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Comments from the Chair 
Upcoming Elections 

Sample ballots for the Spring Elections are found in this isssue of the Bulletin. Please read the 
ballots over carefully and let me know if you find any misprints. If you are on a ballot and would 
like your name listed differently, please let me know that as well. 

In response to a suggestion at the All College Meeting of 13 March, I have looked through the 
Constitution trying to make sure that all Departments and Schools are referred to by their current 
name. These changes are also listed in this issue of the Bulletin. 

Voting in the Spring Election will take place between April 6 and April 13. 

Minutes 
All College Meeting--13 March 2001 

Call to Order. C.Leary called the meeting to order at 4:03p.m. 

Adoption of the Agenda. The agenda was unanimously adopted. 

Report from the Nominations Committee (Bulletin, p. 254). C.Leary thanked the Nominations 
Committee for working very hard to produce a ballot of candidates for Senate Offices and 
Senators at Large. He said that a list of names for the Professional Leave Review Committee 
would be published this week. 

Nominations from the Floor for Senate Offices and Senator at Large. M.Lima said that 
Joaquin Gomez had not been listed because his name was not submitted to the Nominations 
Commitee on time, but that he was willing to run for Senator at Large (six years and over). 

Presentation of Proposed Amendments to the Constitution and By-Laws of the Faculty. The 
proposed amendments were accepted. C.Leary noted that Communicative Disorders was 
incorrectly identified by its old name of Speech Pathology. J.Lovett suggested that the change be 
made in all references to this department in the Constitution. 

Adjournment. The meeting was adjourned by C. Leary at 4:11 p.m. 
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College Senate--13 March 2001 
Attendance: H.Aimubaid, S .Bailey, J.Ballard, T.Bazzett, B.Briggs, J.Bushnell, P.Case, M.-M. Chang, E. Cleeton, J.Curran, 
C.Dahl, B.Dixon, C.Faulkner, T.Feeley, J.Ferrell, C.Filice, J.Fowler Morse, E.Gilling, T.Greenfield, A.Gu. K.Hahn, E. Hall, 
A.Happ, G.Harvigsen, A.Hatton, D.Hill, T.-K.Hon, H. Hoops, H.Howe, T.Hurlburt, K.Jones. B.Joshi, E.Kallin, S .Kirsh, J.Koch, 
R.LaFountain, S.Landes, C.Leary, J.Lerch, K.( evison, M.Lima, J.L.Liu, J.Lovett, A.Martucci, R.McEwen, S .McKenna, 
J.McLean, S.Muench, K.Nichols, O.Nicodemi, M.Oberg, P.Pacheco, N.Patemostro, W.Pogozelsk.i, E.Putman, S.Salmon, 
P.Schacht, N.Schiavetti, M.E.Schmidt, A.Snyder, L.Stellrecht, M.Stolee, L.Taczak, C.Truglia, E. Wallace, C. Wixson, J.Wrubel. 

Call to Order. The meeting was called to order by C.Leary at 4:12p.m. 

Adoption of Agenda. The agenda was unanimously adopted. 

Approval of the Minutes of the Previous Meeting (Bulletin p. 231-236). The minutes were 
unanimously approved. 

Senate Reports 

Chair's Report. 

C.Leary noted that the last Bulletin contained the report from the Ad-hoc Sabbatical Leave 
Committee and that the data were worth looking at. He thanked Kurt Cylke and the members of 
the committee for their work in preparing the report. He then announced that nominations for the 
Richard Roark Award, the only student award that the Senate administers, should be submitted to 
him. 

President's Report. 

President Dahl reported that none of the 22 people scheduled to lobby on SUNY Day had been 
able to attend, due to inclement weather in Albany. However, he did tell the Senate what needs to 
happen regarding the SUNY budget and how members could help. He said that the SUNY 
budget picture is "far from bleak" and that there have been two positive developments. The 
executive budget provides $55 million to cover all contracted salary increases. However, 
President Dahl commented that any jubilation over that figure is a "sorry commentary on what 
we've come to expect" since the system has been shortchanged for the past ten years. The 
governor's budget includes an excellent start on solving what is called the "hospital problem." 
Previously the teaching hospitals of the SUNY system have been required to contribute to the 
SUNY budget. Since these hospitals, like most hospitals, have been losing money recently, the 
situation has been problematic. The new budget would eliminate this obligation and would make 
up the difference with state tax dollars. President Dahl is hopeful that legislators will also support 
other additions to the SUNY budget as well that have been advocated by the trustees and the 
chancellor. One of these is $40 million for the Academic Quality Initiative, which in Geneseo's 
case would address salary problems and provide for new faculty lines in the college's endeavor to 
lower the student-faculty ratio. This additional $900,000 to $1.2 million Geneseo would receive 
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would assist the coiiege in its goals and would help the system as a whole. Communication with 
legislators was also urged for restoration of funding for programs such as EOP and additional 
funding for utility cost overruns. The increase in fuel costs at Geneseo, for example, estimated at 
$500,000 to $800,000, would wipe out operating reserves that the college had been planning to 
allocate through the annual budget processes. The system is requesting an additional $19 million 
to deal with these costs. President Dahl also recommended that we encourage legislators to 
oppose a proposed cap on student fees. While he "doesn't particularly like student fees", the 
President noted that technology, athletics programs, and the health center are funded or partially 
funded through these fees. Since the governor has said that tuition will not be increased, 
campuses need these fees and the cap is not in the best interest of the students. President Dahl 
said that despite the gyrations of the stock market, this appears to be a generally good budget 
year in Albany, and given the $800 million to $1.8 billion added by the ligislature to the 
executive budget each yer in the past several years for K-12 programs, a $40 to $80 million 
increase for public higher education is both modest and appropriate. If anyone is interested in 
communicating with legislators about these matters, he/she is urged to do so. President Dahl said 
that he is happy to make available the information that had been compiled for SUNY Day. 

President Dahl then thanked everyone who had sat on Middle States committees or had attended 
the forums to discuss draft chapters of the self-study. Dean Greenfield and Professor David 
Geiger, co-chairs of the self-study, are working on second drafts of the final document. The 
President announced that the visiting team will be headed by Chancellor Samuel Schuman of the 
University of Minnesota at Morris, former chancellor of the University of North Carolina at 
Asheville, an individual who has experience with two nationally known public liberal arts 
colleges like Geneseo. The visit is planned for Oct 21-0ct 24. 

The President thanked the Geneseo Commission on Diversity and Community for its work and 
for its survey on campus climate. He anticipates that the survey will be a helpful way to assess 
campus atmosphere. 

Lastly, the President encouraged nominations for the PATH Awards, given to faculty and staff 
on campus who have helped advance diversity. The nominations are due on Thursday and the 
chair of the A ward Committee is Debbie Hill. 

Provost's Report. 

Provost Dixon announced that the Planning process is moving along; the working groups 
meeting for this purpose are nearly finished. The next step will be for the Strategic Planning 
Group to take the reports of the various subgroups and come up with a final draft of Strategic 
Objectives related to the Six Goals of the College. This task should be completed shortly, giving 
people time to respond before the end of the semester. 

In anticipation of the laptop presentation to follow the end of the meeting, the Provost 
gave some background on the history of the program. She said that in the spring of 1999 a task 
force called the Computer Technology Advisory Group had been appointed and charged with 
looking at all technology issues from all four divisions. At the end of the first year, the task force 
made a series of recommendations, one of which was to appoint a subcommittee to look into 
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laptop programs. 

Treasurer's Report. No report. 

Vice-Chair's Report. No report. 

University Faculty Senator's Report. No report. 

Central Council Report. No report. 

Reports of the Standing Committees 

Undergraduate Academic Policies, Core, and Review Committee 

Second Reading: (Passed First Reading at the Senate Meeting of 20 February 2001 ). 

E.Gillin called for second reading of a motion to delete the following item from the list of 
Requirements for Baccalaureate Degree Programs in the Geneseo Undergraduate Bulletin 
(Undergraduate Bulletin, p. 101): 

1. Earn a minimum of 45 semester hours outside the general academic area of fine arts, humanities, 
natural sciences, or social sciences in which they are majoring. These academic areas are defined 
below. (Forty-two semester hours outside the general academic area are required for students 
graduating with two majors in the same academic area.) 

S.Kirsh objected to the motion, saying that it moves the college away from its liberal arts 
designation. He said that the core courses would only guarantee that a student had 20-22 hours 
outside the major area. The motion passed with a few nays. 

Second Reading: (Passed First Reading at the Senate Meeting of 20 February 2001 ). A motion 
was made for second reading of a motion from the Dean's office to delete the following 
paragraph from the Repeat Course Policy in the Geneseo Undergraduate Bulletin (Undergraduate 
Bulletin, p. 90). 

Seniors who receive aDorE in their final semester may petition the instructor(s) and the Dean of the 
College to retake the final examination. Petitions must be submitted in writing within ten days after the student 
receives his or her final grades or two weeks after final grades are mailed from the College, whichever comes first. 
Petitions are approved or denied by the Dean in consultation with the course instructor(s). 

The motion passed unanimously. 

Second Reading: (Passed First Reading at the Senate Meeting of 20 February 2001 ). 

A motion was made for second reading of three proposals made in response to the learning 
outcomes in U.S. history set forth by the SUNY Board of Trustees. 

1. That Geneseo students shall fulfill the SUNY directives by taking one three-credit course from a 
published list of appropriate courses; 

2. That at least some courses on this list shall also meet other core or graduation requirements. 
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3. That a U.S. History Committee be established with power to review, approve, and forward to the 
Undergraduate Committee on Curriculum courses submitted by academic departments for 
inclusion on the published list. 

O.Nicodemi asked for clarification on exactly what was being voted for, wondering whether it 
was a mechanism to enact a SUNY graduation requirement or a Geneseo history requirement. 
E.Gillin responded that the intention of the motion was explicitly to not set the history 
requirement as a Geneseo requirement. O.Nicodemi suggested that the requirement therefore be 
consistently labeled as a SUNY graduation requirement. C.Leary said that the Minutes would 
reflect this working. The motion passed unanimously. 

Undergraduate Curriculum Committee 

T.Bazzett intoduced the following motions for Second Reading. (All Passed First 
Reading at the Senate Meeting of 20 February 2001). 

New Course 

English 215 Understanding Poetry (Bulletin p. 194) 

New Course 

History 155 Politics and Power in the United States (Bulletin, p. 200) 

History 264 Immigration in U.S. History (Bulletin p. 206) 

History 382 Modern China (Bulletin p. 209) 

Minor Course Revision 

First Reading 

History 161 Issues in American History I (Bulletin p. 204) 

History 162 Issues in American History II (Bulletin p. 204) 

History 260 Women in United States History (Bulletin p. 205) 

Minor Course Revision 

Honors 393 Honors Thesis (Bulletin p. 257) 

Course Deletions 

Honors 201 Honors Colloquium 

Honors 310 Critical Exposition (Bulletin p. 258) 

Minor Course Revisions 

Philosophy 397 Senior Seminar: Major Problems 
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Philosophy 398 Senior Seminar: Major Philosphers (Bulletin p. 259) 

Program Revision 

B.A. in Philosophy (Bulletin p.260) 

International Relations (Bulletin p. 264) 

U.S. History SUNY Requirement Course Listing (Bulletin p. 264) 

All of the motions passed unanimously. 

Faculty Affairs Committee 

M.Lima brought the following resolution to the Senate for its consideration. She 
explained the history of the resolution, saying that it resulted from two charges that had been 
given to the Faculty Affairs Committee. (The charges can be found in last year's Bulletin, pp. 
939-944). 

A Resolution of the College Senate of the State University of New York College at Geneseo 

Whereas, SUNY Geneseo's Planning Goal #2 is to "recruit, support, and foster the development 
of a diverse community of outstanding students, faculty, and staff' and 

Whereas, the development and retention of outstanding faculty are among the chief means by 
which the College can realize its stated values of academic excellence, innovation, diversity, and 
tradition; and 

Whereas, the College can best develop and retain outstanding faculty when the processes of 
evaluation and development form an organized, integrated, and comprehensive system; 

Resolved, That the College Senate ask the President to appoint a task force (1) to study the 
existing processes of faculty evaluation and development and (2) to design an organized, 
integrated, and comprehensive system of faculty evaluation and development. 

Resolved, That the Senate ask the President to compose the task force in a way that insures 
adequate representation of the relevant constituencies of the College involved in faculty 
evaluation and development, including faculty of various departments, programs, and ranks, and 
the student body. 

Resolved, That to assist the task force in its work, the Senate recommend the hiring of a 
professional consultant who will be remunerated by the College. 

Resolved, That the Senate ask the President to incorporate, in his charge to the task force, and 
obligation to report to the Faculty Affairs Committee of the College Senate twice a year and at 
the expiration of its appointment. 

The resolution was approved unanimously. 
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Student Affairs Committee. No report. 

Graduate Affairs Committee. No report. 

Presentation on the Laptop Initiative. 

Associate Provost Padalino spoke to the Senate about a proposal for a laptop computer 
initiative program. He began by showing an article from the previous day's Wall Street Journal 
reporting that over 100 college or university campuses had implemented "wireless" computer 
systems combined with laptop or notebook computers. 

Geneseo wishes to begin studying the advantages of such program by implementing a 
voluntary wireless notebook program next fall. The purpose is to investigate and assess features 
of the program. Students will be able to purchase a laptop computer at a greatly discounted rate 
and use it most places on campus without cords and cables. It will have a wireless card and will 
be loaded with standard licensed software designed for universal compatibility. Transmitter 
receivers (access points) on campus will communicate with the computer and will themselves be 
plugged into wires and the Internet. The campus will be responsible for maintenance. 

The administration would spend the next year collecting data about hardware and 
software use, pedagogy use, repair and vendor service, and would provide forums for faculty and 
students to discuss uses and what improvements would be needed. 

S.Padalino noted that Wake Forest was using its laptop program as a recruiting tool, 
citing the school's Top Ten Reasons for Attending Wake Forest, one of which was technology: 
"We'll put a ThinkPad in your hands". 

Associate Provost Padalino then cited data on current student computer ownership. 
Currently 91-92% of students have computers in their dorm rooms. Of these, 94% are PCs and 
6% are Apple platforms. He noted that this distribution mirrors the market share (5.1% Apple). 
Of the students polled in two separate surveys, 19-23% of the students who own computers have 
laptops. Eighty percent of the students who own computers bought them after being accepted at 
Geneseo. 

S.Padalino then cited data from a laptop program initiated by Ed Rivenburgh, Director of 
Libraries. A program was begun 1.5 years ago in which four laptop computers were made 
available to be signed out. The demand was sufficient that the number was increased to 19 
laptops. These computers were signed out 1297 times during February 2001 alone. Students 
signed them out whether or not desktop machines were available, seeming to prefer them over 
desktop units. The library program will increase to 50 notebook computers next year. 

S.Kirsh asked if these computers were being used for schoolwork or for things such as 
downloading MP3 files. S.Padalino said that there was a broad spectrum of uses and that the 
computers could only be checked out for three hours at a time. The program has also been 
extended to faculty for longer periods of time. 

S.Padalino also noted that a wireless program has an advantage in being significantly less 
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expensive (1/10 the price of wire hookup) but a disadvantage in b_eing 1~10 the speed. _H?~ever, 
he noted that this number is increasing daily and that technology IS not likely to be a hmltmg 
factor. S.Chichester, Director of Computing and Information Technology, sai~ th~t she_ a~reed 
with this statement. S.Padalino also noted the advantage of wireless transmissiOn m bmldmg.s 
with asbestos problems. J.McLean asked if there was a limit to how many users each transmitter 
could handle. S.Chichester replied in the affirmative and noted that performan~e de~r.ades as . 
more people access the transmitter. S.Padalino said that high-use ~e~s will be Identified and ~Ill 
receive a higher density of transmitters. J .McLean asked how the hrmt would relate to class size. 
S.Chichester replied that the limit was close to 100. S.Padalino said that by installing more 
transmitters, access could be increased. 

Dr. Padalino then pointed out the advantage of students having their own machines in which they 
can store information. He added that a campus laptop program would also include a spare parts 
inventory and a loaner program for parts that need to be sent out for repair or replacement. He 
addressed the issue of damage and theft by saying that other schools include inexpensive 
insurance plans of approximately $4-$8/month. J.Haley, Systems Manager for Administration 
and Finance, said that antitheft devices such as metallic adhesive decals are available. These 
decals destroy the screen when pried off, and leave an impression that identifies the computer as 
stolen. The computers can also have bar codes to track ownership. SUNY Morrisville has 
recovered several stolen computers this way. 

S. Padalino then addressed the issue of funding modes for laptop computers. Scholarships could 
be made available, and a loaner program could be implemented, as well as leases and lease-to
buy programs. If a mandatory laptop program were initiated, then students could purchase a 
computer with financial aid. He noted that -3% of the freshmen don't have computers for 
financial reasons. With the ability to use financial aid and federal funding resources, students 
who formerly could not afford computers would be able to. 

