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Comments from the Chair 
Call for Nominations 

2000-2001 Richard Roark A ward 

Shortly after Richard Roark's untimely death in 1970, a group of his friends established an award 
to honor his memory. Richard's friends described him this way: "Richard was a special kind of 
human being who valued the humane and ethical above all else. He was a scholar and intellectual 
who treasured learning and especially books with which, he thought, every person could access 
the accumulated knowledge of all previous civilizations." 

The Richard Roark Award is given to a graduating senior whose scholarship and community 
service exemplify the qualities that were so important to Richard. The recipient is given a stipend 
to purchase books, and the recipient's name will be inscribed on a plaque displayed in the 
MacVittie College Union. Please submit nominations by April 13 to Chris Leary, Department of 
Mathematics, South 3240. 

Erratum 
In the last issue of the Bulletin, I managed to mangle the wording of the resolution that will be 
presented by the Faculty Affairs Committee at the Senate Meeting of 13 March. The correct 
version (I hope)) is printed in the Agenda of the Senate Meeting below. My apologies to the 
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members ofFAC (who really sweated over the wording of the resolution-and taught me 
something about the subjunctive tense, as well!) 

Notification from the President 
I have received a memorandum from Chris Dahl indicating his approval of Senate actions of 20 
February 2001. 

Thanks 
The Senate created an Ad Hoc Committee on Sabbatical Leaves at the end of the 1999-2000 
academic year. The convener of that committee, Kurt Cylke, has submitted to me the final draft 
of the report of his committee. That report is contained in this issue of the Bulletin, beginning on 
page xxx and it is posted on the Senate web site at http://senate.geneseo.edu/whatever. 

On behalf of the Senate I would like to thank all of the members of that committee for their work 
and their efforts on behalf of the College. We are in their debt. 

More Thanks 

At the All-College Meeting on 13 March we will receive the report of the Nominations 
Committee. I would like to thank the members of that Committee for all of the phone calling and 
arm twisting that they have done to find the candidates for election. In spite of the fact that 
Senators and Senate Officers get to read this lovely journal, it is a difficult and somewhat 
frustrating job to get people to run for Senate. Go figure. 

Laptop, Schmaptop 

As you are probably aware, there has been a flurry of activity and discussion on the proposed 
Laptop Initiative. I have invited Steve Padalino to the Senate meeting on 13 March to give a 
short presentation on the initiative. Although there is no proposal before the Senate at this time, 
some discussion of the issues would, in my opinion, be appropriate. Be forewarned, 
however-we have a very full agenda for this meeting and the clock may be an issue. 
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School of Education Proposals 

Careful readers ofthe minutes of the UCC meetings will see that many, many proposals from the 
School of Education are making their way through the Committee. Terry Bazzett and I have 
planned on bringing the entire package of Education proposals before the Senate at the April 
meeting. The paperwork for these courses will be spread out over the next few issues of the 
Bulletin. 

Agendas 
All-College Meeting--13 March 2001 

4 p.m. 

Newton 204 

Agenda 

Call to Order 

Adoption of the Agenda 

Report from the Nominations Committee (Bulletin, p. xxx) 

Nominations from the Floor for Senate Offices and Senator at Large 

Presentation of Proposed Amendments to the Constitution and By-Laws of 
the Faculty 

Adjournment 

College Senate Meeting-13 March 2001 

Call to Order 

Immediately Following the All College Meeting 

Newton 204 
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Adoption of Agenda 

Approval of the Minutes of the Previous Meeting 
(Bulletin pp. 231-236) 

Senate Reports 

Chair's Report 

President's Report 

Provost's Report 

Treasurer's Report 

Vice-Chair's Report 

University Faculty Senator's Report 

Central Council Report 

Reports of the Standing Committees 

Undergraduate Academic Policies, 
Core, and Review Committee 

Chris Leary 

Chris Dahl 

Barbara Dixon 

Anne-Marie Reynolds 

Jan Lovett 

Ed Wallace 

Eric Kallin 

Ed Gillin 

Second Reading: (Passed First Reading at the Senate Meeting of 20 February 2001.) 

The Undergraduate Academic Policies, Core, and Review Committee moves to delete the 
following item from the list of Requirements for Baccalaureate Degree Programs in the Geneseo 
Undergraduate Bulletin (Undergraduate Bulletin, p. 101): 

9. Earn a minimum of 45 semester hours outside the general academic area of fine arts, 
humanities, natural sciences, or social sciences in which they are majoring. These 
academic areas are defined below. (Forty two semester hours outside the general 
academic area are required for students graduating with two majors in the same academic 
area.) 

Second Reading: (Passed First Reading at the Senate Meeting of 20 February 2001.) 

