299-314 
Preziosi: ' 'The Art Historical Canon: Sins of Omission" (1991) by Nanette 
Salomon, pp.344-355 

Art85 Hlston 

Johann Winckelmann: Linlring Hisory to Art (Discussion) 
readings: Minor: ~e Emergence of Method and 

Modernism in Art History," pp. BS-87 and 
Windkelmann and Art Hisory, "pp. 89-93 
Preziosi: "Reflections on the Imitation or Greek Works in Painting and 
Sculpture," (!1SS) by Winckelmann, pp. 31 -39 
Preziosi: "Winckelmann Divided: Mourning the Death of Art History" 
(1994) by Whitney Davis, pp. 40-Sl 

Art/History as Aesthttics 

Empiricism and Idealism: David Hume, Immanuel Kant, 
Georg Hegel, Alois Riegel, and Karl Rumohr- Disinterested 
Beauty/Art as the Divine Idea/Art History and the Idea of 
Progress/Archival Art History (Lecture/Discussion) 

Readings : Minor: ' 'Empiricism," pp. 94-96, "Immanuel 
Kant," pp. 97-100, "Georg Wilhelm Friedrich Hegel 
(1770-1832)" pp. 101- 105, and "Aloisltiegl," pp. 
106-112 

lBTH 

23TU 

2S Til 

Aesthetic ism and Modernism (Discussion) 
readmgs: Readin&s Packet: "Eduard Mane1" by Emile 

Zola 
Readings Packet: "Art aod Aesthetics: Late 
Modernism and the Formalist Debate" ( 1990) by 
Howard Risatti 
Readmgs Packet: "Modernist Painting" ( 1963) by 
Clement Greenberg 

ArtuStylt 

Heinrich Wolffiin: Theorizing Stylistic Difference/Making 
Art Scientific (Lecture/Discussion) 

readongs· Minor: Heinrich Wolfflin (1864-1945), 
ppll3-128 and "Visual Supremacy: Connoisseurship, 
Style, Formalism" pp. 129-141 
Adams: ''formalism and Style" pp. 16-35 
Preziosi: "Principles of Art History" (191S) by 
Wolffiin, pp. II S-126 

Erwin Panofsky and the Warburg School: Theorizing the Reiationshop of Concepts 
and Image• (Discussion) 

readings: Adams: "Iconography" pp. 36-57 
"Introductory" (o Siudjes jn lconoloe:y (1939) by Panofsky 
Readings Packet: "Melancholia" by Panofsky 
Readings Packet: "Panofsky's Mc:lancbolja" (1994) by Keith Maxey 

Contextual Approach .. to A r1 

March 2 Ttl Social History: Art and Ideology (Lecture/Discussion) 

• 4 Til 

llTII 

16TU 

18TH 

readings: Minor: "Sociological and Marxist Perspectives" pp. 142- lSl 
Adams: "Contextual Approaches I: Marxism" pp. S5-78 

Social History D: Manct in Context (Discuss10n) 
readings: Readings Packet: "A Bar at the Folies-Bergere" (1984) by T. J. 
Clark/"Manet"Nideo 
Porlfol!o! Due (through Panofsky) 

feminism D: Questioning the Litany (Discussion) 
readings: Readings Packet: "Why Have There Been No Oreal Women 
Artists?" (1971) by Linda Noichlin 

Stru<turaliam to Poststructuratlsm In Artlllstory 

Semiotics 1: Sign Systenu (Lecture/Discussion) 
~ading&: Minor: "Prom Word ro Image: Semiotics and Art History" pp. 171-182 
Adams: "Semiotics!: Structuralism and Post-Structuralism" pp.133-16l 

Deconstruction 1: The Limits of Interpretation (Lecture) 
readings: Minor. "Deconstruction" pp. 161-170 
Adams: "Semiotics U: Deconstruction" pp. 162-178 

23-25 Ttl Til Spring Break: No Classes! 

30TU Deconstruction D: Polylogue (Discussion) 

('<') 
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Course Proposal Form 
Department: English 

Date: 2/14/2002 

Contact Name: Alan Lutkus 
Contact E-mail: lutkus@geneseo.edu 

Course number & Title: lntd 210 Topics in Film: {subtitle) 
Nature of Proposal: New Course 
New Course (Complete sections I, II, Ill, V, VI, VIII) 
_X_New Course with core credit (Complete sections I, II, Ill, V, VI, VII, VIII) 
Course Revision (Complete sections I, II, Ill, IV, V, VI, VIII) 

I. Departmental Approval Yes No 

II. lnterdepartmentallmpact 
Will approval of this proposal have interdepartmental impact? Yes No 
List potentially affected departments/programs: English, Foreign Languages , 
History, Psychology 
Have these depts/programs been consulted? Yes No 

Ill. Will approval of this proposal require any of the following: 
Additional faculty or staff: Yes No 
(if yes, explain plans in Section V; if no, explain in section V how department 
offerings will change to incorporate this course) 
Additional supporting services (i.e. library holdings, laboratory or computer 
facilities) Yes No 

IV. Existing Course Information: 
Course#, Title: 
Description: 

V. Revised or New Course Description 
A Course number, Title: lntd 210 Topics in Film: (Subtitle) 

B. Description (include prerequisites and number of credit hours): 
Exploration of various aspects in film from specific personages to focuses 

such as cinema history, specific genres, and cross-cultural studies. 3(2-2) 
(May be taken twice under different subtitles) 

C. If this is a new course, how will it fit into the existing course rotation? What 
other offerings will be changed to allow this course to be offered? 

-. 

