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Announcements: 

Spring 2002 College Senate and Senate Committee Meeting Schedule 

February 26 

March5 
March 12 
April2 
April9 
Apri116 
April23 
April30 
May7 

Executive Committee Meeting 
Faculty Affairs Committee, 4:00pm, South 110 
All-College Meeting and College Senate Meeting 
Student Affairs Committee 
Executive Committee Meeting 
College Senate Meeting 
Student Affairs Committee 
Executive Committee Meeting 
College Senate Meeting 
Student Affairs Committee 

Senate Bulletin Mailing List 
Any member of the College Community may receive an individual copy of the College Senate 
Bulletin. If you would like to receive a copy please send your name as you would like it to appear 
on the mailing label and your campus address to the Senate Chair, Janice Lovett, 
lovett@geneseo.edu or 210 Bailey. 

Nominations for Senate Offices 
The Nominations Committee is seeking nominations for Senate Officers and is required by the 
Constitution of the Faculty to present a slate consisting of at least two nominees for each position. 
Please, consider seriously running for Senate. If you would like to contact the Nominations 
Committee about running, you can contact Ted Everett directly (Philosophy Department, 
everett@geneseo.edu). 

HOLD THE PRESSES!!!!! 

Nominations for a BRAND NEW Excellence Award 
(announced Jan. 22, 2002) are needed by FEBRUARY 27 

to Terry Bazzett, Vice-Chair, Psychology Dept. 

Chancellor's Award for Excellence in Scholarship 
and Creative Activities 

Criteria for Selection: 
Evidence of sound scholarship and creative productivity can be demonstrated through a variety of 
avenues, including grants, release time, honors, etc. The selection criteria for this award shall 
include a reasonable combination of, but not be restricted to, those appearing below. Nominees for 
the award should be individuals who have: 

For Scholarship: 
An excellent, sustained record of research publications in peer-reviewed journals, and/or research 
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monologues, and/or research-oriented texts; 
Shown evidence of participation in national and/or international conferences, presentation of papers 
published in conference proceedings and/or digets, patents awarded, grants secured, and citation of 
work by individuals or groups other than the nominee's collaborators; 

For Creative Productivity: 
Shown evidence of excellence in any other type of creative or scholarly activity appropriate for the 
specific unit oor disciplione, such as exhibitions, shows, performances, productions, and stage 
work; 
Shown evidence of critical reviews, grants, inclusion of works in permanent collections, 
retrospectives, and other forms of external recognition and acclaim. 

Nominees must be full-time, tenured or tenure-track faculty with at least three years of full-time 
service at Geneseo prior to this academic year. A short letter of nomination can be sent to Terry 
Bazzett by Wednesday, February 26, 2002. We are aware that this is a very short nomination 
period but a completed recommendation from the campus can be received in Albany no later than 
March29. 

Minutes of the Student Affairs Committee 27 November 2001 
Bailey 211 

Present: J. DeCeu, M. Brummell, D. Sullivan, A. Stanley, M. Lima, J.-L. Liu, J. Jungbluth, 
M. Dunn, J. Gill, K. Rank, L. Taczak, R. McEwen, C. Faulkner, C.-M. Tang, D. McPherson, 
A. Gu Guests: M. Crain, A. Timmons, B. Bonfiglio 

The meeting was called to order at 4:00p.m. 

1. J-L Liu reported that a fax machine is now available for public use in the Milne Library 
2. D. Sullivan asked whether there were any student concerns about delays in the KnightWeb 

course registration system. There was general agreement that the foul-ups were disruptive and 
unfortunate, but no bitterness was expressed. It is hoped that the system will mature and 
operate as advertised in the near future. 

3. J-L Liu reported on the prospects for improvements in the Safe Car system. She found that 
SUNY Fredonia has a bus system that provides transportation to local destinations for a 
modest fee (ca .. $7 .50 per semester). Members of the public have access to the system for a 
modest fare, and by providing service to the public the college has been eligible for grant 
support from the state. B. Bonfiglio indicated that SUNY Geneseo is very interested in 
developing a similar plan, with hopes to implement it by next fall. Discussion ensued regarding 
the source of funding, and whether it would alter the current parking fee. One proposal would 
change the parking fee to a general transportation fee, with combined parking privileges and 
bus privileges. R. McEwen asked whether this would encourage more students to park on 
campus and cause more parking congestion. B. Bonfiglio indicated that the administration is 
looking into a variety of funding sources, and is seeking quotes from commercial bus services. 

4. M. Brummell expressed concern about possible racial profiling by the campus police. M. Lima 
and D. McPherson drafted a letter from the SAC to Vice President Caren to convey this 
concern, and it was transmitted over the signatures of all the committee members we could 
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track down at the next senate meeting. The consensus of the SAC is for an open forum on the 
issue. Further discussion of this issue is expected at the next SAC meeting. 

The meeting was adjourned at 5:00p.m. 

Respectfully submitted by Duane McPherson 

Research Council Minutes, November 26, 2001 

Present: Nader As gary, Doug Baldwin, Ganie DeHart, Elizabeth Hall, Doug Harke, Roxanne 
Johnston, Jeff Over 

The meeting was called to order in the President's Conference Room at approximately 12:35 p.m. 

Five policy issues were discussed: 
1. A voiding conflict of interest in grant review. 

Doug Harke reviewed the current practice of the council. Council members who are applying 
or who have students applying for major awards reviewed by the entire council (faculty summer 
fellowships, Dean Johnston and Geneseo Foundation student assistantships, and undergraduate 
summer fellowships) do not participate in review of the awards for which they or their students are 
applying. There has not been a policy about participation in reviews of travel grants, undergraduate 
research grants, research development awards, and incentive grants. 

Discussion of the issues ensued. The following conclusions were reached: (a) For awards 
reviewed by the entire council, the current practice should stand. (b) For research travel grants and 
undergraduate research grants, the council concluded that it was not feasible to exclude council 
members who were applicants or faculty mentors of applicants from review of applications because 
in most years nearly every council member is involved in one or both of these programs. (c) For 
Research Development Awards and Incentive Grants, it was decided that council members who 
intend to apply for either program should make their intentions known to the council chair at the 
beginning of the semester and should not be assigned to the research support subcommittee, which 
reviews applications for these programs. 

2. Clarification of time lag between summer research fellowships. 
Although the policy for awarding summer fellowships has been to require faculty members to 

wait five years between fellowships, this policy is not completely clear in the existing description 
of the programs. It was agreed that an explicit statement requiring applicants to wait five years 
between fellowships of any type (i.e., Presidential Summer Fellowship and Mid-Career 
Fellowship, separate Mid-Career Fellowships, or Mid-Career Fellowship and Roemer Summer 
Research Fellowship) will be added to the description of each fellowship program. 

3. Minimum GPA for student awards. 
The council agreed to keep the requirement of a 2.5 GPA in the major as the cut -off for 

Undergraduate Research Grants. It was decided not to specify any further role of GPA in 
evaluating student proposals. 

4. Preference rules for student assistantships. 
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The council decided to remove the preference for juniors from the description of the 
assistantship programs but to keep the preference for faculty members who haven't had a student 
assistant before. However, the council agreed that it should be made clear that this preference 
would come into play only if two faculty members had proposals equally worthy of funding, one 
had not yet received this award, and it was not possible to fund both. It was also agreed that it 
should be emphasized that assistantships are considered awards to the faculty member, not to the 
student. Roxanne Johnston and Ganie DeHart will work on appropriate wording. 

5. Proposal deadlines. 
The council agreed that current proposal deadlines are not problematic. However, the 

published deadline for Undergraduate Research Grants for spring 2002 (211/02) does not follow 
Research Council procedures established last year, which state that proposals for Undergraduate 
Research Grants are to be due the second Friday of the semester. It was agreed to postpone the 
deadline for spring to February 8, 2002. Roxanne Johnston will send out notices to faculty and 
students and will ask the Provost to announce the change in the next Department Chairs' meeting. 
The council also agreed that the description of the Undergraduate Research Grants program should 
be changed to include the funding priorities for research and travel proposals established by the 
council last year. 

The meeting was adjourned at approximately 1:20. 

Respectfully submitted, 
Ganie DeHart 
Chair, Research Council 

Research Council Minutes, January 22, 2002 

Present: Doug Baldwin, Ganie DeHart (chair), Sue DioGuardi, Doug Harke, Duane McPherson, 
Dave Meisel, Wendy Pogozelski 

The meeting was called to order in South Hall110 at approximately 1:05 p.m. 

Five proposals for Presidential Summer Fellowships and two proposals for Mid-Career 
Fellowships were discussed. The council decided to recommend five proposals for funding and to 
request additional information from two applicants before making a final recommendation on their 
funding. 

The chair noted that all three subcommittees of Research Council need to schedule meetings in the 
first few weeks of the semester, to review proposals with deadlines in late January and early 
February. Wendy Pogozelski and Duane McPherson will convene the Research Support 
Subcommittee (Cunningham, Eisenberg, Harke, McPherson, and Pogozelski). Anne Adamson 
will convene the Travel Subcommittee (Asgary, Bosch, Hall, and Meisel). Sue DioGuardi will 
convene the Student Research Subcommittee (Baldwin, DeHart, DioGuardi, Over, Reynolds, and 
three students). 

The chair summarized proposal deadlines for the rest of the year and suggested that the council 
schedule a meeting with the Provost to hear her assessment of the funding situation and other 
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h I t d · Doug Harke reported briefly on recent activities of the Office of Sponsored researc -re a e tssues. 
Research. 

The meeting was adjourned at 2: 10 p.m. 

Respectfully submitted, 
Ganie DeHart 
Chair, Research Council 

College Senate Executive Committee 
5 February 2002 
12:45 p.m. 
Wadsworth 204 

Present: J. Bushnell, C. Dahl,, G. Drake, C. Filice, C. Freeman, W. Gohlman, C. Leary, J. 
Lieberman, J. Lovett (Chair), J. McLean, D. McPherson. Guest: Associate Provost D. Gordon 

APPROVAL OF AGENDA AND LAST MEETING'S MINUTES 
Both were approved unanimously. 

REPORTS 

Chair's Report 
Over the break, Chair Lovett attended the second plenary session of the University Faculty Senate. 
Two matters came from the meeting of Campus Governance Leaders. A few years ago, when the 
General Education mandates came down from the SUNY Board of Trustees, the Campus 
Governance Leaders' relationship to UniversitY Faculty Senate was undefined; they were invited tq 
one meeting a year. There was no formal way to bring matters to University Faculty Senate. This 
was unproblematic until the General Education mandate came to campuses, there was an 
immediate need for Campus Governance Leader to communicate with the University Faculty 
Senate. Campus Governance Leaders felt as if they had been ignored. So last year they replaced 
the Chair of the University Faculty Senate, and then the Governance Committee of that body was 
asked to come up with a resolution to formalize the relationship between Campus Governance 
Leaders and University Faculty Senate. The Campus Governance Leaders will now come to all 
three plenary sessions; they will have their own room and will be able to bring motions before 
University Faculty Senate. 

The way our governance is set up, our own Campus Governance Leaders are around for only one 
year. Most campuses have a two-year Campus Governance Leader. Lovett felt that, given 
increased contact with University Faculty Senate, it might be necessary to do this; we might need 
to think about our Constitution and how it is arranged, and what the impact would be. How do we 
have a Constitutional Convention? 

President's Report 
Presi~ent Dahl said he woul.d talk about the State Budget this afternoon at the College Senate 
M.e~tmg. The Budget contams only the same amount as last year. This amounts to a $1.3-1.5 
rmlhon cut because we would still have to pay salaries negotiated by the Governor's Office. The 
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Governor also came up with a surprise proposal on TAP which Dahl described as "odious." Under 
the plan students would only get two-thirds of their TAP money while at college; they would get 
the other third after graduation, providing that they graduated on time. If students had to borrow to 
supplement the missing TAP, the State will let them do so at interest. Dahl doesn't think this 
proposal will go forward and said the College would lobby against it. 

The only bright spot in the Budget was that it raised the authorization levels for spending of the 
money that the College would bring in from sources other than State tax dollars. Dahl noted that, in 
the past, the State has tended not to authorize spending tuition revenues even if the revenues are 
there. 

In other matters, Dahl announced that, since nominations are in for campus-based awards (two 
supported professorships and a new research professorship), Dahl would consult with the 
Executive Committee to get names for five faculty and two students for the awards committee. The 
Provost, after observing this process for the past four or five years, suggested that we define the 
membership of this committee as it had been defined in the past, but to break it down as follows: 
there should be one Distinguished Professor, at least one past recipient of a supported 
professorship and at least one past recipient of a mentoring/advising or part-time teaching award, 
two faculty at large and two students (in consultation with Student Government and the Honors 
Program). We could probably institutionalize this as a College Committee rather than as a Senate 
Committee, and we could put it into the by-laws. The advantages are a stronger committee with an 
appropriate mix for the task at hand and continuity. We could even have some of the faculty and 
student terms staggered to maintain some continuity. 

Lovett asked if the President wanted names emailed to her and then forwarded to him. Dahl 
concurred. He added that the Excellence Awards Committee is already set up. (During Becky 
Glass's time in office, the College shifted some of the work from the Excellence A wards 
Committee to the Supported Professorship Awards Committee.) These measures will make it 
easier for us in governance and provide a more balanced Committee. 

McLean asked when names would be needed. By Monday, Lovett said. The President will then 
receive the names and make appointments, and the Provost will chair the Committee. 

Provost's Report 
No report. 

Vice-Chair's Report 
No report. 

Past Chair's Report 
No report. 

University Faculty Senator's Report 
University Faculty Senator W. Gohlman shared with the Executive Committee a resolution passed 
by the University Faculty Senate (sent in a memo to SUNY Chancellor King): 
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Resolution on Rational Policy 

WHEREAS, the economic and scientific competitiveness of New York State is dependent on an 
educated citizenry, and 

WHEREAS, the quality of that education is linked to appropriate State support, and 

WHEREAS, SUNY is committed to providing broad access to quality state supported higher 
education, and 

WHEREAS, there is a clear indication that greater numbers of New York State students will seek a 
SUNY education, and 

WHEREAS, the lack of a long range funding policy makes financial planning difficult for students 
and their parents, SUNY campuses, and the State of New York, and 

WHEREAS, the lack of a long range funding policy threatens excellence in teaching and research 
and the ability to compete with other universities; 

THEREFORE BE IT RESOLVED that the Chancellor, working with the University Faculty 
Senate, governmental bodies, and other appropriate constituencies, develop a long term, rational 
fiscal policy to include increased state support and address such factors as enrollment and inflation 
to ensure the quality of public higher education in New York State. 

Gohlman said this was passed after much debate at the University Faculty Senate, but thought that 
it should be adapted for a substitute motion at the College Senate meeting later today. The 
University Senate' s resolution avoided the word "tuition", Gohlman explained, because any 
additional tuition increases would go directly to the State's general fund and might never return to 
SUNY campuses. Thus, the resolution calls for a rational fiscal policy instead. 

Chancellor King did say that he felt optimistic about the Budget, Gohlman reported. King believed 
that the currently proposed SUNY Budget would not necessarily be the last word; we might be 
able to restore some of the cuts. King felt that the Governor was compelled to present a barebones 
budget initially for political reasons. In the meantime, the Chancellor prefers to work behind the 
scenes. He has had a long meeting with Senate Speaker Bruno and expects another with Assembly 
speaker Silver; King is also a close friend of the Governor. Finally, King is interested in acquiring 
even more private funding for SUNY. 

Gohlman also met with his counterparts from the other SUNY comprehensive colleges. The group . 
discussed how the general education requirements imposed by the Board of Trustees has created 
strain for faculty. 

President Diilil asked whether we should even substitute this motion for the current one on the 
agenda for the afternoon Senate meeting. Gohlman said he would like to do so. 

Central Council Report 
1. Lieberman announced that the Student Association's Director of Public Relations had had to 
resign due to personal problems. Student Court would be holding a hearing to see if they need a 

200 



special election or have the power to appoint someone. Lieberman said he had some additional 
Senatorial changes and would send information as soon as the positions are filled. 

Treasurer's Report 
No report. 

COMMITTEE REPORTS 

Faculty Affairs Committee Report 
J. McLean reported that Faculty Affairs would meet in one week to iron out changes for the 
Sabbatical Review Committee. Lovett said this was a constitutional change that needed to be 
available in ballot for the March College Senate Meeting. 

The Committee would also consider a proposal to provide information-perhaps short 
biographies-for Senate Elections, and would cooperate on implementation with the Nominations 
Committee. 

Graduate Affairs Committee Report 
D. Metz reported that, just before break, the Committee received eight curriculum change proposals 
from the School of Education. GAAC is tentatively scheduling a meeting with Dennis Showers this 
time next week. 

Policy Committee Report 
No report. 

UCC Report 
J. Bushnell said UCC had no new business and no meetings scheduled at the moment. 

Student Affairs Committee 
D. McPherson said his Committee would meet a week from today. The Committee would discuss 
sexual assaults; possible racial profiling by the Campus Police; and possibly expanding the SAFE 
car service to a bus system. There were no formal proposals yet. 

OLD BUSINESS 
There was no old business. 

NEW BUSINESS 
The Executive Committee discussed the initial Resolution for a Rational Tuition Policy. 
The Committee discussed alternatives, noting particularly that the word "rational" has remained 
undefined; possibly using the phrase "continuing funding policy"; choosing among alternative 
"resolved" clauses. 

Lovett asked the Committee if it had a first choice among alternative wordings. In the discussion 
that ensued, Dahl questioned the wisdom of a resolution that might open a long discussion of tax
cutting policy. 

McPherson also felt we should follow the University Faculty Senate's suggestion to leave tuition 
out of the wording. While Dahl agreed that SUNY needed a rational tuition policy (especially one 
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that would not allow tuition dollars simply to replace missing tax dollars), such a policy could be a 
corollary to a rational fiscal policy. 

McLean wondered about the meaning of the terms "formula" vs. "policy." The former, he thought, 
suggested more constraint. Leary added that the University Faculty Senate's resolution explicitly 
calls for State support. 

Dahl foresaw problems with the notion of a long-term funding formula. Such a formula could tum 
into an allocation rather than a funding formula-which could simply mean a way to divvy up a 
smaller amount of funds. He also asked Gohlman if he saw any disadvantage in substituting the 
University Faculty Senate's resolution for one of our own. Gohlman saw no disadvantage. 

The President thought the most realistic funding scheme, politically and financially, in present-day 
America, had to blend tuition and state support. A resolution could not ignore this reality. The best 
we could ever hope for would be that tuition increases would not replace state support. But he still 
wished there were a way to retain the word "tuition." 

Lovett explained the history of the resolution at University Faculty Senate. An earlier version had 
been tabled so that it could be revised. The new version was then sent away for additional 
revisions. Just previous to this process, there had been a Budget presentation from SUNY Central, 
and we noted that in addition to tuition money, there is also foundation-type money, grant money, 
fees, rental income, etc.-and it seemed that listing all of those in a resolution would be quite 
messy. Dahl acknowledged it would be dangerous to mention these-no endowment could ever 
begin to make up for lost State funding. 

McLean suggested a specific revision, adding the words "develop long-term rational fiscal policy" 
to include increases in state support and tuition, and addressing such factors as enrollment, etc. and 
addressing such factors as enrollment. Lovett said that the University Senate had wanted to leave 
out increases specifically connected to the word "tuition." 

McLean affirmed that everyone accepted the fact that tuition would increase between now and thirty 
years in the future, and Dahl agreed. So, McLean suggested including the words "future increases 
in state support and tuition." 

McPherson recognized that tuition could not be free, but felt resistant to using tuition to solve State 
fiscal problems. He also wished the Governor would commit to maintaining a public University 
system rather than cutting a little bit at a time and fantasizing SUNY's ultimate privatization. 

Summarizing for the Committee, Lovett thought the consensus was to adopt the "resolved" 
portions of the University Faculty Senate's resolution. The Committee also liked the "whereas" 
section. McLean noted in particular that the University Senate's first "whereas" clause directly 
links SUNY to New York State's overall well-being. 

McPherson agreed to move at today's College Senate Meeting that we substitute the University 
Faculty Senate's resolution. 

General Education Assessment Plan (GEAP) 
Associate Provost D. Gordon reported to the Committee on the progress of GEAP. He gave a brief 
historical background on assessment. Provost Dixon had created a Committee from people who 
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had attended national assessment conferences. 

The College Assessment Committee had started with the assessment of majors and then with 
General Education. In the meantime, the SUNY Provost's Office had developed an assessment 
initiative that included both assessment of learning outcomes in majors and in General Education, 
especially outcomes that the Trustees had written up for the General Education Program. The 
details were not complete, so we got our own GEAP going. This fell to the jurisdiction of the Core 
Committees. We now have developed the rubrics for General Education assessment with some of 
the details in place, though we have not finished. · 

The SUNY Provost's Office set 1 March as a deadline not only to get our plans to them, but also 
to win campus-level approval. This put us in a tough spot with only one Senate meeting here 
before the deadline; this was why Gordon would be presenting what we had right now. 