The Undergraduate Academic Policies, Core, and Review Committee moves to delete the 
following paragraph from the Repeat Course Policy in the Geneseo Undergraduate Bulletin 
(Undergraduate Bulletin, p. 90): 

Seniors who receive aDorE in their final semester may petition the instructor(s) and the 
Dean of the College to retake the final examination. Petitions must be submitted in 
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writing within ten days after the student receives his or her final grades or two weeks 
after final grades are mailed from the College, whichever comes first. Petitions are 
approved or denied by the Dean in consultation with the course instructor(s). 

Second Reading: (Passed First Reading at the Senate Meeting of 20 February 2001.) 

In response to the learning outcomes in U. S. history set forth in the SUNY Board of Trustees 
Resolution on General Education (1999), the Undergraduate Academic Policies, Core, and 
Review Committee makes the following proposals: 

1. That Geneseo students shall fulfill the SUNY directives by taking one three-credit course 
from a published list of appropriate courses; 

2. That at least some courses on this list shall also meet other core or graduation 
requirements; 

3. That a U.S. History Committee be established with power to review, approve, and 
forward to the Undergraduate Committee on Curriculum courses submitted by academic 
departments for inclusion on the published list. 

Undergraduate Curriculum 
Committee 

Terry Bazzett 

Second Reading (All Passed First Reading at the Senate Meeting of 20 February 2001.) 

• New Course 

English 215 Understanding Poetry (Bulletin, p. 194) 

• New Course 

History 155 Politics and Power in the United States (Bulletin, p. 
200) 

History 264 Immigration in U.S. History (Bulletin, p. 206) 

History 382 Modem China (Bulletin, p. 209) 

• Minor Course Revision 

History 161 Issues in American History I (Bulletin, p. 204) 

History 162 Issues in American History Il (Bulletin, p. 204) 

History 260 Women in United States History (Bulletin, p. 205) 

First Reading 
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• Minor Course Revision 

Honors 393 Honors Thesis (Bulletin, p. 257) 

• Course Deletions 

Honors 201 Honors Colloquium 
Honors 310 Critical Exposition (Bulletin, p. 258) 

• Minor Course Revisions 

Philosophy 397 Senior Seminar: Major Problems 
Philosophy 398 Senior Seminar: Major Philosophers (Bulletin, p. 
259) 

• Program Revision 

B.A. in Philosophy (Bulletin, p. 260) 

International Relations (Bulletin, p. 264) 

• US History Requirement Course Listing (Bulletin, p. 262) 

Faculty Affairs Committee Maria Lima 

The Faculty Affairs Committee brings the following resolution to the Senate for its 
consideration: 

A Resolution of the College Senate of the State University of New 
York College at Geneseo 

Whereas, SUNY Geneseo's Planning Goal #2 is to "recruit, support, and foster 
the development of a diverse community of outstanding students, faculty, 
and staff"; and 

!Whereas, the development and retention of outstanding faculty are among 
the chief means by which the College can realize its stated values of academic 
excellence, innovation, diversity, and tradition; and 

!Whereas, the College can best develop and retain outstanding faculty when 
~he processes of evaluation and development form an organized, integrated, 
and comprehensive system; 

'Resolved, That the College Senate ask the President to appoint a task force {1) 
to study the existing processes of faculty evaluation and development and (2) 
o design an organized, integrated, and comprehensive system of faculty 

evaluation and development. 

lf._esolved, That the Senate ask the President to compose the task force in a way 
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that insures adequate representation of the relevant constituencies of the 
!College involved in faculty evaluation and development, including faculty of 
tvarious departments, programs, and ranks, and the student body. 

~esolved, That to assist the task force in its work, the Senate recommend the 
hiring of a professional consultant who will be ·remunerated by the College. 

Resolved, That the Senate ask the President to incorporate, in his charge to the 
task force, an obligation to report to the Faculty Affairs Committee of the 
K:ollege Senate twice a year and at the expiration of its appointment. 