Someone asked when wireless cards would be made available for people who currently own 
laptops. S.Padalino said to keep in touch with him for that information. P.Pacheco asked if the 
program would push the campus away from Apple computer use. S.Padalino replied that the 
vendors contacted included Apple (as well as Compaq, Gateway, Dell, and IBM). He did say that 
so far, IBM had presented a far superior program and was "way ahead" in addressing student 
needs, with web sites for faculty, construction of a web "Think Pad University" etc. He said that 
many faculty who use Apple computers do so because of the graphics use, but that PCs are 
improving in their graphics capabilities. 

J.Haley said that the campus has been moving toward fewer labs but "with more in them." 
Graphics-intensive labs have been limited in the number of licenses that the campus has been 
able to purchase. With the laptop program, Geneseo would be able to purchase more licenses and 
hardware that would support graphics applications. J.Lovett noted that while Macs are capable of 
reading PC files, PCs are "not as cross-platform." She asked if people who already owned Mac
based programs would still be able to use them. S.Chichester replied that it is a problem but that 
the world is becoming a "PC world." Many of the CDs that are issued with textbooks now, for 
example, are for PCs only. In addition, much of the software being written is PC-based; version 
for Macs are sometimes made available later than the PC versions. 
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J.L.Liu asked if the program would be implemented with or without Senate approval. S.Padalino 
stressed that the proposed program is voluntary. Provost Dixon said that there is no intention to 
bypass Senate, but that a voluntary program does not need Senate approval. The administration 
does not currently know if there will be a mandatory program, but if so, appropriate measures 
will be taken. J.L.Liu said that even a voluntary program was an issue of concern. She feared that 
it would create peer pressure and could involve implicit coercion from administrators or 
professors. She said that the fact that many colleges are instituting such a program is not a good 
argument in itself. For any example that supports the program, there can be ten counterexamples. 
She said that a "laptop revolution" going on in the country does not equate with students being 
made to 

own identical laptops or having laptop computers of a brand that the college endorses. S.Padalino 
replied that students can use any brand of laptop that they wish. The campus program would be 
designed for convenience, high-volume purchase for a better price for students, compatibility, 
and support. He reported that at Renssalaer Polytechnic Institute (currently a non-wireless 
campus), students obtain a $4500 notebook computer for $2500. 

M.Stolee asked how many faculty groups S.Padalino had addressed thus far. He replied that he 
had addressed a few departments and several divisions (Academic Affairs, Student Affairs, and 
the Student Association), is lined up for several more discussions and pointed out that the issue 
would be discussed at the next day's Brown Bag Luncheon. 

E. Cleeton asked if the administration decides the make the program mandatory, if it would be 
presented to the Senate in the form of a proposal. Provost Dixon said yes, if the Constitution 
requires it. 

J.Allen requested that the Senate consider the similarities between this initiative and the distance 
learning proposal that the Senate voted on a few years earlier. He also said that he was waiting to 
be convinced of the pedagogical value of the program rather than it being a cost measure or a 
way to get students to pay for computers. S.Padalino agreed that discussions as to pedagogical 
value need to take place. He said he could "reel off 45 minutes' worth of advantages" but that this 
would be what forums would be for. J.Allen then asked if there were not similarities between this 
program and the distance learning proposal of past years. President Dahl said that he was Interim 
President at the time and said that the difference was that the campus was participating in a grant 
that would provide a distance learning laboratory. He said that he could understand peoples' 
concerns and that the situations were "somewhat similar but significantly different." He said that 
what the campus is looking at is a possible pilot as to what might be done in terms of equipment 
for possible uses in the future - to see what the "nature of the beast" is without committing. If the 
campus moves to a requirement, then the Senate needs to provide input and to be consulted 
before the move to the next stage. He said that "it makes good sense to proceed that way." 

E.Kallin said that he had attended the presentation to the Central Council and was noticing a 
language change from emphasis on a 5-year completely mandatory implementation program to a 
"voluntary" program. He asked if the change was intentional and what the reasoning was. 
S.Padalino replied that he had used the work "proposal" in his Central Council presentation 
many times and that the President and Cabinet have only decided to go as far as a one-year 
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study. 

J.Morse asked if there would be an initiative to provide faculty with laptops. S.Padalino said that 
the Business and Math departments will begin to use roll-around carts of laptop computers. 

J.L.Liu suggested that the program focus more on the lease or loan program, saying that the 
College should not promote a brand, since students will trust the College's endorsement. She 
asked what would happen to the computers when the students graduate. S.Padalino replied that 
after four years, laptops will not be worth much. Computers are not investments. Also, he said 
that the issue of choosing a vendor is not to endorse a brand but to find the best deal that can be 
cut for the students. The vendor could change after a few years. He said, "We are supporting a 
program, not a laptop." 

A.Martini asked how the administration will determine how laptop computers would be used in a 
mandatory program, since in a voluntary program most students wouldn't have them. Steve said 
that laptops will be supplied for use in a classroom, using the roll around cart concept. As to use, 
he said that while students do use their computers for games and email, the studies also show that 
they use them for work. A.Martini then said that she thought the program would be difficult to 
implement, wondering how the 95% who already own computers would be affected. Steve said 
that survey had shown that 80% of the students who brought computers to campus purchased 
them after admission to Geneseo. With the information about the campus program in front of the 
students, students will likely opt to go with the campus program. He expects a high degree of 
voluntary participation based on the price and the support offered. Even if the computers are not 
used in the classroom, students stand to benefit from the program as a service for them. 

C.Leary noted that there will be additional discussions on this issue. The meeting was adjourned 
at 5:45p.m. 

Respectfully submitted, 

Wendy Pogozelski 

Senate Secretary 

Sample Ballots 
Senate Officers 
Vice Chair 

Terry Bazzett 

Treasurer 

Charlie Freeman 
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Secretary 

Graham Drake 

Senator at Large, Six Years Service and Under (3 to be 
elected) 

Beth McCoy 
Caroline Woidat 
Elizabeth Hall 
Joan Zook 
Lihua Jin 
Steve Kirsh 
Sue Ann Brainard 
Tse-Ki Hon 

Senator at Large, Over Six Years Service (7 to be elected) 

Joaquin Gomez 
Duane McPherson 
Paul Schacht 
Mary Jensen 
Gary Towsley 
Ed Gillin 
Ray Spear 
Bill Cook 
Jane Morse 
Jere Holman 
Roseann Hartman 

Professional Leave Review Committee 

Fine Arts 

Steven Stubblefield 

Education/Speech Pathology and Audiology 

Sharon Peck 
Dale Metz 

Professional Studies 

Mark Mitschow 
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General Education Committee 

Fine Arts 

Michael Teres 

Humanities 

Bill Gohlman 
Carlo Filice 

Social Sciences 

Ren V asiliev 
Becky Glass 
Michelle Shanahan 

Amendments to the Constitution 
In addition to the proposed amendments that can be found beginnning on Page 266 of the 
Bulletin, the following amendment will be proposed in order to bring the wording of the 
Constitution in line with current practice: 

Article III, Section 4a: The Committee on Professional Leave Review (Membership) 

Change the text as follows: 

1. The Professional Leave Review Committee will consist of one academic representative 
from each of the six following areas: Natural Science (Biology, Chemistry, Computer 
Science, Geological Sciences, Mathematics, Physics/Astronomy), Social Science 
(Anthropology, Communication, Geography, Political Science, Psychology, Sociology), 
Humanities (English, Foreign Languages, History, Philosophy), Fine Arts (Art, Music, 
Theatre/Dance [School of Performing Arts]), Education/Speech Pathology and 
Audiology [Communicative Disorders and Sciences] , and Professional Studies (School 
of Business, College Libraries). 

312 



School of Education Curriculum Proposals, 
Volume2 
INTD 302 (Foreign Language )-Major Course Revision 

NEW FORM Q (Combining current forms Q & R) 

Proposal for New Course, Revision of Existing Course, or Deletion of Course 
(Select either section I or section II) 

_X_II. Major Revision of Existing Course 

A. INTD 302 Methods and Materials: Foreign Languages 

(Suggested Bulletin Number) (Course Title) 

A. Prerequisites: INTD 203, EDUC 204, SPED 205. Co-requisite FREN or SPAN 320 

B. Credit Hours: 3(3-0) 

C. Course Duration: 15 weeks 

D. Course Rotation: every spring 

E. Semester in which course will be offered initially: spring 2002 

F. Staffing 

1. Names of current faculty adequately prepared to teach this course (please identify part
time [p] faculty on this list: Gerard Gouvemet, Beverly Evans, Rose McEwen, E.R. Van 
Vliet 

2. Are additional faculty or adjuncts required? __ Yes _X_ No 

If yes, has permission to hire additional faculty been secured from the Office of the 
Provost? 

___ Yes No 

If no additional staff is required, what course(s) will be dropped from the schedule 
rotation to accommodate each section of this course? Please check all that apply below 
and add the specific course to be replaced. Use most recent Master Schedule(s) for 
reference. 

(Example: X Upper level elective(s) for majors, minors and concentrators Anth 
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333) 
Upper level elective(s) for majors, minors, concentrators 

Introductory course(s) for new or prospective majors 

General education (core, multicultural) course(s) 

_X_ Other (please specify): does not apply (course revision) 

Please list all programs or general education content requirements in which the 
dropped course(s) appear: i.e., departmental major, departmental minor, secondary 
education concentration, core area, co-requisite for other major or minor, 
interdisciplinary major or minor, etc. 

_Does not apply (course revision) ___ _ 

Please list departments affected by either additions or deletions? Do they support 
proposed change? Explain. 

A. Justification A) If this is a proposal for a new course, identify the principal student 
audience for the course [upper level majors and minors, general student population, etc.] 
Explain the specific need(s) for this course and the ways in which this offering will 
strengthen the undergraduate curriculum of the College. B) If this is a proposed revision 
of an existing course, explain the reasons for the change. Attach additional pages as 
necessary. 

B. Facilities and Library Holdings 

1. What special facilities, currently available, will be used? Milne Library 

2. What special facilities, not currently available, will be required? 

3. What special arrangements will be required of students? (e.g. extended field trips, 
special scheduling, required listening, etc.) 

4. Are present library holdings adequate to support this course? Yes 

\. Core 
Is this course proposed for core credit? Yes __ X_ No 
If so, which area? 
(Note that courses proposed for core credit must also be reviewed by the Core 
Curriculum Committee for that core area -- form S should be submitted to core 
committee) 
Attach the following documents to this form: 
A. Course description as it will appear in the College Bulletin 
B. Purpose and objectives 
C. Detailed content outline 
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D. Evaluation procedures 
E. A representative bibliography, including the likely initial textbook (if applicable), 
10-20 main sources with complete bibliographical data 

REVISED 8/98 

Major Course Revision 

INTO 302: Methods and Materials: Foreign Languages 

A. Justification for Changes 

Two new documents, Learning Standards for Languages Other Than English (New York 
State Education Department) and Standards for Foreign Language Learning in the 21st 
Century (The American Council on the Teaching of Foreign Languages) are important 
new contributions to the field of foreign language teacher preparation and are added to 
the core reading requirements. 

Modern technology plays an increasingly important role in foreign language instruction. 
Foreign language teachers use a number of modern technologies to help students 
strengthen linguistic skills, establish interactions with peers who are native speakers of 
Spanish and learn about contemporary culture of Spanish-speaking regions. An on-line 
communications technology course designed specifically for foreign language teachers 
and other technology-based instructional projects are requirements of the revised 
course. 

New teacher certification requirements adopted by the New York State Education 
Department specify that students acquire pedagogical knowledge, understanding and 
skills in language acquisition and literacy development by native English speakers and 
students who are English language learners. 

New teacher certification requirements adopted by the New York State Education 
Department specify that students engage in reflective practice. Existing course content 
and course requirements have been modified to place greater emphasis on reflective 
practice. 

New teacher certification requirements adopted by the New York State Education 
Department specify that students be able to deal appropriately with diverse learners 
within the classroom. Although the existing course content and course requirements 
include diversity of learners, the detailed content outline specifies the inclusion of 
diversity of learners. 

The course revisions are designed to bring INTO 302: Methods and Materials Foreign 
Languages into compliance with the new teacher certification requirements and to 
reflect important developments in foreign language learning such as the new standards 
documents and the growing role of modern technology in instruction. 
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A. Course description as it will appear in the College Bulletin 

This course provides the theory and practice of foreign language instructio~ at the . 
middle school and secondary high school levels including the state and nat1onal fore1gn 
language standards and the application of modern technolo~ies in f?reign lang~age 
instruction. Students apply the theory to the development of Instructional matenals, 
lesson plans, an instructional unit, and peer lessons. Prerequisites: INTO 203, EDUC 
204, SPED 205. Corequisite: FREN or SPAN 320. 3(3-0). 

B. Purpose and Objectives 

The purpose of this course is to prepare students to teach a foreign language in grades 
7-12. 

Specifically, the course is designed to introduce the student to the theories underlying 
current pedagogical approaches to foreign language instruction and current issues and 
polemics and to effective techniques for teaching and assessing the performance of 
foreign language students in middle and secondary schools. 

Objectives: 

By the end of the course, students will be able to 

• reflect in writing and in classroom discussions on the content of required 
readings, with special emphasis on Modern Language for Communication: New 
York State Syllabus, Foreign Language Standards for LOTE (NYS), and 
Standards for Foreign Language Learning in the 21st Century; 

• reflect orally and in writing about their observations (1) during the practicum and 
other field experiences and (2) of their own and their peers' lesson plans, unit 
plans, peer lessons, evaluation tools and resource files; 

• develop (1) written lesson plans for each of the Checkpoints (NY State Syllabus 
A, B, C) which include the essential elements of instruction (Entails that some 
lesson plans will be for a middle school and others for high school), incorporating 
into each lesson plan an adaptation for a different learning disability or disabling 
condition and (2) a long-range unit plan which includes objectives related to 
listening, speaking, reading, writing, vocabulary, grammatical structure, and 
culture and which incorporates all of the foreign language standards, including 
quizzes and rubrics to assess the learning outcomes of the long-range unit plan. 
Students will include an activity which requires the use of the Internet or other 
computer technology in at least two lesson plans and in at least one lesson of the 
unit plan; 

• demonstrate the ability to use the Internet and other technologies as professional 
resources and in the instructional process; 

• develop a resource file of instructional materials appropriate to both middle 
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school and senior high school foreign language courses which is reflective of the 
foreign language standards; 

• demonstrate professional development by attending a professional foreign 
language meeting or conference and/or joining a professional foreign language 
organization. 

• demonstrate pedagogical knowledge and understanding of second language 
acquisition in second language and foreign language settings. 

• demonstrate pedagogical knowledge and understanding of language acquisition 
and literacy development by native English speakers and students who are 
English language learners. 

• demonstrate skills in developing the listening, speaking, reading, and writing 
skills of all students. 