I;~' 

April! TH 

readings: Preziosi: ''The Origin of the Work of Art" (193!5) b)' Martin 

1-Jeidegger, pp.413-426 
Preziosi: "The Still L1fe as a Personal Obj~tt- A Note on llddeggcr and van 

Gogh" (1968) by Meyer Schapiro, pp. 417-431 
Prez.1osi: "Restitutions of the Truth m Pointing ('Pomture') (1978) by Jacques 

Derrida. pp. 432-4SO 

Psychoanalysis and A.-t History 

Freudian Analysis and Art History (Discussion) 
readings: Minor: "Psychoo.nalysis and Art History" pp. l 83-193 

Adams: "Psychoanalysis 1: Freud" pp. 179-199 
Readings Pacl:.el: "Freud's Leonardo: The Controversy" by Laurie 

Schneider Adams 

6 TU Arl and Ar!. History as a Psychic Fantasy (Discussion) 
readings: Adams:" Psychoanalysis II: Winnecott and Lacan" pp. 200-210 lllld 

"Aesthetics and Psychoanalysis: Roger Fry and Roland Barthes" pp. 211-

219 
Readings Packet: "Visual Pleasure and Narrative Cinema" (!984) by Laura 

Mulvey 

Art Histury and Multiculturalism 

STH Art History's Other: The World as Exhibition (Discussion) 
readings: Monir: "Culture and Art History" pp. 194-205 
Preziosi: "Onentalism o.nd the Exbibitionary Order" (1989) by Timothy 
Miu:hell, pp. 455-412 
Preziosi: "The Art of Art History" 
(A998) by Donald Preziosi, pp. 507-525 

(Re)readinl: Manet's l!.u. 
DTU "Manet: Modern Master" Vldco/Discussion 

readings: "Preface" by Bradford R. Colhns from j2 Vjews of Manet's Bar 
(note: all readings in this section are from this text) 

rmtoUos Due (through Mulvey) 

15TH Mane! Discussion (conlinued): 
readings: Maner The Influence of the Modem by Cacbin 

20TU 

22TH 

l7TU 

29TH 

"Counter, Mirror, Maid: Some hlfra-thin Notes on A Bar at the Folies-Hergere" by Carol 
Armstrong I "Manet' s A Bar at the Folies-Bergere as an Allegory of Nostalgia" by Albert 

Boirne 

.. Art History in the Mirror Stage: lDterprstmg A Bar at the Fgljc;s.Bergerc" by David 

Carrier 
"Le Chef d' Oeuvre (bien connu)" by Kermit S. Champ• 

"The Dialects of Desire, the Narcissism of Authorship: A Male Interpretation o( the 
Psychological Origins of Manet's !ar" by Bradford R. Collinsi"On Manet's Binarism: 
Virgin and/or Whore at !he Folies-Berger<" by Michael P Drisl<el 

''Looking into the Abyss: The Poetics of Manct' s A.}lar at the Folic;s-Bergc;re" by Jack 
Aatni"Dumbshows: A Carefully Staged Indifference" by Tag Gronberg 

- -:: 
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This course, designed to be offered once a year (once a semester if 
demand warrants) substitites for one "general population• course in a 
depiJrlment (non-core, non-mandated major, as English 142). 

VI. Rationale for Proposal (Do not exceed 400 words): 
This course supplements already existing offerings in film (e.g. Anth 229, 
Eng/ 285 Span 382), for (1) offerings with cinematic emphases offered by 
departments lacking subtitle options to Indicate such emphases (e.g. 
History) and (2) offerings treating cinematic areas which cannot presently 
be incorporated into subtitled departmental listings (e.g. film history in the 
English Department). 

VII. Core Approval Information 
Course has been submitted to core commitee: Yes No 
Course has been approved by core committee: Yes No 

VIII . Guide syllabus 

.GUIDE SYLLABUS Intd 210 FILM IDSTORY SARAH WAITS 

Purpose: Through a focus on lbe change and development of narrative and technological 
techniques, through lectures, reading, and viewing students will gain (as the text states) 
"a humanist sense of film as an art, film as an industry, and film as a reflection of popular 
audience values, social ideologies, and historical epochs" from film's beginnings in bolb 
the United States and abroad through the golden age of the '50s. 

Learning Outcomes: 
--students will show the ability to use lbe critical vocabulary essential for 
interdisciplinary academic discourse about film 
--students will show the ability to use a technical vocabulary essential for informed 
discourse about the clements of film 
--students will be able to write about the central aesthetic issues of individual fl.lms and of 
ftlm as a genre !hat benefits from interdisciplinary analysis 
--students will be able to write about bolb the cultural influences on film and about the 
impact of film on the culture that produces it 
--students will show a knowledge of film history . 

Text: Giannetti, Louis and Scott Eyman. Flashback. Englewood Cliffs, N.J.: Prentice 
Hall, 2001 {available Sundance) 

Class: 11:15-12:30 p.m., Tuesdays, Thursdays AND selected college hours. Essentially 
this is a "lab" course--extra time once a week devoted seeing the very long films and to 
making up for lost instruction time because film showings take place in normal class 
time. Please bring text to class. 

Office Hours: Individual conferences encouraged 2-3 p.m. TR, 217B Welles 

May4TU 

6TH 

•13TH 

,.,..., .. 

~ 

"Priv1ledge and the ll\usion of the Rea\" by Jame-s D. HerbeJ11 " ln Front oC Manct's lll\.I: 
Subvcrung the 'Natural"' by John House • 

"Mariet's Ma.n Meet& the Gleam of Her Gaze: A Psychoanalytic Novel .. by Steven Z. 
Lcvine/ .. A 'View from Elsewhere': Extracts from a Semi-pubhc Correspondance about 

the Visibility of Desire" by Griselda Pollock. 