Student Affairs Committee JeeLoo Liu 

Graduate Affairs Committee Judy Bushnell 

Presentation on the Laptop Initiative-Steve Padalino 

New Business 

Adjournment 

Report from the Nominations Committee 
The Nominations Committee reports that the following individuals have agreed to be candidates 
in the Spring Senate Election: 

Vice Chair Terry Bazzett 

lfreasurer ~ev Evans 

Charlie Freeman 
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Secretary Graham Drake 

Senator at Large/ 6 years and 
Sue Ann Brainard 

under (three to be elected) 

Elizabeth Hall 

fyse-K.i Hon 

:Lihua Jin 

Steve Kirsh 

Beth McCoy 

Caroline Woidat 

~oan Zook 

Senator at Large/Over 6 years tBill Cook 
(seven to be elected) 

lEd Gillin 

IRoseann Hartman 

~ere Holman 

Mary Jensen 

!Duane McPherson 

Jane Morse 

Paul Schacht 

~ay Spear 

Gary Towsley 
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Minutes 
Undergraduate Curriculum Committee--27 February 2001 

Members present: 1. Curran, H. Howe, 1. Kirkwood, A. Martucci, J. Morse, 0. Nicodemi, A. 
Snyder, M. Stolee 

Visitors: S. Bailey, W. Edgar, E. Putman, M.E. Schmidt, D. Showers, 

Meeting was called to order by T. Bazzett at 4:03. 

A motion for acceptance of the minutes from 11128/2000 as written was seconded and 
unanimously approved. 

Course Revisions. Courses Deletions and Program Revision (nonSOE). 

HONR 393 - Course Revision - Honor Thesis Seminar. After review of the proposal, there was 
no discussion. The committee voted unanimously in favor of the proposal. 

HONR 201 and HONR 310- Course Deletions- After review of the proposal, there was no 
discussion. The committee voted unanimously in favor of the proposal. 

PHIL 397 and PHIL 398 - Course Revision - After review of the proposal, there was no 
discussion. The committee voted unanimously in favor of the proposal. 

B.A. in Philosophy - Program Revision. After review of the proposal, there was no discussion. 
The committee voted unanimously in favor of the proposal. 

Course Revisions. New Course and Program Revision CSOE) 

INTD 203 - Course Revision - Social Foundations of American Education. 1. Morse explained 
that this proposal was to simply add additional objectives# 9 & 10. These objectives had been 
added to more accurately reflect the content of the course and to substantiate content related to 
the literacy requirement required by new State regulations. 0. Nicodemi expressed surprise that, 
based on the content, the course had not been proposed for the new US History (U) credit. J. 
Morse responded that the SOE would be proposing this course for U credit to the U Committee 
in the near future. With no further discussion, the proposal was unanimously approved. 

INTD 301 -Course Revision- Topics in Secondary Education- ENGLISH. D. Showers and J. 
Morse briefly explained the rationale for the proposed revision. S. Bailey noted that the Course 
Description and Purpose section included information that may not be essential (or appropriate) 
for a bulletin printing of course description. D. Showers explained that the addition of course 
Purpose was included in part as information necessary for State evaluation. After some 
discussion it was decided that Course Description and Course Purpose would be divided into to 
separate sections, of which, only the Course Description would be included in the College 
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Bulletin. With no further discussion, the proposal was unanimously approved. 

INTD 301- Course Revision- Topics in Secondary Education- SCIENCE. D. Showers and J. 
Morse briefly explained the rationale for the proposed revision. Several members noted that two 
prerequisite indicated on the proposal contained incorrect prefixes (EDUC 203 should be INTD 
203 and EDUC 205 should be SPED 205). With these editorial changes, the proposal was 
unanimously approved. 

INTD 302 - Course Revision - Methods and Materials in Secondary Education- ENGLISH. D. 
Showers and J. Morse briefly explained the rationale for the proposed revision. With no 
discussion, the proposal was unanimously approved. 

INTD 302 - Course Revision -Methods and Materials in Secondary Education- FOREIGN 
LANGUAGE. D. Showers also noted that an addition of co-requisite 320 Workshop in Spanish 
or French should also be included. Several members noted that one prerequisite indicated on the 
proposal contained an incorrect prefix (EDUC 203 should be INTD 203). With these editorial 
changes, the proposal was unanimously approved. 

INTD 303 -New Course - Field Experience. D. Showers noted several editorial changes that 
were needed for Prerequisites and Co-requisites. First, for prerequisites, "Senior standing" was to 
be changed to "Senior or higher standing". Second, "INTD 301 and INTD 302" was changed to 
"INTD 301or Foreign Language 320 and INTD 302". A Co-requisite ofEDUC 340 and 350 was 
also added. There was then some discussion about the proposed GPA requirement. S. Bailey 
reiterated an earlier statement regarding this proposal that requirement of a minimum GP A 
would require action by the Policy Committee rather than the UCC. D. Showers acknowledged 
this and noted that a proposal is currently being drafted for Policy Committee regarding this 
requirement. There was then some discussion by the Committee regarding the usefulness of 
minimum GPA. M. Stolee asked if SOE had considered proposing a minimum GPA within the 
Major for their students. S. Bailey responded that it is the "intention" of the college that students 
maintain a 2.5 GPA within their major. However, there is some contradiction within the bulletin 
where both 2.5 AND 2.0 are noted as minimum requirements. It was decided that this issue 
should be referred to the Policy Committee by the SOE in further refinement of their new 
programs. For the present proposal, all references to minimum GP A requirements for the course 
were removed so that UCC could act on the proposal. With these editorial changes, the 
committee unanimously approved the proposal. 