Lovett asked Gordon whether, following a first reading today, the College Assessment Committee 
would be able to provide the Senate with the rubrics by the first meeting in March for second 
reading? Dahl said this would mean that we could show preliminary approval. Lovett wondered if 
there would be any groundswell of opposition from the Senate. McPherson predicted resistance to 
a wholesale assessment plan on such a schedule. Dahl said it was worthwhile to put it through for 
a first reading, noting great assessment pressure from the Middle States Association and from the 
State. This was now a "standard of best practice" in current curricular thinking. The deadline was 
not a great situation, but we would need to do this to keep our accreditation with Middle States. 

Leary inquired what was aCtually due on 1 March. Gordon did not think this was completely clear. 
Could we approve a general outline and then hash out the details later? That might produce less 
dissension. Bushnell liked the idea and also suggested that for the next part we come up for a 
mechanism for amendments through the Core Committees, for instance. 

McLean suggested not presenting the finished rubrics right now. Gordon clarified that the rubrics 
had been developed separately by Core Committees. McPherson agreed that something more 
generally stated would be more likely to pass now. Gordon thought the current document was a 
general one. McPherson said people would not pass something just because there was a deadline. 

Lovett speculated that, if we were to get the rubrics out by the last part of February and give people 
more time to look at them, we could postpone the second reading until the April meeting. How, 
then, McLean asked, would the rubrics go through as a second reading? Lovett suggested the 
general outline and the rubrics. Leary agreed. Gordon said that, in fact, the rubrics that would be 
the implementation instruments that would change. 

Bushnell wondered if this would move more smoothly through Senate if the background were 
given up front-explaining, for instance, that this proposal had gone through Core Committees 
already for widespread faculty input, that it had been required by the Board of Trustees, etc. Lovett 
noted that this was also part of a Trustee-mandated General Education Program that was already 
controversial. But Dahl pointed out that these outcomes had been created by a representative group 
of faculty and administrators and were not the Trustees' production. 

W. Gohlman noted that these outcomes had been developed by the Core Committees and were 
unlikely to be amended. Leary noted that the assessment methods could be. McLean added that 
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they had all come from the Core Committees. 

Dahl observed that this is finally only saying that we have a plan in place, and th_at this i~ the 
direction we will be going in. He thought it unlikely that the Senate would questiOn detalled aspects 
of the Core Committees' individual plans. 

Lovett affirmed that we would move what was in the printed information here for the first reading. 
She asked the Committee if it wanted to move the rubrics separately. McLean asked if the rubrics 
needed Senate approval; Dahl wondered why the rubrics needed such high-level approval. 

Gordon explained that the Senate Chair would have to sign off that Faculty Governance had 
approved the assessment plan. The Committee's consensus was to ignore the rubrics for the time 
being. Rubrics could be amended by the Core Committees that developed them. Gordon said that 
the rubrics would be approved by the Assessment Committee eventually in any case. 

ADJOURNMENT 

Chair Lovett adjourned the meeting at 2.12PM. 

Minutes of the College Senate Meeting 
5 February 2002 
4PM 
Newton 204 

Present: K. Bajdas; J. Ballard; T. Bazzett; M. Brummell; J. Bushnell; C. Dahl J. DeCeu; G. 
Dingeldein; B. Dixon; G. Drake; M. Dunn; K. Farrell; C. Faulkner; B. Fearn; C. Filice; J. Garvey; 
E. Gillin; W. Gohlman; D. Granger; T. Greenfield; E. Hall; A. Hassid; A. Hatton; D. Hill; T. 
Hon; H. Howe; M. Jensen; D. Johnson; J. Kirkwood; A. Kline; C. Leary; J. Lewis; K. Levison; 
J. Lieberman; J. Liu; J. Lovett; R. McEwen; J. McLean; D. McPherson; D. Metz; J. Morse; 1. 
Mounts; R. O'Donnell; K. O'Gara; P. Pacheco; N. Paternostro; M. Putman; K. Rank; J. Remy; P. 
Schacht; A. Sheldon; R. Spear; M. Stolee; D. Sullivan; L. Taczak; C. Tang; A. Weibel; C. 
Whalen; E. Whitcomb; C. Wixson; C. Woidat; J. Zook 

Guests: S. Bailey; E. Blask; N. Duxbury; S. Frisch; D. Gordon; R. Pretzer. 

Call to Order 
College Senate Chair Lovett called the meeting to order at 4.05 PM. 

Adoption of Agenda 
The agenda was adopted unanimously with the following addition: 

~enate approval forM. Jensen (School of Education) replacing W. Cook (History) was placed 
nght before Senate Reports. 

App~oval of the Minutes of the Previous Meetings 
The 111lnutes of the College ~enate Me~ting of 4 December 2001 (College Senate Bulletin 3, pp. 
24-30) were approved unanimously With the following correction, noted by UCC Chair J. 
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Bushnell: Under New Courses: add HIST 230 Modem Ireland 1550-Present. 

Approval of Senator-at-Large Member Change 
Since W. Cook is on sabbatical this semester, the next available person from the ballot that elected 
him was M. Jensen. This position for Senator-at- Large, Over Six Years, required Senate 
approval. A motion to do so passed unanimously. 

Senate Reports 

President's Report 
During the break between semesters, the Governor's Budget Message was delivered. It contained 
no real good news. The best way to describe this Budget, President Dahl decided, was 
"disappointing, but not unexpected." 

The Budget would provide the exact number of dollars that we had last year. While that might 
sound like a flat budget, it would not be. All Faculty members and CSEA are owed raises due to 
contract; this additional cost will be $1.3-1.5 million. The only bright spot in the Budget was that it 
authorized Geneseo to expend money received through fee accounts and tuition money up to the 
level of money that we would be taking in. In some years, we have not been allowed to spend 
money that we actually have in our budget. 

In addition, the Governor's Budget would not increase tax dollar support or provide for a tuition 
increase (though it did not rule out the latter). 

The Governor's Budget also proposed a one-third cut in TAP funding. The proposal would give 
two-thirds ofT AP money owed to each recipient, holding the remaining third in reserve as an 
incentive to graduate on time. Those who graduate on time would then receive the withheld funds. 
Dahl said this meant that students would be advancing money to the State of New York to help it 
through the Budget crisis. The President called this proposal foolish and odious. Geneseo would 
need to oppose this idea strongly. 

Generally, the Governor's Budget process over the last twenty years has been an elaborate ballet of 
cuts and restorations in the negotiations with the two branches of the Legislature. We will ask the 
Legislature to fund contracted labor expenses and oppose meddling with TAP. 

The reality of the State Budget for the coming year, Dahl predicted, would be grim because of the 
outcome of September 11. New York City lost offices, and New York State lost their taxable 
income as a result. Nevertheless, Dahl believed it was possible to restore some funding. 

Provost's Report 
Provost Dixon reminded the Senate of the call for nominations for Awards for Excellence in Part
Time Teaching, Mentoring, and Advising, plus a new Award for Research and Creative Activity. 

Chair's Report 
As a Campus Governance Leader, Chair Lovett attended the University Faculty Senate Plenary 
Session along with Geneseo's University Senator Bill Gohlman. Campus Governance Leaders 
were given a separate meeting room. The University Faculty Senate is the designated representative 
of SUNY's Faculty and has close interaction with SUNY Central. In the past, Campus 
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Governance Leaders have not been officially affiliated with or had an official voice in the 
University Senate. Over the past couple of years, dissatisfaction with this arrang~ment and 
increasing need for collaboration with Campus Governance Leaders ha~e necessitat~d a ~loser 
relationship. The Convener of the Campus Governance Leaders n_ow_ Sits on the Umverstty 
Executive Committee, and Campus Governance Leaders are now mvited to all three Plenary 
Sessions. This new relationship may lead to changes in our local governance structure. 

Vice-Chair's Report . . 
T. Bazzett thanked the Excellence Awards Committee. He commended their timely work last 
semester and said they were a pleasure to work with. 

Treasurer's Report 
No report. 

University Senator's Report 
W. Gohlman reported on the meeting on 18-19 January in Binghamton. The Plenary Sessions 
dealt with two main topics: 

1. A representative from Systems Administration at SUNY Central and SUNY Chancellor King 
both spoke about the Budget. King's presentation was upbeat, and he assured the Senate that the 
currently proposed Budget would not going to be the final Budget for SUNY. He also said that he 
liked to work privately with members of the State Senate and Assembly and with his personal 
friend Governor Pataki rather than in a public confrontation. 

2. The University Senate passed a resolution for a rational fiscal policy. 

In Gohlman's meeting with Senators from the other "comprehensive colleges," discussion centered 
on unfunded General Education mandates from the Sill\fY Trustees. There was plenty of 
dissatisfaction and discussion of how we could possibly even implement them. 

The University Senate will meet again in April at Alfred State. 

Central Council Report 
J. Lieberman reported that recently T. Gates, Director Public Relations, had to resign for personal 
reasons. This raised the question of whether Central Council would appoint a replacement or 
whether an election would be required. A Student Court would be having a hearing tonight to 
evaluate Student Government Constitutional policies. 

L. Taczak announced a Student Association service project: donating teddy bears to children's 
organizations during February. 

Reports of the Standing Committees of the Senate 

Undergraduate Curriculum Committee 
Chair J. Bushnell moved the following for her Committee: 

Second Readings: 
Course Deletions: 
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ANTH 225- Ethno-nonverbal Communication (Bulletin 8, 145) 
ANTH 308- Field Methods in Paleoanthropology (Bulletin 8, 146) 
ANTH 315 -Iroquois Field School.(Bulletin 8, 146) 
BIOL 313- Horticultural Science (Bulletin 8, 146) 
ECON/MGMT 322- Managerial Economics (Bulletin 8, 146) 
ENGL 334- American Literature of the Depression Era (Bulletin 8, 146) 
GEOG 360-M/Asian Field Course: (subtitle) (Bulletin 8, 146) 
GEOG 372- Physical Environmental Hazards (Bulletin 8, 146) 
HIST 327- Transforming Russia & China (Bulletin 8, 146) 
INTD 260- Heritage of Jewish Civilization (Bulletin 8, 146) 
INTD 270- Topics in History of Science I (Bulletin 8, 146) 
INTD 271 -Topics in History of Science II (Bulletin 8, 146) 
INTD 292- Race in the Americas (Bulletin 8, 146) 
MGMT 322- Managerial Economics (Bulletin 8, 146) 
MGMT 353- Intermediate Statistics (Bulletin 8, 146) 
MGMT 381 - Independent Research in Management I (Bulletin 8, 146) 
PHIL 333- Artificial Intelligence Problem (Bulletin 8, 146) 
PLSC 312- Government & Budgetary Priorities (Bulletin 8, 146) 
PLSC 323- Politics of Revolution (Bulletin 8, 146) 
PSYC 379- Human Factors & Ergonomics (Bulletin 8, 146) 

Graduate Academic Affairs Committee 
D. Metz said his Committee would meet next Tuesday to discuss curriculum change proposals 
from the School of Education. 

Student Affairs Committee 
D. McPherson said his Committee would meet next week at 4PM. 

Faculty Affairs Committee 
J. McLean said his Committee would meet next week at 4PM. 

Old Business 

RESOLUTION REGARDING A RATIONAL TUITION POLICY 

WHEREAS, access to higher education has long been a foundation of a democratic society; and 

WHEREAS, the State of New York has a fiduciary and constitutional responsibility to support 
public higher education; and 

WHEREAS, in the current economic climate citizens need to have the ability to plan long-term for 
the costs of higher education; and 

WHEREAS, the costs of delivering higher education programs increase due to the impact of 
inflation on fixed costs and due to new program creation; 

THEREFORE, BE IT RESOLVED, that the College Senate of SUNY Geneseo endorses the 
establishment of a rational tuition plan (such as one calling for regular tuition increases 
corresponding to inflation increases but with corresponding increases in State funds for higher 
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education) for the State 
University of New York. 

D. McPherson proposed a substitute motion from the University Faculty Senate: 

RESOLUTION ON A RATIONAL FISCAL POLICY 

WHEREAS, the economic and scientific competitiveness of New York State is dependent on an 
educated citizenry, and 

WHEREAS, the quality of that education is linked to appropriate State support, and 

WHEREAS, SUNY is committed to providing broad access to quality state-supported higher 
education, and 

WHEREAS, there is a clear indication that greater numbers of New York State students will seek a 
SUNY education, and 

WHEREAS, the lack of a long range funding policy makes financial planning difficult for students 
and their parents, SUNY campuses, and the State of New York, and 

WHEREAS, the lack of a long range funding policy threatens excellence in teaching and research 
and the ability to compete with other universities; 

THEREFORE BE IT RESOLVED that the Chancellor, working with the University Faculty 
Senate, governmental bodies, and other appropriate constituencies, develop a long term, rational 
fiscal policy to include increased state support and address such factors as enrollment and inflation 
to ensure the 
quality of public higher education in New York State. 

This motion was seconded. 

C. Leary (Mathematics) asked McPherson to state a reason for the substitution. 

McPherson explained that the substitute represents a broader range of opinion from SUNY 
campuses. There are advantages in the substitution because it states what we want, which is 
support from the State. 

The substitution passed unanimously. 

The Senate now considered adoption of the substitute resolution. 

Vice-President for Administration Levison said it might be appropriate to remove the reference to 
the University Faculty Senate, leaving in governmental bodies and appropriate constituencies. This 
was moved and seconded. 

In the ensuing discussion of the motion, Jane Morse inquired about the purpose of the amendment. 
Levison said that, since the resolution was by this College Senate, and it did not seem pertinent to 
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mention the University Senate. Morse replied that she liked keeping faculty in the loop; perhaps we 
should mention faculty at the state universities. 

Greenfield opposed the rewording: leaving out that phrase, it appears to leave the appropriate 
constituency to the discretion of the Chancellor; past history suggests that this would not 
necessarily involve any faculty bodies. 

With only one vote in favor, the motion to delete did not pass. 

In further discussion on the resolution, M. Brummell (Student Senator) asked for elaboration on 
what the resolution was really saying. Gohlman responded that the University Faculty Senate had 
spent parts of two days debating this. The University Senate did not want to be too specific-it 
wanted to say fiscal policy, not tuition policy, because it did not want to tell the Chancellor or 
Governor to rely on tuition. But the University Senate wanted a rational fiscal policy so that SUNY 
would not have to jerk along from one year to the next without being able to predict what it would 
be getting; rather, SUNY needed a long-range plan. 

Brummell disagreed with the resolution, saying it left interpretation wide open. If we knew what 
we wanted the Chancellor or Governor to do, why not tell them? Or didn't we know? Brummell 
recalled the old saying about assumptions. 

The Resolution passed with one opposed. Chair Lovett said this would be printed up and sent to 
the recipients with a Cover Letter. 

NEW BUSINESS 

Associate Provost D. Gordon reported on the College's Assessment plans as mandated by SUNY. 
Geneseo decided to deal with assessment of majors first, then General Education. 

About a year ago, the SUNY Provost's Office told us to have the assessment plan for majors and 
for General Education by 31 January 2002. While the College had already been working on this, it 
was not quite ready with General Education. The College had been trying to accomplish the task as 
quickly as it could while still doing a good job. 

The deadline was extended to 1 March; we will have until then to submit the report to the SUNY 
Provost. The Provost also wanted this proposal approved through College Governance before we 
sent it; today is the only Senate meeting before 1 March. 

Gordon said that the report before the Senate today was what we would have done anyway; we 
went to Core Committees and asked them for assessment outcome plans to put in this report. 
Gordon emphasized that this plan is not one generated by the College's Assessment Planning 
Committee but by Core Committees. The outcomes listed in the report are the minimum set 
required by SUNY Central. 

If the College Senate approved the plan today, it could send this as approved for a first reading. 
We would then have a second reading in April. 

Lovett said that Senate Executive Committee moved to present this to Senate today with the 
understanding that the assessment rubrics would be published before the second reading in March 
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or April. She noted that the plan had been printed in Bulletin 11. 

Associate Deans. Bailey clarified that the outcomes appearing in the Bulletin were SUNY-wide 
outcomes, not Geneseo outcomes. 

J. Ballard (Psychology) thought it interesting that the SUNY Provost asks us to vote on this 
without asking us to vote on General Education requirements. 

K. Levison thought it important that the Senate vote on this to reinforce that we do vote on matters 
of curricular importance. 

J. McLean asked where we would find out who does the actual tallying of assessments and 
generating of results? D. Gordon said that Core Committees would decide this. The INTD 105 
Committee had already started doing this and shares the labor. 

The proposal passed unanimously on the first reading. 

Adjournment 
The Senate moved to adjourn at 4.48 PM. 

Respectfully submitted, 

Graham N Drake 
College Senate Secretary 

Faculty Affairs Committee 
Minutes of February 12, 2001 

Present: J. McLean (Chair), J. Ballard, T. Book, E. Hall, R. Hartman, M. Jensen, J. Lewis, S. 
McKenna, N. Paternostro, M. Putman, P. Schacht, C. Woidat, D. Meisel (guest). 

McLean announced that a new student senator will replace T. Williams. 

Agenda for the meeting was continued discussion of the proposal to amend portions of the 
requirements for the Committee on Professional Leave Review (CPLR). 
Specifically, the proposed changes include: 1) Increasing the term of service for each member from 
2 years to 3 years; 2) Limiting eligibility for membership to ensure that all or part of the committee 
includes individuals who previously received sabbatical leaves. 

D. Meisel provided a historical overview of the origins, functions, and procedures of previous 
committees. He noted that prior to the 1970s, no sabbatical application procedures were used, and 
granting leaves was at the discretion of the administration. The committee was instituted to provide 
faculty input and advocacy for applicants. Department approval for sabbatical applications was 
required, largely because the courses typically taght by a faculty member were covered, as 
overloads, by the remaining department faculty. Evolution of committee procedures led to current 
practices, including the non-publication of minutes, preparation of an annual report to the college, 
and ranking of proposals. Sabbatical recipients are required to submit a report at the end of the 
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leave period, with the report going into the individual's personnel file. Meisel noted that sabbaticals 
are granted and funded at the discretion of the local administration (in contrast to Title F leaves, 
which are financed by Albany). 

FAC members reviewed the current procedures involved in determining the membership of the 
CPLR. Term length is two years, and members are limited to two consecutive terms. Of the six 
members, one serves from each of six areas (Natural Sciences, Social Sciences, Humanities, Fine 
Arts, Professional Studies, and Education). Faculty who are in the process of applying for a leave 
must step off the CPLR. 

The discussion of the proposed changes included the following points and questions: 

a. How long should each term last? An additional year for each member could allow 
more continuity, as well as greater experience of each member in using the published criteria for 
evaluating proposals. However, longer terms might reduce the number of faculty who are willing 
to serve. With overlapping terms, longer terms would reduce the number of new members elected . . 
m any given year. 

b. Should membership on the CPLR be limited on the basis of prior receipt of 
sabbatical leaves? One suggestion was to require that a minimum of half the committee should 
consist of prior recipients. One question was whether faculty who previously had been turned 
down for leaves should serve on the committee. Meisel noted that many proposals are 
recommended, but not funded in the year of application. These proposals typically receive priority 
in the following year. Pragmatic issues were noted in the logistics of limiting membership to 
include at least 3 prior recipients. For example, how and at what point in the election procedure 
should potential members be screened for prior leave status? One suggestion was to send a list of 
prior sabbatical recipients to the departments during the nomination process (much like the current 
procedures for election to the Personnel Committee). The list could be provided by the Provost's 
office. A constitutional amendment would be required to change the election procedures. 

A second option on limiting membership was to require prior receipt of sabbaticals for all CPLR 
members. However, it might be difficult to fill the committee. 

c. Should untenured faculty serve on the CPLR? One concern was that a three-year 
term might be too long for faculty who need to focus on other standards for continuing 
appointment and promotion. Conflicts of interest might also arise, in that untenured faculty may be 
put in the position of evaluating proposals of tenured faculty, who may also be involved in 
evaluating the untenured member. Untenured faculty might also be encouraged to take the chairship 
of the committee, which would result in a greater commitment of time. However, the chairs hip 
could be limited to tenured faculty. Some benefit to the untenured members might include an 
increase in understanding of the procedures and appreciation of the qualities of good proposals. 
However, such guidance could be provided elsewhere, perhaps through mentoring. It was noted 
that each of these concerns may be unfounded, given that untenured faculty can always decline to 
serve on the committee. 

After discussion of these issues, the FAC tentatively agreed to the following. Terms will increase 
to a length of three years. Two new members will be elected each year. The chair will be limited to 
someone who has previously been granted a sabbatical leave. A minimum of three CPLR members 
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will be prior recipients of sabbaticals. Current applicants or fac~lty wi~h potential conflicts of 
interest will step off the committee. Replacements on the comnuttee wtll be taken from the next 
highest vote-getters in the original election. 

J. McLean will prepare a draft revision of the current constitu~ional section on the CPLR. FAC 
members will review the draft for discussion at the next meetmg, to be held on Tuesday, February 

26. 