Exam Pcrlod: f.RrtfoUot Due 
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Cambridge University Press, 1988. 
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Program Proposal Form 
Contact Name: Alan Lutkus Contact E-mail : lutkus@geneseo edu 

__ New Major (Complete sections I, II, IV, V) 
_X_New Minor (Complete sections I, II, IV, V) 
__ Revision of Major or Minor (Complete sections I, II, Ill, IV, V) 

I. lnterdepartment impact: 
Will approval of this proposal have interdepartmental impact? Yes No 
List potentially affected departments/programs: Anthropology, Communication, 
Economics, English, Foreign Languages, History, Philosophy, Psychology, 
Sociology 
Have these depts/programs been consulted? Yes No 
All were enthusiastic in support. The English Dept, as sponsor, voted 
unanimously in favor of the minor. 

II . Requirements 
Will approval of this proposal require additional faculty or staff: Yes No 
(if yes, explain plans in Section V; if no, explain in section V how department 
offerings will change to incorporate this program) 

Ill . Existing Program Information : NA 
IV. Revised or New Program Information: 
Title: FHm Studies Minor 
Revised or new bulletin description: 
The Film Studies Minor provides students with substantial interdisciplinary study 

·of the history, aesthetics, and cultural position of film. Students will acquire a 
critical vocabulary for analyzing films and a technical vocabulary for discussing 
the craft. They will also learn about the history of film and the development of its 
many genres. The interdisciplinary approach brings diverse cultural perspectives 
to the analysis of film and its rote in our culture. Although one of the required 
electives may involve a course related to film or dramatic production, the minor is 
not intended to provide a pre-professional introduction to making films. 

Revised or new typical pattern of courses to fulfill requirements of program 

Required (6-9 hours) Eng/385 Film Classics lntd 210 Topics in Film: Subtitle 
(may be taken twice under different subtitles) Explorations of various aspects In 
film from specific personages like directors to focuses such as cinema history, 
specific genres, and cross-cultural diversity. 

Electives (12 hours; 9 if lntd 210 taken twice under different subtitles) The 
electives must be drawn from at least two disciplines (e.g. Eng/ and Span). 

--. 

·~· 

EYaluatlon: Grades will be based on a series of three shon papers (wonh 60% of grade) 
and one culminating work (worth 40% of grade), on topics to be developed and 
explained. 
Although no credit is given for class attendance and participation, it is vital to successful 
comprehension of the course. 

SYLLABUS with each week corresponding to the assignment of the same numbered 
text chapter (subject to change) · 

Week 1) Beginnings 
early Edison, Melies 

The Great Train Robbery (1903) 

Week 2) Griffith and His Contemporaries 
The Birth uf a Nation (1915) 

Week 3) American Cinema In the 1920s 
The Gold Rush ( 1925) 

.The Jazz Singer (1927) 

Week 4) European Cinema in the 1920s 
The Cabinet of Dr. Ca/ligari (1919 
Lang Metropolis (1926) 

OR 
Bunel Un Chien Andalou (1928) 

Week 5) The Hollywood Studio System (between wars=golden age) 
Capra's It Happened One Night (1934) 

Week 6) American Cinema in the 1930s 
Hawk's Scarface (1932) 

Week 7) European Cinema in the 1930s 
Cocteau 17•e Blood of a Poet (1930) 

8 and 9) American Cinema In the lll40s 
John Huston's The Banle of San Pietro (1945) 

Disney' s Fantasia (1937) 

Billy Wilder Double lndemniry (1944) 

Week 10 and 11) European Cinema in the 1940s 

~: 

:~. 

Courses asking "appropriate subtitle" must have subtitles including either 
"cinema" or "film" 
Arnst 201 Topics in American Studies (with appropriate subtitle, such as Film and 
Literature on New York City). 
Anth 229 Ethnography and Film 
Arth 204 History of Photography 
Eng/142 Lit Fonns (with approrpiate subtitle, such as Film, Film Monsters, 
Fiction Into Film) 
Engl237 American Voices (with appropriate subtitle) 
Engl241 World Lit (with appropriate subtitle) 

Eng/ 250 Lit & (with appropriate subtitle, such as Shakespeare and Film, Film 
and Lit of the Cold War) 
Engl267 M/Non-Westem Literature (with appropriate subtitle) 

Eng/321 British Drama (with appropriate subtitle) 
Eng/ 324 British Novel (with appropriate subtitle) 
Engl348 European Lit (with appropriate subtitle, such as European 

Expressionist Film) 
French 365 Selected topics in French literatre (with appropriate subtitle} 
Span 382 Selected topics in Hispanic literature (with appropriate subtitle, such 

as Cuban Narrative and Film) 

Additional Elective ( 3 hours) 
Arts 100 F!Two Dimensional Design 
Arts 235 F/Photography I 
Dane 100 Fltntro to Dance 
Eng/210 Screenwriting 
Muse 120 Fllntroduction to Music History 
Muse 222 Stage Musicals 
Thea 100 Fltntro to Theater 
Thea 142 F/Piay Anaylsis 

Thea 221 Acting I 
Thea 233 Stage Make-up 
Thea 234 F!History of Costume 
Thea 241 Fundamentals of Design for Theater 
Thea 270 Video Production 