Program Revision - Secondary Social Studies - Related Requirements. After review of the 
proposal, there was no discussion. The committee voted unanimously in favor of the proposal. 

Meeting was adjourned at 5:00P.M. 

HONR 393-Minor Course Revision 
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A. Department: Honors Program 

B. Date: Effective academic year 2001 -2 

C. Current Number: HONR 393 (no change) 

D. Current Title: Honors Thesis 
. 

E. New Title: Honors Thesis and Presentation 

Change: 

The acceptance of the senior thesis will require that the student give a formal presentation 
based on thesis research. The oral presentation will be presented to an audience of peers and 
professors in a formal setting of the thesis advisor's choosing. The presentation should be at 
least 30 minutes long and will be attended by a member of the college honors committee. 
The thesis advisor, in consultation with the Honors Committee and thesis readers, will assign 
a grade. 

New Bulletin Description: 

A six credit-hour research project to be completed by the honor student in the senior year. 
Research is to be done within the student's major discipline unless the student's major 
department chair and director of the honors program grant a waiver. In the second half of the 
thesis year, the student will present a formal oral presentation of the thesis research. 

Objective and Justification: 

The objective of the addition of the oral component is to give the student an experience in 
sustained, formal, oral presentation of complex material. HONR 310 has the same goal, but has 
had less than satisfactory results. (Its relation to the capstone thesis has become less clear in 
recent years.) The change in the description and requirements of HONR 393 seeks to amend the 
problem. 

HONR 201, HONR 310-Course Deletions 

I. The Honors Program at Geneseo is a scholarship program designed to enrich the 
undergraduate education of a small number of dedicated and accomplished students. The 
program offers designated honors courses and research opportunities. The set of honors courses 
is designed primarily to focus on and enrich the core areas of the Geneseo general education. 

Moreover, the honors program seeks to implement the goals of oral and written 
competence with the framework of student research. The current pair of courses, Honors 
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Colloquium (HONR 201) and Seminar: Critical Exposition (HONR 310) have accomplished this 
task, but their goals can be achieved more efficiently by linking the oral component directly to 
the student's thesis work. 

IV. Present Program: 24 hours 

HONR 101 The Nature of Inquiry 

HONR 102 Critical Reading 

HONR 201 Honors Colloquium 

HONR210 Honors Seminar in the Social Sciences 

HONR 301 The Roots of 20th Century Art 3 

HONR302 The Roots of 20th Century Science 

HONR310 Critical Exposition 

HONR393 Honors Thesis 

Revised Program: 21 hours 

HONR 101 The Nature of Inquiry 

HONR 102 Critical Reading 3 

HONR 210 Honors Seminar in the Social Sciences 3 

HONR 301 The Roots of 20th Century Art 3 

HONR 302 The Roots of 20th Century Science 3 

3 

3 

1 

3 

3 

2 

6 

3 

HONR 393 Honors Thesis and Seminar 6 (revised) 

PHIL 397, PHIL 398-Minor Course Revisions 

Minor Course Revision 

A. Department: Philosophy 

B. Date course change to take effect: 5/20/01 

c. 2000-2001 (pp. 331-332) 
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D. Current Title: 

Phil. 397 Senior Seminar: Major Problems 

Phil 398 Senior Seminar: Major 
Philosophers 

B. Changes: See attachment. 

F. Justification: General education mandates from the Board of Trustees 

Changes in the requirements to Phil. 397 and Phil. 398. (new requirements in italics) 

Old requirements: The specific requirements in seminars are left to the discretion of the 
instructor and have varied from one seminar to the next, e.g., from five short papers, a midterm 
and a final examination in the philosophy of mathematics to one paper presented to the class, 
another longer paper, a midterm and a final in a seminar on Leibniz, to a two-page weekly paper, 
an exam 3/4 of the way through the course, and a 10 to 12-page paper in a seminar on trust and 
authority. 