Respectfully submitted, 
J. Ballard 

Graduate Aacademic Affairs Committee 
Minutes February 12, 2002 

Present: B. Fearn, J. Kirkwood, D. Metz (Chair), Ray Spear, Guests: D. Showers, M. Jensen 

GAAC met to discuss eight separate curricular changes submitted by the School of Education 
ECEd 541, Child Development and Assessment in Early Education (revision) 
ECEd 542, Advanced Curriculum Development (revision) 
ECEd 543, Policy Issues and Programs in Early Education (revision) 
ECEd 544, Family Relations in Early Education (revision) 
ECEd 545, Action Research Seminar in Early Education (new course) 
ECEd 546, Language and Literacy Across the Early Childhood Curriculum (new course) 
ECEd 547, Leadership/Inquiry Internship in Early Childhood (new course) and 
EDUC 5--, The Writing Process: Pre K-8 (revision). 

We also discussed a proposed program change (M.S. in Education: Early Childhood Education). 
Dennis Showers and Mary Jensen provided a brief explanation of the above changes with respect 
to some of the state's new requirements. Following a brief discussion, GAAC members voted 
unanimously to approve all program changes. Two GAAC members not present at the meting 
expressed support of the proposals via e-mail to the chair. 

Submitted, 

Dale E. Metz 

Course proposals: 
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NEW FORM a (Combining current forms a & A) 

Proposal for New Course, Revision of Existing Course, or Deletion of 
Coun>e 

(Select either section I or section II) 

__ · I. Minor Course Revision or Courae Deletion (Note: Departments should submit 
proposals lor minor course changes and course deletions by summarizing them In A 
memorandum. The following specific Information must be Included. Attach this form) 

A. Department 
B. Oatil course change wiH taka eltact 
C. Current Bulletin Number(s) 
D. Current Title 
E. Changes,, Describe the changes proposed In such areas as bulletin number, 

courae title, course deacrlptlon, courae prerequlalte(s) and credit hours. II a 
change In credn hOurs Is being proposed, Include distribution of lecture end 
activity/lab/studio hours- e.g. 3(2·2). Indicate any changes this revision will causa In 
course rotation. 

F. Include Justilloation as part of attached memorandum. 

··············-·················································· 
_x_ll. New Course or MaJor Revision of Exlatlng Courae . 

A. EX:Ed 541 · Olild Development 8nd Assessment in Early 
(Course Tille) Education (Suggested Bulletin Number) 

B. Prerequisites: None 

C. Credit Hours: 3(3-0) 

D. Courae Duration: Semester 

E. Courae Rotation: Alternate Fall semesters 

F. Semeater In which course will be offered lnltlally: Fall 2004 

G. Staffing 
1.) Names of current faculty adequately P.repared to teach thls coune {please ldentljy 
part·time[p]facultyonth[s~ MaHt2ensen, ·l<athleen Hursh, Donald Marozas, 

. .. . cllael Wlscliiiowsld [.p] · 
2.) Are additional faculty or adjUncts required? __ ,Yes __ x_ No 
It Y!'s, has permission to hire additional facuity been secured from the Office of the 
Provost? ___ Yes __ ._No 

{over) 

If no additional staff Ia requlr~, what course(s) wiU be dropped !rom the schedule 
rotation to accommodate each section of this course? Please check allthat apply 
below and add the specific course lo be replaced. Use most recent Master 
Schedule(s) for reference. · • 

(Example: _& Upper level •leclive(s) for msJors, minora and con~trators Anltr 333) 
Upper level elective(&) lor maJ<n, minora, concentrators 
lntroductcxy caurwe(o) lor new or pro..,.ctiva ma)<n 
Ganeral education (core, multiCultural) course(s) 

_1L Other (please spec;Hy) F,duc 541. <hild Develgpnentana 
Assessment in Earf:Y~Education 

Please list all programs or general education content requirements In wlllch the 
dropped course(s) appear: I.e., department;~l major, departmental minor, 5GCOrldary 
education concentration, core area, co-requisite lot other maJor or minor, 
Interdisciplinary major or minor, etc. ----------------

. Plea~~ tist dep~rtinenta .affected 'by either e~dltlona or deletlona? oQ they 
support propose'l chanqe? jiKplaln,. N/ A · 

H. Justification A} If !his Is a prnoosa/ tcr 4 new course. Identity the prtnclpalatudent 
audience for tile course [upper level majora and minora, general student population, 
etc.) Explain the specific need(s) forth" course and the ways In which this offering 
will strengthen the undergraduate cumcufum of the College. B) U ltJ/s Is a ptpDPScd 

reyistpn pf an erisrtag course explaltj ltle raaf!OOS lor the change. Alt<l!=h additional 
pages as necessary. 

l. Facllltlea and Library Holdlnga 
1.) What speclallacilitles, currently available, will be used? 

None 
2.) What special facllitles, not currently available, wiU be required? 

None · 
3.) What special arrangements wm be required of students? (e.g. extended field trips, 

special echeduling, required listening, etc.) 
None 

4 .) Are present library. holdings adequate to support this course? 
· Yes 

J . Core 
Is this course pnoposed for core cred~? ___ Yes ...J.- No 
If so, which area? 
(Note that courses proposed for core credH must also be reviewed by the Core 

, : · ; · Curriculum Committee for that core area- formS &hould be submitted to core 
committee) 

Attach the following documents to thla form: 
A. Course description as It w\H appear In the college Bulletin 
B. Purpose and objectives · 
c. Detailed content outUne 
o. Evaluation procedures 
E. A representative bibliography, lncludi!lg the likely Initial textbook (if applicable), 

1 0·20 main sources with complete bibliographical data 

REVISED 8/98 
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Justification: 

The content of this course has been updated and revised in recognition of the early 
childhood master's degree (birth to grade 2) as an area for professional certification. In 
addition, it strengthens links between the New York State Learning Standards and the 
pedagogy and content of early childhood education. This course focuses on 
developmental theory and research and developmentally appropriate ways to assess 
young children's development and learning. Underlying this and other courses in the 
program is an ecological perspective. The purpose of adopting an ecological 
perspective is to further understanding of the dynamic interactions between children's 
environments and their development and, thus, to better provide effective, 
appropriate, high-quality, and supportive programs for children and their families. 

ECEd. 541 Child Development and Assessment in Early Education 

Cour:;e Description and Purpose 

This course assists graduate teacher education students in developing their awareness of 
major theories of child development, current child development research, methods of child 
assessment, and implications of child develofment theories and research for earll education. 
Students will gain a deeper understanding o research on the physical. perceptua , cognitive, 
language, affective, and social development of young children (birth to 8 years). Various 
perspectives and methods for studying young children will be examined. Students will 
design and implement a mini-research study related to child development. 3(3-Q) 

Objectives 

Students will be able to: 

1. Interpret the major theories and processes of child development and identify 
research informed by each perspective. 

2. Recognize individual, cultural, and historical differences in young 
children's growth, development, and learning. 

3. Analyze and apply the major theories and processes of child development within 
an ecological framework in order to further understand the contextual influences 
in young children's lives. 

4. Analyze current research on the physical. perceptual, cognitive, language, 
affective, and social development of young children and discuss implications 
from this research for planning additional research related to young children's 
development. 

5. Apply selected assessment and documentation strategies in order to better 
understand and communicate about young children's development and teaming. 

6. Recognize the importance of parents' knowledge of their child's development 
and life experiences and their contribution to the mild's educational experiences. 

7. Examine major theories of child development and assessment for their 
relevance to early education experiences and support services. 

Course Outline 

1. Overview of Methods of and Issues in Studying Children: Analyzing Child 
Development Research Studies 

A. Publication sources 
B. Purpose/Objectives 
C. Theoretical perspective/Uterature review 
D. Data sources 
E. Methods of data collection and analysis 
P. Interpretations and con~usions 



2. 

3. 

Major Theories and Basic Processes of Child Development (Learning): 

A. Maturationist 
B. Psychoanalytic 
C. Behaviorist/Social Learning 
D. Piagetian 
E. Ecological Systems/Bronfenbrenner 
F. Vygotskian 
G. Wormation Processing 

Child Development Research on Phases and Facets (Physical, Cognitive, Social, and 
Emotional ) of Development 

A. Prenatal foundations of development 
B. Wancy and toddlerhood 
C. Early childhood: Two to six years 
D. The beginnings of middle childhood: Six to eight years 

4. Assessment of Young Children, Documentation of their Learning, and 
Interpretations for Teaching 

5. 

A. Professional ethics and confidentiality 
B. Linking child development theory to selection of assessment methods and 

interpretation of findings 
C. Developing observation skills 
D. Designing a research mini-study 
E. Choosing, developing, and using qualitative and quantitative methods 

a. naturalistic observation 
b time sampling 
c. event sampling 
d . checklists, rating scales, developmental inventories, and 

questionnaires 
e. interviews and clinical tasks 
f. miniature situations and personality appraisal techniques 
g. standardized measures and screening instruments 

F. Developing assessment partnerships with families and other professionals 

The Developing Child as Portrayed through Literature 

A. Cultural contexts and values and ecological perspectives 
B. Children with diverse abilities, interests, and backgrounds 
C. Sodo-economic and psychological issues 

Eyalyation Procedures 

Child Development Research Review Paper 
Applied Child Development Research Mini-Study 
Exams (2) 

. , Novel Review 
- Oass Participation 

20% 
30% 
30% 
10% 
10% 

Suggested lnjtia! Textbooks 

Berk, L. E. (1999). Infants and children· Prenatal through mjddle childhood (3rd ed.). 
Boston: Allyn & Bacon. 

Boehm., & Weinberg, R A. (1997). The classroom observer (3rd ed.). New York: 
Teachers College Press. 

Selected child autobiography or novel. 

Representative Bibliograph): 

Bee, H . (1997). The developing child (Bth ed.). New York: Longman. 

Berger, K. S., & Thompson, R. A. (2000). The developing person through cblldhood. 
New York: Worth. 

Berk, L. E. (1999). Infants and children- Prenatal through mjddle childbood (3rd ed.). 
Boston: Allyn & Bacon. 

Boehm., & Weinberg, R. A. (1997). The classroom observer (3rd ed.). New York: 
Teachers College Press. 

Bentzen, W. R. (2000). Seeing young childrgn· A ~uide to observing and recording 
l2ehaYi2r (4th ed.). Albany, NY: Delmar. 

Bransford, J.D., Brown, A. L., & Cocking, R. R. (1999). How people Jearn- Brajn. 
mind experience, and school. Washington, DC: National Academy Press. 

Bronfenbrenner, U. (1979). The ecology of human development. Cambridge, MA: 
Harvard University Press. · 

Caulfield, R. A. (2001). Infants and toddlers. Upper Saddle, NJ: Prentice Hall. 

Chen, Z., Daehle~, M. W., & Siegler, R. S. (2000). Across the great divide: Bride'g 
the gap between understanding of toddlers and older children's thinking. Monoe;up of 
the Sodety for Research in Cbild Development 65. (2, Serial No. 261). Oxford: Blackwell. 

Cole, M., &: Cole, S. (2001). The development of children. New York: Worth. 

Collins, W. A., & Laursen, B. (1996). Relationships as developmental contexts. 
Minnesota Symposiwn on Child Psychology. Boulder, CO: netLibrary. 

Darling-Hammond, L., Einbender, L., Frelow, F., & Ley-I<ing, J. (1993). Authentic 
assessment in practice· A collection of portfolios. perfonnance tasks. exhibjtioos and 
documentation. New York: National Center for Restructuring Education, Schools, and 
Teaching (NCRESn. 

DeHart, G., Sroufe, L. A., &: Cooper, R. G. (2000). Child development Its nature and 
ml!m:· Boston: McGraw-Hill. 
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Donaldson, M. (1978). Children's rnjnds. New York: Norton. 
( ' 

Dowling, M. (2000). Young children's personal. soda! and exhotiona! deyelopment. 
Thousand Oaks, CA: Sage. 

Erikson, E. H. (1963). Cbildhood and sodety (2nd ed.). New York: W. W. Norton. 

Fogel, A.,&:. Reese, M. (2001). Wancy: Infant. famj]y. and society. Belmont, CA: 
Wadsworth. 

Frost, J. L., Wortham, S. C., &:. Reifel, R. S. (2001). Play and child development. Upper 
Saddle River, NJ: Merrill Prentice Hall. 

Harkness, S., Rae((, C., &: Super, C. (2000). YariabiUty in the soda! construction of the 
dlild. San Francisco: Jo!Sey Bass. 

Hawtin, A.,&:. Wyse, D. (2000). Children· A mu]ti~rofessional perspectiye. London: 
Arnold. 

Losardo, A.,&:. Notari-Syverson, A. (2001). Alternative approaches to assessing 
young children. Baltimore, MD: Paul H. Brookes. 

McAfee, 0., &: Leong, D. (1997). Assessing and guiding young children's 
development and learning. Boston: Allyn&: Bacon. 

Mclean, M., Baley, D. B.,&: Wolery, M. (1996). Assessing infants and preschoolers 
with s.peda! needs. Englewood Cliffs, NJ: Prentire Hall. 
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A. W.d 542 Advanced CUrriculi.J!I Deyelotment in Early FJ:lucation 

(Suggested Bulletin Number) (Course Tltle) 

B. Prerequisites: None 

C. Credit Houra: 3(3..0) 

D. Courae Duration: Semester 

E. Course Rotation: Alternate Spring semesters 

' : · F. Semester In Whlctl course will be offered Initially: Spring 2005 
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2.) What speciallacUities', not currently available, will be required? 
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spedal scheduling, required listening, etc.) · · 
None 

4.) Are ~':;ant library holdings adequate to support this course? 

J. Core 
Is this course proposed lor core credit? _Yes __ x_ No 
II so, Which area? 
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Justification: 

The content of this course has been updated and revised in recognition of the early 
childhood master's degree (birth to grade 2) as an area for professional certification. In 
addition, it strengthens links between the New York State Learning Standards and the 
pedagogy and content of early childhood education. Tills course focuses on the nature 
of curriculum inquiry and learning environments appropriate for young children. 
Underlying this and other courses in the program is an ecological perspective. The 
purpose of adopting an ecological perspective is to further understanding of the 
dynamic interactions between children's environments and their development and, 
thus, to better provide effective, appropriate, high-quality, and supportive programs 
for children and their families. 

ECEd. 542 Advanced Curriculum Development in Early Education 

(ourse Qe:;criptjon and Purpose 

This course provides an opportunity to investigate in depth the nature of curriculum inquiry 
and learning environments appropriate for children, ages birth-8. The intersections between 
curricular assumptions, cultural and community influences, children's development and 
learning. educational settings, content, and learning experiences will be exanuned w ithin 
contemporary early childhood curriculum frameworks. At the core of this course is · 
development of an inquiry project. Through development of an in-depth project on a real
world topic, participants will reflect on the ways children can learn through inquiry, 
communication, and documentation of their learnings. Participants in this course will p lao 
collaboratively, carry out field work, represent what they have learned, and share thelf 
representations by means of discUssion and display. · 3(3-0) 

012jectiYes 

Students will be able to: 

1. Better understand the meaning of leamer-<:entered curriculum planning and 
instruction. 

2. Better understand the importance of an ecological perspective when 
identifying and designing quality educational experiences for young children. 

3. Demonstrate sensitivity to the legitimacy of diverse perspectives and cultural 
experiences in the development of a curriculum project. 

4. Examine the relevance as well as limitations of major developmental theories for 
early childhood curriculum development. 

5. Understand the importance of children's direct experiences, imagination, play, and 
social interactions to early childhoOd curriculum development. 

6. Examine the implications of social, cultural, and political values, curriculum theory, 
and d~elopmentally appropriate practice guidelines, including appropriate 
methods of docwnentation and assessment, for the selection and design of 
curriculum learning experiences that support the development and learning of 
young children. 

7. Design a long-term curriculum inquiry project for a selected age group 
(preschoolers, kinde_rgartners, or primary-aged children). . 

Course Outline 

I. The Ecological Perspective and Theories of Curriculum 

A. Teacher as curriculum maker versus curriculum conduit 
B. Learner-centered, emergent curriculum 
C. The role of inquiry in curriculum development 
D. Linkages with home and community 



II . Purposes of the Early Childhood Curriculum: Examining Curriculum Assumptions 

A. NYS Learning Standards 
B. NYS Preschool Planning Guide 
C. NAEYC's Developmentally Appropriate Practice Guidelines and how ydung children 

learn 
D. Associated research concerning special populations and educational equity 
E. The investigation and pursuit of social justice in the larger community 

Ill. The hnpact of Learning Environments 

A. Research on quality learning environments 
B. Meeting the developmental needs and engaging the interests of young 

children 
C. Modifications and accommodations for diverse learners 

N. Approaches to Documentation and Assessment of Learning 

A. Developmentally appropriate forms of assessment 
B. Educationally sound forms of assessment 

V. Contemporary Approaches to Curriculum Development in Early Education 

A. Reggio Emilia approach 
B. Project approach 

VI. Curriculum Integration and Associated Research in Curriculum Content Areas 

A. Expressive and perfonnance arts: Arts, English language arts, and physical education 
B. Inquiry and investigation: Social studies, science, health, technology, and mathematics 
C. Social relations and multicultural awareness: Social studies, English language arts, 

other languages, and career awareness 
D. Oral language and literacy: Eni?Ush language arts and other languages 
E. Modifications and accommodahons for special populations · 

VII. Development of a Long-Term Project 

A Topic selection 
B. Project initiation: Activities to investigate learners' ideas, questions, and firsthand 

experiences related to the topic and to invite parent involvement 
C. Fieldwork and investigation 
D. Representation and documentation of learning 
E. Assessment and project evaluation 

Evaluation Procedures 

Examinations 

Long-term curriculum project plan 

Class participation, assignments (e.g., autobiographical sketch, 
curriculum story, project section drafts, classroom tryouts, field 
site investigation), and presentations (e.g., debate, final project) 

30% 

40% 

30% 
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I. Facllltle• and Library Holdings 
1.} Whet special facUlties, currently available, wiA be used? 

None · .. 
2.) What special facilities, not currently available, will be required? 

None 
3.) What special arrangements wiU be required of students? (e.,g. ext~nd.ed field trips, 

special scheduling, required listening, etc.) · 
None 

4.) Are present library holdings adequate to aupport thl• course? . 
Yes 

J. Core 
Is this course proposed lor core credit? _Yes --L... No 
If so, which area? · 
(Note that courses proposed lor core credit must also be reviewed by the Core 

, , , . Curriculum Committee for that COC8 area- fonn S should be submitted to core 
committee) 

Attach the lollowlng documenta to thl• form: 
A. Course description as tt will appear In IIlii CoUega Bulletin 
B. Purpose and objectives · 
C. Detailed content oUtline 
p . Evaluation procedures 
E. A reprNentatlve billliography, Including the likely Initial textbook (if applicable), 

1 0-20 main sources with complete bibliographical data 

REVISED 8/98 

N 
f'{ 



N 
N 
t> 

Justification: 

The content of this course has been updated and revised in recognition of the early 
childhood master's degree (birtl:t to grade 2) as an area for professional certification. In 
addition, it strengthens links between the New York State Learning Standards and the 
pedagogy and content of early childhood education. 1his course focuses on building 
the leadership capacities needed to address current policy issues and program 
development in early childhood education. Underlying this and other courses in the 
program is an ecological perspective. The purpose of adopting an ecological 
perspective is to further understanding of the dynamic interactions between children's 
environments and their development and, thus, to better provide effective, 
appropriate, high-quality, and supportive programs for children and their families. 

ECEd. 543 Policy Issues and Programs in Early Education 

Course Description and Purpose 

11Us course enables students to analyze issues in the education and care of young children (birth 
to age 8), to develop recommendations for early childhood policy and program development, 
to engage in collaborative child advocacy efforts, and to develop their capacities for leadership 
roles. Graduate students also investigate and analyze well-known program orientations and 
modes of program delivery from an ecological perspective and relate these findings to 
development of early education programs and policies. 3(3~) 

Objectives 

Students will be able to: 

1. Elaborate and discuss the implications of Bronfenbre!Uler's ecological perspective 
for the development of services and policies that affect the education and well
being of today's young children. 

2. Examine and discuss the underlying values and empirical evidence related to current 
advocacy issues and major program orientations in early education 

3. Identify and interpret the pattern of activities, roles and interpersonal relationships 
associated with various program orientations. 

4. Distinguish the needs and strengths of culturally, socio-economically, and 
educationally diverse children and their families and the implications of those needs 
and strengths for early childhood policies and programs. 

5. Demonstrate the use of collaborative advocacy strategies and communication 
skills and procedures appropriate for conducting advocacy inquiries and briefing 
presentations. 