V. Rationale for Proposal (Do not exceed 400 words): 
By the end of Sp '02, six depts and two programs either will have taught, will 
soon teach, or have membe~ who hope to teach film. This seems to the dept of 
Eng/ and Foreign Language sufficient interest, with catalog-based support, for a 
Film minor. In the past five years, the college has offered 23 courses on film (see 
listing below), several repeated-a total of eight separate courses by six faculty 
members from three programs or departments (AMST, ENGL. FREN). In 
addition, the catalog lists two relevant courses so far not offered (Anth 229 
Ethnology and Film; Span 382: Selected Topics in Hispanic Lit and Cultures: 
Cuban Narrative and Film), while three departments or programs have film 

Marcel Carne The Children of Paradise (France, 1945) 

De Sica The Bicycle 17oief(ltaly, neo realism, 1948) 

Week 12 AND 13) American Cinema In the 1950s 
Nicholas Ray Rebel Without a Cause (1955) 

Dooen!K~lly Singin' in the Rain (1952) S&S 

Week 14) International Cinema In the 19SOs 
Mizoguchi Ugetsu (Japan, 1953) S&S 

FINAL as scheduled 

~ · 
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Program Proposal Form 

Department: School of Education 
Date: 12/17/2001 

Contact Name: Dennis Showers Contact E-mail: showers@geneseo.edu 

_X_ New Major (Complete sections I, II, IV, V) 
__ New Minor (Complete sections I, II, IV, V) 
__ Revision of Major or Minor (Complete sections I, II, Ill, IV, V) 

Check all that apply: 
Title change Change in requirements 
Change in description Other 
Program Deletion (Complete sections I, Ill, V) 

The School of Education faculty has approved there-submission of this program. 

I. lnterdepartment Impact: 
Will approval of this proposal have interdepartmental impact? Yes tJ2 
List potentially affected departments/programs: N/A 
Have these deptslprograms been consulted? Yes No 

II. Requirements 
Will approval of this proposal require additional faculty or staff: Yes No 
(if yes, explain plans in Section V; if no, explain in section V how department 
offerings w ill change to incorporate this program) This program is composed of 
courses the Dept already offers as part of either the Childhood or Early 
Childhood programs. If may require some reallocation of seats, but it will not 
require any additional courses or sections. 

Ill. Existing Program Information: NA 

IV. Revised or New Program Information: 
Title: Early Childhood Education (with Childhood Education added) 

New bulletin description: 
The Early Childhood Education Program with a Childhood Education Certification 
Option is designed to prepare undergraduate srudents for professional careers in teaching 
(birth-grade 6), in accordance with the New York State Standards and Regulations for 
Teacher Education Programs and the New York State Learning Standards. (Further 
detailed description is attached. 

---
··~· 

courses currently planned as part of a revision in the ir offerings-Fren 365; Muse 
100; Wmst 201; members of two department so far not involved In film have 
indicated interest In teaching a specific film course (David Tamarin In History and 
Steven Kirsh in Psychology); Ken Asher in English has also proposed a specific 
film course, with sever/ other English faculty expressing a general interst in 
teaching in film. 

We have proposed a film minor because, with the exception of the new 200-/eve/ 
INTO course, the minor can provide needed focus to a group of offerings in which 
many students are already enrolled. Film minors and majors have been regular 
presences at quality undergraduate institutions for almost a generation. Geneseo 
has long had the resources in place that make possible such a program here, 
one that will demonstrate its continued commitment to providing premier 
undergraduate education. Like its sister programs at other strong liberal arts 
colleges, this minor will enhance critical thinking, an awareness of history, and 
provide students with tools for thoughtful analysis of the cultural in which they 
Jive. 

Note; English and Foreign Language encourage other proposals from 
departments or individual faculty members. New or relevant newly subtitled 
courses would serve the minor-any course with "film" mentioned in title or 
subtitle. Interested faculty in departments with few or no subtitles courses 
allowing film would be welcome to teach either the proposed lntd 210 Topics in 
Film: subtitle, a course which will not require an interdisciplinary team of 
teachers. 

~ 

r 
! 

New typical pattern of courses to fulfill requirements of program : 
The degree program leading to the degree Bachelor of Science in Early 
Childhood Education with Childhood Education certification includes the required 
sequence in professional education, a required college-wide liberal arts common 
core of 34-37 hours, involving work in social science, natural science, 
humanities, fine arts, critical reasoning (quantitative and writing), and 
multicultural perspectives; required-related liberal arts courses in mathematics, 
child development, and health and safety; and a liberal arts concentration of 30-
31 hours. 

V. Rationale for Proposal (Do not exceed 400 words): Geneseo's 
students in elementary education have had the option of obtaining New York 
State Teaching Certification in Elementary Education with an Early Childhood 
Annotation. In the past, a number of students have found this an appealing 
option. We would like to continue to offer students interested in early childhood 
education (birth to grade 2) a choice of this same certification extension. In the 
design of Geneseo's new programs in early childhood education and childhood 
education, students can obtain State Teacher Certification in both Early 
Childhood Education (birth to grade 2) and Childhood Education (grades 1-6) by 
taking only two additional courses (i.e., Curr 313 and 326). While most of our 
students pursue dual certification in Childhood Education and Special Education, 
.some current students prefer the early childhood/childhood combination. 
Moreover, employers and school organizations look favorably on hiring students 
with this more comprehensive certification range. Finally, this program option 
involves no more credit hours than the new dual certification program in 
childhood and special education, and requires no additional courses being 
offered. 