New requirements: The choice of whether there are examinations in the course remains at the 
discretion of the instructor, but each offering of Phil. 397 and Phil. 398 will require that each 
student 

(a) write a paper that demonstrates the following outcomes: 

1. locating, evaluating and synthesizing infonnation from a variety of sources 

2. understand and use basic research techniques 

(by locating background sources in the College library's catalog, the Encyclopedia of 
Philosophy, and The Philosopher's Index, by reviewing articles to assess relevance of claims to 
the topics of their papers, and by incorporating material from a variety of sources in support of 
their critical positions), and 

3. perform the basic operations of computer use 

(by word processing (including the program'sfootnote!endnotefunction) the paper, and using 
computer searches of library resources and of The Philosopher's Index), and 

(b) give a 15-20 minute oral presentation 

B.A. in Philosophy-Program Revision 

CHANGE OF REQUIREMENT FOR A BACHELOR OF ARTS DEGREE IN 

260 



PHILOSOPHY 

Current Requirements 

Total Credits in Major Required for Degree: 30 

Basic Requirements 30 semester hours 

Phil. Ill Introduction to Logic 3 
Phil. 205 Ancient Philosophy 3 
Phil. 207 Modem Philosophy 3 
Phil. 330 Ethical Theory 3 
Phil. 340 Theory of Knowledge 3 
Phil. 355 Metaphysics 3 
Phil. 260 Phenomenology and Existentialism OR 3 
Phil. 375 Philosophy of Language 
Electives in philosophy (see note) 9 

Note: Only one 100-level elective will count toward the major. Phil. 393 and Phil. 399 Do not count toward the 
major. 

Minimum Competence Requirement 

A grade ofC- is required for each the following courses: Phillll, 205,207, 330, 340, and 355. 

New Requirements (changes are in italics) 

Basic Requirements 30 semester hours 

Phil. Ill Introduction to Logic 3 

Phil. 205 Ancient Philosophy 3 
Phil. 207 Modem Philosophy 3 
Phil. 330 Ethical Theory 3 
Phil. 340 Theory of Knowledge 3 
Phil. 355 Metaphysics 3 
(Phil. 260 Phenomenology and Existentialism OR 3 
Phil. 375 Philosophy of Language OR 
Phil. 317 Philosophy of Mind AND 

Phil. 397 Seminar: Major Problems OR 3 
Phil. 398 Seminar: Major Philosophers) 
Electives in philosophy (see note) 6 

Note: Only one 100-level elective will count toward the major. Phil. 393 and Phil399 do not count toward the 
major. 

Minimum Competence Requirement 

A grade of C- or better is required for each of the following courses: Phil Ill 205 207 330 340 355 d 
either 397 or 398. ' ' ' ' ' ' an 
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Undergraduate Curriculum Committee--6 March 2001 

Members present: W. Brennan, J. Curran, L. Hall, D. Hill, H. Howe, K. Jones, A. Martucci, 1. 
Morse, K. Nichols, 0. Nicodemi, A. Snyder, 

Visitors: S. Bailey, D. Showers, 

Meeting was called to order by T. Bazzett at 4:03. 

A motion for acceptance of the minutes from 2/26/2001 as written was seconded and 
unanimously approved. 

Course Revisions, Courses Deletions and Program Revision (nonSOE). 

Approval of list of courses for U.S. History Requirement - T. Bazzett asked the Committee for 
discussion or questions regarding any of the courses listed for approval for the new State 
imposed U.S. History requirement. With no discussion the Committee unanimously approved the 
following courses for the new U/ designation: 

HIST 150 

HIST 151 

HIST 161 

HIST 162 

HIST 204 

HIST 250 

HIST 251 

HIST 258 

HIST 260 

HIST 263 

HIST 265 

HIST 266 

PLSC 110 

PLSC 211 

SOCL217 

SOCL220 

SOCL 230 

Revision of a Major Program- International Relations Major-S. Bailey gave the Committee a 
brief explanation of the content of the proposal. Following this summary the Committee 
unanimously approved the proposal. 

Course Revisions, New Course and Program Revision (SOE) 

Prior to discussion regarding SOE proposals, D. Showers gave Committee members the most 
recent version of these proposals as passed by the SOE. He noted that the most recent versions of 
these proposals differed from the version previously given to DCC only in minor editorial 
changes. 

EDUC 215- New Course- Foundations of Literacy. K. Jones noted that the course description 
made reference to allowing students the opportunity to "apply their learning to teaching in their 
specific disciplines". She asked where such opportunity was described in the course outline. SOE 
representatives noted that such application would probably be most apparent in section III of the 
course outline (Overview: Exemplary teaching of content using reading and literacy). They then 
offered several examples of how faculty might engage students in such application. With no 
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further discussion the Committee voted 10 in favor, 1 opposed to the proposal. 

EDUC 204 - Revision of a Course - Dimensions of Teaching - K. Jones noted that although the 
course content emphasized teaching of adolescents, there was little (if any) indication of this in 
the course description. After some discussion, it was determined that the course description 
should include reference to teaching of "adolescents" as well as a more specific reference to 
teaching of students in "grades 7-12". It was further decided that the descriptor of "Adolescent 
certification" should be added to the course title. With no further discussion the Committee voted 
10 in favor, 1 opposed to the proposal. 