• demonstrate proficiency in the target language at the Intermediate-High level 
(American Council on the Teaching of Foreign Languages); 

C. Detailed Content Outline 

I. Introduction/Background 

Defining Proficiency: ACTFL Proficiency Guidelines 
The Four Language Skills and Literacy Issues 
Terminology for the FL Teacher 
Professional Organizations 
New York State Syllabus 
Standards for Foreign Language Learning 
Learning Standards for LOTE 

II. An Overview of Foreign Language Methodologies 

Grammar-Translation Method 
Audio-Lingual Method 
Cognitive Approaches to Language Acquisition 
Communicative Approaches to Language Acquisition: 

Notional/Functional Approach 
The "Natural" Approach & Krashen's Monitor Model 
The Proficiency Movement 

The Standards Movement; the 5 C's 

Til. Planning Instruction/Organizing Content 
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Integrating the Foreign Language Standards 
Setting Goals for Proficiency 
Designing the Course Syllabus 
Materials Selection and Creation 
Development of Lesson Plans/Unit Plans 
Incorporating Critical Thinking Skills 
Teaching in the "Block" 
Teaching Foreign Language to Students with Special Needs 
Teaching Foreign Languages in the Middle School 

IV. The Comprehension Process in Language Acquisition 

The Role of Context 
The Role of Background Knowledge 

Schema Theory, Advance Organizers and Script Activators 

Teaching the Receptive Skills: Listening Comprehension 

Comprehensible Input 
Teacher Talk 
Authentic Sources 
Total Physical Response & Other Comprehension-Based Strategies 

Teaching the Receptive Skills: Reading 

The Interactive Reading Model 
Authentic Documents and Children's and Adolescent Literature 
Translating 
Dictionary Use 

Developing FL Listening and Reading Skills in Students with Special Needs 

V. Developing the Productive Skills: Oral Proficiency 

Role of Comprehensible Input 
Interactive Speaking 
Teaching Dialogs 
Teaching Pronunciation 
The Accuracy Issue 
Developing Speaking Proficiency of Students with Special Needs 

VI. Developing the Productive Skills: Writing 

Writing as Process and Product 
Peer Editing 
Essay Correction/Rubrics 
Developing Writing Proficiency of Students with Special Needs 

318 



VII. Teaching about the Target Culture 

Teaching to Build Empathy and A void Misunderstandings 

Critical Thinking Skills 
Religion, Controversial Content and Political Correctness 

Finding Resources 
Selecting Content 

Culture with the big "C" and culture with the little "c" 
Perspectives, Practices and Products in the Target Culture 
The role of Literature in the FL Classroom 
Using Folktales, Rhymes, Children's Games and Songs, Proverbs 
Incorporating Music into the FL Classroom 
Using Realia 
Gestures, Body Language and Other Non-verbal Modes of Communication 

Vill. Making Connections with Other Disciplines 

The Interdisciplinary Unit 

Planning 
Implementing 
Assessing 

Use of Authentic Materials Designed for Same-age Speakers 

IX. Comparing Linguistic Systems 

The Role of Explicit Grammar Instruction 

Deductive or Inductive? 
The Accuracy Issue 
Proficiency-Oriented Instruction vs. the "Natural" Approach 
Whole Language Approach 
Input Processing/Structured Input 

Teaching Vocabulary 
Development of Communicative Competence 
Language-learner Language and Fossilization 
Adaptations for the Middle School 

X. Motivating Use of Target Language Outside the Classroom 

The Foreign Language Club & The School Community 
Community Resources 
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School-to-work/Career exploration 
The Role of Communication Technology 

XI. Standards-Based Evaluation and Assessment 

Standardized Achievement & Proficiency Exams 

New York State Exams 

Performance Indicators 
Creating Classroom Tests 
Creating and Using Rubrics 
Authentic Assessment 

Portfolios 

Assessing Students with Special Needs 
Assessing Foreign Language Proficiency in the Middle School 

XII. Modem Technology in the Foreign Language Classroom 

On-line Course on Communications Technology for Foreign Language Methods Using 
Technology to Meet the Standards 
Computer-assisted Instruction 

Instructional Programs on Diskette, Videodisc, CD-ROM 
Remediation and Enrichment 

Internet Applications 

The World Wide Web as a Resource 
Professional Development through FLTEACH and Other Discussion Groups 
E-mail Keypals 

Video and Listening Comprehension 
Satellite TV 
Multi-media Laboratories 
Distance Learning 

XIII. Strategies and Techniques 

Classroom Management 

Getting (and Staying) Organized 
Maintaining a Positive Learning Environment 
Motivating Learning 

Planning (again) 

320 



Re-cycling and Spiraling Content vs. Reviewing 
Cooperative Learning Activities 
Creative and Communicative Homework 

Teaching Foreign Language to Students with Special Needs 
Teaching Foreign Languages in the Middle School 

XIV. Professional Development 

Preparation for Student Teaching 
Professional preparation 

LAST ATS-W CST ATS-P 

Putting It All Together 

Current Issues in Foreign Language Education 
New Directions in Foreign Language Education 

D. Evaluation Procedures 

Participation 10% 
Assignments 10% 
Projects 20% 
Lesson Plans 15% 
Resource file 25% 
Quizzes 10% 
Final Exam 15% 

E. Representative Bibliography 

Primary Texts: 

ACTFL. 1999. Standards for Foreign Language Learning in the 21st Century. Allen 
Press. 

NY State Education Department. 1986. Modern Languages for Communication: New 
York State Syllabus. 

NY State Education Department. 1996. Learning Standards for Languages Other Than 
English _(LOTE). 

Additional Reading: 

AATF. 1987. Teaching of French: A Syllabus of Competence. 

ACTFL. 1986. Proficiency Guidelines. 

ACTFL. ACTFL Program Guidelines for Foreign Language Teacher Education. 
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Barnett, Harriet. A Practical Guide to Writing Checkpoint A Communicative Plans. 
NYSAFL T Publications. 

FL TEACH. Archives at http://www.cortland.edu/flteach/methods 

Foreign Language Teachers' Guide to Learning Disabilities 
http://www.fln.vcu.edu/ld/ld.html 

Koch, April. 1988. Creative and Communicative Homework. Hispania 71:3, 699-704. 

Kopper, Karen. 1989. Techniques and Strategies for Successful Classroom 
Management: Observations from the Trenches. In A. G. Ramirez. From Ideas to Action: 
An Agenda for the 90's. NYSAFLT Annual Meeting Series 6: 49-57. 

Lee, James and Bill VanPatten. 1995. Making Communicative Language Teaching 
Happen. McGraw-Hill. 

LeLoup, Jean. "A Communications Technology Module for the Foreign Language 
Methods Course." Available on-line at <http://www.cortland.edu/flteach/methods/> 

LeLoup, Jean. "Taller hispano' (available online at FL TEACH) or Ponterio, Robert. 
"Civilisation frant;aise' (available online at FL TEACH) 

Lightbown, Patsy and N. Spada. How Languages Are Learned. 

New York State Proficiency and Regents Examinations: Instructor's Manuals. 

Omaggio-Hadley, Alice. 2000. Teaching Language in Context. New York: Heinle & 
Heinle. 

Rivers, Wilga. A Practical Guide to Teaching French. Oxford Press. 

Rivers, Wilga. A Practical Guide to Teaching Spanish. Oxford Press. 

Shrum, Judith and Eileen Glisan. 1999. Teachers Handbook. Heinle & Heinle. (Includes 
chapters specific to teaching foreign languages in the middle school, teaching foreign 
languages to students with special needs, and using new technologies in the foreign 
language classroom.) 

Sullivan, Jeanne. 1991. What Research Says about Homework in the Middle and High 
School Foreign Language Class. Language Association Bulletin. XIII: 2, 7-11. 

Terrell, Tracy et. all. "An Outline of Second Language Acquisition Theory." photocopy. 
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EDUC 303-New Course 

NEW FORM Q (Combining current forms Q & R) 

Proposal for New Course, Revision of Existing Course, or Deletion of Course 
(Select either section I or section II) 

_X_II. New Course or Major Revision of Existing Course 

A. EDUC 303 
(Suggested Bulletin Number) 

Field Experience 
(Course Title) 

A. Prerequisites: (1) Senior or higher standing; (2) INTD 301 or Foreign Language 
320; (3) INTD 302; (4) Completion of prior field experiences required for EDUC 
204. Corequisites: EDUC 340, EDUC 350. 3(1-4) 

B. Credit Hours: 3 

C. Course Duration: 3 weeks 

D. Course Rotation: every fall 

E. Semester in which course will be offered initially: Fall 2003 

F. Staffing 
1.) Names of current faculty adequately prepared to teach this course (please identify 
part-time (p] faculty on this list: E. Balajthy, D. Showers, M. Fey, E.Putman, J. F. Morse, 
R. Spear, S. West, Ed Wallace; other full- and part-time faculty who also supervise 
student teaching 

2.) Are additional faculty or adjuncts required? __ Yes _X_ No 
If yes, has permission to hire additional faculty been secured from the Office of the 
Provost? Yes No 

If no additional staff is required, what course(s) will be dropped from the schedule 
rotation to accommodate each section of this course? Please check all that apply below 
and add the specific course to be replaced. Use most recent Master Schedule(s) for 
reference. 

(Example: X Upper level elective(s) for majors, minors and concentrators Anth 333) 
Upper level elective(s) for majors, minors, concentrators 
Introductory course(s) for new or prospective majors 
General education (core, multicultural) course(s) 

_X_ Other (please specify). 

EDUC 340 and EDUC 350 (Student Teaching), currently offered for 15 credits, will now be offered 
for 12 credits. 

Please list all programs or general education content requirements in which the dropped 
course(s) appear: i.e., departmental major, departmental minor, secondary education 
concentration, core area, co-requisite for other major or minor, interdisciplinary major or 
minor, etc. 
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Justification: 

Secondary Education within the BA/BS Degree Program 

Please list departments affected by either additions or deletions? School of 
Education Do they support proposed change? Explain. Yes Current supervisors of 
student teaching are able to supervise the course. 

G. Justification A) If this is a prooosal for a new course, identify the principal student 
audience for the course [upper level majors and minors, general student population, etc.] 
Explain the specific need(s) for this course and the ways in which this offering will 
strengthen the undergraduate curriculum of the College. B) If this is a oroposed revision 
of an existing course. explain the reasons for the change. Attach additional pages as 
necessary. 

EDUC 303 is a new course that is being implemented to bring the adolescent certification program at 
SUNY Geneseo into compliance with the new Commissioner's Regulations governing teacher education 
programs in New York State, in particular, the100-hour field experience requirement. It will take place 
during the student-teaching semester for several reasons: 1) scheduling a large number of hours of field 
experience during semesters when students are fulfilling general education and major requirements is 
difficult, particularly because of the distance of SUNY Geneseo from many of the high schools in the 
Rochester area, 2) student teaching supervisors would be able to supervise the same core of students 
during this field experience course, 3) the initial week of student teaching in each placement resembles 
activities undertaken during field experience, 4) SUNY Geneseo begins one week prior to schools in the 
area, 5) student teaching hours exceeded the required hours in the Regents' new plan. 

EOUC 303 contains three weeks of full-time study. The first week takes place during the first week of the 
Geneseo semester before public schools are in session. In the first week students attend disciplinary 
seminars on campus and/or engage in preparation of curriculum for their internship. The second week 
occurs prior to the first student-teaching placement and takes place in the same school as the first 
student-teaching placement. The third week of the field experience occurs prior to the second student
teaching placement and takes place in the same school as the second placement. In both field 
experiences the student works closely with a cooperating teacher who will enable the student to observe 
and participate in his or her classroom and also to observe other classrooms within the school. 
Supervisors of students teaching will be in charge of the field experience course for their students. They 
will lead seminars during the initial week of the course as well as supervise the field experience 
placements. 

Facilities and Library Holdings 
1.) What special facilities, currently available, will be used? Faculty offices and conference rooms for 
seminars; local schools where placements occur. 

2.) What special facilities, not currently available, will be required? none 

3.) What special arrangements will be required of students? (e.g. extended field trips, 
special scheduling, required listening, etc.) Students will have to provide transportation to school sites. 
Field coordinator will need to arrange one-week placements at a level other than the two levels selected 
for student teaching. This additional placement will require additional cooperation from the schools. 
Supervisors will need to schedule seminars as part of their supervisory role. 

4.) Are present library holdings adequate to support this course? Yes 
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Core 
Is this course proposed for core credit? Yes _X_ No 
If so, which area? 
(Note that courses proposed for core credit must also be reviewed by the Core Curriculum Committee for 
that core area-- form S should be submitted to core committee) 

Attach the following documents to this form: 
A. Course description as it will appear in the College Bulletin 
B. Purpose and objectives 
C. Detailed content outline 
D. Evaluation procedures 

E. Representative bibliography, including the likely initial textbook (if applicable), 10-20 main sources with 
complete bibliographical data 

REVISED 8/98 

EDUC 303- Field Experience(3 credits), Grades 7-12 

Course Description 

Students in this course will meet with supervisors in a seminar setting and will spend two 
weeks in pre-student teaching observation of classroom teachers. Prerequisites: (l) 'Senior or 
higher standing; (2) INTD 301 or Foreign Language 320; (3) INTD 302; (4) Completion of prior 
field experiences required for EDUC 204. Corequisites: EDUC 340, EDUC 350. 3(1-4) 

Purpose and Objectives 

The student will be able to: 

1. Describe the structures that contribute to the environment of two specific schools. 

2. Reflect on the teaching styles of four or more classroom teachers as determined by 
classroom management, approaches to instruction, instructional strategies, classroom 
environment, models of co-teaching, and assessment of student learning. 

3. Explain and evaluate the daily lesson planning of two classroom teachers and its 
connections to larger units of instruction. 

4. Describe the content area literacy development of a range of students including English 
language learners and students with special needs. 

5. Outline strategies for literacy development of four students. 

7. Assess and evaluate overall use of technology in two schools and the specific uses of 
technology for teaching and learning in two classrooms. 

8. Reflect on dimensions that affect student behavior and achievement in the classroom, 
e.g., motivation, student populations (socio-economically disadvantaged, English language 
learners, students with disabilities, and gifted and talented students). 
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9. Reflect on issues, observations and questions described in participation journal as they 
relate to the development of oneself as a teacher. 

Course Outline 

I. On-campus seminars 

A. Issues in management 

B. Curriculum preparation 

C. Participation in professionallistservs for mentoring new teachers 

D. Exploration of web sites to enhance curriculum in assigned placements 

1. See Leu, D. 1. & Leu, D. D. (1999). Teaching with the Internet: Lessons from the classroom. 
Norwood, MA: Christopher-Gordon Publishers. 

2. Web sites, e.g .. , (http://www.ericsp.org/infor9.html) 

II. Observations within school 

A. School site 

B. Diverse classrooms 

C. In-depth study of two single classrooms 

II. Connections during experience 

A. People 

I. Administration 

2. Teachers 

3. Librarians 

4. Guidance counselors 

5. School nurse 

6. Technology coordinator 

7. Literacy specialists 

8. Special education support personnel 

B. Books 

1. Reflect on texts from past education classes 

2. Note books for reference (see Reference List) 

C. Internet 

I. listserv of professional association in major discipline. e.g., http:www .ncte.org/chat/ 
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2. Leu, D. J. & Leu, D. D. (1999). Teaching with the Internet: Lessons from the classroom. 
Norwood, MA: Christopher-Gordon Publishers 

III. Teaching experiences 

A. Response to student assignments 

B. Interaction with individual learners 

C. Interaction with small-groups of students 

D. Assistant to teacher with whole-class routines and instruction 

IV. Curriculum planning for student-teaching placement 

V. Participation notebook 

A. Letter of introduction to cooperating teachers 

B. Letter of introduction to students 

C. Log that records involvements (I-IV) 

D. Formal written observations of four or more classroom teachers (2 each placement) 

E.. Curriculum materials 

1. participant-constructed materials 

2. selected materials for use during student teaching 

F. Description of two students' literacy development and possible plans for increasing the students' literacy 
skills 

G. Reflective daily entries in journal during each field experience placement 

1. Purpose-to deepen thinking about teaching and learning 

2. Suggested topics-issues, learnings, questions in response to interactions with students and teachers 

Evaluation Procedures 

1. Completion of participation notebook 

2. Reflective journal with culminating entry that outlines goals for development during student teaching 

3. Oral or written feedback from cooperating teachers 

4. Oral or written feedback from college supervisor 

Grading Procedures 

Final grade (S/U) determined by college supervisor based on the following: 

100% classroom participation 

Seminar attendance 

327 



Submission of participation notebook (See V for requirements) 

Oral and written feedback from cooperating teacher 

Observation by college supervisor 

Representative Bibliography 

Grusko, R. (1993), Becoming a teacher: Ayractical and political school survival guide. Bloomington, IN: ERIC 
Clearing House. 

Leu, D. J. & Leu, D. D . (1999). Teaching with the Internet: Lessons from the classroom. Norwood, MA: 
Christopher-Gordon Publishers. 

McDonald, J. P. (1992). Making Sense of an Uncertain Craft . New York: Teachers College Press. 

Meier, D. (1995). The power of their ideas.: Lessons for America from a small school in Harlem. Boston: Beacon 
Press. 

Mintz, E. & Yun, J. T .. (eds.) (1999) .. The Complex World of Teaching: Perspectives from theory and practice. 
Cambridge: Harvard Educational Review. 

New York State Education Department. (Feb.,1999). Learning standards. Albany.Author. Available: 
www.nysed.gov/rscs/stds/contents.html. 

Pelletier, C. M. 2000. Strategies for Successful Student Teaching. Boston: Allyn and Bacon. 

Weinstein, C. S. (1996). Secondary classroom management: Lessons from research and practice. New York: 
McGraw Hill. 

Secondary Social Studies-Program Revision (Related Requirements) 

FORM P: Adolescent Certification program 

PROPOSAL FOR A NEW OR REVISED PROGRAM 

(To be submitted for local approval) 

Department __ ~E~II~a~C~Ii~ne~Sh~e~a~r~s~ch~o~o~l~o~fE~d~u~c~atlliio~nL_ ___ Date __ =Se~p~t~.2=5=·~2=0~0=0--

Degree Program B.A. or B.S. in Liberal Arts and Sciences with Adolescent Certification (grades 7-12) 

Double Major/Minor certification in: Social Studies 

New Program Revised Program ___ _a_ ___ _ 

Area of Certification (if applicable) Adolescent (7-12) Social Studies (Related Requirements) 

Professional ______________ _ Initial ___ __.,__ _____ _ 

I. General Description of Program, including justification for the proposal. Attach additional 
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sheets if necessary. 

See attached. 

II. Are present faculty resources adequate to support this new/revised program? (Please note: UCC 
approval of a new program does not imply that additional resources will be available for its 
implementation.) 

Yes __ _,_X_,__ __ No ____ _ 

If no, explain how implementation will be achieved. Attach additional pages as needed. 

Ill. Supporting Services 
A. Library -- Are present library resources adequate to support this program? 

Yes __ __,x.__ No ____ _ 

If no, specify periodicals and approximate number of volumes needed. Is department budget 
sufficient to cover the additional library holdings? 

B. Laboratory and other Special Facilities or Services - Describe briefly additional studios, 
rehearsal rooms, laboratories, computer facilities, etc. that will be needed for the program 
revision. 

None. 

C. Practicum - If the program requires a practicum, explain how this experience will be 
implemented. 

No practicum needed 

D. Will this program/revision have any interdepartmental impact? If so, have the affected 
departments been consulted concerning these impacts and do they support this proposal? 