,;-. 
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'· General Description of the Proeram 

The Early Childhood Education Program with a Childhood Education Certification Option 
is designed to prepare undergraduate students for professional careers in teaching 
(birth-grade 6}, in accordance with the New York State Standards and Regulations for 
Teacher Education Programs and the New York State Learning Standards. The program 
also is built upon the School of Education's Conceptual Framework for Professional 
Education (see attachment). This framework, which includes a "Statement of Philosophy, 
Commitment, and Purposes," and a "Statement of Curriculum Goals," outlines the major 
purposes of the program and provides a comprehensive rationale for development of 
coursework, field experiences, and program evaluation. Integrative aspects of the 
professional education curriculum are sequential field experiences developed with partner 
schools and three program strands (i.e., inquiry, technology, and diversity) linking 
coursework and field experiences across the curriculum. Also as required by the 
New York State Regulations for Teacher Education Programs., we have established an 
admissions policy for teacher education programs that uses various types of assessments to 
evaluate students (see attachment on admissions policy and service-learning component). 

The professional education curriculum of the Early Childhood Education Program with a 
Childhood Education Certification Option is a 5 !-hour sequence that includes 36 hours of 
coursework and a semester of student reaching. Recent changes in the New York Stall: 
Regulations for Teacher Education Programs. have placed more demands on the 
pedagogical components of the program and have increased the credit hours required for 
liberal arts and sciences concentrations to 30. These changes underxcore the need for 
teacherx to understand subject matter deeply and flexibly in order to help children learn. 
Prospective teacherx also need to know about child development, different kinds of 
learning and learning contexts, and curriculum resources and technologies in order to 
interpret and respond effectively to children's learning behaviors and progress. This kind 
of learning cannot occur in either college classrooms or school classrooms alone. As 
required by changes in the New York State regulations, hours of field experiences in this 
program have increased. To suppon student learning, the Early Childhood Education 
Program with a Childhood Education Certification Option seeks to integrate college· and 
school-based activities into a coherent whole, in part, by designating some schools or early 
childhood centerx as partner schools, where tluough continuous relationships mutual 
learning and professional development wiU occur. 

The pedagogical components of the program also are designed to suppon the education of 
professionals. One goal of a profession is to provide service to others. This goal is 
introduced in the initial field experience: a service-learning experience linked to initial 
coursework. A seoond goal is to recognize the academic knowledge base for practice 
and to apply theory and research. A third goal is to develop dispositions for systematic 
inquiry and reflection on children's intellectual and motivational processes and to use 
knowledge gained to reach diverse learners. A fourth goal is to practice skills and 
strategies under intensive supervision and to be able to analyz.e and reflect on the effects of 
these practices. A fifth goal is to develop and become members of collegial communities 
for professional development and learning. Goals 2-5 are emphasized throughout the 
program in block courses, field experiences, and student teaching. 

The professional education curriculum involves students in blocks of related courses spread 
over a five-semester sequence that culminates in a semester of student teaching. Within 
each block, the professional development level of the student is considered. Each block 
provides a more comprehensive field experience and provides the data to make decisions 
about teaching, learning, and professional development. Block I provides an introduction 

to major social and philosophical issues in public education, with a strong emphasis on 
multicultural concerns and professional ethics. The Block 2 student develops a basic 
understanding of teacher inquiry, lesson planning, and child observation, observes in 
schools and early childhood settings, implements sample lessons, and develops an 
indepth case study of one child. The student in Block 3 works more intensely with 
children and content areas (English language ans, mathematics, and science), which 
enables him or her to focus more fully on the role of the teacher as facilitator of teaming. 
In addition, the student conducts a field study of an early childhood program. In Block 4, 
the student will focus on developing and implementing curriculum for young children and 
on meeting the educational needs of diverxe learners. In addition, the student will engage 
in two practicum experiences, one in an early childhood setting and another at the primary
level in a high-need school. The extended practicum in Block 5 enables students to 
experience, on a limited scale, integration of curriculum across content areas in an 
intennediatc classroom (grades 4-6) and collaboration among professionals as well as with 
parents In order to support children's learning. In addition, students become familiar with 
various approaches to classroom management in elementary schools. In Student Teaching 
(Block 6), the preservice teacher teams to function as a decision-maker and assumes the 
rnany roles of a teacher in both an early childhood and primary grade setting. 

The degree program leading to the degree Bachelor of Science in Early Childhood 
Education with Childhood Education certification includes a required college-wide liberal 
arts common core of 34-37 hours, involving work in social science, natural science, 
humanities, fine ans, critical reasoning (quantitative and writing), and rnulticulrural 
perspectives; required-related liberal ai1S courses in rnsthematics, child development, and 
health and safety; and a liberal arts concentration of 30-31 hourx. 

This multiple-certification program includts the following program blocks and components: 

Block 1 
Students take a course in soci.al and philosophical issues in public education, with a strong 
emphasis on multicultural concerns and professional ethics. (Note: Students with 30 or 
more credit hours may combine Blocks 1 and 2.) 

0 
Block 2 ;:; 
Students take a child study co~e. where they learn how to apply underxtandings of child 
development to observations of a young child's behavior over time. In addition, they take 
a general methods course, where they are introduced to (a) the New York State Learning 
Standards and Resource Guides, (b) generic teaching and planning strategies, (c) the role 
of teacher inquiry in reflective practice, and (d) methods for conducting their own inquiries 
into the nature of learning and the effects of teaching. 