Course Out!jne 

I. Issues Facing Young Children, Their Families, and the Profession 

A. Historical, ecological, and cross-cultural perspectives 
B. Demographic trends . 
C. Professional ethics, standards, and compensation 

II. Issues for Child Advocacy and Program Development: Legal, Political, Ethical, Sociological, 
Psychological, and Economic Perspectives and Research 

A. Physical health (e.g., health care, dental care, prenatal care, environmental safety, 
AIDS, nutrition, immunization) 

8: Physical safety and emotional well-being (e.g., child abuse and neglect, violence, 
mental health, media/technology, commercialism, school safety) 

C. Access of diverse populations to supportive services and educational programs (e·1?·· 
linguistically and culturally diverse children and their families, children with disabilities 
and developmental risks) 

D. Adequacy of economic supports for children and vulnerable families (e.g., child 
poverty, welfare &. T ANF, housing, child support, tax policy, employment 



opportunities) 
E. Adequacy of provisions for education and care (e.g., family and community contexts 

that support the development of children's readiness to learn, developmentally 
appropnate early childhood education) 

F. Children's legal and hwnan rights 
G. · Children's weliare and society's economic investment in children and their families 

Ill. Policy Development and Advocacy Strategies 

A. Creating a vision of yoWlg children in a civic society 
i. getting started: assessing needs and sharing experience stories 
ii. mobilizing the voice of parents 
iii. involving businesses and employers 

B. Implementing the vision 
i. coordinating services and reforming communities 
ii. improving the quality of services 

C. Sustaining the vision 
i. financing 
ii public engagement 
iii. assessment 

D. Development of an advocacy project and briefing paper 
l needs assessment and sharing experience stories 
ii. project selection 
iii. project {'Ianning 
iv. project tmplementation 
v. project evaluation 

IV. Policy and Leadership Issues Related to Program Delivery Modes/Program 
Orientations 

A. Major modes of early childhood program delivery 
i. Even Start Famlly Literacy 
ii. Head Start and prekindergarten 
iii. Early childhood special education intervention and individualized family service 

iv. k~ergarten 
v. Early childhood primary 
vi. After- and before-school programs 

B. Major early childhood program orientations: Their purposes, functions, and impacts 
i. Developmentallnteractionist 
ii. Direct instruction 
iii. Montessori 
iv. Piagetian 
v. Reggio Emilia 

Evaluation Procedures 

1. Examinations 
2 Development and Implementation of School or Community 

Advocacy Project (entails development of advocacy and 
collaborative leadership skills and know ledges) 

3. Project Briefing Paper and Project Summary Presentation 
4. Program Orientation Paper and Debate Presentation 
5. Class Contributions (participation, debate, discussion) 

20% 

15% 
30% 
20% 
15% 

Suggested Initial Textbooks 

Dombro, A. L, O'Donnell, N. S., Galinsky, E., Melcher, A. G., & Fariler, A. (1996). 
Community m 0bilizati0n· Strategies to support youni children and their famjlies. New York: 
Families and Work Institute. 

Goffin, 5. G., & Wilson, C. S. (2001). Currimlum models and early childhood education· 
Appraising the relationship (2nd ed.). Columbus, OH: Merrill. 

Selected readings on current policy perspectives and issues. 

Representative Bibliography 

August, D., & Hakuta, K. (Eds.). (1998). Educating (anguage-min0ritychildren. 
Washington, DC: National Academy Press. 

Barnett, W. S., & Boocock, S. S. (1998). Early care and education f0 r children in poyeqy· 
Pr0mjse:; pro~rams. <wd long-teqn results. Albany: SUNY Press. 

Bodrova, E ., & Leong, D. J. (1996). Io0 (s of the mind· The Y~otskjao approach t0 early 
childhood educatjsm. Englewood Cliffs, Nj: Prentice Hall. 

Books, S. (Ed.). (1998). Invisible children jn society and its schools. Mahwah, Nj: Lawrence 
Erlbaum. 

Bredekamp, S., & Copple, C. (1997). Developmentally appropriate pract;re in early 
childhood programs (rev. ed.}. Washington, DC: National Association for the Education of 
Young Children. 

Brofenbrenner, U., & Weiss, H. (1983). Bey0nd policies withm1t pe0ple· An eC010g:irnl 
perspective on child and family p0licy. New York: Cambridge University Press. 

Brynes, D. A., & Kiger, G. (Eds.). (1 996). Common bonds· Anti-bias leachin' in a diverse 
~(2nd ed.). Wheaton, MD: Association for CIUldhood Education International. 

Clay, C. D. (1998). Schooling at-risk Natjye Alneric<w children· A jgymey fr0m 
Reseryati0n Head Start t 0 public srh001 kjndergarten. New York: Falmer Press. 

Cooper, C. A (1996). Violence 0n teleyjsjon· C0n~re:;sjonal jnqui.zy. public criticism. and 
indystty response· A p0Ucy analysis. Lanham, MD: University Press of America. 

Copple, C. (1997). Getting a gpod start jn school. Washington, DC: National Education 
Goals Panel. (ERIC Document Reproduction Service No. ED 412 025) 

Dahlberg, G., Moss, P., & Pence, A. (1999). far!y chj!dbgod 6ervice:r Y0un1: children in a 
dyic society. New York: Falmer Press. 

Dombro, A. L., O'DonneU, N. S., Galinsky, E., Melcher, A. G., & Fariler, A. (1996). 
Community mobilization· Strategies to support young children and their famWes. New York: 
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Families and Work Institute. 

Epstein, A. S., Schweinhart, L. J., &: McAdoo, L. (1996). Models of early childhood education. 
Ypsilanti, Ml: High/Scope Press. 

Feeney, S., &: Freeman, N. K. (1999). E!hlcs and the early chjldhood educator: Using the 
NAEXC W>de. Washington, DC: National Association for the Education of Young Children. 

Fosnot, C. T. (1996). Cgnstmctjyjsm· Theocy perspectives and practice. New York: 
Teachers College Press. 

Goffin, S. G. (2001). Curriru]um models and early childhood education· Appraising the 
relatjansbjp. Columbus, OH: Merrill. 

Gregory, E. (Ed.). (1997). One r:bi!d. many w 0rlds· Early learning in multicultural 
communities. New York: Teachers College Press. 

Guralnick, M. J. (Ed.). (2001). F.arly childhood jndusion: Pocus go cbange. Baltimore, MD: 
Paul H. Brookes. 

Hamilton, J. T. (Ed.). (1998). Television yjg!eoce and public pglicy. Ann Arbor, Ml: 
University of Michigan I_'ress. 

Healy, J. M. (1998). Failure to CQMect' How CQillputers affect our children for better 0r 
~· New York: Simon&: Schuster. 

Heubert, J.P.,&: Hauser, R M. (1999). High stakes: Testing for tracking, promotion and 
graduatjgn. Washington, DC: National Academy Press. · 

tJ Jensen, M.A., &: Goffin, S. G. (1993). Visions of entitlement· The care and education of -t America's children. Albany: SUNY Press. 

' . es fgr children and families· · (1993) ln~hng selV!C · p Kagan, s. L., &: Neville, P. · NeW Haven, CT: Yale University ress. Understanding the past tg shape the future. 

Lowery, M. R. (2000). Perspectives on child advocacy law in the early 21st centuzy. 
Washington, DC: American Bar Association Center on Children and the Law. 

B 'ld ' rommuruhes P . . f leamers: A collaboration among teachers. MaGaleb, S. P. (1994). Jll ~mg N York: St. Martins Press. 
students families and commumty. ew 

Montessori, M. (1965). A Montessori bandboo1s· ''Dr. Montessori's pwn handbook". New 
York: Putnam. 

Nager, N., &: Shapiro, E. K. (2000). Revisiting a progressive pedagogy: The 
Developmental Interaction Approach. Albany, NY: SUNY Press. 

National Academy of Early Childhood Programs. (1984). Accreditation criteria and 
procedures. Washington, DC; National Association for the Education of Young Children. 

National televjsjon violence study (Vol. 1). (1997). Thousand Oaks, CA: Sage. 

Petb-Pierce, R. (2000). A good be~;jnning: Sending America's children to school with the 
social and emotional competence they need t0 succeed. Bethesda, MD: The National institute 
of Mental Health. 

Rickel, A. U., &: Becker, E. (1997). Keeping children from hann'sway· How national policy 
affects psycholog;ical development. Washington. DC: American Psychological Association. 

Roopnarine, J. L., &: Johnson,}. E. (Eds.) (2000). Approaches to eariy childhood .. 
~ (3rd ed.). Columbus, OH: Merrill. 

Shepard, L., Kagan, S. L., &: Wwtz, E. (1998). Principles and recrunmendations for early 
childhood assessments (A report of the Goall Early Childhood Assessment Resource Group) . 
Washington, DC: National Educational Goals Panel. 

Shore, R. (1997). Rethinking the brain· New insights into early development. New York: 
Families and Work Institute. 

Shore, R. (1998). Ready schools: A report of the Goal1 Ready Schools Resource Group. 
Washington, DC: National Education Goals Panel. 

Swadener, B. B., Kabiru, M., &: Njenga, A. (2000). Does the village still raise the child7 A 
collaborative study of changing child-rearing and early education in Kenya . Albany: SUNY 
Press. 

Thurman, S. K., Cornwall,) . R., &: Gottwald, S. R., (1997). Contexts of eadr intervention; 
Systems and settings. Baltimore, MD: Paul H . Brookes. 

Van Seater, J., Ellis, D.,&: Railsback,). (2001). Terhnruou jn early childhood education· 
Finding a balance. Portland, OR: Northwest Regional Educational Laboratory. 

Wentworth, R. A. L. (1999). Montessori for the new millennium. Mahwah, NJ: Lawrence 
Erlbaum. 

Wright Edelman, M. (1999). Lanterns · A memoir of mentors. Washington, DC: 
Children's Defense Fund. 

Zigler, E., Kagan, S. L., &: Hall, N. W. (Eds.). (1996). Children. £amjUes. and government: 
Preparing for the twenty-first century. New York: Cambridge University Press. 

Useful Websitey and Wgbsjte Links 

American Academy of Pediatrics 
Carnegie Institute (Starting Points) 
Child Care Bureau 
Children's Advocate 
Children's Defense Fund 
Child Trends, Inc. 
Child Welfare League of America 
ERIC Clearinghouse on Early Childhood 

and Elem. Education 
IF AS (email members of Congress) 

www.aap.org 
www.carnegie.org 
www.acf.dbhs.gov /programs 
www.4children.org 
www.childrensdefense.org 
www .childtrends.org 
www.twla.org 

www .ericeece.org 
www.ifas.org/ activist/index.html 



Kids Count 
National Association for the Education of Young 

Children 
National Child Care Information Center 
National Resource Center/Health and Safety in 

Child Care 
(Links to state child care licensure regulations) 
Stand for Children 
U.S. Department of Education 
U. S. Department of Health and 

Human Services 

www .aecf.org/ aeckids.htm 

www .naeyc.org/naeyc 
www .nccic.org 

nrc.uchsc.edu 
www .stand.org 
www.ed.gov 

www.os.dhhs.gov 
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NEW FORM Q (Combining current forms Q & A) 

Proposal for New Course, Revision of Existing Course, or Deletion of 
Course · 

(Select either section I or section II) · 

I. Minor Courae Revision or Courae Deletion (Note: Departments should submR 
proposals for minor course ctlanges and course deletions by summarizing them In A 
memorandum. The following speclflc information must be Included. Attach this form) 

A. Department 
B. Date Cdurse ch8nge win take effect 
c. Current Buftetin Number(&) 
D. Current Title · 
E. Changes .,-: Describe the changes proposed In such areas as bulletin number, 

course tllle1 courM descriP.IIon, course prerequisite( a) and credit hours. If a 
change In credft hours Is bellig proposed. Include dlsiributlon of lecture and 
activllyllabfstudlo hours - e.g. 3(2-2). Indicate any changeslhls revision will causa In 
course rotation. 

F. Include justification as part ol attadled memo'randunl. 

.•..•.•.... ~ ••.....•••....•......•..•..•...•.•.•........... · ..... . 

...2!_..11. New Course or MaJor Revtalon of Existing Courae 

.'! " :·· 

A.&:F.d544 
(Suggested Bulletin Num~r} 

Famil~ Relations in Early Education 
(Course Title) 

8. Prerequisites: ttEd 541 ard EX:Ed 542 

C. Credit Houra: 3(3-0) 

D. Course Duration: Semester 

E. Course Rotation: Alternate Spring semesters 

F. Semester in which course will be offered lnftlatly: Spdng 2oo6 

0. Staffing 
1.) Names of current faculty adequately prepared to teach this course (plea.Se Identify 
part-lime [p) faculty on this list Mary Ten sen 1 [atbl een Hprsh 

1 
DonBJd Harozas, 

Patricia Barber · · ·· 
2.) Are addftlonal faculty or adjuncts required? __ Yes --L No 
If yea, has permission to hire additional factilty been secured from the Office of the 
Provost? _ . _Yes_._· _No 

(over) 

H no additional staff Is required, what course(s) will be dropped from the schedule 
rotation to accommodate each section of this course? Please check alllhat apply 
below and add the specfflc course to be replacea. Use most recent Master 
St:hedule(s) for reference. 

(Example: _2!.. Upper levs/electiVe(s) for majors, minors and concertarors Anrh 333) 
Upper level electlve(s) lor maforl, minors, concentrators 
Introductory course(s) tor new or prospecllva maJors 
General education (oore, muttlctJftural) couraa(s) __ _ 

..X.. Olhtr(pleasupeclly) Fduc 544 1 J!smUy Bplatipns in Eady 
Education 

Please list an programs or general education content requirements In whlctl the 
dropped course(s) appear. I.e., departmefllal major, departmental minor, secondary . 
education concentration, core area. co-requls~e lor other major or minor, 
Interdisciplinary major or minor, etc. ---------------

Please nat departrnentc effected by either additions or detetlona? Do they 
support proposed Change? Explain. tl/ A . 

H. Juatlllcatlon A) ff lh/$ IS a ptppqsal for a new course, Identify the principal student 
audience for the course [uppo!r level majors and minors, general student population, 
etc.) Explain the &peclfic need(s) lor this course and the ways In Which this offering 
will strengthen the undergraduate currlculu!" of the eonege. B) ff th/s Is a proposed 
01yjs/oa of an extstjng course explain the reasons for the ctlange. Attach addiUonaJ 
pages as necessary. · 

1. Facilities and Library Holdings 
1.) What ~clal facilities, cu1111ntly available, wUt be used? 

NOne . 
2 .) What special facilities, not cu1111ntly available, will be requirBd~ 

NOne 

3.) What special arrangements win be required of students? (IJ.g. extended field trips, 
special scheduling, required listening, etc.) 

None 
4.) Are present library holdings adequate to support this course? 

Yes 
J. Core 

Is this course proposed for Cdre credit? ___ Yes --1- No 
H so, which area? · 
(Note that courses proposed lor core credit must also be reviewed by the Core 
Curriculum Committee for that core area -form S should be submitted to core 
committee) 

Attach the following documents to this form: 
A. Course description as It will appear in the College Bullelln 
B. Purpose and objectives 
C. Detailed content outline 
D. Evaluation procedures 
E. A representative bibliography, lnctud.ing the likely Initial textbook (If applicable), 

1 0·20 main souri:es with complete bibliographical date 

REVISED 8198 



Justification: 

The content of this course has been updated and revised in recognition of the early 
childhood master's degree (birth to grade 2) as an area for professional certification. In 
addition, it strengthens links between the New York State Learning Standards and the 
pedagogy and content of early childhood education. This course focuses on developing 
a deeper understanding of home/ school relations as well as developing leadership skills 
related to parent involvement and parent communication. Underlying this and other 
courses in the program is an ecological perspective. The purpose of adopting an 
ecological perspective is to further understanding of the dynamic interactions between 
children's environments and their development and, thus, to better provide effective, 
appropriate, high-quality, and supportive programs for children and their families. 

ECEd. 544 Family Relations in Early Education 

Cpyrse Qescrjptjop and Purpose 

This course examines the dynamic interrelationships among the school, the family, and the 
community from both ecological and psycho-social perspectives. From these perspectives, it 
addresses development of curriculum-based parent workshops and parent leadership 
workshops as well as strategies that teachers can use to strengthen home-school 
communications. Literature on designing, planning, and implementing parent programs as 
well as literature on parent leadership development and parent-teacher communication is 
studied. Through a home/school or home/community project as well as other in-class 
activities, students will develop their parent involvement and parent communication skills. 
Prerequisites: ECEd. 541 and ECEd. 542. 3(3-0) 

Objectives 

Students will be able to: 

1. Examine and discuss the implications of Bronfenbrenner' s ecological perspective (including 
pattern of activities, roles, and interpersonal relationships) for understanding home/school 
relationships, parent involvement, and community settings. 

2. Examine and discuss the wtderlying values of and the empirical evidence related to parent 
program models, including the ethical implications of intervention in the lives of children 
and families. 

3. Design parent programs or workshops that will facilitate a collaborative relationship 
between horne and school. · · 

4. Distinguish the needs and strengths of culturally, socio-economically, and educationally 
diverse families and derive from those needs and strengths implications for home/school 
partnerships and parent programs within particular community ~ings. 

5. Demonstrate the use of collaborative leadership strategies and communication skills and 
procedures appropriate for conducting conferences, small and large group discussions, and 
parent workshops. 

6. Evaluate parent program models with respect to their ability (a) to further home/school 
collaboration, and (b) to develop a parental sense of empowerment. 

Cour:;e Outline 

J. An Ecological Approach to Home/School Relations and Family Involvement 

A. History ofJ'arent education programs, approaches, and strategies 
B. Trends an issues in fostering home/school relationships 

i. parents as informed consumers 
ii parents as collaborative leaders 
iii community building 
iv. the politics and ethics of intervention 

t
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II. Parent Program Models and Their Evaluation 

A. 
B. 
c. 

School-based models (e.g., High/Scope) 
Home-based models (e.g., Levenstein, Portage, or Family Systems) 
Community-based models (e.g., Family Matters) 

Ill. Family Communication, Conflict Resolution. and Collaboration 

A. Interpretation of the dynamics of parent/teacher communication using 
socio-psychological constructs 
i. active listening 
ii. attribution theory · 
iii. sources of social power and empowerment 
iv. . psychological defense mechanisms 
v. types of parent/teacher conflict (role and situational) 
vi. self-i!Valuation of communication skills 
Types of conferences and their uses B. 

c. Acquisition of group-building and group-leadership skills 
i. small and large group discussion methods and procedures 
ii. group dynamics 
iii. guldmg a curriculum-based parent workshop 
iv. guiding a parent-leadership workshop 
v. evaluation of group process 
Development of a home/school or home/community project 
i. needs assessment · · 

D. 

ii. project selection 
iii. project planning/ community resource linkages 
iv. project unplementation 
v. project evaluation 

Eyaluatjon Procedures 

1. Examinations 
2. Written Case Story; Home/School Relations · 
3. Home/School or Home/Community Project Report 
4. Presentation of Home/School or Home/Community Project 
5. Class Participation (including demonstration of conferencing and 

group process skills) 

Suggested Initial Iextboo!ss 

30% 
15% 
30% 
10% 

15% 

Berger, E. H. (2001). Parents as partners in edycation· fammes and schools working 
~ (4th ed.). Columbus: Merrill. 

Vopat, J. (1998). Mare than bake sales· The resource f.Uide to family involvement in 

education. York, ME: Stenhouse. 

ReJ?resentative Bibliou;Jphy 

Barbour, C.,& Barbour, N .H . (2001). families. schools and communities· ByUding 
partnerships for educating children (2nd ed.). New Jersey: Merrill. 

Beckman, P. ). (1996). Strategies for working with families of yoyng children with 
disabilities. Baltimore, MD: Paul H. Brookes. 

B~rger, E.H. (2001). Parents as partners in education· Families and schools working 
~(4th ed.). Columbus: Merrill. 

Berns, R. (2001}. ChUd. family school community· Sociali7J!tion and support. Fort 
Worth: Harcourt College Publishers. 

Berry, J.O., & Hardman, M.L. (1998). Lifespan perspectives on family and disabmty 
Needham Heights, MA: AUyn & Bacon. 

Brofenbrenner, U., & Weiss, H. (1983). Beyond policies withoyt people: An ecolqglcal 
perspective on child and family policy. New York: Cambridge University Press. 

Brooks, J.B. (1999}. The proc!'SI! pf parenting (5th ed.). Mountain View, CA: Mayfield. 

Coontz, S. (1997). The way we really are· Cqming lo terms with America's changjng 
~· New York: Basic Books. 

Couchenour, D., & Chrisman, K (2000). Fammes. scbools and cqmmunities: Together for 
young children Albany, NY: Dehnar. 

Demo, 0 ., Allen. K., & Fine, M . {Eds.}. (2000). Handbook o( family diversity. New York: 
Oxford University Press. 

Dombro, A. L., O'Donnell, N. S., Galinsky, E., Melcher, A. G., & Farber, A. (1996). 
Community mobilization· Strategies tp sypp0rt young children and their families. New York: 
Families and Work Institute. 