Yes: this proposal has been devised in consultation with the School of Education, the School of 
Business and the Departments of Anthropology, History, Geography, Political Science, 
Psychology, and Sociology. The first meeting with representatives from all these departments 
took place in the early spring of 1999. In late spring 1999 representatives from these departments 
plus Dean Bailey met with some of the members of the Secondary Education Review Committee. 
Those in attendance discussed the recent state-mandated changes that led to the need to revise 
the related requireds for social studies certification. At that meeting these representatives 
discussed a preliminary draft of this proposal. Drafts of this proposal circulated among these 
departments during 1999-2000. Finally on May 4, 2000, the current proposal was approved at a 
meeting attended by representatives from SOE, History, Psychology, Anthropology, the School of 
Business, Sociology, and Geography (Political Science was unable to attend but voted for the 
proposal in absentia.) 

SECTIONS IV AND V SHOULD BE ATTACHED TO THIS FORM 

IV. Outline of the program requirements- If the proposal is a program revision, include a clear comparison 
to the existing program. If the proposal is for a new program, outline the program fully. Also, identify new 
or revised courses that are involved and submit the appropriate forms for the changes. 
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See attached. 

Program Revision: Related Requireds for Secondary Social Studies 

Attachments 

I. General Description of Program: 

The proposed set of related requireds for students seeking secondary certification in 
social studies will be: 

1. For Majors in History: Required= Econ 101, Geog 123, Geog 261, and 
Plsc 110, ; Recommended = Anth 101 and/or Anth 215 and/or Psyc 100 
and/or Sod 100. 

Number of Required hours= 12 

Note: Some of these courses will overlap with social science core courses. 

2. For majors in Anthropology. Economics. Geography. Political Science. 
Psychology. and Sociology: Required = Hist 103, two courses from Hist 
105, 106, and 107, two courses in US history that together or separately 
cover the colonial period to the present, Econ 101, Geog 123, Geog 261, 
and Plsc 110. Recommended= Anth 101 and/or Anth 215 and/or Psyc 100 
and/or Socl 100. 

Note: Some of these courses may already be required by the student's major. 
Some of these courses will overlap with social science core courses. The US 
history courses may meet the new requirement in US history. 

Number of required hours = 27 

In addition to the related requirements, these students will also complete: 

a. the academic major in history or in one of the social sciences (30-47 
hours), 

b. the general core (34 hours minimum for students entering before fall 2000 
and 31-47 hours for students entering in the fall of 2000), 

c. the course work in secondary education (currently 34-40 hours, including 
the blocks, Psyc 216, and foreign language through 102 (the foreign 
language requirement through 102 is for students entering before fall 
2000]). 
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The current related requirements are: 

I. For history majors: 

a. an introductory-level course from four of the following six departments in the 
social science area (Anthropology, Economics, Geography, Political Science, 
Psychology, and Sociology), for 12 semester hours. 

b. a sequence of four additional courses from one of the six departments listed above 
for 12 additional semester hours. 

Total hours required: 24 

2. For social science majors other than history: 

a. an introductory-level course outside the major from four of the following six 
departments in the social science area (Anthropology, Economics, Geography, 
Political Science, Psychology, Sociology) for 12 semester hours. 

b. Five specific courses that cover Third World History, History of civilization, and 
United States History: Hist 103, Hist 105, Hist 106, Hist 150, and Hist 151, for 15 
semester hours 

Total hours required: 27 

Justification for the change: 

1. The new State requirements for teacher certification in secondary social studies are: 
study in "economics, government, and a minimum of 21 hours in the history and 
geography of the United States and of the world." 

The goal of this proposal is to provide students with the basic background to meet this set 
of requirements. Econ 101: Introductory Microeconomics and Plsc 110: American 
Politics will fulfill the requirement of study in economics and government. Geog 123: the 
Developing World and Geog 261: Geography of North America will provide 6 hours of 
US and world geography. A history major or the listed 15 hours in history will meet the 
demand for preparation in the history of the United States and the world. Requiring these 
specific courses will enable all majors in history and in all six of the social science 
departments who want secondary social studies certification to meet the State's 
requirements. 

2. The courses in the proposal match the secondary curriculum exactly, unlike the current 
menu approach in place for this program at Geneseo. For example, Plsc 110: American 
Politics is good preparation for the 11th grade course on the American system, but 
students in our current program might not take it. The proposed revision ensures that our 
students will get a basic grounding in the curriculum they will actually be teaching. 

3. Geneseo averages about 30 students seeking secondary certification in social studies per 
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year; usually 25-26 of them are history majors. History major~ un?er the new set of 
related requireds will see a reduction from 24 to 12 hours. This will enable them to 
pursue additional work in the social sciences, foreign languages, _or other are~s of 
academic interest. Majors in the social sciences may see a reductiOn, dependmg on the 
specific major, of 3-6 hours from the current required 27. 

4. The majority of the secondary social studies curriculum is history-based. This state
mandated secondary curriculum has a chronological organization and a traditional 
narrative approach with a strong focus on the actions of governments and elites. This 
curriculum leads to regents exams in Global History and Geography and in US History 
and Government. It is therefore appropriate to continue a substantial history requirement 
for majors outside history. The history department argues that the best way to assure that 
non-majors are exposed to the appropriate range of history is to continue to require a 
series of survey courses. To give non-majors more flexibility in scheduling, the history 
department has increased the number of survey courses that fulfill this goal. 

5. Students in the current secondary social studies program are already taking most of these 
courses with the exception of Econ 101 and Geog 261 . The two departments offering 
these courses have been consulted about the potential extra 30 students per year and they 
have agreed to accommodate them. 

6. The specific listed requirements are offered every semester, usually in multiple sections. 
The exceptions are Geog 261: Geography of North America and Hist 107: Ethnic Europe. 
The Geography department intends to meet the new demands placed on this course, and 
the History department offers two alternatives to Hist 107. 

7. Psyc 100: Introductory Psychology and/or Socl 100: Introduction to Sociology are a 
recommended option because some, but not all, high schools offer a 12th-grade elective 
in Psychology or Sociology. Even though there is little anthropology-based material in 
the state's secondary social studies curriculum, Anthropology 101: Exploration of Human 
Diversity is recommended to give students the option of exploring that field in the social 
sciences. Additionally, students who wish to study the prehistorical origins of the history 
they will be teaching will be encouraged to take Anth 215: The Ancient Civilization in 
the Old World. 

8. Currently, history majors seeking secondary social studies certification take a total of 15 
hours in one of the social sciences. This is not called for in the state regulations. 
Dropping this requirement will not have an adverse impact on enrollments in the social 
sciences. History students in the current program are spread out fairly evenly across the 
six social science departments at Geneseo; under the new program those departments 
might lose 4-6 non-major students per year. 

List of titles for courses named in this proposal: 

Anth 101: Exploration of Human Diversity 

Anth 215: The Ancient Civilization in the Old World 
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Econ 101: Introductory Microeconomics 

Hist 103: Introduction to Non-Western History 

Hist 105: Western Civilization until 1600 

Hist 106: Europe Since 1600 

Hist 107: Ethnic Europe 

Examples of possible appropriate pairings of courses in US history: 

• Hist 150: History of the United States I, and Hist: 151: History of the United 
States II 

• Hist 161: Issues in US History I, and Hist 250: Work and Workers in Modem 
America; 

• Hist 258: The American Presidency: A Survey, and History 352: History of 
[American] Colonial Society 

Geog 123: The Developing World 

Geog 261: Geography of North America 

Plsc 110: American Politics 

Psyc 100: Introductory Psychology 

Socl 100: Introduction to Sociology 

Secondary Social Studies by Major 

Department 95-96 96-97 97-98 98-99 99-00 00-01 (projected) 

Anthropology 0 0 0 0 0 

Economics 0 0 2 0 0 0 

Geography 0 0 0 0 0 0 

History 20 14 24 24 20 30 

Poli Science 1 0 3 1 1 1 

Psychology 0 0 2 1 2 1 

Sociology 1 0 1 2 2 1 

Totals 23 14 32 28 25 33 
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\ 

Secondary Social Studies Curriculum 

7th-8th grades= US History. 

9th-10th grades = Global History. 

11th grade = US History 

some schools offer AP US History. 

12th grade= Participation in Government (PIG) and Economics. 
some schools offer electives in Sociology and in Psychology. 

some schools offer AP electives (e.g., European History, Economics, Psychology, 
etc.) 

There are Regents exams in US History and Government and in Global History 
and Geography (please note new name-emphasis added). 

General information on educational issues in New York State, including access to 
the core curriculum in Social Studies and copies of Regents examinations, can be 

accessed through the Education Department's home page at 
http://www .nysed;gov /home.html 
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SPED 205-Major Course Revision 

NEW FORM Q (Combining current forms Q & R) 

Proposal for New Course, Revision of Existing Course, or Deletion of Course 
(Select either section I or section II) 

__ II. New Course or Major Revision of Existing Course 

A. _.....:S.:.:P'-lE~D:::...:::2~0~5 ___ Teaching Secondary Learners with Special Needs 

(Suggested Bulletin Number) (Course Title) 

A. Prerequisites: INTO 203, Corequisite: EDUC 204 

B. Credit Hours: 3 (3-0) 

C. Course Duration: Semester 

D. Course Rotation: Every fall 

E. Semester in which course will be offered initially: Fall 2002 

F. Staffing 
1.) Names of current faculty adequately prepared to teach this course (please identify 
part-time [p] faculty on this list Bruce Godsave. Howard Sanford. Alfretta Holloway. Liz 
Hall 

2.) Are additional faculty or adjuncts required? __ Yes x No 
If yes, has permission to hire additional faculty been secured from the Office of the 
Provost? Yes No 

If no additional staff is required, what course(s) will be dropped from the schedule 
rotation to accommodate each section of this course? Please check all that apply below 
and add the specific course to be replaced. Use most recent Master Schedule(s) for 
reference. 

(Example: 
333) 

Upper level e/ective(s) for majors, minors and concentrators Anth 

Upper level elective(s) for majors, minors, concentrator 
Introductory course(s) for new or prospective majors 
General education (core, multicultural) course(s) 
Other (please specify)--------------

Please list all programs or general education content requirements in which the dropped 
course(s) appear: i.e., departmental major, departmental minor, secondary education 
concentration, core area, co-requisite for other major or minor, interdisciplinary major or 

minor, etc.-----------------

Please list departments affected by either additions or deletions? Do they support 
proposed change? Explain. 

G. Justification A) If this is a proposal for a new course, identify the principal student 
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audience for the course {upper level majors and minors, general student population, etc.] 
Explain the specific need(s) for this course and the ways in which this offering will 
strengthen the undergraduate curriculum of the College. B) If this is a proposed revision 
of an existing course. explain the reasons for the change. Attach additional pages as 
necessary. A prerequisite for INTO 301 and INTO 302, EDUC 204 is being revised to 
comply with the revised New York State Education Department "Regulations for Teacher 
Education." The course also addresses themes of reflection, diversity, and technology, 
key strands within the revised Secondary Education Program. The course outline and 
references reflect these changes. 

H. Facilities and Library Holdings 
1.) What special facilities, currently available, will be used? None 

2.) What special facilities, not currently available, will be required? None 

3.) What special arrangements will be required of students? (e.g. extended field trips, 
special scheduling, required listening, etc.) None 

4.) Are present library holdings adequate to support this course? Yes 

I. Core 
Is this course proposed for core credit? Yes x No 
If so, which area? 
(Note that courses proposed for core credit must also be reviewed by the Core 
Curriculum Committee for that core area - form S should be submitted to core 
committee) 

Attach the following documents to this form: 
A Course description as it will appear in the College Bulletin 
B. Purpose and objectives 
C. Detailed content outline 
D. Evaluation procedures 
E. A representative bibliography, including the likely initial textbook (if applicable), 
10-20 main sources with complete bibliographical data 

REVISED 8/98 

SPED 205: Teaching Secondary Learners with Special Needs 

Course Description and Purpose: 

. . This course is d~sign~d to develop an understanding of the nature and the causes of disabling 
cond1t1ons; how to effectively mtegrate students with disabilities into the mainstreamed classroom; and 
how to modify instructional methods and materials so that students with disabilities can comprehend the 
content. 

. The purpo~~ of this_ course is to pro~ide preservice secondary teachers with the knowledge and 
skills to modify the1r mstruct1on and content 1n order to help students with disabilities achieve success in a 
general educational classroom. 

Course Objectives: 

By the end of the course, students will : 

336 



1. Explain the reasoning for and educational implications of legal mandates impacting 
mainstreaming and inclusion. 

2. Define and describe the characteristics of the disabilities identified under P.L. 94-142 (Education 
of all Handicapped Children Act) and 101-476 (Individual with Disabilities Education Act), 101-336 
(Americans with Disabilities Education Act) and 105-17 (Individuals with Disabilities Education Act 
Amendments 97) 

3. Explain and describe how adolescent development impacts the literacy needs of students with 
disabilities. 

4. Identify and describe other special needs populations that require teacher intervention or 
curriculum modifications. 

5. Develop an awareness and understanding of the affective concerns of teachers, students with 
disabilities, student peers, and parents within the mainstream or inclusion setting. 

6. Describe the different learning approaches used for integrating students with disabilities into the 
general education setting. 

7. Describe the different learning strategies (e.g., literacy awareness) used for adapting instruction 
for students with disabilities into the general education setting. 

8. Describe modifications, including technological modifications, needed in classroom environments 
to accommodate student with disabilities in the general education setting. 

9. Plan and modify curriculum, instruction, and assessment procedures for students with disabilities 
and reflect upon these practices. 

10. Describe effective communication skills that can be used with administrators, ancillary personnel, 
students with disabilities, student's parents, and teachers. 

Course Outline: 

I. Legal Mandates and Their Key Provisions 

A. Litigation relating to persons with disabilities 

B. P.L. 94-142 

C. P.L. 101-336 

D. P.L. 101-476 

E. P.L. 105-17 

II. Foundation for Educating Students with Disabilities 

A. Basic Terms and Concepts Defining Special Education 

B. How Special Education Came to Exist 

C. The lnclusion/Mainstreaming Controversy 
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Ill. Characteristics and Needs of Students with High-Incidence Disabilities 

A. Learning Disabilities 

B. Severe Emotional Disturbance 

C. Mild Cognitive Disabilities 

D. Communication Disorders 

IV. Characteristics and Needs of Students with Low-Incidence Disabilities 

A. Moderate or Severe Mental Retardation 

B. Multiple Disabilities 

c. Hearing Impairments 

D. Orthopedic Impairments 

E. Other Health Impairments 

F. Visual Impairments 

G. Deaf-Blindness 

H. Autism 

I. Traumatic Brain Injury 

V. Characteristics and Needs of Other Special Needs 

A. Students from Culturally Diverse Backgrounds 

B. Giftedness 

C. Attention Deficit Disorder - Attention Deficit Hyperactive Disorder 

D. Students Who are At-Risk 

E. Students with Chronic Medical Conditions 

VI. Analyzing Instructional Environments 

A. Organization of an Inclusive Classroom 

B. Grouping Arrangements in an Inclusive Classroom 

C. Analyzing Instructional Materials 

D. Analyzing Instructional Methods 

VI. Instructional Adaptations 
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A. Adapting Basic Skill Instruction 

B. Adapting Subject Area Content 

C. Adapting Independent Practice 

VIII. Strategic Instruction in the Content Areas 

IX. Perspectives on Instruction in Learning Strategies 

A. Reading Strategy Instruction 

B. Writing Strategy Instruction 

C. Memory and Test-Taking Strategy Instruction 

D. Notetaking Strategy Instruction 

E. Perspectives on Mathematics and Science Instruction 

F. Social Skills Strategy Instruction 

<. Collaborative Teaming in the Secondary School 

A. One Teacher, One Assist 

B. One Teacher, One Drift 

C. Parallel Teaching 

D. Station Teaching 

E. Alternative Teaching 

F. Team Teaching 

XI. Evaluating Student Learning . 

A. Adapting Classroom Tests for Students with Disabilities 

B. Adapting Report Card Grades for Students with Disabilities 

C. Using Performance-Based Assessment with Students with Disabilities 

D. Using Portfolio Assessment for Students with Disabilities 

XI. Responding to Student Behavior 

A. Promoting Positive Group Behavior 

B. Simple, Effective Responses to Individual Behavior 

C. Responding to Individual Student Behavior When Simple Approaches Are Note Enough 
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D. Helping Students Manage Their Own Behavior 

E. Problem Solving Approaches for Responding to Student Behavior 

Evaluation Procedures: 

Examinations 

School Visits Reflection Paper 

Strategies Research Paper 

Strategies Presentation 

Lesson Plan including Modifications 

Suggested Initial Text: 

=50% 

=10% 

=15% 

=15% 

=10% 

Deshler, D. D., Ellis, E. S., & Lenz, K. B. (1996) . Teaching adolescents with teaming disabilities, 
Denver, CO: Love. 

References: 

Bos, c. S., & Vaughn, S. (1994). Strategies for teaching students with teaming and behavior disorders. 
Boston: Allyn and Bacon. 