INTD 301- Revision of a Course- Topics in Secondary Education Social Studies- With 
reference to discussion of the previous proposal, it was asked whether the title of this (and other 
similar courses) should also be revised to include reference to adolescent certification. SOE 
representatives explained that secondary education and adolescent certification had separate 
(though related) requirements and related courses. With this in mind, courses designated for 
instruction in secondary education had been properly titled. With no further discussion, the 
proposal was unanimously approved. 

INTD 302 - Revision of a Course - Methods and Materials in Secondary Education - Social 
Studies. S. Bailey noted that a co-requisite of INTD 301 had been inadvertently left off the 
proposal. With this minor editorial change, the Committee unanimously approved the proposal. 

SPED 205 -Revision of a Course - Teaching Secondary Learners with Special Needs. 0. 
Nicodemi noted that the proposal suggested that field experience was integrated into the course 
and asked where this experience would be gained. SOE representatives noted that EDUC 204 
should be listed as a co-requisite (this editorial change was made to the proposal) and that field 
experience would be gained in EDUC 204. In SPED 205 students would then be required to 
compose a visit reflection paper (see Evaluation Procedures) based on EDUC 204 experiences. 
With no further discussion the Committee voted 10 in favor, 1 opposed to the proposal. 

INTD 302- Revision of a Course- Methods and Materials in Secondary Education -Biology 

INTD 302 - Revision of a Course - Methods and Materials in Secondary Education - Chemistry 

INTD 302 - Revision of a Course - Methods and Materials in Secondary Education - Physics 

INTD 302 - Revision of a Course - Methods and Materials in Secondary Education - Earth 
Sciences- In light of the similarities of these proposals, T. Bazzett asked the Committee to 
consider them together for discussion and voting. There was limited discussion regarding the 
content of these proposals. S. Bailey asked if EDUC 204 and SPED 205 should both be listed as 
prerequisites. D. Showers responded that in particular the Science program will have to be 
somewhat flexible in allowing students to take SPED 205 as a co-requisite. As such, SPED 205 
was listed as a pre or co-requisite on these proposals. With no further discussion the Committee 
voted unanimously to approve the 4 proposals. 

The meeting was adjourned at 4:50. 
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Program Revision-International Relations 

FORMP 

PROPOSAL FOR A NEW OR REVISED PROGRAM 

(To be submitted for local approval) 

Department ____ ~P~o=li~ti=c=ai~S=c=i=e~n=ce=------ Date February 19. 2001 

Degree Program ------------'B~A!:!.._ _____________ _ 
(BA, BS, BS in Ed, MA, MS in Ed, Other) 

M~or ____ ~l~nt~e~rn~a~t~io~n~a~I~R~e~la~t~io~n~s~----------------

New Program _________ _ Revised Program ____ _.X'-'--------

Area of Certification (if applicable) -------------------------------

Permanent ____ ~x~----- Provisional -------------

I. General Description of Program, including justification for the proposal. Attach additional 
sheets if necessary. 

CHANGE-PHIUPLSC 202 (World Religions and Contemporary Issues) will be added to the 
International Relations Major as a choice in two places: 1) One course selected from HIST 103 
(lntro to Non-Western History), PLSC 228 (Politics in the Third World), GEO"G 123 (The 
Developing World), and SOCL 105 (lntro to the Sociology of the Third World). 2) The Third World 
Track-Justification: The subject matter of the new course (development of religions originating in 
the Third World) adds an important dimension to the study of international relations. 

II. Are present faculty resources adequate to support this new/revised program? (Please note: UCC 
approval of a new program does not imply that additional resources will be available for its 
implementation.) 

Yes --'-__.,X.__ _ _ No _____ _ 

If no, explain how implementation will be achieved. Attach additional pages as needed. 

III. Supporting Services 
A. Library -- Are present library resources adequate to support this program? 

Yes __ =x __ No _____ _ 
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If no, specify periodicals and approximate number of volumes needed. Is department budget 
sufficient to cover the additional library holdings? 
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Proposed Amendments to the Constitution 
The following amendments and rationales will be on the ballot in the Spring Election. Please 
look them over carefully and suggest changes in wording to the Chair as soon as possible. 
Discussion of these amendments will be on the Agenda for the All College Meeting on March 
13. 

Article I: Names of the Governing Bodies of the College 

Add the bracketed text: 

The names of the governing bodies of the State University of New York at Geneseo shall 
be the Faculty, Standing Committees of the Faculty, [Standing Committees of the 
College,] and College Senate. 