Edwards, P.A, Pleasants, H.M., & Franklin, S.H. (1999). A path tp fqllow: Learning to 
listen tp parents Westport, CT: Heinemann 

Elkind, D. (1994). Ties that stress· The new family imbalance. Cambridge, MA: 
Harvard University Press. 

Espinosa, L. M. (1995}. Hi;;panic parent jnyplyement jn early childhood prqgrams (ERIC 
Digest). ERIC Documentation Reproduction Service No. ED 382 412. 

Feeney, S., & Freeman, N. K. (1999). Ethjcs and the early childhood educatqr: Using the 
NAEYC Code. Washington, OC: National Association for the Education of Young Children. 

FuUer, M.L., & Olsen, G. (1998). Home-school relations· Working successfully with 
parents and families. Needham Heights, MA: Allyn & Bacon. 

Galinsky, E. (1999). Ask the children: Wbat America's children really think abpyt 
wprkjng parents. New York: Families and Work Institute. 

. , 9 at birth· Cqllaboration between parents 
Goldberg, S. (1997). Parent mvplvem= Heights, MA: Allyn & Bacon. 

and teachers of children in the early years 



Gonzalez.·Mena, J. (2001). Multicultural issues in child care (3rd ed.). Mountain View, 
CA: Mayfield. 

Hamner, T.) ., & T,.uner, P.H. (1996). Parenting in contemporary society (3rd ed.). New 
Jersey: Prentice Hall. 

Hansen, K., & Garey, A. I. (Eds.). (1998). Families in the U.S · Kinship and domestic 
pgliili:s. Philadelphia: Temple University Press. 

Healy, ). M. (1998). Failurg to coMect· How computers af(ect our childrgn for better or 
~· New York: Simon&: Schuster. 

Hewlett, S., & West, C. (1998). The war a~ajnst parents· What we can do for America's 
beleaguered rooms and dads. New York: Houghton Mifflin. 

Hildebrand, V., Phenice, L.A., Gray, M.M., & Hines, R.P. (1996). Knowing and serving 
diverse families. New Jersey: Merrill. 

Jaffe, M.J. (1997). Understanding parentin~ (2nd ed.). Needham Heights, MA: Allyn & 
Bacon 

. I t ratjn services fgr childrgn and families· 
Kagan, s. L, &: Nev1Ue, P. (1993).. n cgN Hg ven CT· Yale University Press. 

LU[rnu;dl.t:e:x:rssJtan:alilddliJinll~Uthllee..j;p!.ila.s.st.tso:LS~Ili~;ll~ws~ ........ t t hape the futurg. ew a ' · 

Kroth, R.L, & Edge, D. E. (1997). Strategies for communicating with parents and families 
of excgptional children (3rd ed.). Denver: Love. 

Lamb., M. (Ed.). (1999). Pargntin~ and child deye!opment in unontradjtional" families . 
Mahwah, MJ: Lawrence Erlbaum. 

Lambie, R. (2000). family ~ystems with educational contexts· Understanding at-risk and 
special needs students· (2nd ed.). Denver: Love . . 

Lewis, M. C. (1993). Beyond barriers· lnyo!ying Hispanic tammes in the education 
pma::;~~. Washington, DC: National Committee for Citizens in Education. 

T of learners· A collaboration among 4) B ild' g cpmmunt tes 
MaGaleb, S. P. (199 .u m 'ty New York: St. Martins Press. 

teachers students. families . and rommuru . 

National Center for Education Statistics. (1997) . fathers' involvement in their children's 
~ (NCES 98-091). Washington, DC: U.S. Department of Education. 

National PI" A (1998) . National Standards for parent/family inyplyement pm~raros. 
Chicago, IL: National PI" A. 

Niccolau, S., &: Ramos, C. I. (1990). To~ether js better: Buj!din~ stron~ relationships 
between sch0ols and ~anic parents. New York: Hispanic Policy Development Project. 
(ERIC Document Repr uction Service No. ED 325 543) 

Pipher, M. (1996). The shelter of each other· Rebuild in~ our famili§ . New York: 
Ballentine. 

Power, B. (1999) . Parent power: Ener~zing home-school c0roroynication· A P~ide for 
teachers and scho01. Westport, CT: Heinemann. 

Rockwell, R.E., Andre, L.C., & Hawley, M.K. (1995). Pargnts and teachers as partners· 
!ssy§ and chaUen~es New York: Harcourt Brace. 

Rosin, P., Whitehead, A. 0 ., Tuchman, L. I., Jesien, G. S., Be~, A. L., & Irwin, L. (1996). 
Partnerships in family-centered carg· A ~wide t0 col!abprative ea~nterventi0n . Baltimore, 
MD: Paul H. Brookes. 

Sbartrand, A.M., Weiss, H.B., Kreider, H.M., & Lopez, M.E. (1997). New skills for new 
schools· Preparin~ teachers in family jny01vement. Cambridge, MA: Harvard family Research 
Project. 

Simpson, R.L (1996). Working with parents and families of excgpti0oal children and 
yputh· Techniques for succffisfu! c0nferendng and collabgration. (3rd ed.). Austin, TX: Pro-Ed. 

St. John, E.P., Griffith, A.l., & Haynes-Allen. L. (1997). Famm§ in school:!' A ch0rus of 
voiCes in mtructuring. Westport, CT: Heinemann. 

Staples, R. (Ed.). (1994). The black family· Essays and studi§ (5th ed.). Belmont, CA: 
Wadsworth. 

Taylor, R. (Ed.). (1998). Minority familiffi in the !IS Upper Saddle River, NJ: Prentice 
Hall. 

Turnbull, A.P., & Turnbull, H.R. (2001). Families pr0fessjpna!s and exceptionality: 
Cpllabaratin~; for empowerment. (4th ed.). Columbus: Merrill. 

U.S. Department of Education (1994). Strong families strong scho0!s. Washington. DC: 
U.S. Department of Education. 

U.S. Dep;utment of Education. (1996). Reachin~ all familj§· Creatin~; family-friendly 
~. Washington, DC: Author. 

Vopat, J. (1994). The Parent Project· A wgrkshop approach t0 parent joy0!yement. 
York, ME: Stenhouse. 

Vopat, J. (1998). More than bake sales· The resource guide to family inyg!yement in 
edycati0n . York, ME: Stenhouse. 

Useful Websit§ and Wcbsil«; Links 

American Academy of Pediatrics 
Child Welfare League of America 
ERIC Clearinghouse on Early Childhood 

and Elem. Education 
Families and Work Institute 
families USA 
Family Education Network 
Harvard Family Research Project 
National Association for the Education of Young 

www.aap.org 
www.cwla.org 

www .ericeece.org 
www .famillesandworkinst.org 
www.familiesusa.org 
www.familyeducation.com 
gseweb.harvard.edu/-hfrp I 
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Children 
National Coalition for Parent Involvement in 

Education 
Resources for Children, Youth and 

Family Professionals · 
U.S. Department of Education 
U.S. Department of Health and 

Human Services 

www.naeyc.org/naeyc 

www.ncpie.org 

www.cyfemet.rnes.umn.edu 
www.ed.gov 

www.os.dhhs.gov 
I 



NEW FORM a (Combining current forms a & R) 

Proposal for New Course, Revision of Existing Course, or Deletion of 
Course 

(Select either section I or section II) 

__ I. Minor Course Revlalon or Courae Deletion (Note: Departments should submit 
proposals lor minor course changes and course deletions by summarizing them In A 
memorandum. The following specKle Information must be Included. Attach this form) 

A. Department 
B. Date course change wBitake effect 
C. Current Bulletln Number(s) 
D. Current Trt1e · 
E. Changes-: Describe the change' proposed In such areas as bulletin number, 

courae title, courae deacrlptlon, course prerequisite{•) and credit houra. If a 
change In credit hours Is being proposed, Include distribution of lecture and 
activHyJ1ah/studio hours - e.g. 3(2·2). Indicate any changes this revision will cause in 
course rotation. 

F. Include just~lcation 4S part of attached memorandum. 

_x_u. N- Coura~ or MajOI' Revlalon of ExtaUng Cour .. 

A. Ex:Ed Sxx 
(Suggested Bulletin Number) 

Action Research Seminar in Early Education 
(Course Title) 

B. Prerequisites: 

C. Cnedlt Houra: 

D. Courae Duration: 

E. Courae Rotation: 

Fduc 504, Ex:Ed 541, 542 

3(3-0) 

Semester 

Offered by individual arrangement or loohen demand is 
sufficient 

F. Semester In which course will tie oflened Initially: Stmner 2005 

G. Staffing 
1.) Names of current faculty adeR.Uately .Prepared to teach this cour~e (please.id.enttfv 
part-lime [p} faculty on this list Mllry Jertsen, Kathleen 1-hlrsh, Donald Mai:ozas 

2.) Are addillonallacuHy or adjuncts required? __ Yes _x_ No 
If yes, has permission to hire additional faculty been secured from the Office of the 
Provost? __ Yes ___ No 

(over) 

., 

II no additional staff Ia required, what course(s) will be dropped from the &chodule 
rotation to accommodate each section of this course? Please check allthat apply 
below and add the specific course to be replaced. Use most recent Master 
Schedule(&) for reference. · 

(ExaffJJ/e: .A.. Uppsr leveleler:llve(s} for IM/Ofs, minOrs and c:cncelralols Anlh 333} 
Upper levat electlve(s) for majors, minors. concenlratora 
Introductory ~se(s) lor new or prospectfv4 ma)(n 
General education (c;ore, f!IUllcuiiUral) COU1$e(s) . 

JL Olher(ploasespeelfy} Fduc 502, f!odefs of Teaching• ElEmentary 
. and Early Childhood Education 

Please list all programs or general education content requirements In which the 
dropped coursa(s} appear: I.e .• departmental major, departmental minor, sacondary 
education concentration, core area, co-requisite lor other major or minor, 

Interdisciplinary major or minor, etc. -----·------------

Please llat departments affected by either addition a or de leU one? Do they 
support proposed chanQe7 Explain. N/ A 

H. Justification A) ff Ibis tsa proposal fpc a IJ§W course Identity the plinclpal student 
audience for the course [upper level majors end minOra, general student population, 
etc.J Explain tho specific need( a) lor this course and the ways In which this offering 
wilt strengthen the undergraduate cuniculum of the College. B) ff Ibis Is o prpposf!d 
ceyls/on of an existing COU!!!Cf explain the reasons lor the change. Attach additiOnal 
page a as necessary. · 

1. Facilities and Library Holdings 
1.) What special facilities, currently available, will be used? 

None . 
2.) What spoclalladlitios, not currently available, will be required? 

None 
3.) What special arrangements will be required of students? (e.g. extended field trips, 

special scheduling, required ~stenlng, etc.) · 
None 

4 .) Are present library holdings adequate to support this course? 
Yes · 

J. Core 
Ia this counse proposed for cora credit? ___ . Yea ~No 

If so, which area? 
(Note that courses proposed for core credit must also be reviewed by the Cora 
CurriculUm Committee lor that core area - form S should be submitted to core 
committee) · 

Attach the following documen!A to thla form: 
. A. Course description as ~ will appear in the College Bulletin 

B. Purpose and obj8ctlves 
C. Detailed content outline 
D. Evaluation procedures 
E . A representative blbllography,lncludlng the likely initial textbook (If appUcable}, 

10-20 main sources with complete bibliographical data 
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Justification: 

This course has been developed in recognition of the early childhood master's degree 
(birth to grade 2) as an area for professional certification. In addition, it strengthens 
links between the New York State Learning Standards and the pedagogy and content 
of early childhood education. This course focuses on professional and leadership 
development with respect to educational change and the pursuit of quality programs 
for young children. 1hrough the use of action research strategies along with reflection 
on practice, students conduct research projects in order to improve the quality of early 
childhood services. Underlying this and other courses in the program is an ecological 
perspective. The purpose of adopting an ecological perspective is to further 
understanding of the dynamic interactions between children's envirorunents and their 
development and, thus, to better provide effective, appropriate, high-quality, and 
supportive programs for children and their families. 

ECEd. Sxx Action Research Seminar in Early Education 

Course Description and Purpose 

This course introduces students to action research. Teachers investigate either their own 
practice, or a situation involving children's development, behavior, social interactions, or 
learning difficulties, family involvement, or an alternative learning environment, in order to 
gain a better understanding of It and to make professional decisions. A primary objective of 
the course is to prepare students to develop and implement an action research project. 
Topics include an analysis of collaborative and spectator forms of research and issues in 
research design, ways to identify problems to investigate, the selection of appropriate 
research methods, collecting and analyzing data, and ways to draw conclusions from the 
research. Prerequisites: Educ. 504, ECEd. 541, 542. 3(3.0) 

Objectives 

Students will be able to: 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

9. 

10. 

Understand the theoretical frameworks and assumptions of action research, as a tool 
for informing professional decision-making and for influencing educational policy. 

Compare and contrast the theoretical and methodological frameworks that guide 
contemporary research in early childhood education. 

Examine ways researchers contend with their own subjectivities and biases. 

Critically reflect on their personal and professional values as an aspect of their work 
as an educational researcher. 

Identify ways to find a starting point or research question for reflection and 
investigation. · 

Examine the relevance of research questions to NYS Learning Standards, to national 
developmentally appropriate practice guidelines, and/or to meeting the academic, 
physical, social, and cultural needs of diverse students. 

Explain how a literature review fits into a focused action research proposal. 

Describe various sampling methods and issues, including consent forms and 
procedures for research with human subjects. 

Understand how to engage in qualitative fieldwork and other data collection activities 
in an ethically and technically defensible manner. 

Demonstrate various interviewing and field observation techniques, including 
application of technologies for information gathering. 

11. Conduct an action research study. 



12. Explain a variety of strategies for analyzing, s}rnthesizing, and interpreting data. 

13. Reflect individually, collaboratively, and creatively about research design and analysis 
issues related to an action research question. 

14. Distinguish essentials parts of a research report and to evaluate action research 
~d~ . 

15. Write up, present, and submit, in a form appropriate for publication or public 
dissemination, a narrative report describing an action research project. 

Course Outline 

1. 

2. 

The Nature of Action Research and Competing Paradigms 
A. Issues in quantitative vs. qualitative research, collaborative vs. spectator research, 

or positivism vs. interpretivism 
B. Critical theory, postmodem, and feminist research 
C. The nature of action research 

Developing a Research Question or Finding Starting Point for Action Research 
A. Selecting a slice of life in yoWlg children's education for inquiry 
B. Reflecting on multiple perspectives 

a. conversing with other partidpants and colleagues and recognizing the 
perspectives of different stakeholders 

b. examining the role of a theoretical perspective or framework 
c. searching for and reflecting on related research literature 
d. examining relationships to state and national learning standards and guidelines 

3. Thinking Broadly about the Appropriateness of Research Methods and Research 
Design 
A. Ethnographic and case study methods/designs 
B. Historical methods/designs 
C. Narrative methods/designs · 
D. Survey methods/designs 
E. Experimental methods/designs 
F. Emerging visions: Advocacy and anti-bias positionings 

4. Appropriateness of Sampling Procedures and Forms of Data 
Gathering/Documentation 
A. Identifying data sources, partidpants, and roles 
B. Gaining entry and access 
C. Informed consent: Procedures and forms 
D. Forms of data gathering/documentation (e.g., interviews, field notes, anecdotal 

records, interactive journals, official, communicative or instructional documents or 
artifacts, learning portfolios, photographs, audio and video recordings, narratives, 
checklists, and surveys) 

E. Developing a data collection plan: Getting and staying organized 
F. Trustworthiness and validity of data collected: Researcher subjectivity and bias, 

research ethics, multiple perspectives, and triangulation 

5. Analysis, Synthesis, and Representation of Data 
A. Categorization 

B. Description 
C. Characterization, metaphors, or interpretation 
D. Explanation 
E. Representation 
F. Drawing conclusions from the research: Making professional, research-based 

decisions related to practice and/or policy 

6. Issues in Writing and Sharing Action Research Reports 

A. Voice, persuasiveness, collaboration, community, ethics, and power 
B. Structure of the report 
C. Transferability 

7. Outlets for Communicating and Publishing Practitioner Research 

Evaluation Procedures 

1. Research Article Critiques 
2. Paper (presented) on Educational Importance of Research Question/Inquiry 

and Review of Related Literature 
3. Data Collection Plan 
4. Research Notebook {record of reflections on readings [15%) and record of 

reflections on experiences canying out action research (10%)) 
5. Final Action Research Report 
6. Action Research Report Presentation 

Su~gested Initial TextbOo!ss 

10% 

IS% 
15% 

25% 
25% 
10% 

Hatch, J. A. (1995). Oualitatiye research in early childhood settim:s. Westport, Cf: 
Praeger. (or a collection of recertt research articles irt early childhood education that 
represent use of different research methodologies as weU as examples of action research 
studies) 

McNiff, }., Whitehead,]., & Lemay, P. (1996). You and your action research project. 
New York: Routledge. 

Representative Bibliography 

Altrichter, H., Posch, P., & Somekh, B. (1993). Teachers investigate thejr work. 
London: Routledge. 

American Psychological Association. (1994). Publication manual of the American 
Psycholo~cal Association (4th ed.). Washington, DC: Author. 

Anderson, G., Herr, K., & Nihlen, A. S. (1994). Studyin11 your own school: An 
educator's guide to qualitative practitioner research. Thousand Gales, CA: Corwin. 

Atweh, B., Kemmis, 5., & Weelcs, P. (Eds.). (1998). Action u:searcb jn practice· 
Partnerships for social justice in educatipn. London: Routledge. 
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Aubrey, C. (2000). Early childhood educational research: Issues in methodology and 
f.lllli:s. New York: Falmer Routledge. 

Berliner, D.,&: Biddle, B. (1995). The manufactured crisis: Myths fraud. and the attack 
on America's public schools. Reading, MA: Addison-Wesley. 

Bogdan, R., &: Biklen, S. (1998). Qualitative research for education: An introduction to 
tbeozy and methods. Boston: Allyn&: Bacon. 

Borgia, E. T., & Schuler, D. (1996). Action research in early childhood education. 
Urbana, ll..: ERIC Clearinghouse on Elementary and Early Childhood Education, University 
of illinois. 

Bornstein, M H.,&: O'Reilly, A. W. (Eds.) (1993). The role of play in the development 
of thought. New Directions for Child Deyelopment (No. 59). San Francisco: Jossey-Bass. 

Bumaford, G., Fischer, J., & Hobson, D. (1996). Teachers doing researcb: Practical 
possibilities. Mahwah, NJ: Lawrence Erlbaum. 

Clandinin, D. ] .,&: Connelly, F. M. (2000). Narrative inqujcy· Experience and stacy jn 
qualitative research. San Francisco: Jessey-Bass. 

Cochran-Smith, M., & Lytle, S. (1993). Inside/outside· Teacher research anrJ 
knowledge. New York: Teachers College Press. 

David, T., & Thompson, L (1999). Researcbing early childhoorj education: Debates 
and jssues in metborJolpgy anrj ethjc;s. London: Palmer. 

Denzin, N. K, & Uncoln, Y. S. (1994). Hanrjbpok pf qualitative researcb. Thousand 
. Oaks, CA: Sage. 

Dyson, A H., & Genishi, C. (Eds.). (1994). The need fpr stacy· Cyltural diversity in 
classroom and comm11njty. New York: Teachers College Press. 

Eisner, E. (1998). The kind of schools we need: Personal essays. Portsmouth, NH: 
Heinemann. r · 

Elliot,]. (1991). Action research foreducatjpnal change. Milton Keynes, UI<: Open 
University Press. · 

Ellis, J. L. (Ed.). (1 998). Teaching from unrJerstandjng· Teacher as interpretive 
inquirers. New York: Garland. 

Fleisher, C. (1 995). Composing teacher·researcb. Albany, NY: SUNY Press. 

Frank, C. (1999). Ethnographic eyes: A teacher's guide to classroom observation. 
Portsmouth, NH: Heinemann. 

Gallas, I<. (1994). The language of learning; How children talk. write. dance. draw. 

and sing their understanding of the world. New York: Teachers College Press. 

Glesne, C .. (1999). Becoming qualitative researchers (2nd ed.). White Plains, NY: 
Longman. 

Goldstein, L. (1998). Teaching with love: A feminist approach to early childhood 
educatipn: Rethinl<ing childhood. New York: Peter Lang. 

Goodwin, W. L., &: Goodwin, L D. (1996). Understanding quantitative and qualitative 
research in early childhood education. New York: Teachers College Press. 

Graue, M. E. (1993). Ready foe what? Constructing meanjoe;s of readiness for 
kjndecgarten. Albany: SUNY Press. 

Grillo, A. W. (1994). Becoming a researcher: Autobiographkal reflection anrj the 
conduct of inquitY· Cambridge, MA: Harvard Graduate School of Education. 

Hatch, J. A. (1 995). Qualitative research in early chlldhood settings. Westport, CT: 
Praeger. 

Hatch,J. A., & Wisniewski, R. (Eds.). (1995). Ufe hlstozy and narrative. Washington, 
DC: Falmer. 