Gearheart, B. R., Weishahn, M. W., & Gearheart, C. J . (1996). The exceptional student in the regular 
classroom. Englewood Cliffs, NJ: Merrill. 

Lewis, R. & Doorlag, D. (1995). Teaching special students in the mainstream. Englewood Cliffs: Prentice 
Hall. 

McCoy, K. (1995). Teaching special/earners in the general education classroom. Denver: Love. 

Meyen, E. L. , Vergason, G. A., & Whelan, R. J. (1996). Strategies for teaching exceptional children in 
inclusive settings. Denver: Love. 

Salend, S. J., (1994). Effective mainstreaming: Creating inclusive classrooms. New York: Macmillian. 

Smith, T. E. C., Polloway, E. A., Patton, J . R. , & Dowdy, C. A. (1998). Teaching students with special 
needs in inclusive settings. Boston, MA: Allyn & Bacon. 

Stainback, W., & Stainback, S. (1996). Controversial issues confronting special education: Divergent 
perspectives. Boston, MA: Allyn and Bacon. 

Stainback, S., Stainback, W. , & Forest, M. ( 1989). Educating all students in the mainstream of 
regular education. Baltimore, MD: Paul H. Brookes. 

Turnbull, A. , Turnbull, H. , Shank, M. & Leal, D. (1998). Exceptional lives: Special education in today's 
schools. Englewood Cliffs: Prentice Hall. 

Wood, J. W. (1998). Adapting instruction to accommodate students in inclusive settings. Upper Saddle 
River, NJ: Merrill. 

340 



INTD 302 (Social Studies)-Major Course Revision 

NEW FORM Q (Combining current forms Q & R) 

Proposal for New Course, Revision of Existing Course, or Deletion of Course 
(Select either section I or section II) 

_X_II. Major Revision of Existing Course 

A INTO 302 Methods and Materials in Secondary Education: Social Studies 
(Suggested Bulletin Number) (Course Title) 

A. Prerequisites: INTO 203, EDUC 204, SPED 205, EDUC 215 Corequisite: INTO 301: Social 
Studies 

B. Credit Hours: 3 (2-2) 

C. Course Duration: semester 

D. Course Rotation: every spring 

E. Semester in which course will be offered initially: Spring 2003 

F. Staffing 
1.) Names of current faculty adequately prepared to teach this course (please identify part-time 
[p] faculty on this list: Errol Putman, Sherry Schwatrz, Don Jones [p] 

2.) Are additional faculty or adjuncts required? __ Yes _X_ No 
If yes, has permission to hire additional faculty been secured from the Office of the Provost? 
___ Yes No 

INTO 302 -Methods and Materials (Social Studies for High School Students) 

Course Description: 

Students will develop a rationale for teaching social studies, compare alternative curriculum positions, 
analyze and apply various models of teaching, match models to learners, design an appropriate learning 
environment, evaluate curriculum resources, prepare a unit of instruction appropriate to the NYS 7-12 
syllabi, and design procedures for evaluating learning. 

Prerequisites: INTO 203, EDUC 204, SPED 205 and EDUC 215. Corequisite INTO 301 . 3(2-2). 

Offered every spring. 

Objectives: 

At the conclusion of this course, students will be able to: 

1. · use the Regents' Guide and/or standard documents to keep current with curriculum 
developments and curriculum trends. 

2. demonstrate a variety of teaching models and evaluation components. 
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3. provide instruction in the interpretation and application of primary source documents. 

4. use the Internet and computer technology to design a variety of instructional materials. 

5. plan and teach meaningful social studies lessons using higher order thinking skills. 

6. plan curriculum units that incorporate a variety of teaching methods and materials designed to 
accommodate a variety of student learning styles, ability levels, and needs. 

7. employ multicultural dimensions in teaching. 

8. incorporate a variety of writing expressions in social studies instruction. 

9. use technology (aside from computers) to assist in social studies instruction. 

10. use the Internet and professional journals to complement social studies instruction. 

11. plan and/or present a variety of social studies topics in a collaborative and/or cooperative 
environment. 

12. present orally and/or in writing, justification for the place of social studies in the school curriculum. 

Content Outline: 

Rationales for Teaching Social Studies 

A History of the social studies 

B. The authority issue 

C. Problems and disagreements concerning the social studies curriculum 

D. controversy and censorship 

Alternative Curricular Positions in Social Studies 

A Cognitive/disciplinary position 

B. Socialization position 

C. Individualization position 

D. Process position 

E. Eclectic position 

Social Studies and Social Sciences 

A Analytic versus synthetic disciplines 

B. Relation between social studies and social sciences 
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Planning for Instruction 

A. Describing the Learners 

B. Comparing the Models 

1. Inquiry 

2. Group investigation 

3. Concept attainment 

4. Concept formation 

5. Simulations & Role Playing 

6. Direct instruction 

C. Resources 

D. Matching models and learners 

Peer Lessons 

A Practice a variety of models 

B. Technology base 

Designing a Unit 

A Generalizations and concepts. 

B. Goals 

C. Instructional objectives and relevant data 

D. Illustrative questions 

E. Lesson plans 

F. Assessing techniques and evaluation procedures 

G. Modifying lessons & assessment for students with varying learning disabilities. 

The Secondary School Social Studies Program (Grades 9-12) 

A Grade Nine: Global History and Geography 

1. Ancient World 
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2. Expanding Zones of Exchange 

3. Global Interactions 

4. First Global Age 

B. Grade Ten: Global History and Geography 

5. Age of Revolution 

6. Crisis and Achievement 

7. 20th Century Since 1945 

8. Global Connections and Interactions 

C. Grade Eleven: United States History and Government 

1. Constitutional Foundations 

2. Industrialization of the United States 

3. The Progressive Response to Industrialization 

4. At Home and Abroad: Prosperity and Depression 

5. The United States in an Age of Global Crisis 

6. World in Uncertain Times: 1950-1980 

7. World in Uncertain Times: Since 1980 

D. Grade Twelve: 

1. Participation in Government - Students should experience a culminating course that 
relates the content and skills component of the k-11 social studies curriculum, as well as 
the total educational experience, to the individual student's need to act as a responsible 
citizen. 

2. Economics and Economic Decision Making - Students should experience a course that 
provides students with the economic knowledge and skills that enable them to function as 
informed and economically literate citizens in our society and in the world. The course is 
designed to be used with all students, emphasizes rational decision making, and 
encourages students to become wiser consumers as well as better citizens. Teachers will 
provide for different student needs by selecting appropriate instructional materials and 
learning strategies. 

Recommended Evaluation Procedures 

Students will be evaluated on the following items: 

Participation 

Applying writing to social studies 

Class demonstrations/presentations 

344 



Use of audio-visual resources 

Peer lesson(s) 

Evaluating sources: Internet and professional journals 

Applying technology to lesson planning 

Unit plan 

Culminating activity 

Recommended Textbook: 

Martorella, P. (2000). Teaching social studies in middle and secondary schools. Upper Saddle 
River, NJ: Merrill/Prentice Hall. 

Representative Bibliography: 

Banks, J. & Banks, C. (1999). Teaching strategies for the social studies. Needham Heights, MA: 
Addison Wesley, inc. 

Barr, R., Barth, J., & Shermis, S., (1977). Defining the social studies. Washington, DC: National 
Council for the Social Studies. 

Charles, C.M. (2000) . The synergetic classroom. New York, NY: Addison Wesley , Inc. 

Dillon, J. (1994). Using discussion in classrooms. Buckingham, UK: Open University Press. 

Ellis, A., Fouts, J., & Glenn, A. (1991). Teaching and learning secondary social studies. New 
York, NY: Harper Collins Publishers. 

Haenke, R. (1998) . Teaching American history with the Internet. Brisbane, CA: Classroom 
Connect. 

Housley, K. (Ed.). (1998). Social studies web guide. Brisbane, CA: Classroom Connect. 

Kauchak, D. & Eggen, P. (1998). Learning and teaching: Research-based methods. Needham 
Heights, MA: Allyn and Bacon. 

Martorella, P. (2000). Teaching social studies in middle and secondary schools. Upper Saddle 
River, NJ: Merrill/Prentice Hall. 

McNeil, J. (1996). Curriculum: A comprehensive introduction. New York, NY: Harper-Collins 
Publishers. 

Partin, R. (1998). Online social studies resources. Upper Saddle River, NJ: Prentice Hall. 

Shaver, J. (Ed.). ( 1991 ). Handbook of research on teaching social studies. New York, NY: 
Macmillan. 

Zevin, J. (1992). Social studies for the twenty-first century. New York, NY: Addison Wesley 
Longman. 
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INTD 301 (Social Studies)-Major Course Revision 

_X_Il. Major Revision of Existing Course 

A. INTO 301 Topics in Secondary Education: Social Studies 
(Suggested Bulletin Number) (Course Title) 

A. Prerequisites: INTO 203,·EDUC 204, SPED 205, EDUC 215; corequisite: INTO 
302: Social Studies 

B. Credit Hours: 3 (3,0) 

C. Course Duration: one semester 

D. Course Rotation: every spring 

E. Semester in which course will be offered initially: Spring 2003 

F. Staffing 
1.) Names of current faculty adequately prepared to teach this course (please 
identify part-time [p] faculty on this list: Errol Putman, Sherry Schwatrz, Don 
Jones [p] 

2.) Are additional faculty or adjuncts required? Yes _X_ No 
If yes, has permission to hire additional faculty been secured from the Office of 
the Provost? Yes No 

Course Description:This course is designed to develop in the preservice Social Studies teacher an 
understanding of the Social Studies content found in middle school grades 5-8 and the special needs, 
characteristics, and potentials of diverse students with whom they will deal in the middle schools. The 
course will examine the New York State Social Studies Standards in grades 5-8, the emergence of middle 
schools, their philosophical roots, middle school students, and specific curricular, instructional and 
affective support strategies adapted for these students. 

Prerequisites: INTO 203, EDUC 204, SPED 205 and EDUC 215. 

Corequisite: INTO 302: Social Studies 3(3-0). 

Offered every spring. 

Objectives: 

At the conclusion of the course, students will be able to: 

1. outline the scope and sequence, the major content understanding, the critical concepts, essential 
skills, and possible activities for use in teaching middle school students 

2. use the Regents' Guide and/or standard documents to keep current with curriculum 
developments and curriculum trends. 

3. evaluate the mission of the middle school and compared it to the traditional junior high school. 
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4. analyze and evaluate the variety of organization patterns found in middle schools. 

5. evaluate the benefits and potentials problems inherent in the many support systems 
middle school education. 

used in 

6. discuss the special personal, emotional, physical, psychological, social and educational needs of 
middle grade students with and without disabilities. 

7. develop instructional goals to accommodate social, educational, multicultural, and special needs 
of middle grade students. 

8. utilize appropriate technology to enhance lesson construction. 

9. develop model lessons that reflect interdisciplinary and cooperative learning. 

10. incorporate multicultural dimensions in their lesson planning. 

11. describe the purpose, use, and effects of standardized tests and develop alternate methods of 
assessment. 

12. develop a project that includes analyzing, synthesizing, and apply primary source materials. 

Content Outline 

Content: The Middle School Social Studies Program (Grades 5-8) 

A. Grade Five: "geographic, economic, and social/cultural understandings related to the United 
States, Canada, and Latin American." 

B. Grade Six: "interdependence of all people keying on Western and Eastern Europe and the Middle 
East." 

C. Grade Seven: United States and New York State History 

I. The Global Heritage of the American People Prior to 1500 

2. European Exploration and Colonization 

3. The Creation of Our Nation 

4. Experiments in government 

5. Life in the New Nation 

6. Division and Reunion 

D. Grade Eight: United States and New York 
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1. An Industrial Society 

2. The United States as an Independent Nation in an Increasingly Interdependent World 

3. The United States Between the Wars 

4. The United States Assumes World Wide Responsibilities 

5. The Changing Nature of the American People from World War II to the Present 

E. Resources for updated information in relation to the content of the curriculum 

Adaptation of Methods Appropriate to the Middle School 

A. Application of Instruction to the Middle Grades Student Needs (intrinsic and extrinsic) 

1. Personal 

2. Emotional 

3. Physical 

4. Psychological 

5. Social 

6. Educational: cognitive, affective and psychomotor 

7. Disabilities 

B. Enhancing Self-Concept for Middle School Students 

1. Needs 

2. Strategies 

3. Active listening 

4. Non-verbal communication 

5. Reading and writing 

6. Stress management 

7. Disabilities 

C. Teaming 

D. Teaching Strategies 

1. Direct Instruction 
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a. Lecture 

b. Demonstration 

c. Group Discussion 

2. Indirect Instruction 

a. Inquiry 

b. Collaborative/Cooperative Learning 

c. Concept formation/attainment 

d. Creative Expression 

e. Jigsaw/Peer Teaching 

f. Simulations & Role Playing 

E. Testing and the Adolescent 

Recommended Evaluation ProceduresStudents will be evaluated on the following items: 

Participation 

Critique of rationale for teaching social studies 

Inquiry lesson 

Peer lesson(s) 

Checklist for evaluating curriculum resources 

Unit Plan 

Final Exam 

Recommended Textbooks:Bower, Lobdell & Swenson. (1999). 
History alive. New York, NY: Addison-Wesley. 

Kobrin, D. (1996). Beyond the textbook. NH: Heinemann. 

Representative Bibliography: 

Allen, M. & R. Stevens (1998) Middle grades social studies. Needham Heights, MA: Allyn & 
Bacon. 

Banks, J. & Banks, C. (1999). Teaching strategies for the social studies. New York, NY: Addison 
Wesley, Inc. 

Barr, R., Barth, J., & Shermis, S., (1977). Defining the social studies. Washington, DC: National 
Council for the Social Studies. 

Dillon, J.T. (1994). Using discussion in classrooms. Buckingham, United Kingdom: Open 
University Press. 
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Garvin, J.P. (n.d.) Learning how to kiss a frog. Newbury, PA: Garvin Consultant Assn . 

George, P.S., Stevenson, C., Thomason, J., & Beane, J. (1992). The middle school-- and 
beyond. Washington DC: ASCD. 

Harris, D. & J. Carr (1996). How to use standards in the classroom. Washington, DC: ASCD. 

Joyce, B. & Ford, K. (1999). Models of teaching. Needham Heights, MA: Allyn & Bacon. 

Kellough, R. & Kellough, N. (1996). Middle school teaching: A guide to methods and reasons. 
Upper Saddle River, NJ: Merrill Prentice Hall. 

Ketcham, R., et. al. (1988). Participation in government: Making a difference. Acton, MA: Copley 
Publishing Group. 

Mahood, W., Siemer, L. , & Lowe, W. (1991). Teaching social studies in middle and senior high 
schools: Decisions! Decisions! New York, NY: Macmillan Publishing Company. 

National Council for the Social Studies. (1994). Curriculum standards for social studies. 
Washington, DC: NCSS Bulletin #89. 

New York State Education Department (1996). Learning standards for social studies. Albany, NY: 
State Education Department. 

Perrone, V. (Ed.). (1991). Expanding student assessments. Washington, DC: ASCD. 

Vermette, P.J ., (1998) . Making cooperative teaming work. Upper Saddle, NJ: Prentice Hall. 

EDUC 204-Major Course Revision 

NEW FORM Q (Combining current forms Q & R) 

Proposal for New Course, Revision of Existing Course, or Deletion of Course 
(Select either section I or section II) 

__ II. Major Revision of Existing Course 

A. EDUC 204 Dimensions of Teaching (Adolescent Certification) 

(Suggested Bulletin Number) (Course Title) 

A Prerequisites: Pre or Corequisite: INTO 203, EDUC 215, Corequisite: SPED 205 

B. Credit Hours: 4 (3-2) 

C. Course Duration: Semester 

D. Course Rotation: Every fall 

E. Semester in which course will be offered initially: Fall 2002 

F. Staffing 
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1.) Names of current faculty adequately prepared to teach this course (please identify 
part-time [p] faculty on this list Marion Fey. Dennis Showers. Errol Putman. Donald 
Jones (p) 

2.) Are additional faculty or adjuncts required? __ Yes x No 
If yes, has permission to hire additional faculty been secured from the Office of the 
Provost? Yes No 

EDUC 204: DIMENSIONS OF TEACHING (Adolescent Certification) 

Course Description and Purpose 

This course introduces students to instructional and classroom management practices in the 
contexts of changing perspectives and environments of education for grades 7-12. The underlying 
assumption is that inquiry into the dimensions of classroom experience from a variety of perspectives will 
enable students to make informed choices in structuring and implementing lessons that are consistent 
with NYS Learning Standards and take into account the commonalties and differences among adolescent 
learners. Field visits will involve systematic analysis of and reflection on effective practice. 4(3-2). 

Pre or Co-requisites: INTO 203 and EDUC 215, Corequisite: SPED 205 

Course Objectives 

The student will be able to: 

1. describe the nature of the learner in terms of cognitive, affective, and psychomotor dimensions as 
they relate to adolescent learners. 

2. identify the various facets of the learning processes with respect to differences, e.g., 
gender, life styles, socio-economic status, and multiple intelligences. 

culture, 

3. observe the teaching process in terms of physical setting, lesson presentation, student-teacher 
interactions, classroom management, and social interactions. 