Block3 
Students broaden their perspectives in early childhood education by taking a courxe focused 
on social issues and program development in early childhood education. In conjunction 
with this course, they conduct a field study of an early childhood program. In addition, 
students complete a readmgfwriting process course that emphasizes literacy instruction at 
the prekindergarten-grade 3 level as well as a mathematics and science methods courxe. 
Accompanying field experiences at the kindergarten/primary level (K-grade 2) focus 
on underxtanding the role of the teacher as a facilitator of learning and involve working 
with children to expand their underxtandings of and appreciation for content area 
knowledge. 

BIIX:k 4 
Students complete a course that emphasizes principles of curriculum development for 



young cruldren and implementation of play-, exploration-, or literacy-based activities in an 
early crulclhood setting and the role of the early childhood teacher as cuniculum maker. 

Students also take a course that focuses on diversity in the early childhood classroom and 
strategies for inclusion. A practicum experience at the primary level in a high-need school 
accompanies this course. 

Block 5 
Students complete social studies and readinglliterature courses, which emphasize 
integration of curriculum across curriculum areas, and coursea that focus on working with 
parents and classroom management. A practicum experience of ten haJf.days, where 
students engage in collaborative teacrung and involvement with parents, is part of this 
block. 

Block 6 
Students complete a full semester of student teaching, accompanied by student teaching 
seminars. Two student teaching experiences are included, one at the primary (grades 1-2) 
and one at the early childhood (prekindergarten-kindergarten) level. Student.! also complete 
a professional development portfolio, drawing on prior field experiences and inquiry 
activities as well as student teaching experiences. 

Concentration (30-3 I semester hours) 
Selected from various Liberal Arts departments and aligned with the New York State 
Learning Standards. (See attachment of offerings.) 

Required Related Courses (10 semester hours) 
Child Development course (S/Psyc 215) 
Mathematics courses (Math 140, CIMath 141) 
Health and Safety in the Schools (H&PE 350) 

Forelen Language Proficiency (0-6 hours) 

3 hours 
6 hours 
1 hour 

Srudents complete one year college-level study or its equivalent (i.e., four units of foreign 
language in high school through level IV --one year beyond Regents exam) or pass the ForL 
1011102 Proficiency Exam. 

Minimum Competence Requirement 
A grade of C-or better is required for each of the following courses: Intd. 203, Educ. 214, 
ECEd. 351, Curr. 213, Curr. 316, ECEd 352, ECEd. 353, ECEd. 355, Curr. 313, 
Curr. 317, Educ. 326, Educ. 354. and ForL. 1011102 (for ForL. requirement). 

Departmental Writing Requirement 
Students will meet the College writing requirement by compiling a portfolio of four 
writings (For details, see attachment: College UnderjUaduate Bulletin, 2000-2002, p. 
203.) In addition, they will prepare a field inquiry portfolio during their professional 
education coursework and a professional development portfolio during student teaching 
(see attaclunent for description). 

3. Outline of Program Requirements (See attached diagram.) 
Comments: The old program conJisu of the Early Childhood State Annotation attached to the B.S. in Edu.cation 
Degru·-Elementary Educatio" (Prt:K-6). Under the new regulatioru, early childhood education is redefinttd as 
birth through grade 2 and is a separate certification rather thAn an annotation. 

Courses in Professional Education 

Former Annotation Option 

:!llilQU 
Intd. 203 

~ 
Educ. 213 

Educ. 214 

Social Foundations of 
American Education 

3 cr. hrs. · 

Reading Process 
3 cr. hrs. 

Dimensions of Teaching 
3 cr. Ius. 

lllW...l 
Intd. 203 . 

Illixk.l 
Educ. 214 

ECEd. 351 

Social Foundations of 
American Education 

3 cr. hrs. 

Dimensions of Teaching and 
Inquiry 

3 cr. hrs. 
Tchg Young Children 

3 cr. hrs. 
Comments: In response to the new rerulation.r for teacher education pro1rams that call for developing skill rn 
analyzing, interpreting, tmd evaluaJint teaching p,.acticu ond student learning. 4lteacher inquiry component has 
been addtd to tht program. EJuc. 214, In addirron to Introducing srudtttiJ to luson planning, irnplemtntatlon, and 
evaluation, now urvu ai a foundational couru for the inquiry Jtrand itt tht program and prtpartJ Jtudtntsto 
develop teaching portfoliot that male~ contlnuow us~ of therr field uperUnce a.nitnmtnts and their reflections 
on practice. lntd. 201 also bttn updattd and ttvistd itt light of tht ntw rrgulotioru and othtr program changes. 
For Ullmplt, lntd. 201 is lWtd wiJh an initial Jtrvict-karnittg uperitnce In addition, ECEd. 151 ha.r been 
uviud to reflect new emphases in the state regu.lations.for uzrly childhood education. in particular, awareness 
of socio·cultural contexts in the a.ssersment of processes of Jocial, emotional, cognitive, physical, and aesthetic 
growth and developmtnt. Also emphasized itt thi1 course art the application of understandings of child 
developmtnl to observotioru of a youn1 child'1 behavior over time and the construction of a case study of thi.r 
child. 

Former Annotation Option 
lll.!Y.3 
Educ. 313 

Educ. 316 

Educ. 351 

Educ. 352 

Clssrm Reading Programs 
3 cr. hrs. 

B.l!!d..J 
Curr. 213 

Teaching Strategies: Math Curr. 316 
& Science 

3 cr. Ius. 
Teaching Yng Children 

3 cr. hrs. 
Intro Early Childhood Educ 

3 cr. hrs 

ECEd. 352 

New Program 

Reading/Writing Process 
3 cr. hrs . 

Teaching Science & 
Mathematics to Children 

4 cr. hrs. 
Intra Early Childhood Educ 

3 cr. hrs. 