Hollingsworth, S. (1994). Teacher research&: uman ljteracy education· J.essons and 
cpnversati0ns in a feminist key. New York: Teachers College Press. 

Hubbard, R. 5., & Power, B. M. (1999). Living the questions: Ajp!ide for teacher
researcbexs. York, ME: Stenhouse. 

jaeger, R. (Ed.) (1997). Cpmplementacy research methods for research in educatipn. 
Washington, DC: American Educational Research Association . 

I<incheloe, J. L. (1991). Teachers as resean:hers: Oualitative inquiry as a path to 
empowerment. New York: Falmer Press. 

Leavitt, R. L (1994). Power and emotion in jnfant-toddter da;y care. Albany, NY: 
SUNYPress. · 

LeCompte, M. D.,&: Millroy, W. L., &: Preissle, ). (1992). The haD<ibook of qualitative 
research in education. San Diego: Academic Press. 

tskjan erspectiyes on literacy research: Lee, C. 0., & Smagorinsky, P. (2000): vrga . Jew York: Cambridge University 
Constructing meaning tbrpugb cp!laborative mqwry. 
Press. 

McNiff, J. (1999) .. Actipn researrb: Prindples and practices. New York: Routledge. 

McNiff, J., Whitehead, J., & Lomay, P. (1996). You and ypur action research project. 
New York: Routledge. 



Miles, M., & Huberman, A. (1994). Oualitatiye data ana lysis: A soyrcebook of new 
lilfthllds (2nd ed.). Beverly Hills, CA: Sage. 

Miller, D. F. (1969). First steps toward rultural difference: Socialization in 
infant/toddler day care. Washington, DC: Child Welfare League of America. 

Noffke, S. E., & Stevenson, R. B. (1995). Educational action research: Becoming 
practically critical. New York: Teachers College Press. 

Noffke, S. (1997). Professional, personal, and political dimensions of action research. 
In M. W. Apple & D. Cooper (Eds.), Review of research in education 22 (pp. 305-343). 
Washington, DC: American Educational Research AssoCiation. 

Paley, V. G. (1986). Mome is three· Growing up jn school. Chicago: University of 
Chicago Press. 

Patterson, L, Santa, C. M., Short, K. G., & Smith, K. (Eds.). (1993). Teachers are 
researchers: Reflection and action. Newark, DE: International Reading Association. 

Powell, D. R. (Ed.). Parent education as early childhood intervention: Emerging 
directions In theory, research, and practice. Advances in Applied Deyel0pmental 
Psvcholoi!V (Vol. 3). Norwood, NJ: Ablex. 

Rearick, M., & Feldman, A. (1999). Orientations, purposes, and reflections. A 
framework for understanding action research. Teaching and Teacher Educatipn.l.l, 333-
349. 

Reid-Walsh,]., & MitcheU, C. (1999). Mapping the cultural spaces ofchildhogd: On 
researchini:' children's popular cultures. Philadelphia: Taylor & Francis. 

Rubin, H. J., & Rubin, I. S. (1995). OyaUtative Interviewing: The art pf bearing data. 
Thousand Oaks, CA: Sage. 

Sagar, R. (2000). Guiding schopl imprpyement wjtb action research. Alexandria, VA: 
Association for Supervision and Curriculum Development. 

Schwandt, T. A. (1997). Oualilatiye inqul.ry: A djctipnaey of terros. Thousand Oaks, 
CA: Sage. 

Scott, D. (2000). Realism and educational research· New perspectives and possibilities. 
London: Routledge/Falmer. 

Seidman, I. (1998). Intervjewjng as qualitative research. New York: Teachers College 
Press. 

Sessions, P., Donner, S., & Garrett, A. M. (1999). GarreU's jnteryjewjn~. its principles 
and methods (4th ed.). Grimsby, ONT: Manticore. 

Shipley, KG., & Wood,J. M. (1996). The elements pfinteryjewjng. San Diego: 
Singular Publishing. 

Spodek, B. (1993). Handbpok of research pn the education pf youn~: children. New 
York: Macmillan. 

Stake, R. E. (1995). The art of case stydy research. Thousand Oaks, CA: Sage. 

Stewart, C. J ., & Cash, W. B. (1999). Interviewing: Principles and practjces. Boston: 
McGraw-Hill. 

Strauss, A., & Corbin,}. (1998). Basics pf qyalitatiye research· Techniques and 
procedures for developing gr0unded the0 zy (2nd ed.). Newbury Park, CA: Sage. 

Stringer, E. I . (1996). Action research· A handbpok for practitioners. Newbury Park, 
CA: Sage. 

Thompson, T., Felce, D., & Symons, F.}. (2000). Behavioral pbservatipn· IechnpJo~:y 
and applications jn deyel0 pmental disabilities. Baltimore, MD: Paul H. Brookes. 

Iurabian, K. L., Grossman,}., & Bennett, A. (1996). A manual for writers of term 
papers tbeses, and dissertations (6th ed.). Chicago: University of Chicago Press. 

Wells, G. (Ed.) (1993). Changing schools from within· Creating communities of 
~- Portsmouth, NH: Heinemann. 

Yin, R. K. (1989). Case study research. Newbury Park, CA: Sage. 

Examples of Useful Web Sites 

Early Childhood Research & Practice (@ecrp.uiuc.edu/) 

Networks· An Online lpyrnal for Teacher Research (@www.oise.utoronto.ca/-ctd/ 
networks/ from the Ontario Institute for Studies in Education [OISE)) 

Action Research Intematipnal (@www.scu.edu.au/scbools/sawd/ari/ari-home.btml; 
from Southern Cross University Press, Australia) 

Examples pf Otber Teacher Research Journals 

Teacher Research: Th 1 1 f c . College) epuma plassrpom lnqUiey. (U. of Maine/Lewis & Clark 
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--- , NEW FORM Q (Combining current forms Q & R) 
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Proposal for New Course, Revision of Existing Course, or Deletion of 
Course 

(Select either section I or section II) 

__ I. Minor Course Revtalon or Course Deletion (Note: Departmenta should submit 
proposals for minor course changes .and course deletions by summarizing them In A 
memorandum. The lonowlng speclfte Information must be Included. Attach this form) 

A. 'Department 
B. · Date course change will take effect 
C. Current Bulletin Numberts) 
D. Current Tille · 
E. Changes ~ Describe the changes proposed In such areas as bulletin number, 

couree thle, courae description, courso prerequisite( a) and credit houre. H a 
change In credli hours Is being ptoposbd. Include distribution of leeture and 
activity/lab/studio hours - e.g. 3(2·2). Indicate any changes this revision wnt cause in 
course rotation. 

F. Include )ustlfloation as part of attached memorandum. 

.....••••...•.•.•.•...•..•.•••......••.••. ......•..•............. 
_x_u. New Courae or ·MaJor Revision of Existing C:Ouree 

A. ·ma 546 Language and Uteracy k.ross the Early Childhood 
(Suggested Bulletin Number) (Course Trtle) OJrriculun 

B. Pntrequlsltes: None 

C. Credit Houre: 3(.3-0) 

D. Couree Duration: Sallester 

E. Course Rotation: Alternate Summers 

•':" F. Semester In Which course wiR be offered lnnlally: Sllmler 2005 

G. Staffing 
1.) Names of current faculty adeqttqtely pr,epared to teach this C04rse lolease Identify 
part·tlme [p) faculty on this fist Mary Jensen, Sharon Peck, Patricia 1-t:.Carthy, 

Filiz Ed~zer _ 
2.) Are addltlonallacuny or adjuncta required? __ Yes _x_ No 
If yaa, has permission to hire additional faculty been secured from the OHice of the 
Provost? __ Yes ___ No 

(over) 

I 

If no additional atatf Ia required, whet course(s) will be dropped from the schedule 
rotallon to accommodate each section olthls course? Please check allthat apply 
below and add the specific course to be replaced. Use most recent Master 
Sched.ule(s) lor reference. · 

(Example: ....JL. Upper lev&/ electfv•(s} for ~~~~jon, mlnorl.,ld IX>I!Cflfralors Anrh 333} 
Upper level tiiiCIIvo(a) tor mllj<n, minors, concenlratora 
Introductory caurn(s) lor new or prospective majora . __ _ 

· General educatloh (oore,!NIIictiltuml\ C<l!.nseW -x Other (plesst opeclly) t:auc- 4<!3'1 Keadlng and Langtil!gt! Arts 
for . the Young U\ild 

Please list an programs or general education content requirements In which the 
dropped course(s) appear: I.e., departmental major. departmental minor, secondary 
education concentration, core area, CXHequlslte lor other major or minot, 
Interdisciplinary major or minor, etc. ---------------

Please flat department$ affected by either additions or deletion&? Do they 
.support proposed change? Explain. · N/A 

H. JustHlcatlon A) U Ibis Is g proposal for g new course,ldanilly the principal student 
audience for the coursll [upper level majors and minors, generallrtu~ population, 
etc.) Explain the specifiC need( a) lor this course and the ways In whldl this o!f~9 . 
will strengthen the undergraduate curriculum of the College. B) U th/s Is a PCQQosed 
reyjslon of an exlsUng cours§ explain the reasons for the change. Attach additional 
pages as necessary. · · · · 

1. Facilities and library Holdings 

J. 

1.) What speCftllacllltles, currently available, win be used? 
None 

2.) Whal special facilities, not currently available, win be required? 
None 

3.} What special arrangements wiH be required of students? (e.g. extended field trips, 
special scheduling, required listening, etc.) · · 

None 
4 .) Are present library holdings adequate to support this course? 

Cont 
Yes 

Is this course proposed lor core credit? __ Yes ~No 
If so, which area? 
(Nota that courses proposed lor cora cradn must also be reviewed by the Core 
Curriculum Committee lor that core area - form S should be submitted to core 
committee) 

Attach the following documents to this fonm: 
A. Course description as It will appear In the Conege Bulletin 
B. Purpo$a and objectives · · 
C. Detailed content outline 
D. Evaluation procedures 
E. A representative bibliography, Including the likely Initial textbook (H applicable), 

10-20 malri sources with complete bibliographical data 
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Justification: 

The content of this course has been updated and revised in recognition of the early 
childhood master's degree (birth to grade 2) as an area for professional certification. In 
addition, it strengthens links between the New York State Learning Standards and the 
pedagogy and content of early childhood education. This course focuses on theoretical 
knowledge and research-based practices that can support emergent and early literacy 
instruction across the curriculum. Underlying this and other courses in the program is 
an ecological perspective. The purpose of adopting an ecological perspective is to 
further understanding of the dynamic interactiOns between children's environments 
and their development and, thus, to better provide effective,.appropriate, high-quality, 
and supportive programs for children and their families. 

ECEd. 546 Language and Literacy Across the Early Childhood Curriculum 

Course Description and Purpose 

Recent research and theory suggest that early literacy develops in dynamic and 
supportive interactions from infancy onward. Building on this research base, this 
course will examine practices of emergent and early literacy instruction for children 
from birth to age 8. Particular emphasis will be placed on understanding young 
children's emergent language and literacy learnings using developmentally appropriate 
forms of instruction and assessment, and providing children with rich literacy 
environments that influence their learning in .aU areas of the curriculum. Other 
considerations will be: (a) roles appropriate to the teacher as a facilitator of young 
children's literacy development, (b) perspectives and strategies for working with 
diverse populations of children, and (c) strategies for supporting and encouraging 
parents' participation in young children's language and literacy development. 3(3-0) 

Objectives 

Students will be able to: 

1. Demonstrate knowledge of research on the emergence of oral language and 
literacy in home, school, and community contexts. 

2. Analyze a range of program and strategy alternatives for fostering language 
and literacy development across the curriculum. 

3. Examine research on environmental conditions likely to influence language and 
literacy development. 

4. 

5. 

6. 

Identify learning goals for key components of young children's literacy 
development, i.e., engagement, listening and speaking processes, reading and 
writing processes, and reading visual and dramatic texts, including static and 
moving images, and how they can support goals in other curricular areas. 

Recognize the importance of naturalistic observation methods and tci use them 
to obtain information about emergent and early literacy development. 

Conduct an inquiry into a child's literacy development through implementation 
of various strategies and assessment methods described in the literature on 
emergent and early literacy. 

7. Conduct an investigation of the impact of provisions for emergent literacy 
experiences and/or literacy-rich learning environments on young children's 
learning and development in a classroom or home setting. 
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Course Outline 

1. Historical, Psychological, and Sociological Perspectives on Emergent and Early 
Literacy 
A. Changing views of developmentally appropriate literacy practices 
B. Defining literacy and literacy learning within the fabric of young 

children's daily lives and curricular experiences 
C. Talking, listening, viewing, reading, writing, and arts and crafts as 

constructive, meaning-making processes 

2. Research on the Nature of Language and Literacy Development 
A. Children's language learning: The foundation of literacy learning 

I. listening and speaking processes 
ii. the negotiation of meaning 
iii. transmission of values 

B. The beginnings of literacy awareness and the development of reading and 
writing processes 

C. The contextual worlds of childhood 
D. Accommodating diversity in early literacy learning 
E. Understanding what children know: Systematically observing and 

recording language and literacy-related behaviors in horne and schools 
settings 

3. The Impact of Children's Environments on Their literacy Acquisition 

4. 

A. Home and community experiences 
i. environmental print 
ii functional writing 
iii storybook reading 
iv. literacy-related enrichment programs in the community 

B. Connecting home and school literacy communities 
C. Creating supportive envirorunents for literacy learning within the overall 

curriculum 
i. oral and written conversations/ discussions to foster critical 

thinking 
ii child-centered learning experiences and choice 
iii literacy-related dramatic play and musical activity 
iv. engagements with and responses to literature and visual texts (e.g., 

literature circles, response logs/journals, drawings, prediction 
charts, story webs, and reenactments) 

v. story sharing and storytelling activities 
vi. occasions for illustrating, co-authoring, and authoring 
vii. developing comprehension and word identification strategies 

Integration of Literacy Across the Curriculum and Documentation of Learning 
A. National and state curriculum standards 
B. Adult demonstrations of the functions of reading and writing across the 

curriculum 
C. Positioning the Ieamer for success: Strategic learning and metacognition 
D. Supporting children's hypothesis construction and hypothesis testing 

5. 

6. 

E. 
F. 
G. 

Supporting children's growth toward independent reading and writing 
Different routes to common language and literacy outcomes 
Monitoring, documenting, and reporting children's literacy growth 

Programs and Practices for Literacy Development and Early Intervention in 
School, Home, and Community Settings 
A. Developmentally appropriate literacy practices 
B. Integrated curriculum practices 
B. Computer-related technology in early literacy 
C. Inclusive and culturally responsive early literacy practices 
D. Early intervention programs 
E. Family literacy programs 
F. Supporting and working with families 
G. Fieldwork approaches to the study of literacy practices in home and 

school settings. 

Development of Inquiry Projects and Intervention Studies 
A. Learning from children's literate interactions 
B. Naturalistic observation practices 
C. Research plans: Linking research to observations 
D. Documenting, organizing your observations, and data analysis 
E. Reflections for decision-making 
F. Reporting results 

Evaluation Procedure~ 
1. 
2. 
3. 
4. 

Literacy development child study 
Literacy intervention research study 
Examinations · 
Oass participation and presentations 

Suggested Initial Textbooks 

20% 
30% 
30% 
20% 

Jalongo, M. R .. (2000). Early childbood lang.uage arts. Boston: Allyn & Bacon. 

Neuman, S. B., & Roskos, K A. (Eds.). (1998). Children achieving best practices 
in early literacy. Newark, DE: International Reading Association. 

Taylor, D. (Ed.). {1997). Many families. many literacies. Portsmouth, NH: 
Heinemann. 

Representative Bibliography 

Atkinson, S., & Fleer, M. (1995). Science with reason. Portsmouth, NH: 
Heinemann. 

August, D., & Hakuta, K (Eds.). (1998). Educatin~ language-minority children. 
Washington, DC: National Academy Press. 



Ballenger, C. (1998). Teaching other people's children: Uteracy and learning in a 
bilingual classroom. New York: Teachers College Press. 

Berk, L. E., & Winsler, A. (1995). Scaffolding children's learning: Yygotsky and 
early childhood education. Washington DC: National Association for the Education of 
Young Children. 

Bridges, L. (1996). Assessment· Continuous learning. York, ME: Stenhouse. 

Browne, N. (1999). Young children's literacy development and the role of 
te!evisua! texts. New York: Palmer Press. 

California Department of Education. (1996). Teaching reading: A balanced 
comprehensive approach to teaching reading jn prekindergarten through 
g:rade tbree. Sacramento, CA: Author. (ERIC Document Reproduction 
Service No. ED 406 648) 

Campbell, P. S., & Scott-Kassner, C. (Eds.). (1995). Musjc in childhood from 
preschool through the early ~ades. Belmont, CA: Wadsworth. 

Campbell, R. (1998). Facilitating prescboolliteracy. Newark, DE: International 
Reading Association. 

Chambers, A. (1996). The reading environment: How adults help children 
enjoy books. Portland, ME: Stenhouse. 

Clay, M. M. (1991). Becoming literate: The construction of inner control. 
Portsmouth, NH: Heinemann. 

Clay, M. M. {1993a). An observation survey of early literacy behavior. 
Portsmouth, NH: Heinemann. 

Clay, M. M. (1993b). Reading Recovery: A guidebook for teachers in training. 
Auckland, NZ: Heinemann. 

Clay, M. M. (1998). By different paths to common outcomes. York, ME: 
Stenhouse. 

Copley, J. V. (1999). Mathematics jn the early years. Reston, VA: National 
Council of Teachers of Mathematics. 

Cunningham, P. M. (1995). Phonjcs they use (2nd ed.). New York: 
HarperCollins. 

DEC (Division for Early Childhood of the Council for Exceptional Children). 
(1994). DEC recommended practices: Indicators of quality in programs for infants and 
young children with special need:; and their Iarojlies. Reston, VA: Council for 

Exceptional Children. 

Drummond, M. J. (1994). Learning to see: Assessment through observation. 
Portland, ME: Stenhouse. 

Dudley-Marling, C. (2000). A family affair: When school troubles come home. 
Portsmouth, NH: Heinemann. 

Dyson, A. H. (1993). Social worlds of children learning to write in an urban 
primacy school. New York: Teachers College Press. 

Edwards, P. A., Pleasants, H. M. & Franklin, S. H. (1999). A path to follow· 
Learnim~ to listen to parents. Portsmouth, NH: Heinemann. 

Engel, B.S. (1995). Considering children's art: Wby and how we value their 
~- Washington, DC: National Association for the Education of Young Children. 

Ericson, L., & Juliebo, M. F. (1998). The pbonala!Pcal awareness handbook for 
kindergarten and primary teachers. Newark, DE: International Readirig Association. 

Fillion, B., Hedley, C., & DiMartino, E. (Eds.). {1987). Home and scbool· Early 
language and reading. Norwood, NJ: Ablex. 

FiJ!more, L. W.; & Snow, C. E. (2000). Wbat teachers need to know about 
language. Washington, DC: Office of Educational Research and Improvement. 

Fountas, I. C., & Pinnell, G. S. (1999). Yoices on wprd matters: l&arning about 
phoojcs and spelling jn the literal;)' c!assrpom. Portsmouth, NH: Heinemann. 

Genesee, F. (Ed.). (1994). Educatipg second lan~age children: The whole child. 
the whole currjculum. the whple community. New York: Cambridge University Press. 

Gentry, J. R. (1997). My kid can't spell. Portsmouth, NH: Heinemann. 

Goodman, Y. M. (1985). Kid-watching: Observing children in the classroom. In 
A. Jagger & M. T. Smith-Burke (Eds.), Observing the lan!Plage Ieamer (pp. 9-18). 
Newark, DE: International Reading Association. 

Grau, ME. (1993). Ready for what? Constructing meanings of readiness for 
kjnden:arten. Albany: SUNY Press. 

Graves, D. H . (1983). Writing· Teachers and children at work. Exeter, NH: 
Heinemann. 

Hall, N. (Ed.) (1989). Writing wjth reason: The emergence of authorship in 
young children. Portsmouth, NH: Heinemann. 
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Hall, N., & Robinson, A. (1994). Keeping in touch; Using interactive writing 
with young children. Portsmouth, NH: Heinemann. 

Handel, R D. (1999). Buildini family literacy in an Ul'ban community. New 
York: Teachers College Press. 

Harste, J. C., Woodward, V. A., & Burke, C. L (1984). Language stories ·& 
literacy lessons- Portsmouth, NH: Heinemann. 

Hart, B., & Risley, T. (1995). Meaningful differences. Baltimore: Brookes. 

Heath, S. B. (1983). Ways wjtb words. Cambridge: Cambridge University 
Press. 

Helms, J. H., Beneke, S., & Stelnheimet, IC. (1998). Windows on teaming: 
Dpcumentin& youn~ children's work. New York: Teachers College Press. 

Hiebert, E. H ., & Taylor, B. M. (1994). C.ettinQ' reading ridrt from the start 
Effective earl)' llter.ac:y intcrvent!ona. Boston: Allyn & Bacon. 