4. observe how literacy development affects student learning. 

5. use a variety of effective instructional materials and strategies to design, implement, and assess 
peer-taught and field experience lessons that address NYS Learning Standards and consider 
diverse student populations including English language learners and students with special needs. 

6. identify problems and solutions related to classroom management, literacy development, 
(reading, writing, listening, and speaking) learning processes, and student motivation. 
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7. understand the uses of instructional technology and computer applications in teaching and 
learning and develop skill in using these media to acquire information, communicate, and 
enhance learning. 

8. explain the purposes of assessment, evaluation, and grading and become familiar with traditional 
and non-traditional approaches for implementing each process. 

9. cite, discuss, and apply appropriate educational research leading to effective teaching. 

10. demonstrate understanding of the interactions among the school, home, and community in 
fostering student learning. 

Course Outline 

I. Developing a positive image of self-as-teacher 

A. Reality of the role 

B. Reality of schools today 

II. Nature of the Ieamer 

A. Motivation 

B. Diversity of students with learning disabilities 

1. English language learners 

2. Students with special needs 

3. Students with giftedness and talents 

4. The "average student" 

5. Socio-economic influences 

6. Multiple intelligences 

C. Theories of learning 

D. Bloom's taxonomy of cognitive learning 

E. Inductive and deductive learning 

F. Learning facts and concepts 

G. Literacy learning 

III. Observing the teaching process 
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A. Pedagogical approaches 

1. Direct instruction 

2. Constructivism 

3. Cooperative and collaborative learning 

4. Questioning 

a. Inquiry 

b. peer teaching 

B. Field Visits 

1. Classroom environment 

2. Student-teacher interactions 

3. Approaches to teaching and student engagement 

4. Reflection on teaching process 

IV. Lesson planning and organization for teaching 

A. Structure of the lesson plan 

B. Writing objectives 

C. Alternative forms of planning and organizing 

D. Interdisciplinary & integrated learning 

V. Classroom management 

A. Strategies for organization 

1. Environment 

2. Communication 

3. Planning 

4. Use of time 

B. Managing problem behaviors 

VI. Assessment, evaluation, and grading 

A. Traditional practices 

B. Authentic assessment 
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1. Performance assessment 

2. Portfolio assessment 

VII. Instructional resources 

A. Curriculum library 

B. Instructional technology 

1. Audiovisual sources 

2 . Computer applications 

Grading 

A Midterm 

B. Final 

C. Class Participation 

D. Class Presentations 

E. Reflection on peer teaching 

F. Quizzes 

G. Written Assignments 

Proposed Text: Kauchak, D., Eggen, P. (1998). Learning and teaching: Research-based 
methods. New York, NY: Allyn and Bacon. 

Representative Bibliography 

Arends, R. (1996). Learning to teach. New York, NY: McGraw Hill. 

Borich, G. (1992). Effective Teaching methods. Columbus, OH: Merrill. 

Charles, C.M. (2000). The synergetic classroom. Don Mills, Ontario: Addison Wesley Longman, Inc. 

Cummings, J. & Sayers, D. (1995). Brave new schools: Challenging cultural illiteracy through global 
learning networks. New York, NY: St. Martin's Press 

Daniels, H. & Bizar, M. Methods that matter. Six structures for best practice classrooms. York, ME: 
Stenhouse. 

Dillon, J. (1994). Using discussion in classrooms. Buckingham, United Kingdom: Open 
Press. 

University 

Farreii-Childers, P., Gere, A.R., and Young, A. (1998) Programs and Practices: Writing across the 
secondary school curriculum Portsmouth, NH: Boynton Cook. 
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Ferrell-Childers et al. (1964). Programs and practices: Writing across the secondary school curriculum. 
Portsmouth: Boynton Cook. 

Fine, M. (1991). Framing dropouts: Notes on the politics of an urban public high school (31-62) . ALBANY: . 
SUNY Press. 

Garrett, S.S. et al. (1994) . Classroom teaching skills. Washington, DC: Heath. 

George, P.S., Stevenson, C., Thomason, J. , and Beane J. (1992). The middle school-- and beyond. 
Alexandria, VA: ASCD. 

Glatthorn, F. (1993). Learning twice. New York, NY: HarperCollins Publishers. 

Greenwood, G. and Fillmer, H.T. (1997). Professional Core Cases for Teacher Decision-Making. Upper 
Saddle River, NJ: Prentice Hall. 

Gunter, M., Estes, T. & Schwab, J. (1999). Instruction: A models approach. New York, NY: Allyn & Bacon. 

Hinley, R. & Ford, K. (1994) . Education in edge city. New York, NY: St. Martin's. 

Huyvaert, S. (1995). Reports from the classroom. New York, NY: Allyn & Bacon. 

Joyce, B. & Weil, M. (2000). Models of teaching. New York, NY: Allyn & Bacon. 

Kohn, A. (1996). Beyond Discipline. Alexandria, Virginia: Association for Supervision and Curriculum 
Development. 

Kellough, R. & Kellough, N . (1996). Middle school teaching. Upper Saddle River, NJ: Merrill-Prentice Hall. 

Levin, J., and Nolan, J. (1996). Principles of classroom management. New York, NY: Allyn & Bacon. 

Macrorie, T. (1984). Twenty teachers. Buckingham, United Kingdom: Oxford University Press. 

Meier, Deborah. (1995). The Power of Their Ideas: Lessons for America from a Small School in Harlem. 
Boston: Beacon Press. 

Moore, K.D. (1998). Classroom teaching skills. New York, NY: McGraw-Hill. 

New York State Standards. (per discipline). 

Orlich, D.C., et. a. (1994). Teaching strategies: A guide to better instruction. Washington, DC: Heath. 

Ornstein, A. (1995). Teaching: Theory info practice. New York, NY: Allyn & Bacon. 

Perone, V. (Ed.). (1991). Expanding student assessment. Alexandria, VA: Association for Supervision 
and Curriculum Development. 

Podell, D. (Ed.). (199x). Perspectives: Educating exceptional/earners. St. Paul, MN: Coursewise 

Publishers. 

Randall, S.S. (1985). Discipline in the secondary classroom: A problem-by-problem survival guide. New 
York, NY: Center for Applied Research in Education, Inc. 

Tchudi, S. (1993). The astonishing curriculum: Integrating science and humanities though language. 

Urbana, IL: NCTE. 

Thomas, C., Correa, V., and Morsink, C. (1995). Interactive Teaming. Upper Saddle River, NJ: Prentice 
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Hall. 

Vermette, P.J. (1998). Making Cooperative Learning Work. Upper Saddle River, NY: Prentice Hall. 

Weinstein, C.S. (1996). Secondary classroom management. New York, NY: McGraw Hill. 

Williams, W., Blythe, T., White, N., Li, J., Sternberg, R. & Gardner, H. (1996). Practical 
school. New York, NY: HarperCollins. 

EDUC 215-New Course 

NEW FORM Q {Combining current forms Q & R) 

Proposal for New Course, 

__ II. New Course 

A. EDUC 215 Foundations of Literacy 
(Suggested Bulletin Number) (Course Title) 

intelligences for 

A. Prerequisites: Pre or Co-requisite EDUC 203, and admission to the Adolescent 
Certification Program 

B. Credit Hours: 3 (3-0) 

C. Course Duration: one semester 

D. Course Rotation: spring and fall 

E. Semester in which course will be offered initially: Fall 2002 

F. Staffing 
1.) Names of current faculty adequately prepared to teach this course (please identify 
part-time [p] faculty on this list Ernie Balajthy. Sharon Peck. Cheryl Kreutter. 

2.) Are additional faculty or adjuncts required? __ Yes X No 
If yes, has permission to hire additional faculty been secured from the Office of the 
Provost? Yes No 

{over) 

If no additional staff is required, what course(s) will be dropped from the schedule 
rotation to accommodate each section of this course? Please check all that apply below 
and add the specific course to be replaced. Use most recent Master Schedule(s) for 
reference. 

(Example: ..K Upper level elective(s) for majors, minors and concentrators Anth 333) 
Upper level elective(s) for majors, minors, concentrators 
Introductory course{s) for new or prospective majors 
General education {core, multicultural) course{s) 

....x_ Other (please specify) this course will replace reading electives 
that have been eliminated under the new elementary education program 
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Please list all programs or general education content requirements in which the dropped 
course(s) appear: i.e., departmental major, departmental minor, secondary education 
concentration, core area, co-requisite for other major or minor, interdisciplinary major or 
minor, etc. (see above) 

Please list departments affected by either additions or deletions? Do they support 
proposed change? Explain. (Not applicable) 

G. Justification A) If this is a orooosal for a new course, identify the principal student 
audience for the course [upper level majors and minors, general student population, etc.] 
Explain the specific need(s) for this course and the ways in which this offering will 
strengthen the undergraduate curriculum of the College. 8) If this is a oroposed revision 
of an existina course, explain the reasons for the change. Attach additional pages as 
necessary. 

This course has been added to the Adolescent Certification Program to bring the program 
into compliance with the New York State Education Department regulations of Sept. 1999 
which require 6 credits of training in adolescent literacy. This course provides three of the 
credits and fulfills the regulation that students in all disciplines must be prepared to teach 
literacy (which includes reading, writing, speaking, and listening) and must cover 
language acquisition and literacy development for native speakers as well as English 
language learners. Issues of bilingual education are also required by the regulation. The 
remaining three credits have been distributed among five courses in the program, 
including .5 credit in INTD 203, .5 credit in EDUC 204, .5 credit in INTD 205, 1 credit in 
INTO 302 (or divided between 301 and 302 if the faculty in that specialization prefers), 
and .5 credit in EDUC 303, Field Experience. 

H. Facilities and Library Holdings 
1.) What special facilities, currently available, will be used? Library, School of 
Education computer laboratory 

2.) What special facilities, not currently available, will be required? none 

3.) What special arrangements will be required of students? (e.g. extended field trips, 
special scheduling, required listening, etc.) none 

4.) Are present library holdings adequate to support this course? yes 

[. Core 
Is this course proposed for core credit? Yes _X_ No 
If so, which area? 
(Note that courses proposed for core credit must also be reviewed by the Core 
Curriculum Committee for that core area -- form S should be submitted to core 
committee) 

Attach the following documents to this form: 
A. Course description as it will appear in the College Bulletin 
8. Purpose and objectives 
C. Detailed content outline 
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D. Evaluation procedures 
E. A representative bibliography, including the likely initial textbook (if applicable), 
1 0-20 main sources with complete bibliographical data 

EDUC 215: Literacy in Secondary Content Area Classrooms 

Course Description and Purpose 

The course will provide a focused study on the principles and methods of using literacy (reading, writing, listening, 
and speaking) to improve learning and proyide differentiated instruction for all learners. Methodology will be based 
on adolescent (grades 7-12) curriculum and will provide extensive opportunity for students to apply their learning to 
teaching in their specific disciplines. (3-0) 

Pre- or Co-requisite: Intd 203 

Objectives: 

Students will be able to: 

1. Understand current trends and issues in the development of literacy in our diverse society and how 
instruction for adolescents addresses these issues. 

2. Understand the learning/cognition principles involved in literacy, including the research findings of 
cognitive schema theorists, constructivism, and social constructivism. 

3. Describe how literacy development is related to the lifelong developmental sequence, including acquisition 
of basic literacy. 

4. Reflect on the ways that diversity affects adolescent literacy development in native speakers and English 
Language Learners as affected by gender, socio-economic status, race, and culture. 

5. Reflect on the theory and practice of bilingual education. 

6. Address the needs of a wide variety of learners, including special education, remedial and enrichment 
students, through use of differentiated literacy methods. 

7. Develop adolescents' skills and strategies in reading, writing, listening and speaking, both general and 
discipline specific. 

8. Develop methodologies and strategies for writing to learn across the curriculum 

9. Develop an awareness of the role of technology in adolescent literacy and understand the concept of text 
and alternative forms of text. 

Course Outline 
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I. Literacy (reading, writing, listening, and speaking) instruction: Rationale and purpose 

A. National priorities (National Assessment of Educational Progress) 

B. Literacy development and instruction, birth- 12th grade 

C. Exemplary teaching (Richard Allington) 

D. Cultural literacy (E.D. Hirsch) 

E. Critical literacy (P. Friere) 

F. Vocational needs 

II. Diverse learners in the secondary classroom 

A. Developmental sequence of reading (Jeanne Chall) 

B. Literacy acquisition 

C. Introduction: Cultural and linguistic differences 

D. Introduction: Achievement differences 

E. Introduction: Special learners 

III. Overview: Exemplary teaching of content using reading and literacy 

A. Current best practices in literacy education 

B. Cross-discipline connections/Integration 

C. Scaffolded instruction for students who are struggling readers 

IV. Principles of learning: Application to literacy and content areas 

A. Cognitivist Schema Theory 

B. Constructivism 

C. Social Constructivism 

D. Active learning 

V. Matching materials to learners 

A. Introduction: Assessment of literacy 

B. Readability and text-leveling 

C. Fluency 

VI. Prereading/during reading/post-reading 
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A. Schema activation 

B. Metacognition 

c. Motivation 

D. Engagement 

E. Vocabulary development 

F. Study guides and instructional frameworks 

G. Collaborative learning 

H. Journaling 

I. Study strategies 

J. Graphic organizers 

K. Notetaking 

VII. Writing 

A. Overview of the writing process 

B. Expository text patterns 

c. Writing to learn 

D. Research 

Evaluation Procedures 

Class Participation 30% (includes a variety of minor assignments to be given and 
collected on a regular basis, both in-class and for homework, such as prereading activities, study guides, lesson plan 
components, etc. This may be submitted in the form of a portfolio.) 

Hourly Exams (2) 40% 

Final Exam 30% 

Suggested Initial Textbooks 

Gere, A. R. (Ed.). (1985). Roots in sawdust: Learning to write across the disciplines. Urbana, IL: National 
Council of Teachers of English. 

Moore, D. D., Bean, T. W., Birdyshaw, D., & Rycik, J. A. (1999). Adolescent literacy: A position 
statement. Newark, DE: International Reading Association. 

Santa, C. C., & Alvermann, D. E.(Eds.). (1991). Science learning: Process and applications. Newark, DE: 
International Reading Association. 

Saul, E. W. (Ed.) (1994). Nonfiction for the classroom: Milton Meltzer on writing, history, and social 
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responsibility. Newark, DE: International Reading Association. 

Representative Bibliography 

Journals: 

The English Teacher (National Council of Teachers in English) 

Journal of Adolescent and Adult Literacy (International Reading Association) 

The Reading Teacher (International Reading Association) 

Language Arts (National Council of Teacher of English) 

Reading Research and Instruction (College Reading Association) 

Allan, J. (1995). It's never too late: Leading adolescents to lifelong literacy. Portsmouth, NH: Heinemann. 

Allan, K. K., & Miller, M S. (2000). Literacy and learning: Strategies for middle and secondary school 
teachers. New York: Houghton Mifflin. 

Allen, J., Cary, M., & Delgado, L. (1995). Exploring blue highways: Literacy reform, school change, and 
the creation of learning communities. New York: Teachers College Press. 

Allington, R. L. (1998). Teaching struggling readers. Newark, DE: International Reading Association. 

Alvermann, D. E., Dillon, D. R., & O'Brien, D. G. (1998). Using discussion to promote reading 
comprehension. Newark, DE: International Reading Association. 

Alvermann, D. E., Hinchman, K. A., Moore, D. W., Phelps, S. F., & Waff, D. R. (1998). Reconceptualizing 
the literacies in adolescents' lives. Mahwah, NJ: Lawrence Erlbaum. 

Armbruster, B. B ., & Anderson, T. H. (1981). Content area textbooks. Reading Education Report No. 23. 
Urbana, IL: University of Illinois Center for the Study of Reading. 

Atwell, N. (1998). In the middle: New understandings about writing, reading, and learning (2"d ed.). 
Portsmouth, NH: Heinemann. 

Bartoli, J. S. (1995). Learning to read in the U.S.A .. New York: Teachers College Press. 

Berger, A., & Robinson, H. A. ( 1982). Secondary school reading: What research reveals for classroom practice. 
Urbana, IL: ERIC Clearinghouse on Reading and Communication Skills. 

Brozo, W. G., & Simpson, M. L. (1991). Readers, teachers, learners: Expanding literacy in secondary 
schools. New York: Macmillan. 

Cooper, J.D. (2000). Literacy: Helping children construct meaning. New York: Houghton Mifflin. 

Donelson, K. L., & Nilsen, A. P. (1997). Literature for today's young adults (5th ed.). New York: Longman. 

Faltis, C. J., & Wolfe, P . (eds.). (1999). So much to say: Adolescents, Bilingualism, and ESL in the 
secondary school. New York: Teachers College Press. 

Finders, M. J. (1997). Just girls: Hidden literacies and life in Junior High. New York: Teachers College Press. 

Fulwiler, T. (1995). The journal book. Portsmouth, NH: Heinemann. 
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Gillet, J. w., & Temple, c. (1990). Understanding reading problems: Assessment and instruction (3'd ed.). 