...... 

...... 
M 

Comments: Studehts broaden their perspectives ill early childhood educatio11 by ta.bns ECEd. JJ2, a course 
focused on socio-cultural issttts and pro tram d~velopmenl in ~arly childhood education. In t·onjunctior~ with thi.r 
course, they conduct afttld Jtudy of an early chlld.'\·od .prograrn. In responst to tht ntw regulation• for teacher 
education programs that require grtattr trnpha.riJ on application of content area knowledge and use of all New 
York Start Leaminr Standard.r, these courses have be.n revised and devtloptd to reflect a broader definition of 
readmt irutruction asliteracyllanguate anJ instrUction and grtater empluuis on u.u of content area knowledge. 
In addition, thtu and other cour~ts that focus on teaching contettl to children (grade~ 1-3) have been assigned tht 
Curr. prefix to distinguish thenofrom comprehensive methods courstS (Educ.) or courses focusiltg only 
on early childhood education (ECEd.) or sptcialeducation (SpEd.). 

Fonner Annotation Qption 
lllil£kA 
Educ. 353 

Educ. 354 

Currie Dev Y ng Chldm 
3 cr. hrs. 

Family & Community 
3 cr. hrs. 

~ 
ECEd. 353 

ECEd. 355 

NewMflior 

Cwric Dev Yng Chldm 
3 cr. hrs . 

Diversity & Inclusion in ECE 
Clssrms 

3 cr. hrs . 



Comments: ECEd. 353 empha.riz;~.r principles of curriculum development for young chtldren. implications of 
environmental design for curricul~tm development, implementation of play·, exploration·, tUJ.d literacy·based 
activities in an early childhood selling, and th4 role of the early childhood teacher al a curriculum decision· 
maker. ECEd. 15.5 focuses on diversity in the early childhood clas.Jroom W'td strategieJ for inclusion. an emphasi1 
in the general pedagogical core standardJ of the stau regulations. 

Founer Annotation Option 
llli!d..5 
Educ. 317 

Educ. 355 

Teaching Strategies: Social 
Studies & Language Arts 

3 cr. 1m. 
Mainstreaming in Pn:prim 
& Primary Grades 

3 cr. hrs. 

~ 
Curr. 317 

Educ. 354 

Cure. 313 

Educ. 326 

New Major 

Soc. Studies & Cuniculum 
Integration 

3 cr. hrs. 
Family & Community 

2 cr. hrs. 
Readingll.it Progranu 

3 cr. hrs . 
Clamoom Mngmt 

3 cr. hrs. 
Comments: Also empha.rized in the standard• for teacher tducation progranu u development of productive 
relationships with parents, a focus of Educ. 354. As with Curr. 2/J, the content ofCurr. JJJ is up®t<d, 
incorporates a broadtr literacy and language art1 persptcrivt, and empha.si.t.eJ reJtarch-based practices and 
literacy a.russment. particularly at thelntennediate level (gradu 4-6}. Curr. 317 luu shifted itJ emphasis to 
social :tudif!.r and integration of the curriculum acron content areQ.l, mi"orlntthe increased anention in Jla/t 
regulatio111 to content area knowledge, understanding, and slill.s. In respon.re to new regultuion.r that require 
students to demo111trate knowledge and skilb in managing classrooms. Educ. 326 ha.r bun added a• a required 
courst rathtr than offered a.r an option elective. An extended practicun1 at the intennediate lrvrl is part 
of this block. 

Founer Annotation Option 
~ 
Educ. 331 

Educ. 333 

Student Teaching -Primary 
(grades 1-3) 

7.5 cr. hrs. 
Student Teaching - Early 
Childhood (PreK-K) 

7.5 cr. hrs . 

~ 
ECEd. 331 

ECEd.333 

New MAjor 

Student Teaching - Primary 
(grades 1-2) w/ Seminar 

7.5 cr. hrs. 
Student Teaching- Early 
Childhood (PreK-K) w/ 
Seminar 

7.5 cr. hrs. 
Commenr.r: State regulation.s now require that all student teaching 6:xptriencu be accompanied by a .seminar. In 
th< past. stminar. have accompanitd srudentteaching on an informal basis but hav< not bun formally recognked. 
During student tf!aching seminars, studtntJ will ducun profuJipn.al dellt.lopment inue.s and will prepare a 
professional development portfolio. · · 

Required Education Electives 

Former Annotation Option 

Students must choose one of four options 
(Early Childhood Education, Reading, 
Generalist, or Elementary Science and 
Mathematics) which is made up of three 
3-crcdit courses. As part of the option, 
a course must be elected that focuses on 
teaching children within mainstreamed 
settings. 

New Major 

The options have been eliminated in order to 
accommodate additional requirements from 
the New York State Education Department 
and Board of Regents. The option course on 
mainstreaming has been revised so that it 
focuses on inclusion and now will be taken 
as a required course in Block 4 (ECEd. 355). 

Concentration 

Foancr Annotation Option 
A Liberal Arts concentration of 24-27 hrs 
was required. 

Required Related Courses 

Foaner Annotation ~tion 

Psyc. 215 S/Child Development 
3 cr. hrs. 

NewM;ijor 
A Libetal Arts concentration of 30 hrs 

is required (see attached) 

NewMI!jor 

Psyc.215 S/Child Development 
3 cr. hrs . 

Math. 140 Math Concepts Elem. Ed. I · Math. 140 Math Concepts Elem. Ed. I 
3 cr. hrs. 3 cr. hrs. 