Holdaway, D. (1979). 1be foundations of literacy. Portsmouth, NH: 
Heinemann. · 

" Hubbard, R. S., & Power, B. M. (1999). Uvini the qUWiom· A pride for 
teac:her-reS!!atchers. York, ME: Stenhouse. 

Johmton, P. H. (1997), Knowini: literacy· Constructive literacy assessment 
York, ME: Stenhouse. 

Johmton. P. H . (2000). Running record$. Portland, ME: Stenhouse. 

Learning Media. (1994). English in the New Zealand rurrjc:ulum. Wellington, 
NZ: Author. 

Learning Media. (1996). Dancing wjtb the pen: The learner as writer. Katonah, 
NY: Richard c. owen. 

McCarrier, A., Pinnell, G. 5., & Fountas, I. C. (2000). Interactive writin~:; How 
language and literacy rome together K-2. Portsmouth, NH: Heinemann. 

Meier, D. R. (2000). Scribb]e. sqabbh:=Le!UD.ing to read and write: Success wjth 
diverse teachers. c:hlldren. and famjlies. New York: Teachers College Press. 

Moline, S. (1996). Whatis yisuallitgracy? Portland, ME: Stenhouse. 

Mooney, M. (1995). Developing life-long readers. Wellington, NZ: Learning 
Media. 

Morrow, L. M. (Ed). (1995). Family literacy; Connections in scbools and 
·communities. Newark, DE: International Reading Association. 

Morrow. L M. (1997). The literacy center; Contexts for rgadini and writin&· 
York. ME: Stenhouse. 

Moustafa, M. (1997). Beyond traditional phonics. Portsmouth, NH: Heinemann. 

Newnan, S. B., & Dicldnson,. D. K. (2001). Handbook pf early literacy reseuc:b. 
New York: Guillord . . 

Newnan, 5. B., & Roskos, I<. A. (Eds.). (1998). CbUdren achielfin& best practices 
in early !iterac;y. Newark, DE: Intemational Reading Association. 

Neuman, 5. B .. , Copple, C., & Bredekamp, S. (1999). Learning to read and write; 
· Deyelopmentltl.ly appropriate practices for }'Dllt\i children. Washington. DC: National 
Association for the Education of Young Children. 

New Yotk State Education Department. (1999). Es§!!ntial elements of early 
rea din~ progra,ms. Albany: Author. (Available at: www.nysed.gov /rsr:.s/essen/ 
read.pdf) 

New York State Education Department (1998). English lan~ge art!!' Respurce 
~ide with rore c:urric:ulum. Albany: Author. (Available at www.nysed.gov /) (At 
the home page, select Curriculum Resource Guides. Go to English LanguAge Arts. 
Select and download Core Curriculum) 

New Standards Primary Literacy Committee. (1999). Primacy literacy 
standards· Readim~ and writing. grade by grade. Washington. DC: National Center of 
Education and the Economy. 

. Op~tz, M.P., ~inski, T. ~-· & Bird, L. B. (1998). GOod-by round robin: Twenty· 
fiye effective oral readin~ sqate~es. Portsmouth, NH: Heinemann. 

Paley, V. G. (1981). Wally's stories· Cpnyersaticms in the kindergarten. 
Cambridge, MA: Harvard University Press. 

Paley, V. G. (1997). The girl wjth the brown aayon. Cambridge, MA: Harvard 
University Press. 

Pappas, C. C., & Zec:ker, L. B. (Eels.). (2000). Icacl)er inquiries in literacy 
teaching-learning. Mahwah, MJ: Lawrence Erlbawn. 

Pappas, C. C., & Zecker, L. B. (Eds.). (2000). Iransformin' literacy cunjrulum 
~:enres: Workin1: with teacher researchers in urban classrooms. Mahwah, MJ: 
Lawrence Erlbawn. · 

Parkes, B. (2000). Read jt aiainl Revjsjtin~ shared readin~:. York, ME: 
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Stenhouse. 

Purcell-Gates, V. (1995). Other people's words: The cycle of low literacy. 
Cambridge, MA: Harvard University Press. 

Raines, S. C., & Isbell, R (1994). Stories· Children's literature in early education. 
Albany, NY; Delmar. 

Raphael, T. E., & Au, K. H . (Eds.). (1998). Literature-based instruction· 
Reshaping the mrriculum. Norwood, MA: Christopher-Gordon. 

Reeder, K., Shapiro, J., Watson, R, & Goelman, H. (1996). Literature 
apprenticeships· The emeq::ence of language and literacy jn the preschool years. 
Norwood, NJ: Ablex. · 

Rowe, D. W. (1994). Preschoolers as authors· Literacy learning in the social 
world of the classroom. Cresskill, NJ: Hampton Press. 

Shockley, B., Michalove, B., & Allen, J. (1995). Engaging fam!Ues: Connecting 
home and lichool Hterac;y communities. Portsmouth, NH Heinemann. 

Snow, C. E., Burns, M. S., & Griffin, P. (1998). Preventing reading diffiru)ties in 
young children. Washington, DC: National Academy Press. 

Strickland, D. S. (1998). Teaching: phonics today: A primer for gducators. 
Newark, DE: International Reading Association. 

Strickland, D. S., & Morrow, L. M .. (2000). Bgg:innjng reading: and writing:. 
Newark, DE: International Reading Association. 

Tabors, P. · (1997). One child two langUages· A guide for preschQOI educators of 
children !gaming English as a second languag:g. Baltimore, MD: Paul H. Brookes. 

Taylor, D. (Ed.). (1997). Manr families many ljterades. Portsmouth, NH: 
Heinemann. 

Taylor, D. (1998). Family literacy· Young: children learning to rgad and wrjte. 
Portsmouth, NH: Heinemann. · 

Wilson, C. (2000). Iemng a d jffgrent story: Teaching and literacy in an urban 
preschool. New York: Teachers College Press. 

Wolf, D.P., & Neugebauer, B. (1996). More than numbers: Mathematical 
thinking jn the early years. Redmond, WA: Child Care Information Exchange. 
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Some useful w ebsites: 

1. Children's Literature Web Guide. Includes many resources related to books 
for children and identifies award winners. Available: www.ucalgary.ca/ 
-dkbrown 

2. Children's Book Council offers excellent suggestions for selection of 
children's books and their use. Also Blue Ribbon sections recommend the 
best books for each year. Available: www.CBCBooks.org 

3. The Author Page at the Internet Public Library. Gives biographies of authors 
and links to some favorite authors and illustrators. Available: www.ipl.org/ 
youth/ AskAuthor I . 

4. Carol Hurst's Children's Literature Page. Offers creative ideas and resources 
related to children's literature. Available: www.carolhurst.com 

5. American Library Association. Links for teachers, parents, librarians, and 
authors. Available: www.ala.org/ 

6. National Council of Teachers of English. Contains teaching ideas for a broad 
range of students. Available: www.ncte.orj; 

7. TESOL Online. The site of Teachers of Enghsh to Speakers of Other 
Languages includes a wealth of resources. Available: www.tesol.org/ 

8. For the latest research on early reading, one of the best websites in the 
Center for the Improvement of Early Reading Achievement. Also 
contains links to other helpful websites. Available: www.ciera.org 

9. For information about the New Standards Primary Literacy Standards: 
Reading & Writing, Grade by Grade, see: www.ncee.org 

10. Iokspot for Young Writers. Young writers can share ideas in online bulletin 
boards and a chatroom. Other information on children's authors, books, and 
getting published. Available: www.inkspot.com/young/ 

11. Intercultural E-Mail Classroom Connections. Helps teachers locate colleagues 
interested in having classroom's exchange e-mail (not individual pen pals). 
Available: www.stolaf.edu/ network/ ieee/ 
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NEW FORM Q (Combining ~:urrent forms Q & R) 

Proposal for New Course, Revision of Existing Course, or Deletion of 
Course 

(Select either section I or section II) 

1. Minor Course Revision or Course Deletion (Note: Departments should subm~ 
proposals for minor course changes and course deletions by summarlllng them In A 
memorandum. The following specific Information must be Included. Attach this form) 

A. Dapartment . 
B. Date coursa change will taka effect 
c. current BuHetln Number(s) 
D. Current Title 
1!. Changes ~ Describe the changes proposed In such areas as bulletin number, 

course title, course deacrlptlon, course prerequisite( a) and credit hours. If a 
change In credH hOurs Is being proposed, Include dl&~ributlon of lecture and 
activity/lab/studio hours - e.g. 3(2·2j. Indicate any changes this revision will cause In 
course rotation. 

F. Include justification as part of attached memorandum. 

···········································•·•·•················· 
-2._11. New Course or MaJor RevtaiOn or E:xlltlng Courae 

A. E01i 5xx Leadership/Inquiry Internship in Early E'ducation 

(Suggested Bulletin Number) (Course Title) 

B. Prerequlaltea; Corrpletion of required foundations courses and .early 
educatJ.on pedagogieal content courses (E'duc 501 or 503, E'duc 504, 
E01i 541, 542' 543' 544' 546) 

C. Credit Houra: (2-0) To be repeated in one or lll()re settings for 
6 hours · 

D. Courae Duration: Semester 

E. Course Rotation: Offered by individual arrangement 

F. Semester In which course will be offered lnnlaJiy: Stmner 2006 

G. Staffing 
1.) Names of current facility adeauately.Preoared to teach thls.lXlurse (nleaWdentlfv 
part-time (p) faculty on this list -1'\B.i:'y .. ,-ens en, Katru.een wrsn, 'lJOrta:Id Mllt'ozas, 

Patricia Barber, Michael Wischnowski (p) 
2.) Are additional faculty or adjuncts requlrad? __ Yes ......x_ No 
II yes, has r>ennlsslon to hire additional faculty been sacured from the Office of the 
Provost? _· __ Yas ___ No · 

(over) 

It no additional staff Is required, what course(s) will be dropped from the schedule 
rotation to accommodate each section of this course? Please ehecll a1 Hhat apply 
below and add the specific course to be replaced. Use most recent Master 
Schedule(s) for reference. 

(EXBI7l'le: ...K_ UppGr level e/oertve(s) for majors, minot!! and c:oncetralotS Anlh 333) 
Upper level elecllve{s) for majotS, minors, concentratcn 
Introductory coursil{t)lor MW Ot' prospective maJor$ _ 
General educaUon (core, muHicuHural) COU1'11e(s) . __ _ 
Other (please specify) graduate-level electives -S.-

Please fist aR programs or general education content requirements In which the 
dropped course(s) appear: i.e., departmental major, departmental minor, secondary 
education concentration, core area, co-requisite for other malor or minor, 

Interdisciplinary major or minor, etc. ----------------

Plliase flat departments ·a«ected by either addlllons or delallons? Do they 
support proposed changa? Explain. N/ A 

H. Justlllcatlon A} U Ibis is a proposal far a new COU!SJ!, identify the principal student 
audience for the course [upper level ma]0111 and minora, general student population, 
etc.) Explain the specific ne11d(s) for this coun;e and lha ways in which this offering 
will strengthen the undergraduate currlculum of the Conege. B) U this Is • mooose<1 
&vision qf an emooo couru. explain the reasons for the change. Attach additional 
pages as necessary. 

I. Facllltlet and Ubrary Holdlnga 
1.) What speciallacilllies, currently available, will be used? 

None 
2.) What special facilities, not currently available, will ba required? 

None 
3 .) What special arrangements will be required of students? (e.g. extended field trips, 

special schilduling, required listening, etc.) 
field sites 

4 .) Are present library holdings adequate to support this coul'$e? 
Yes 

J. Core 
Is this course proposed for core ~:radii? ___ Yes _z__ No 
If so, which area? 
(Note that courses proposed for core aed~ must also be reviewed by the Core 

. .. . Currlcuium Committee for that core area •• form S should be submitted to core 
· · committee) · 

Attach the fallowing documents to thle form: 
A. Course description as it will appear In the Conage Bullelln 
B. Purpose and objectiVes 
c. Detailed content outline 
D. Evaluation procedures 
E. A representative bibliography, Including the likely Initial textbook (H applicable), 

10.20 main sources with complete bibliographical data 
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Justification: 

This course has been developed in recognition of the early childhood master's degree 
(birth to grade 2) as an area for professional certification. In addition, it strengthens 
links between the New York State Learning Standards and the pedagogy and content 
of early childhood education. This course focuses on enhancing the capacities of 
students to become curriculum leaders, child/family advocates, or policy /program 
development leaders through a focused and supervised internship experience. 
Underlying this and other courses in the program is an ecological perspective. The 
purpose of adopting an ecological perspective is to further understanding of the 
dynamic interactions between children's environments and their development and, 
thus, to better provide effective, appropriate, high-quality, and supportive programs 
for children and their families. 

ECEd. 5xx Leadership/Inquiry Internship in Early Education 

Course DescriptiOn and Pycpose 

Tills course allows students, in an approved fi~ld setting, to build their capacities as 
curriculum leaders, advocates for young children and their families, and program 
development and policy leaders. In addition to field work in a field setting, the course 
involves seminar participation and a field Inquiry process for examining beliefs and 
practices. Placements may occur in an early childhood program (birth to grade 2) or in a 
community agency or organization which affects early childhood policy at the regional, 
state, or national level. Prior to registration, students must complete an application and 
negotiate with the field site supervisor approximately four inquiry objectives (approved by 
their university supervisor) to be achieved while in the placement A professionally 
reflective jouma~ recording events, ideas, and steps toward achieving these objectives, will 
be kept and a field inquiry report, analyzing these experiences, will be completed and 
presented in~ seminar. For two hours of credit, students will participate a minimum of 3 
days a week for four weeks or 3 hours per day for four weeks at their field site. For 
students seeking initial certification in early childhood education, the six hours of internship 
experience must include a minimum of 50 hours and 20 days In early childhood classrooms 
at the prekindergarten, kindergarten, and grade 1 or 2levels (if no prior documented 
teaching experiences at these levels). Students seeking initial certification in early childhood 
education also must demonstrate the qualities required of a teacher for effective interaction 
with young children and their families. Registration only with application and permission. 
Prerequisites: Completion of required foundations courses and early education pedagogical 
content courses (Educ. 501 or 503, Educ. 504, ECEd. 541,542,543,544, 546). (2 semester 
hours to be repeated in 1 or more settings for 6 hours) 

Objectives 

Students, over the course of these internship experiences, will be able to: 

1. Examine current public and education policies and practices in a field setting in light 
of an ecological model and research findings on child development and ear1y 
education. 

2. Demonstrare the ability to translate theories and research related to chlld 
development and early education Into developmentally appropriate early childhood 
programs and practices that help children to meet content learning standards. 

3. Demonstrate understanding of the diverse settings and contexts (e.g., schools, 
homes, and community service agencies or organizations) in which early childhood 
professionals work with young children and their families. 

4. Demonstrate a willingness and the ability to exercise their collaborative leadership 
and advocacy skills on behalf of children and their families. 

5. Demonstrate an understanding of and a commitment to the concept of teacher as 
researcher and reflective practitioner, and a disposition to engage in those and 
related activities that contribure to their ongoing professional development. 
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6. 

7. 

B. 

9. 

10. 

Demonstrate knowledge of multicultural perspectives on teaching and learning and 
the ability to incorporate those perspectives into programs for young children. 

Demonstrate knowledge of and abilities to provide educational experiences that meet 
the needs of culturally and developmentally diverse learners, e.g, learners from low
income fantilies, English language learners, and learners with disabilities. 

Demonstrate knowledge of and capabilities of using a variety of documentation and 
assessment tools and strategies, including ongoing observation within natural 
settings, to gain information about and insights into children's achievements in 
developmental domains and their content mastery and to gain Information about 
and Insights into the development of quality programs and social and educational 
policy for the early childhood years. 

Use an inquiry process to examine beliefs and practices related to child. development, 
early education, and/or child and family advocacy 

Demonstrate abilities to work as collaborators with parents and other professionals 
in education and related services. 

·' Course Oytllne 

1. Roles and Responsibilities of the Teacher Leader as a Professional Intern 
A. Developing leadership skills for effective instruction, collaboration, and advocacy 

2. 

3. 

4. 

B. Addressing legal Issues and ethical dilemmas 
C. Moving to more autonomous practice of leadership skills 

Evaluation of the Field Site 
A. An ecological perspective 
B. Multicultural perspectives 

Review and Application of Curriculllni Development and Instructional Strategies 
A. Developmentally appropriate practices 
B. Using assessment data for developmentally appropriate planning and for 

communicating with parents and other professionals 
C. Planning for curriculum integration 
D. Instructional strategies and content learning standards 
B Positive guidance strategies that contribute to the development of self-regulation, 

moral 3!Jtonomy, and respect 
F. Meeting the needs of culturally and developmentally d iverse learners 
G. Family involvement 

Review and Application of Polley Development and Advocacy Strategies 
A. Creating a vision of young children in a civic society 

I. getting started and assessing needs 
li. mobilizing the voice of parents 
iii. involving businesses and employers 

B. Implementing the vision 
I. coordinating services and reforming communities 
U. improving the quality of services 

C. Sustaining the vision 

i. financing 
ii. public engagement 
iii. assessment 

5. Implementation of Field InqUiry Studies 
A. The importance of collaboration and consideration of multiple perspectives 
B. The selection of tools and strategies for documentation and assessment 
C . The process of data collection and synthesis 
D. How to prepare and present written and oral information related to the field 

inquiry study . 

Evaluation Procedures 

1. 
2. 
3. 
4. 
5. 

Seminar Participation 
Field Inquiry Reflection Journal 
Field Inquiry Paper 
Field Inquiry Presentation 
Field Site Participation 

Suggested Injtial Textbooks 

10% 
20"/o 
15o/o 
10% 
45% 

Glesne, C. (1999). Becoming qua!jtat!ye researchers: An Introduction. New York: 
Longman. 

Posner, G. J. (2000). FJeld experience: A guide to reflectjye teaching. New York: 
Longman. 

Representative Bjbllog;raphy 

Aubrey, C. (2000). Early childhood educational researrb: Issues in methodology and 
~- New York: Falmer Press. 

Berk, L. E. (1999). Infants and children· Prenatal tbroug;h middle childhood (3rd ed.). 
Boston: Allyn & Bacon. 

Boehm., & Weinberg, R. A. (1997). The classroom observer (3rd ed.). New York: 
Teachers CoUege Press. 

Bredekamp, S., & Copple, C. (1997). Developmentally appropriate practice in early 
childhood programs serving chjldren from birth through a~ 8 (rev. ed.). Washington, DC: 
National Association for the Education of Young Children. 

Dahlberg, G., Moss, P., & Pence, A. (1999). Early childhood services: Young children 
in a ciyk society. New York: Falmer Press. 

Dombro, A. L, O'Donnell, N. S., Galinsky, E., Melcher, A. G., & Farber, A. (1996). 
Community mobilization: Strategies to support young children and their tammes. ~ew 
York: Families and Work Institute. 

Feeney, S., & Freeman, N. K. (1999). Ethics and the early childhood educator: Using 
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the NAEYC Code. Washington, OC: National Association for the Education of Young 
Children. 
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NEW FORM Q (Combining current forma Q & R) 

Proposal for New Course, Revision of ExlsUng Course, or Deletion of 
Course 

(Select either section I or section II) 

__ I. Minor Courte Aevl1lon or Cour11 Deletion (Note: Departments should submR 
proposals lor minor course changes and course deletions by summarizing them In A 
memorandum. The following spscltlc Information must be Included. Attach this form) 

A. Department 
8. Date course change will take effect 
C. Current Bulletin Number(s) 
D. Current Title 
E. Changes - Describe the changes proposed In such areas as bulletin number, 

course title, course ducrlptlon, courte prerequl•lte(s) and credit hours. 11 a 
change In credN hOurs Is being proposed, Include distribution of lecture and 
actlvltyAablstudlo hours - e.g. 3(2·2). Indicate 81rl changes this revision Will cause In 
course rotation. 

F. Include jllstlfiCitlon as .Part of attached memorandum. 

...................................................................... 
~11. New Cour .. or Mafot Aevl&lon of Exl1tlng Course 

A. F.duc Sicx 
(Suggested BuRetln Number) 

B. Prerequl•llea: None 

C. Credit Houra: 3 

D. Course Duration: semester 

E. Course Rotation: 

The Writing Process: PreK-8 
(Course Tltle) 

F. Semester In which course will be offered Initially: Spring 2001 

G. Staffing 

1.) Names ol current faculty adequatelY preoared lo teaefl thla ~ur~ (ptei\Se Jdaotlfv 
Plllt·time [p] faculty on this list Shaton Peck, Ernte BalaJ thy, Filiz ffiizer, 

Joey C.Opeiihaver 
2.) Are additional faculty or adjuncta required? __ Yee --·-No 
If yes, has permission to hire additional faculty been secured from the Office of 1he 
Provost? __ Yes -.-L-- No 

(over) 

If no additional staff Is required, what course(s) will be dropped from the schedule 
rotation to accommodate each section of this course? Please check allthat apply 
below and add the specHio course to be replaced. Use most recent Master 
Schedule(s) for reference. 