Glenview, IL: Scott Foresman. 

Gowen, s. G. (1996). The politics of workplace literacy: A case study. New York: Teachers College Press. 

Graves, D. (1983). Writing: Teachers and children at work. Portsmouth, NH: Heinemann. 

Guthrie, J. T., & Wigfield, A. (1997). Reading engagement: Motivating readers through integrated 

instruction. Newark, DE: International Reading Association. 

Harwayne, s. (1992). Lasting impressions: Weaving literature into the Writing Workshop. Portsmouth, 

NH: Heinemann. 

Hynds, S. (1997). On the brink: Negotiating literature and life with adolescents. Newark, DE: International 

Reading Association. 

Krogness, M. (1997). Just teach me, Mrs. K: Talking, reading, and writing with resistant adolescents. 
Portsmouth, NH: Heinemann. 

Merrifield, J., Bingman, M. B., Hemphill, D., & Bennett-DeMarrais, K. P. (1997). Life at the margins: 
Literacy, language, and technology in everyday life. New York: Teachers College Press. 

Miramontes, 0. B., Nadeau, A., & Commins, N. L. (1997). Restructuring schools for linguistic diversity: 
Linking decision making to effective programs. New York: Teachers College Press. 

Opitz, M F. (ed.) (1998). Literacy instruction for culturally and linguistically diverse students. Newark, DE: 
International Reading Association. 

Reif, L. (1992). Seeking diversity; Language arts with adolescents. Portsmouth, NH: Heinemann. 

Santa, C. M., & Alvermann, D. E. (1991). Science learning: Processes and applications. Newark, DE: 
International Reading Association. 

Simmons, J. S., & Baines, L. B. (eds.). (1998). Language study in middle school, high school, and beyond: 
Views on enhancing the study of language. Newark, DE: International Reading Association. 

Spangenburg-Urbsschat, $Pritchard, E. (Eds.). (1994). Kids come in all languages: Reading instruction for 
ESL students. Newark, DE: International Reading Association. 

Soifer, R., Irwin, M., Crumrine, B., Honzake, E., Simmons, B., & Young, D. (1999). The complete theory
to-practice handbook of adult literacy: Curriculum design and teaching approaches. New York: Teachers College 
Press. 

Vacca, R. T., & Vacca, J. L. (1999). Content area reading: Literacy and learning across the curriculum (6111 ed.). New 
York: Longman. 

Whitin, D. J., & Whitin, P. (2000). Math is language, too: Talking and writing in the mathematics 
classroom. National Council of Teachers of Mathematics. 

Wilhelm, J.D. (1959). "You gotta be the book": Teaching engaged and reflective reading with adolescents. 
New York: Teachers College Press. 

Wood, K. D., Lapp, D., & Flood, 1. (1992). Guiding readers through text: A review of study guides. Newark, DE: 
International Reading Association. 
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INTO 302 (Chemistry )-Major Course Revision 

NEW FORM Q (Combining current forms Q & R) 

Proposal for New Course, Revision of Existing Course, or Deletion of Course 
· (Select either section I or section II) 

_X_II. Major Revision of Existing .Course 

A. INTO 302 
& Chemistry 

Methods & Materials in Secondary Education: General Science 

(Suggested Bulletin#) (Course Title) 

A. Prerequisites: enrolled in Chemistry Major, Educ 215, Educ 204 

Pre- or Co-requisite: Sped 205, lntd 301: Science 

B. Credit Hours: 3 (2-2) 

C. Course Duration: Semester 

D. Course Rotation: Every Spring 

E. Semester in which course will be offered initially: Spring 2003 

F. Staffing 
1.) Names of current faculty adequately prepared to teach this course (please identify 
part-time [p] faculty on this list Ray Spear. Dennis Showers 

2.) Are additional faculty or adjuncts required? __ Yes _X_ No 
If yes, has permission to hire additional faculty been secured from the Office of the 
Provost? Yes No 

Course Description: 

This course is designed to provide the theory and practice necessary to teach science at the middle school 
(junior high school) and high school levels. Students will use a variety of instructional materials and strategies to 
develop lessons and a unit based on the NYS Standards for Mathematics Science and Technology and appropriate 
State and/or local curricula. The course will also focus on developing skills to help learners of different needs and 
abilities meet the goal of scientific literacy. Prerequisites: Educ 215, Intd 203, Educ 204. Pre- or co-requisites: Sped 
205 and Intd 301 . 3(2-2). Offered every spring. 

Purpose and Objectives: 

The purpose of this course is to prepare preservice teachers to teach science in grades seven to twelve. 

Upon completing this course students will be able to: 

1. Design science instruction (including demonstrations and laboratories) for adolescents. 
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2. Recognize potential problems in classroom management and in student motivation. Develop strategies to 
stimulate student-interest and achievement in science. 

3. Identify and implement ways to encourage exploration and personal development. 

4. Operate in interdisciplinary and team teaching situations. 

5. Identify content appropriate for grade levels seven and eight in Middle School and consider how it builds 
upon elementary school programs and prepares students for subsequent science study in high school. 

6. Apply the knowledge base from their Chemistry major to develop activities, lessons and units based on 
New York State Standards for Mathematics, Science, and Technology 

7. Focus on relationships, processes, mechanisms, and application of concepts so that students can attain 
scientific literacy and explain in their own words important "ideas" (NYS Standards) about the chemical 
world. Emphasize more than the memorization of terms and facts and help their students improve reading 
and communication skills. 

8. Integrate science tradebooks and "popular" science literature for adolescents into the Middle School science 
and High School chemistry curriculum. 

9. Write to learn in science especially in developing a foundation in research design and a good grasp of the 
scientific method. 

10. Vary instructional materials and strategies according to content and for students with differing abilities and 
with special needs. 

11. Integrate active laboratory investigations into instructional objectives. 

12. Implement lesson plans (through peer teaching). Assess the effectiveness of instruction and reflect on 
possible changes. 

13. Describe and use new instructional and laboratory technology. 

14. Perform assessment, evaluation, and grading based on experience with lesson and unit plannina and 
reviewing materials developed by their peers. o 

15. Have ~ese~ch skill~ to ~ocate teaching and chemistry references and resources, and to identify educational 
and scientific orgamzat10ns that can play a role in professional development. 

Detailed Content Outline: 

I. Literacy training 

A. Electronic text - WEB based resources in Science. 

B. Integrating tradebooks and young adult science literature. 

C. Computer-based instruction for reading and writing in the Middle School Science and High School 
Chemistry .. . the content areas. 

D. Writing to learn with emphasis on inquiry. 

II. Nature of science and teaching science 
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A. Integrate instruction with Intd 30I (co-requisite) which emphasizes the Nature of Science 

B. Cognitive development and teaching science 

I . constructivism 

2. conceptual change model 

3. concept learning and mapping 

C. Motivating students in science 

1. dimensions of motivation 

2. dimensions of learning 

3. affective development 

4. social-psychological development 

Standards and course content 

A. Historical perspective on science in Middle School science and High School (chemistry) education 

B. Junior High/Middle School Environment 

1. current trends 

2. future possibilities 

C. National standards - scientific literacy 

Middle School Science Curriculum- teaching Science- Grades 7-9 

A. Living Systems 

I. Organisms 

2. Human Systems 

3. Micro-organisms 

B. Earth Science 

I. The Earth's changing surface 

2. Weather and climate 

C. Space Science 

I. Astronomy 

2. Aerospace science 

D. Physical Science 
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1. Energy and motion 

2. The chemistry of matter 

3. Energy: sources and issues 

E. Science, technology and society 

1. Development of the STS movement 

2. Methods of incorporating issues in the science classroom 

3. Science and pseudosciences 

V. High School science curriculum 

A. Review textbooks - norms of chemistry instruction 

B. Review past Regents/State exams 

C. NYS Standards for Mathematics Science and Technology 

D. Assess weakness/differences individual preparation vs. NYS standards 

E. Enhance content knowledge 

VI. Planning 

!II. 

A. Factors to consider 

1. Individual differences 

2. Cultural and gender difference and science aptitude 

3. Learners with disabilities 

B. Developing scientific literacy- focus on relationships, processes, mechanisms and concepts 

C. Unit, lesson plans (structure) 

I. objectives 

2. body (content) 

3. evaluation 

4. peer review 

Instruction 

A. Materials 

I. Textbooks 

2. Computers 
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a. CD ROMs - diagrams, photos, animation 

b. internet resources 

c. models/simulations (e.g. virtual dissections) 

d. laboratory data analysis 

e. record keeping 

3. Fieldtrips 

4. Hands-on activities 

5. AudioNisual materials 

B. Strategies 

I. Demonstrations and Laboratories - Inquiry 

a. formulate usable questions 

b. plan experiments 

c. conduct systematic observations 

d. interpret and analyze data 

e. draw conclusions and communicate 

2. Problem solving 

a. Discovery 

b. Guided Inquiry 

c. Free Inquiry 

3. Questioning and Discussion 

4. Debates - Controversial topics in Science e.g. chemical pollutants like DDT 

Assessment 

A. Laboratory work - testing and performance assessment 

B. Traditional testing - multiple choice, completion, essay 

C. Alternate models ... including journals, portfolios, self-evaluation 

Management 

A. Organizing the science classroom and laboratory 

B. Conflicts ... causes and resolution 

Professional Development 
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A. Characteristics of good science teachers 

B. Self-inventory 

C. Locating resources - research methods 

D .Professional organizations 

Evaluation Procedures: 

lesson plans (5 to 8) 15% 

laboratory exercise 10% 

unit (lessons, labs, quizzes ... ) 30% 

peer teaching 15% 

peer reviews (lessons, unit...) 10% 

project/presentation I 0% 

class participation in discussions I 0% 
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Gabel, D. (ed.) 1994. Handbook of Research on Science Teaching and Learning. MacMillan Publishing, New York, . 
New York. 

McNeal, A.P., and C. D'Avanzo 1997. Student-Active Science. Harcourt Brace and Company, Orlando, Florida. 490 
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National Research Council (NCR) 1996. National Science Education Standards. Washington, D.C. 

National Science Teachers Association. 1992/1993. Standardized and textbook tests hinder reform. National Science 
Teachers Association Reports. December/January. 

Rakow, S.J. (ed.) 1996. NSTA Pathways to the Science Standards: Guidelines for moving the 
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Texley, J. and A. Wild (eds.) 1998. NSTA Pathways to the Science Standards: Guidelines for moving the vision into 
practice. High School edition. National Science Teachers Association, Arlington, Virginia 191 pages. 

INTD 302 (Biology )-Major Course Revision 

NEW FORM Q (Combining current forms Q & R) 

Proposal for New Course, Revision of Existing Course, or Deletion of Course 
(Select either section I or section II) 

_X_II. Major Revision of Existing Course 

A. INTO 302 
& Biology 

Methods & Materials in Secondary Education: General Science 

(Suggested Bulletin#) (Course Title) 

A. Prerequisites: enrolled in Biology Major, INTO 203, Educ 215, Educ 204, 

Pre- or Co-requisite: Sped 205, lntd 301: Science 

B. Credit Hours: 3 (2-2) 

C. Course Duration: Semester 

D. Course Rotation: Every Spring 

E. Semester in which course will be offered initially: Spring 2003 

F. Staffing 
1.) Names of current faculty adequately prepared to teach this course (please identify 
part-time [p] faculty on this list Ray Spear. Dennis Showers 

2.) Are additional faculty or adjuncts required? __ Yes _X_ No 
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If yes, has permission to hire additional faculty been secured from the Office of the 

Provost? Yes No 

Course Description: 

This course is designed to provide the theory and practice necessary to teach scienc~ at the middle _school 
(junior high school) and high school levels. Students will use a variety of instructional matenals and strategies_ to 
develop lessons and a unit based on the NYS Standards for Mathe~atics_ Science and Technolo~y and appropnate 
State and/or local curricula. The course will also focus on developmg skills to help learners of different ~e~ds and 
abilities meet the goal of scientific literacy. Prerequisites: Educ 215, Intd 203, Educ 204. Pre- or co-requiSites: Sped 
205 and Intd 301 . 3(2-2). Offered every spring. 

Purpose and Objectives: 

The purpose of this course is to prepare preservice teachers to teach science in grades seven to twelve. 

Upon completing this course students will be able to: 

1. Design science instruction (including demonstrations and laboratories) for adolescents. 

2. Recognize potential problems in classroom management and in student motivation. Develop strategies to 
stimulate student-interest and achievement in science. 

3. Identify and implement ways to encourage exploration and personal development. 

4. Operate in interdisciplinary and team teaching situations. 

5. Identify content appropriate for grade levels seven and eight in Middle School and consider how it builds 
upon elementary school programs and prepares students for subsequent science study in high school. 

6. Apply the knowledge base from their Biology major to develop activities, lessons and units based on New 
York State Standards for Mathematics, Science, and Technology (Standard 4- The Living Environment). 

7. Focus on relationships, processes, mechanisms, and application of concepts so that students can attain 
scientific literacy and explain in their own words important "ideas" (NYS Standards) about the living 
world. Emphasize more than the memorization of terms and facts and help their students improve reading 
and communication skills. 

8. Integrate science tradebooks and "popular" science literature for adolescents into the Middle School science 
and High School biology curriculum. 

9. Write to learn in science especially in developing a foundation in research design and a good grasp of the 
scientific method. 

10. Vary instructional materials and strategies according to content and for students with differing abilities and 
with special needs. 

11. Integrate active laboratory investigations into instructional objectives. 

12. Implement lesson plans (through peer teaching). Assess the effectiveness of instruction and reflect on 
possible changes. 
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13. Describe and use new instructional and laboratory technology. 

14. Perform assessment, evaluation, and grading based on experience with lesson and unit planning and 
reviewing materials developed by their peers. 

15. Have research skills to locate teaching and biological references and resources, and to identify educational 
and scientific organizations that can play a role in professional development. 

Detailed Content Outline: 

I. Literacy training 

A. Electronic text - WEB based resources in Science. 

B. Integrating tradebooks and young adult science literature. 

C. Computer-based instruction for reading and writing in the Middle School Science and High School 
Biology ... the content areas. 

D. Writing to learn with emphasis on inquiry. 

II. Nature of science and teaching science 

A. Integrate instruction with lntd 301 (co-requisite) which emphasizes the Nature of Science 

B. Cognitive development and teaching science 

l. constructivism 

2. conceptual change model 

3. concept learning and mapping 

C. Motivating students in science 

1. dimensions of motivation 

2. dimensions of learning 

3. affective development 

4. social-psychological development 

III. Standards and course content 

A. Historical perspective on science in Middle School science and High School (biology) education 

B. Junior High/Middle School Environment 

1. current trends 

2. future possibilities 

A. National standards - scientific literacy 
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IV Middle School Science Curriculum- teaching Science- Grades 7-9 

A. Living Systems 

1. Organisms 

2. Human Systems 

3. Micro-organisms 

B. Earth Science 

1. The Earth's changing surface 

2. Weather and climate 

C. Space Science 

1. Astronomy 

2. Aerospace science 

D. Physical Science 

1. Energy and motion 

2. The chemistry of matter 

3. Energy: sources and issues 

E. Science, technology and society 

I. Development of the STS movement 

2. Methods of incorporating issues in the science classroom 

3. Science and pseudosciences 

V. High School science curriculum 

A. Review textbooks - norms of biology instruction 

B. Review past Regents/State exams 

C. NYS Standards for Mathematics Science and Technology 

D. Standard 4- The living environment 

E. Assess weakness/differences individual preparation vs. NYS standards 

F. Develop a plan to enhance content knowledge through Intd 302 activities 

VI. Planning 

A. Factors to consider 
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1. Individual differences 

2. Cultural and gender difference and science aptitude 

3. Learners with disabilities 

B. Developing scientific literacy - focus on relationships, processes, mechanisms and concepts 

C. Unit, lesson plans (structure) 

I. objectives 

2. body (content) 

3. evaluation 

4. peer review 

VII. Instruction 

A. Materials 

I. Textbooks 

2. Computers 

a. CD ROMs - diagrams, photos, animation 

b. internet resources 

c. models/simulations (e.g. virtual dissections) 

d. laboratory data analysis 

e. record keeping 

3. Fieldtrips 

4. Hands-on activities 

5. AudioNisual materials 

B. Strategies 

1. Demonstrations and Laboratories - Inquiry 

a. formulate usable questions 

b. plan experiments 

c. conduct systematic observations 

d. interpret and analyze data 

e. draw conclusions and communicate 

2. Problem solving 
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a. Discovery 

b. Guided Inquiry 

c. Free Inquiry 

3. Questioning and Discussion 

4. Debates - Controversial topics in Science e.g. animal rights 

VIII. Assessment 

A. Laboratory work - testing and performance assessment 

B. Traditional testing -multiple choice, completion, essay 

C. Alternate models .. . including journals, portfolios, self-evaluation 

IX. ~anagement 

A. Organizing the science classroom and laboratory 

B. Conflicts . .. causes and resolution 

X. Professional Development 

A. Characteristics of good science teachers 

B. Self-inventory 

C. Locating resources - research methods 

A. Professional organizations 

Evaluation Procedures: 

lesson plans (5 to 8) 15% 

laboratory exercise 10% 

unit (lessons, labs, quizzes ... ) 30% 

peer teaching 15% 

peer reviews (lessons, unit. . . ) I 0% 

project/presentation 10% 

class participation in discussions I 0 % 

References: 

Initial Textbook: 

Trowbridge, L.W., R. W. Bybee, and J. C. Powell 2000. Teaching Secondary School Science: Strategies for 
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Developing Scientific Literacy. Prentice Hall, Upper Saddle River, New Jersey. 514 pages. 
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National Science Teachers Association. 199211993. Standardized and textbook tests hinder reform. National Science 
Teachers Association Reports. December/January. 