Rationale: The Standing Committees of the College seems to have been left off of the list. 

Article III, Section 3 a: Committee on Faculty Personnel (Membership) 

Add the bracketed text: 

6. Seven members, elected at large. [The term of office for members of the 
Committee on Faculty Personnel shall be two years and shall expire on December 
31 . Members will be eligible for reelection.] 

Rationale: The Constitution does not currently mention the length of term for 
members of the Faculty Personnel Committee. Beginning the term of office on 
January I will allow the Committee to handle business through the Fall Semester 
without worrying about a change of membership. 

Article III, Section 3 c: Committee on Faculty Personnel (Functions and Responsibilities) 

Add the bracketed text: 

[6. The Committee shall publish in the Senate Bulletin an annual report detailing the 
number of candidates considered for promotion and/or continuing appointment and the 
names of the candidates that the Committee recommended for each.] 

Rationale: This institutionalizes past practice. 
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Article III, Section 4a: The Committee on Professional Leave Review (Membership) 

Add the bracketed text: 

3. Each member of the Professional Leave Review Committee shall be elected to a two 
year term. [Terms of office shall end on May 31.] No member shall be elected to more 
than two consecutive terms .... 

Rationale: The Constitution does not currently specify when the term of office ends. 

Article III, Section 4 b: The Committee on Professional Leave Review (Procedures) 

Change the text as follows: 

1. As early as possible in the Fall semester [By the end of the Spring semester], the 
Committee will publish, in the College Senate Bulletin and the Compass [other 
appropriate campus publications], a request for leave applications, including a list 
of materials to be submitted, a list of criteria to be used in evaluating applications, 
and the deadline date for the submission of applications to the Office of the 
Provost. 

Rationale: The Provost's Office has changed the due dates for sabbatical 
application-they are due to Departments in mid-September. Publication of the 
requirements and criteria in August or September is much too late. It seems 
inappropriate to demand publication in any specific journal whose publication is not 
covered by the Constitution, so a more flexible requirement is suggested. 

Article III, Section 4 b: The Committee on Professional Leave Review (Procedures) 

Add the bracketed text: 

[3. The Committee shall publish in the Senate Bulletin an annual report detailing the 
number of candidates considered for professional leave and the a summary of the 
Committee's recommendations.] 

Rationale: A summary of the activities of the Committee would be an appropriate part of 
the permanent record of the Faculty. 

Article V, Section 3: Officers (University Faculty Senator) 

Change the text as follows: 

The term of office for the University Faculty Senator and the Alternate shall be three 
years and shall expire on April 15 [May 31] with re-election possible [in accordance with 
University Faculty Senate Bylaws]. 

Rationale: As the University Faculty Senate often meets in late April, an extension of the 
term seems appropriate. Currently, the Bylaws of the UFS allow an individual to serve as 
University Faculty Senator for only two consecutive three-year terms. 
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Report of the Ad Hoc Committee on 
Sabbatical Leaves 

Final Report 

of the 

Ad-Hoc Committee on Sabbatical Leave 

Part One: Eligibility and Application Guidelines 

1. What is the history of the current guidelines? 

There are gaps in our institutional memory. Anyone in a position to answer this question 
more completely is urged to contact the College Senate Chair, or a member of the 
sabbatical leave review committee. It appears that the current guidelines came into 
existence with the committee and were formulated at the request of one of the chairs. The 
guidelines were voted upon by the Professional Leave Review Committee. However, it is 
unclear who wrote them or when. 

In trying to locate the history of the current guidelines, committee members consulted 
numerous members of the college community. While specifics concerning the original 
guidelines remain uncertain, Judith Bushnell was able to compile an interesting history of 
the Professional Leave Review Committee. Her extensive archival research in the Senate 
Bulletin and the Presidents' Papers reveals the following chronology. 