(ExatrfJ/6: ..)!... Upper 16velelectlve(s) for majors. minors and concetrators Anlh 333) 
Upper level electlve(s) for majors, minors, concentrstors 
Introductory course( a) for new or prospective majors 

_ General educaUon (core, munlculturlll} courso(s) __ _ 
x Other (please specify) None--existim: faculty wi 11 be reassigned 

to cover courses . 
Please list all programs or general education content requirements In which the 
dropped course(s) appear: I.a., departmental major, departmental minor, secondary 
education concentration, core area, co-requisite for oth&r major or minor, 
Interdisciplinary major or minor, ate. ----------------

Please list departments affected by either additions or deletions? Do they 
support proposed change? Explain. None 

H. Justification A) U thjs js a proppsa/ fqc a new course Identify the principal student 
audience lor the course (upper level majors and minors, general student population, 
etc.] Explain the specific need{s) for this course and the ways In which this offering . 
will strengthen the undergraduate curriculum ol the College. B) U this Is g pcpoosect 
revision of an exisUng course. explain the reasons tor the change. Attach additional 
pages as necessary. 

1. Facilities end Library Holdings 
1.) What special facilities, curren\ly available, wl« be used? 

None 
2.) What special facilities, not currently available, will be required? 

None 
3.) What special arrangements will be required of students? {e.g. extended field trips, 

special schecluling, required listening, etc.) 
None 

4.) Are present library holdings adequate to support this course? Yes 

J. Core 
Is this course proposed for core credit? ___ Yes __x_ No 
II so, which area? 
(Nota that courses proposed for core credit must elsa be reviewed by the Cora 
Curriculum Committee for that core area - form S should be submitted to core 
committee) 

Altach !he following documenta to thla form: 
A. Course description as II will appear In the College Bulletin 
B. Purpose and objectiVes · 
C. Detailed content outline 
D. Evaluation procedures 
E. A representatiVe blbllography,lncludlng the likely Initial textbook (il applicable), 

10·20 main sources with complete bibliographical data 

REVISED B/98 



EDUC 588 The Writing Process- Pre-K Through Eight 

Course Description and Pwpose 

Research on literacy suggests that writing and reading development develop interactively. 
Building on this research base this course will examine writing development and practices from 
pre- k through adult. Particular emphasis will be placed on learning from writing samples, 
developing meaningful classroom writing activities and writing as a tool for reflection. Other 
considerations will include: (a) learning from current research on the writing process, (b) 
exploring emergent, begiruting and school writing theory and practice, (c) explore the roles of the 
teacher in supporting independent writing in the classroom, and (d) exploring strategies for 
supporting and encouraging writing across the curriculum and outside of school settings. 3 (3-0) 

Objectives: 

Students will be able to: 

I. 

2 . 

3. 

Demonstrate knowledge of the interrelation of writing and reading development. 

Explore, model and analyze a range of programs and strategies for incorporating writing 
and writing instruction in the classroom and across the curriculum. 

Demonstrate competency in evaluating students' literate development based upon writing 
samples and actions. 

4. Conduct inquiries into children's writing development through implementation of 
various strategies and assessment methods described in the literature on writing. 

5. Engage in writing as "writing as thinking" in order to reflect upon and connect students' 
own knowledge and experiences. 

6. Study the impact of writing experiences on academic achievement. 

7. Explore and analyze assessments of writing, including the NYS ELA Test. 

Course Outline: 

I. Writing : Perspectives, Beliefs and Principles 
A. The link between reading and writing 
B. Historical Perspectives · 
C. Linking "real" writing and skills 

ll . Learning from Emergent Writing 
A. Writing Development 
B. Writing Conventions and Stages 
C. Learning from Student Writing Samples 
D. Phonemic Awareness, Spelling and Word Awareness in Writing 
E. The Role of Syntax and Grammar in Writing 
F. Scaffolding Writing Development 

Interactive Writing 
Shared Writing 

III. Schooled Writing Practices 
A. Writing as modeling: The Impact of Children's Literature 
B. Writing as engagement 
C . Writing as Learning 
D. Writing as Thinking 

IV. Strategies for Incorporating Meaningful Writing Experiences 
A. Classroom Environments for reading and writing together 
A. The Writer's Notebook 
B. Writing Workshop 

Process Writing 
Editing Conferences 
Revision Conferences 
The role of Good Teachers 

C. Mini Lessons ·. 
C. Genres of Writing: 

Memoir, Literature, Journallng, letter writing, 
poetry, expository writing 

D. Authorship 
E . Monitoring students writing 
F. Writing across the content areas 
G. Technology and writing 

V. Writing For All Students 
A. "Special Needs" writers 
B. ESL Writers 
C. Writing with Diverse Learners 
D . Reluctant Writers 

V. Writing for Teachers 
A. Reflection 
B . Note taking/Note making 
C . Observing, assessing and asserting 
D. Writing in and out of school 

r
'¢' 
<"'\ 



f'J 
+ 
~ 

N 
-t-
\0 

Evaluation Procedures: 

Writing Development inquiry Project 25% 

Writer's Notebook 25% 

Critique of Writing Approach 20% 

Class Participation 10% 

Final Examination 20% 

Suggested Initial Texts: 

McCarrier, A., Pinnell, G.S., & FoWJtas, I. C. (2000). Interactive Writing: How language and 
literacy come together, (K-2). Portsmouth, NH: Heinemann. 

McCormick Calkins, L. (1991). Living Between the Lines. Portsmouth, NH: Heinemann. 

•.__/ 
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Representative Bibliography: 

Avery, C. (1993) .... And with a light touch. Portsmouth, NH: Heinemann. 

Bissex, G. (1991). Gnys at work. Harvard Univeristy Press. 

Calkins, L.M. & Harwayne, S. (1991). Living between the lines. Portsmouth NH: Heinemann. 

Dahl, K.L. & Farnan, N (1998). Children's writing: Perspectives from research. Chicago, IL: 
National Reading Conference. 

Fearn, L. & Farnan, N. (1998). Writing effectively: Helping children master the conventions of 
writing. Needham Heights, MA: Allyn & Bacon. 

Fletcher, R.J. (1996). A writer's notebook: Unloocking the writer within yo\1. Avon Camelot. 

Fletcher, R.J. (1993). What a writer needs. Portsmouth, NH: Heinemann. 

Graves, D. (I 993). A fresh look at writing. Portsmouth NH: Heinemann. 

Graves, D. & Stuart, V. (1985). Write from the start: Tapping your child's natural writing ability. 
New York: New American Library. 

Hall, N. & Robinson, A. (1994). Keeping in Touch: Using Interactive Writing with Young 
Children. Portsmouth, NH: Heinemann. 

Hall , N. (Ed.). (1989). Writing with Reason: The emergence of authorship in young children. 
Portsmouth NH: Heinemann. 

Hindley, J. (1996).ln the Company of Children York, Maine: Stenhouse. 

Harwayne, S. (2000). Lifetime Guarantees: Towards ambitious literacy teaching. Portsmouth, 
NH: Heinemann. 

Harwayne, S. (1993). Lasting Impressions: Weaving literature into the writing workshop. 
Portsmouth, NH: Heinemann. 

Hansen, J., Newkirk, T. & Graves, D. (1985). Breaking ground: Teachers relate reading and 
writing in the elementary school. Portsmouth, NH: Heinemann. 

Kazemek, F.E. & Rigg, P. (1995). Enriching our lives: Poetry lessons for adult literacy teachers 
and tutors. Newark, DE: International Reading Association . 
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FORMP 

PROPOSAL FOR A NEW OR REVISED PROGRAM 

(To be submitted for local approval) 

Department Ella Cline Shear School of Education Date 10/15/00 

Degree Program M.S. in Education: Early Childhood Education 
(BA, BS, BS In Ed, MA, MS In Ed, Other) 

Major/Minor---------------------------

New Program Revised Program __ x _____ _ 

Area of Certlflcatlo~ llf appUcablel Early <llildhood Education (Birth-Grade 2)* · 
t~op 1on, 1rnot already holding tntttal cettt!tcatton tn early childhood 

education) 

Professional 
PerntBttel\4 X Provisional x (option) 

I. General Description of Program, Including justification for the proposal. Attach addHional 
sheets If necessary. 

See attached. 

II. Are present faculty resources adequate to support this new/revised program? (Please note: UCC 
approval of a new program does not imply that additional resources will be available lor ns 
Implementation.) 

Ill. 

Yes x No ___ _ 

If no, explain how lmplementatlon will be achieved. Attach additional pages as needed. 

Supporting Services 
A. Library ··Are present library resources adequate to support this program? 

Yes ---- No ___ _ 

If no, specify periodicals and approximate number of volumes needed. Is department budget 
sufficient to cover the additional library holdings? 

Ill. Supporting Services (continued) 

B. Laboratory and other Special Facilities or Services· Describe briefly additional studios, 
rehearsal rooms, laboratories, computer facilities, etc. that will be needed lor the program 
revision. 

Additional: None 

c. Practlcum • If the program requires a practlcum, explain how this experience wiU be 
Implemented. 

Students will arrange a field site for their internship. They 
submit an application for permission to the Director of Field 
Experiences and their university supervisor. The application 
will include contact information for the.field site supervisor 
and inquiry objectives to be achieved while in the placement. 

o: Will this program/revision have any Interdepartmental impact? If so, have the affected 
departments been consulted concerning these impacts and dO they support this proposal? 

Impact: None, except as guest presenters. 
Liberal arts faculty are being consulted with respect to the 
content of pedagogical content courses. 

E. Does your department participate In a concentration that Is part of the School of Education? 

Yes_~ 
No __ 

If yes, does the submitted change affect that concentration? 

Yes __ _ No __ 

If yes, what are the concurrently submitted changes to the concentration? 

Signatures 
(both required) Chair of the Department Chair of School of Education 



General Description of the Program 

This master's degree program is open to applicants who have their initial teaching 
certification in Early Childhood Education, Childhood Education, Childhood Education 
with Special Education, or Special Subjects (Birth- Grade 12). The program is designed 
to allow students with initial certification in Early Childhood Education to obtain 
professional certification and to allow students with other areas of initial certification to 
add Early Childhood Education as a certification area. As required by the New York 
State Regulations for Teacher Education, the program has an admissions policy that 
uses various types of assessment to evaluate applicants (see Geneseo's Guide to 
Graduate Studies, 2000-2002, p. 6, attached). 

The Master of Science in Education: Early Childhood Education program, building 
upon the School of Education's Conceptual Framework for Professional Education, has 
a Statement of Philosophy and Purpose that provides a comprehensive rationale for 
development of coursework, internships, and program evaluation (see attachment). 
The primary goals of the curriculum are to prepare graduate students for leadership 
roles, to develop their understanding of the relationship of research-based knowledge 
to pollcy and practice, and to support their continuing professional development In the 
field of Early Childhood Education (birth to grade 2). To promote students' assumption 
of leadership roles, courses include guided opportunities for making presentations, 
engaging in collaborative work, and using community resources. To broaden students' 
understandings of potential relationships among theory, research, and practice, the 
program examines issues and ideas about early childhood curriculum, policy, teaching 
practices, and family relations from an ecological perspective that takes into account 
diverse educational settings and perspectives. AU three goals are addressed by 
coursework that develops students' capacities to use different forms of active inquiry in 
order to improve educational services for young children and their families. 

Recent educational policy initiatives or changes also have influenced the content of the 
revised program. For example, changes in the New York State Regulations for Teacher 
Education Programs have placed more demands on teacher education programs to 
integrate the New York State Learning Standards into the pedagogical components of 
their programs and to develop linkages with schools and communities. Consequently, 
coursework in the revised program gives greater attention to the New York State 
Learning Standards and Curriculum Resource guides at the early childhood levels. Also 
included is an internship experience that offers an extended opportunity for 
engagement with leaders in innovative programs. Another noteable trend in the past 
five years is that leaders in the field of early childhood education, at both the national 
and state levels, have become strong advocates for the importance of literacy 
experiences in young children's development and the involvement of the child's family 
in supporting that development. Therefore, coursework at the graduate level now 
incorporates a greater emphasis on this area of early education. 

ADMISSION TO THE GRADUATE 
PROGRAM 

Admission is based upon the academic 
qualifications of each applicant and is m~de 
without ref.ard to the race, color, creed, 
national ongin, sex, age, handicap. marital 
status, or veteran status whether d1sabled or 
of the Vietnam era, of the Individual. All 
applicants seeking admission as degree or 
non-degree students must provide evidence 
of (I) having earned a baccalaureate degree 
at an accredited institution of higher 
education, and (2) an undergraduate record 
which indicates a potential for success in 
graduate study. Graduates of colleges and 
universities that are not accredited may be 
admitted on a provisional basis. 

Admission of applicants is determined by 
the Dew of the College in consultation with 
chairs/program directors and faculty 
members of the department concerned and 
the Director of Graauate Studies. 

Applicants can be considered for a 
Master's de~e program, for non-degree 
status, or as a non-matriculated graduate 
studenL · 

An application fonn for admission may be 
obtained from .the Ortduate Studies Office. 
Applicants must submit a $35.00 SUNY 
application fee with the graduate application. 

Master's Degree Srndent 
A Master's degree student is admitted to a 

specific program and is assigned a faculty 
advisor. A complete application for degree 
status must include: 

1. com\)leted application form; 2: official tranSCript(&) from all institutions 
of higher education attended; 

3. scores on the General Test of the 
Graduate Record Examination; 

4. letters of recommendation from two 
persons who can attest to the academic 
potential for graduate study and personal 
character of the applicant; 

S. other special requirements (as noted in 
individual~~ descriptions), which may 
include proof of New York State certification, 
.Advanced Gtaduare Record Examination test 
scores. and/or an interview. 

All materials in support of an application 
are submitted to the Graduate Studies Office 
and are reviewed by staff of the Director of 
Graduate Studies. · 

The applicant's file -is then reviewed by 
the department to which application is being 
made, and a departmental recommendation 
is forwarded to the Director of Graduate 
Studies. The final decision is mad<; by the 
Dean of the College, and the studerit is 
informed directly from the Graduate Studies 
Office. Applicants may be: 

. 1. offered full admission; 
2. offered provisional admission 

contingent upon attainment of 
achievement(s) or completion of deficiencies 
as specified in the letter of admission; 

3. denied admission to degree status, but 
offered admission as a· non~egrs:e student 
to remove certain academic deficiencies 
before reapplication for degree statuS; or 

4. denied admission. . 
Students are nonnally admitted to begin 

their program at a date specified in the letter 
of admission. Those who wish to postpone 
the beginning of their program are. not 
required to make reapplication, but must 
petition the Director of Graduate Studies 
prior to registering for classes. In some 
programs with very competitiVe admissions, 
such as Speech Pathology, petitions should 
be made before April lfor the summer or 
fall semester, and before November I for the 
spring semester. Students should check with 
the Graduate Studies Office for the deadline 
that governs their program. 

Applicants denied admission may appeal 
to the Dean of the College. 
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Statement of Philosophy and Purpose for 

the Master of Science Program in Early Olildhood Education 

The programs of the Ella Oine Shear School of Education are grounded in a 

framework that includes the following statement of philosophical beliefs and 

commitment: 

We, the faculty of the Ella Oine Shear School of Education, assume that the 
process of education, taken in the broadest sense, is the most important activity 
in which human beings engage. Therefore, we will prepare our students to 
become teachers who are socially responsible, collaborative workers, skilled and 
experienced at applying educational theory to educational practice, and able to 
communicate knowledge and skills in a manner that shows sensitivity to the 
needs of diverse populations. We will educate future teachers who are 
committed to improving the lives of children through education. 

The faculty of the Ella Cline Shear School of Ed~cation are committed to 

provi~g the leadership that wlll foster the development of future teachers who 
are themselves leaders. Consequently, we will continue our own professional 

tJ development, will research educational theory and practice, and will model 
· Ul effective classroom strategies. We believe that we must collaborate with 
{'l colleagues in the School of Education, the College, the profession of education, 

and the community at large to accomplish these goals. 

The curriculum of the Master of Science Program in Early Childhood Education, 
designed in accordance with the New York State Standards and Regulations for Teacher 
Education Programs, has a leadership focus. It is built around four major threads or 
purposes: 

1. developing capacities for leadership in curriculum development, policy and 
program development, and family relations; 

2. understanding the implications of an ecological perspective (i.e., 
Bronfenbrenner's ecological systems theory) for decisions about early childhood 

education practices, policies, and programs; 

3. developing capacities to use research-based knowledge and active inquiry to 
improve educational services for young children and their families; and 

4. expanding understanding of and sensitivity to the needs of diverse learners 

and their families. 

These repeating threads or purposes contribute to students' cumulative and integrated 

learnings over time in the program sequence. They also reflect the underlying 

epistemological and ethical principles of the program. 
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Outline of. the Program 

Former Program 
(M.S. in Education: Elementary 
Education with Specialization in 
Early Childhood Education) 

A. Core Courses 

Educ. 501 Nature of Learning: 
Philosophical and Psychological 
Foundations of Education 
Educ. 502 Models of Teaching: 
Elementary and Early Childhood 
Education 
Educ. 503 The School and Society 

9hours 

B. Specialization 

Educ. 541 Child Development and 
Assessment in Early Education 
Educ. 542 Advanced Curriculum 
Development in Early Education 
Educ. ~ Policy Issues in Early 
Education 
Educ. 544 Family Relations in 
Early Education 

12hours 

C. Electives Under Advisement 

12 hours 

D. Internship (NA) 

Proposed Program 
(M. S. in Education: Early 
Childhood Education) 

A. Foundational Courses 

Educ. 501 Nature of Learning: 
Philosophical and Psychological 
Foundations of Education QR 
Educ. 503 The School and Society 

Educ. 504 Educational Inquiry, 
Evaluation, and Statistics 

6 hours 

B. Pedagogical Content Courses 

ECEd. 541 Child Development and 
Assessment in Early Education 
ECEd. 542 Advanced Curriculum 
Development in Early Education 
ECEd. 543 Policy Issues and 
Programs in Early Education 
ECEd. 54( Family Relations in 
Early Education 
ECEd. 546 Language and Literacy 
Across the Early Childhood · 
Curriculum 
ECEd. Sxx Action Research Seminar 
in Early Education (optional)• 

15-18 hours 

C. E!ectiyes Under Adyjsemept 

3-6 hours 

D. Internship 

ECEd. Sxx Leadership/Inquiry 
Internship 

6 hours•• 

l , . 

E. Culminating Experience 

Comprehensive examination, 
field-centered research project, or 
thesis under the guidance of an advisor 

Total = 33 hours 

E. Culminating Experience 

Comprehensive examination, 
videotape of research/leadership 
project presentation plus project 
paper, or thesis under the guidance 
of an advisor 

Total= 33 hours 

• Required for students pursing a research project or thesis as a culminating experience 
in the program. 

•• (a) To be taken in 2 -hour segments and repeated in 1 or more settings for 6 hours; 
(b) Includes minimum of 50 hours plus 20 days in early childhood classroom at 
prekindergarten, kindergarten, and grade 1 or 2levels, if no prior experiences at these 
levels. 

' · 
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Form P - Attachment: Advisement 

Suggested typical patterns for a part-time graduate student, designed to fulfill the 
degree and certification requirements in 4 semesters and 2 or 3 summers. 

Pattern 1 

Summer Session 
Educ. 501 Nature of Learning: 

Philosophical and Psychological 
Foundations of Education Q& 
Educ. 503 The School and Society 

Educ. 504 Educational Inquiry, 
Evaluation, and Statistics 

Fall Semester 
ECEd. 541 Child Development and 

Assessment in Eal:ly Education 

Spring Semester 
ECEd 542 Advanced Curriculum 

Development in Early Education 

Pattern 2 

Fall Semester 
ECEd. 541 Child Development and 

Assessment in Early Education 
Educ.504 

Spring Semester 
ECEd 542 Advanced Curriculum 

Development in Early Education 
/} (Educ. 501 or 503) QR (Elective) 

Summer Session .1 ( 

ECEd. 546 Language and Uteracy 'J)l!fi" 
Across the EC Curriculum 

Summer Session 
ECEd. 546 Language and Uteracy 

Across the EC Curriculum 
(Elective or ECEd Sxx Action Research) ~ Elective or ECEd Sxx Action Research 

.\n Fall Semester 
ECEd. 543 Policy Issues and Programs 

in Early Education 

Spring Semester 
ECEd. 544 Family Relations in Early 

Education 
Elective 

Summer Sessjon vt1 
Ed. Sxx Leadership/Inquiry Y' 
Internship 

Culminating Experience 

· Fall Semester 
ECEd. 543 Policy Issues and Programs 

in Early Education 
(Educ. 501 or 503) QR (Elective) 

Spring Semester 
ECEd. 544 Family Relations in Early 

Education 
(Elective or ECEd Sxx Action Research) 

Summer Session 
ECEd. Sxx Leadership/Inquiry 

Internship 

Culminating Experience 