Rakow, S.J. (ed.) 1996. NSTA Pathways to the Science Standards: Guidelines for moving the 

Vision into practice. Middle School edition. National Science Teachers Association, Arlington, Virginia 151 pages. 

Texley, J. and A. Wild (eds.) 1998. NSTA Pathways to the Science Standards: Guidelines for moving the vision into 
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INTD 302 (Physics)-Major Course Revision 

NEW FORM Q (Combining current forms Q & A) 

Proposal for New Course, Revision of Existing Course, or Deletion of Course 
(Select either section I or section II) 

_X_II. Major Revision of Existing Course 

A. INTO 302 
& Physics 

Methods & Materials in Secondary Education: General Science 

A. Prerequisites: enrolled in Physics Major, Educ 215, Educ 204 
Pre- or Co-requisite: Sped 205, lntd 301: Science 

B. Credit Hours: 3 (2-2) 

C. Course Duration: Semester 

D. Course Rotation: Every Spring 

E. Semester in which course will be offered initially: Spring 2003 

F. Staffing 
1.) Names of current faculty adequately prepared to teach this course (please identify 
part-time [p] faculty on this list Ray Spear. Dennis Showers 

2.) Are additional faculty or adjuncts required? __ Yes _X_ No 
If yes, has permission to hire additional faculty been secured from the Office of the 
Provost? Yes No 

Course Description: 

This course is designed to provide the theory and practice necessary to teach science at the middle school 
(junior high school) and high school levels. Students will use a variety of instructional materials and strategies to 
develop lessons and a unit based on the NYS Standards for Mathematics Science and Technology and appropriate 
State and/or local curricula. The course will also focus on developing skills to help learners of different needs and 
abilities meet the goal of scientific literacy. Prerequisites: Educ 215, Intd 203, Educ 204. Pre- or co-requisites: Sped 
205 and Intd 301. 3(2-2). Offered every spring. 

Purpose and Objectives: 

The purpose of this course is to prepare preservice teachers to teach science in grades seven to twelve. 

Upon completing this course students will be able to: 

1. Design science instruction (including demonstrations and laboratories) for adolescents. 

2. Recognize potential problems in classroom management and in student motivation. Develop strategies to 
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stimulate student-interest and achievement in science. 

3. Identify and implement ways to encourage exploration and personal development. 

4. Operate in interdisciplinary and team teaching situations. 

5. Identify content appropriate for grade levels seven and eight in Middle School and consider how it builds 
upon elementary school programs and prepares students for subsequent science study in high school. 

6. Apply the knowledge base from their Physics major to develop activities, lessons and units based on New 
York State Standards for Mathematics, Science, and Technology. 

7. Focus on relationships, processes, mechanisms, and application of concepts so that students can attain 
scientific literacy and explain in their own words important "ideas" (NYS Standards) about the physical 
world. Emphasize more than the memorization of terms and facts and help their students improve reading 
and communication skills. 

8. Integrate science tradebooks and "popular" science literature for adolescents into the Middle School science 
and High School physics curriculum. 

9. Write to learn in science especially in developing a foundation in research design and a good grasp of the 
scientific method. 

10. Vary instructional materials and strategies according to content and for students with differing abilities and 
with special needs. 

11. Integrate active laboratory investigations into instructional objectives. 

12. Implement lesson plans (through peer teaching). Assess the effectiveness of instruction and reflect on 
possible changes. 

13. Describe and use new instructional and laboratory technology. 

14. Perform assessment, evaluation, and grading based on experience with lesson and unit planning and 
reviewing materials developed by their peers. 

15. Have research skills to locate teaching and general science and physics references and resources, and to 
identify educational and scientific organizations that can play a role in professional development. 

Detailed Content Outline: 

I. Literacy training 

A. Electronic text - WEB based resources in Science. 

B. Integrating tradebooks and young adult science literature. 

C. Computer-based instruction for reading and writing in the Middle School Science and High School 
Physics ... the content areas. 

D. Writing to learn with emphasis on inquiry. 

II. Nature of science and teaching science 
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A. Integrate instruction with Intd 301 (co-requisite) which emphasizes the Nature of Science 

B. Cognitive development and teaching science 

1. constructivism 

2. conceptual change model 

3. concept learning and mapping 

C. Motivating students in science 

1. dimensions of motivation 

2. dimensions of learning 

3. affective development 

4. social-psychological development 

III. Standards and course content 

A. Historical perspective on science in Middle School science and High School (physics) education 

B. Junior High/Middle School Environment 

1. current trends 

2. future possibilities 

A. National standards - scientific literacy 

IV Middle School Science Curriculum- teaching Science- Grades 7-9 

A. Living Systems 

I. Organisms 

2. Human Systems 

3. Micro-organisms 

B. Earth Science 

I . The Earth's changing surface 

2. Weather and climate 

C. Space Science 

I. Astronomy 

2. Aerospace science 

D. Physical Science 
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1. Energy and motion 

2. The chemistry of matter 

3. Energy: sources and issues 

E. Science, technology and society 

1. Development of the STS movement 

2. Methods of incorporating issues in the science classroom 

3. Science and pseudosciences 

V. High School science curriculum 

A. Review textbooks - norms of Physics instruction 

B. Review past Regents/State exams 

C. NYS Standards for Mathematics Science and Technology 

D. Assess weakness/differences individual preparation vs. NYS standards 

E. Develop a plan to enhance content knowledge through Intd 302 activities 

VI. Planning 

A. Factors to consider 

1. Individual differences 

2. Cultural and gender difference and science aptitude 

3. Learners with disabilities 

B. Developing scientific literacy - focus on relationships, processes, mechanisms and concepts 

C. Unit, lesson plans (structure) 

l. objectives 

2. body (content) 

3. evaluation 

4. peer review 

VII. Instruction 

A. Materials 

1. Textbooks 

2. Computers 

a. CD ROMs - diagrams, photos, animation 

379 



b. internet resources 

c. models/simuilitions (e.g. virtual dissections) 

d. laboratory data analysis 

e. record keeping 

3. Fieldtrips 

4. Hands-on activities 

5. AudioNisual materials 

B. Strategies 

1. Demonstrations and Laboratories - Inquiry 

a. formulate usable questions 

b. plan experiments 

c. conduct systematic observations 

d. interpret and analyze data 

e. draw conclusions and communicate 

2. Problem solving 

a. Discovery 

b. Guided Inquiry 

c. Free Inquiry 

3. Questioning and Discussion 

4. Debates- Controversial topics in Science e.g. nuclear power 

VIII. Assessment 

A. Laboratory work- testing and performance assessment 

B. Traditional testing - multiple choice, completion, essay 

C. Alternate models .. . including journals, portfolios, self-evaluation 

IX. Management 

A. Organizing the science classroom and laboratory 

B. Conflicts ... causes and resolution 

X. Professional Development 

A. Characteristics of good science teachers 
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B. Self-inventory 

C. Locating resources - research methods 

D. Professional organizations 

Evaluation Procedures: 

lesson plans (5 to 8) 15%. 

laboratory exercise I 0% 

unit (lessons, labs, quizzes ... ) 30% 

peer teaching 15% 

peer reviews (lessons, unit. .. ) I 0% 

project/presentation I 0% 

class participation in discussions I 0% 

References: 

Initial Textbook: 
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Developing Scientific Literacy. Prentice Hall, Upper Saddle River, New Jersey. 5I4 pages. 
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American Association for the Advancement of Science 1989. Science for all Americans: A Project 2061 Report on 
Goals in Science. Mathematics. and Technology. Washington, D.C. 

American Federation of Teachers. 1994. What College-Bound Students Abroad Are Expected to Know About 
Biology: Defining World Class Standards. American Federation of Teachers Educational Issues Department, 
Washington, D.C. 110 pages. 

Baker, D. R. and M.D. Pi burn. 1997. Constructing Science in Middle and Secondary School Classrooms. Allyn and 
Bacon, Needham Heights, Massachusetts. 428 pages. 

BSCS 1993: Developing Biological Literacy: A Guide to Developing Secondary and Post-secondary Biology 
Curricula. BSCS Innovative Science Education. I28 pages. 

Bybee, R. 1997. Achieving Scientific Literacy: From Purposes to Practices. Heinemann, Portsmouth, New 
Hampshire. 

Collette, A.T. and E.L. Chiappetta 1994. Science Instruction in the Middle and Secondary Schools. Macmillan 
Publishing, New York, New York. 514 pages. 

Dubin, T., H. Pressman, and T. Vaughn. 1994. Integrating Computers in Your Classroom: Middle and SecondaQ' 
Science. Harper Collins, New York, New York. 

Farmer, W.A., M.A. Farrell, and J.R. Lehman 1991. Secondary Science Instruction: An Integrated Approach. 
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Janson Publications, Inc., Providence, Rhode Island. 356 pages. 

Gabel, D. (ed.) 1994. Handbook of Research on Science Teaching and Learning. MacMillan Publishing, New York, 
New York. 

McNeal , A.P., and C. D'A vanzo 1997. Student-Active Science. Harcourt Brace and Company, Orlando, Florida. 490 
pages 

National Research Council (NCR) 1996. National Science Education Standards. Washington, D.C. 

National Science Teachers Association. 1992/1993. Standardized and textbook tests hinder reform. National Science 
Teachers Association Reports. December/January. 

Rakow, S.J. (ed.) 1996. NSTA Pathways to the Science Standards: Guidelines for moving the 

Vision into practice. Middle School edition. National Science Teachers Association, Arlington, Virginia 151 pages. 

Texley, J. and A. Wild (eds.) 1998. NSTA Pathways to the Science Standards: Guidelines for moving the vision into 
practice. High School edition. National Science Teachers Association, Arlington, Virginia 191 pages. 

INTD 302 (Earth Science)-Major Course Revision 

NEW FORM Q (Combining current forms Q & R) 

Proposal for New Course, Revision of Existing Course, or Deletion of Course 
(Select either section I or section II) 

_X_II. Major Revision of Existing Course 

A. INTO 302 Methods & Materials in Secondary Education: General Science 
& Earth Science 

(Suggested Bulletin#) (Course Title) 

A. Prerequisites: enrolled in Geology Major, Educ 215, Educ 204 
Pre- or Co-requisite: SPED 205, lntd 301: Science 

B. Credit Hours: 3 (2-2) 

C. Course Duration: Semester 

D. Course Rotation: Every Spring 

E. Semester in which course will be offered initially: Spring 2003 

F. Staffing 
1.) Names of current faculty adequately prepared to teach this course (please identify 
part-time [p] faculty on this list Ray Spear. Dennis Showers 

2.) Are additional faculty or adjuncts required? __ Yes _X_ No 
If yes, has permission to hire additional faculty been secured from the Office of the 
Provost? Yes No 
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Course Description: 

This course is designed to provide the theory and practice necessary to teach science at the middle school 
(junior high school) and high school levels. Students will use a variety of instructional materials and strategies to 
develop lessons and a unit based on the NYS Standards for Mathematics Science and Technology and appropriate 
State and/or local curricula. The course will also focus on developing skills to help learners of different needs and 
abilities meet the goal of scientific literacy. Prerequisites: Educ 215, Intd 203, Educ 204. Pre- or co-requisites: Sped 
205 and Intd 301. 3(2-2). Offered every spring. 

Purpose and Objectives: 

The purpose of this course is to prepare preservice teachers to teach science in grades seven to twelve. 

Upon completing this course students will be able to: 

1. Design science instruction (including demonstrations and laboratories) for adolescents. 

2. Recognize potential problems in classroom management and in student motivation. Develop strategies to 
stimulate student-interest and achievement in science. 

3. Identify and implement ways to encourage exploration and personal development. 

4. Operate in interdisciplinary and team teaching situations. 

5. Identify content appropriate for grade levels seven and eight in Middle School and consider how it builds 
upon elementary school programs and prepares students for subsequent science study in high school. 

6. Apply the knowledge base from their Geology major to develop activities, lessons and units based on New 
York State Standards for Mathematics, Science, and Technology 

7. Focus on relationships, processes, mechanisms, and application of concepts so that students can attain 
scientific literacy and explain in their own words important "ideas" (NYS Standards) about the natural 
world. Emphasize more than the memorization of terms and facts and help their students improve reading 
and communication skills. 

8. Integrate science tradebooks and "popular" science literature for adolescents into the Middle School science 
and High School earth science curriculum. 

9. Write to learn in science especially in developing a foundation in research design and a good grasp of the 
scientific method. 

10. Vary instructional materials and strategies according to content and for students with differing abilities and 
with special needs. 

11. Integrate active laboratory investigations into instructional objectives. 

12. Implement lesson plans (through peer teaching). Assess the effectiveness of instruction and reflect on 
possible changes. 

13. Describe and use new instructional and laboratory technology. 

14. Perform assessment, evaluation, and grading based on experience with lesson and unit planning and 
reviewing materials developed by their peers. 
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15. Have research skills to locate teaching and earth science references and resources, and to identify 
educational and scientific organizations that can play a role in professional development. 

Detailed Content Outline: 

I. Literacy training 

A. Electronic text- WEB based resources in Science. 

B. Integrating tradebooks and young adult science literature. 

C. Computer-based instruction for reading and writing in the Middle School Science and High School 
Earth Science ... the content areas. 

D. Writing to learn with emphasis on inquiry. 

II. Nature of science and teaching science 

A. Integrate instruction with Intd 301 (co-requisite) which emphasizes the Nature of Science 

B. Cognitive development and teaching science 

1. constructivism 

2. conceptual change model 

3. concept learning and mapping 

C. Motivating students in science 

1. dimensions of motivation 

2. dimensions of learning 

3. affective development 

4. social-psychological development 

III. Standards and course content 

A. Historical perspective on science in Middle School science and High School (earth science) education 

B. Junior High/Middle School Environment 

1. current trends 

2. future possibilities 

A. National standards - scientific literacy 

IV Middle School Science Curriculum- teaching Science- Grades 7-9 

A. Living Systems 

1. Organisms 
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2. Human Systems 

3. Micro-organisms 

B. Earth Science 

I . The Earth's changing surface 

2. Weather and climate 

C. Space Science 

1. Astronomy 

2. Aerospace science 

D. Physical Science 

1. Energy and motion 

2. The chemistry of matter 

3. Energy: sources and issues 

E. Science, technology and society 

1. Development of the STS movement 

2. Methods of incorporating issues in the science classroom 

3. Science and pseudosciences 

V. High School science curriculum 

A. Review textbooks - norms of earth science instruction 

B. Review past Regents/State exams 

C. NYS Standards for Mathematics Science and Technology 

D. Assess weakness/differences individual preparation vs. NYS standards 

E. Develop a plan to enhance content knowledge through Intd 302 activities 

VI. Planning 

A. Factors to consider 

1. Individual differences 

2. Cultural and gender difference and science aptitude 

3. Learners with disabilities 

B. Developing scientific literacy- focus on relationships, processes, mechanisms and concepts 

C. Unit, lesson plans (structure) 
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VII. 

1. objectives 

2. body (content) 

3. evaluation 

4. peer review 

Instruction 

A. Materials 

1. Textbooks 

2. Computers 

a. 

b. 

c. 

d. 

e. 

3. Fieldtrips 

CD ROMs - diagrams, photos, animation 

internet resources 

models/simulations (e.g. virtual dissections) 

laboratory data analysis 

record keeping 

4. Hands-on activities 

5. AudioNisual materials 

B. Strategies 

1. Demonstrations and Laboratories - Inquiry 

a. formulate usable questions 

b. plan experiments 

c. conduct systematic observations 

d. interpret and analyze data 

e. draw conclusions and communicate 

2. Problem solving 

a. Discovery 

b. Guided Inquiry 

c. Free Inquiry 

3. Questioning and Discussion 

4. Debates - Controversial topics in Science e.g. environmental issues 
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VIII. Assessment 

A. Laboratory work - testing and performance assessment 

B. Traditional testing - multiple choice, completion, essay 

C. Alternate models ... including journals, portfolios, self-evaluation 

IX. Management 

A. Organizing the science classroom and laboratory 

B. Conflicts ... causes and resolution 

X. Professional Development 

A. Characteristics of good science teachers 

B. Self-inventory 

C. Locating resources - research methods 

D. Professional organizations 

Evaluation Procedures: 

lesson plans (5 to 8) I5% 

laboratory exercise I 0% 

unit (lessons, labs, quizzes ... ) 30% 

peer teaching 15% 

peer reviews (lessons, unit. .. ) 10% 

project/presentation I 0% 

class participation in discussions 10% 
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