Math. 141 C/Math Concepts Elem. Math. 141 
Ed.ll 

3 cr. hrs. 
H&PE 350 Drugs, Alcohol, & Tobacco H&PE 350 

· 1 cr. hr. 
A 3-credit hour English elective 

3 cr. hrs. 

C/Math Concepts Elem. 
Ed.U 

3 cr. 1m. 
Health & Safety in Schools 

1 cr. hr. 

Comments: H&.PE 350 has been revised to reflect additional content area requirements 
in the new regulations for teacher education programs. Intd. 105, a writing course now 
required in the College Core, will replace Jhe English elective. This change will help to 
accommodate additional required hours in the concentrations. 

N ....... 
("f) 



Progr•m Le.runf5t~!"J!r ~!;.~~~~~t~~~~~~ron Cubiication 

~ 
See l'rogram Admi.s,ioru Policies 

Required 
Related 

rsyc. 215 

Math 140 

Math 141 

H&PE 350 

(For. Lang) 
4yrs. H S. or .. . 
See UG Bullrtin 

I I 

I 
I 

field 

"' 

Service-
Lum!ng 
~erimcu 
(8-Gr. 2) 
25 hts. 

5 visits 

f~?1d-·r? 
rp~~~-:·i\-

5 visiu 
(1/2 day) 
d1verae sites 
(K-GR2) 

~d~r'r';'~) 

5 visits 
(1/2 d:lJ. 

~~hcr. l - 3) 
7 visits 

r;:!~':"K) 

10 vi:.it' 
(112 day) 
collaboration 
(Gr. 4·6) 

7weeb 
(Gr. l-2) 

7 weeks 
(Prel<- K) 

Bloc.k Monltoring 
rnn~•· Stralll'i.es 

Block I 

Intd 203 Found a tioru SOE't 
Advueuu:nt 
Folder 

Student' a 

~~~Inquiry 
Block 2 Porlfono 

Educ 214 Di:nensioru Tchg/lnq\Wy 
ECEd. 351 Young Oilld 

Block 3 

~~ ~U ~~~~~thematia 
ECEd. 352 lntro ECE 

Block 4 

ECEd. 355 Inclusion (B- Cr. 3) SOE'• 
ECEd. 353 EC Curriculum Practicum 

Alsessmmt 
Folder 

BlockS 

~":c:~ f~ Ink~~ Stu~ 
Curr. 313 Rdgil:Jt Progr:uns 
Educ. 326 CWnn Mngmt 

Student Teaching 

(~;.:;;~ -1--
Morutoilng 
Pollciu) 

Block 6 

ECEd. 331 StdtTchg ·Primary 
w/ seminar SOE's Student 

ECEd. 333 Stdt Tchg • ECE 
Teaching 
As!es.sment 

w/,.mlnar Fold a - Student' a 
Profess ional 
Portlolio 

Certification Tests: LAST, AST-W &:: Content Specialty Tests (Early Childl-".ood &:: OUldhood Education) 

FORM P - ATTACHMENT 

Suggested typieal pattern lor a lour-yaar program designed to lu"ill degru (and, if applicable, 
certilicalion) requiramanla. 

Early Childhood Education 
(with Childhood Education added) 

Ejrsl Semester 

. INTO 105 or I~ ,.,~1 c.. 
N/Core Course / V 
F/Core Course 

~ 
3 
4 
3 
3 

Freahman Year 

Secord Semes!llf 
S/PSYC 215 
Concentration Course 
INTO 203 
N/Core Course 

.tWl!.1 
3 

.,. J,-1;.( ;d) 
3 
4 MAn1140 

SM/Core Course ,,- , ' 3 FLCore Course ~~~ v/· ~ ,: 
IV/ t'd .? . ...,.,_.,' ~"--

3 
. f) C..LI ·._.,,, ~·,, ,. 

Tb 

Firs! Semester .IWiu 

EDUC 214 3 

Sophomore Yt1r 

Stoood Smnetiw 
CURR 213 

lb 

~ 

' i-!ATI! 14l 3 
Concentration Cour~El or 3 

CURR 316 
Concentration Course or 
ECEil 352 

f-/111 C,; '-1-

ECED 351 .5ftl ~/'!, 3 
Concentration Course HUHN 220 4 

firs! Somoaler 

ECED 353 
ECED 355 
Concentration Course 
Concentration Course 
HUMN 221 

Firs! Semester 

ECED 331 1 333 
(Student Teaching) 

Ib 

tim~ 

3 
3 
3 
3 
4 

Tb 

~ 

Junior Year 

Second SeroosW 
Concentration Course 
roue 354 
CURR 317 
CURR 313 
EDUC 326 
H&PE 350 

Santor Year 

Second Semesttr 

15 Concentration Course 
·Cqncentration Course 
Concentration Course 
E~?e (i.f.,_ue;:?erO . · 

!AilL1 •.. ,., r,: . ; . .:;......, 
13' ~/U ur..:... 

,r 

3 
3 

lb 

.l::io.Url 
3 
2 
3 
3 
3 
1 
~ 

15-
~ 

t:i2l!a 
3 
3 
3 

·-- 1· 
3 

-::Rf- /A. 
r.' Lf ( ' (_.,,.':.' ~~~-- . ,_. 

L/~c·~~~~--------------------~ 
91-92 

~~ 

Required Hours in Major/Minor Oep!. 36 +~ , iTo!al Required Hours 
~.n~ernS•l p 

Required Related Hours 

Required Hours in Certification 
Option (if applicable) 

10 + 30-
31 

T) otal Elective Hours 
(concentration 

1-6 

Core Hours (additional) 2B 
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