In November 1976, Vice President Colahan sent a memo to President MacVittie 
suggesting that a committee (possibly the Faculty Personnel Committee) provide input on 
sabbatical decisions. Colahan was concerned about the quality of some sabbatical 
proposals, especially in light of the State's financial picture. (Various documents suggest 
a concern that scarce funding for sabbaticals could disappear if lower quality proposals 
continued to receive support.) A December 1976 memo from Calahan to a few faculty 
members (possibly the Faculty Personnel Committee?) suggests discussion of the issue 
and having a procedure in place by the end of the spring 1977 semester. A January 1977 
memo from Senate Chair Dick Hatheway to the Faculty Affairs Committee (chaired by 
Don Innis) suggests that they discuss the issue. (Presumably the faculty who received 
Calahan's December memo or someone on Senate felt the issue should be discussed by 
the Senate rather than FPC; there aren't any memos supporting this conjecture.) The 
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Faculty Affairs Committee Annual Report for 1976-77 mentions the committee's 
discussion of sabbatical criteria and also mentions the Professional Leave Review 
Committee, but does not mention that PLRC was created that year. (Most of their annual 
report was taken up with a perennial favorite topic -- the Course Instructor Evaluation, 
SOFI's ancestor.) Perusal of the 1976-77 minutes provides more information. Faculty 
Affairs discussed sabbatical criteria and a possible committee at their February 16, 1977, 
March 8, 1977, and April 19, 1977 meetings. This last meeting included a resolution to 
create a committee. The resolution was brought to the full Senate for first reading at its 
April26 meeting. It was suggested that FAC should propose this as policy rather than a 
resolution, and some changes in wording were made, and the proposal passed first 
reading with the understanding that it would come back as a policy. The policy passed 
second reading at the May 3 Senate meeting. Details concerning constitutional changes 
concerning the committee remain unexplored. However, the October 9, 1979 Senate 
Bulletin lists people who were appointed to the committee, so it apparently started out as 
an appointed, rather than elected, committee. The policy proposal in spring 1977 wasn't 
in the form of a constitutional/bylaws amendment, so it may have been a few years before 
the committee made its way into the constitution. 

2. Are Local Guidelines more restrictive than those given in the Board of Trustees 
Handbook? If so what benefit does Geneseo derive from these differences? 

Comparison of the various guidelines (see attached) reveals subtle differences in 
wording. However, the differences appear to reflect Geneseo's institutional mission, and 
position within the SUNY System. 

3. Are local guidelines clear in terms of expectations? Are the local 
guidelines in need of revision? Do local guidelines reflect the current needs and capabilities 
of the faculty and institution? 

Local guidelines are published each year in the College Senate Bulletin and are available 
upon request from the Provost's office. The committee's reading ofthe guidelines finds 
the guidelines are generally clear and appropriate. However, there are members of the 
PLRC, past and present who have expressed concern over the numerical rating ( 1-1 0) of 
applications. Among the concerns are difficulties in using the same numerical scale to 
rank proposals from a variety of different departments. Concerns have also been 
expressed over a lack of internal consistency among PLRC members in applying the 
numbers to specific proposals. The committee recommends that the PLRC internally 
discuss the issue of numerical rankings. 

Those applying for a sabbatical should keep in mind that sabbaticals are competitive and 
proposals should be of a more developed and formal nature than travel grant applications. 
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4. Are the local guidelines used by the PLRC and the Provost's office applied consistently, 
both in comparison to each other and from one year to the next? 

No data is available to answer this question. However, the PLRC approves over 90 
percent of the applications it receives and the Provost's office also has a relatively high 
approval rate. The high approval rate suggests consistency between PLRC and the 
Provost's office. 

Part Two: Access 

1. How large is the pool of potentially eligible employees (both teaching and non
teaching)? 

UUP records indicate there are 253 full-time and 101 part-time academics (including 
librarians) and 121 full-time and 9 part-time non-teaching professionals. 

2. What mechanisms are in place for non-teaching members of the faculty to make 
full use of the sabbatical leaves for professional development activities? (note 1) 

The State University of New York Policies of the Board of Trustees 2000, refers to Title 
F. Other Leaves as follows: 

(b) Leaves of Absence for Professional Employees and Other Professional Staff. 

The chief administrative officer may recommend to the Chancellor other leaves of 
absence for employees at full salary or reduced salary, or may grant employees leaves 

of absence without salary, for the purpose of professional development, acceptance of 
assignments of limited duration with other universities and colleges ... or for other 
appropriate purposes consistent with the needs and interests of the University. Leaves of 
absence without salary may also be granted under appropriate circumstances, for the 
purpose of child care. Leaves of absence at full or reduced salary pursuant to provisions 
of this section shall be subject to the approval of the Chancellor, and such leaves granted 
shall be reported to the Board of Trustees. 

2. Application. Applications for such leaves of absence shall be made to the chief 
administrative officer. Each such application shall include a statement of the purpose for 
which the leave is requested, its anticipated duration, and its values to the applicant and 
the University. 

In the Agreement between the State University of New York and United University 
Professions. July 2. 1999-July 1. 2003, language related to Leaves of Absence for 
Professional Employees is very similar to language in Board of Trustees' policies: 

The College President may recommend to the Chancellor other leaves of absence for 
employees at full salary or reduced salary, or may grant employees leaves of absence 
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without salary, for the purpose of professional development ... Applications for such 
leaves of absence shall be made to the College President. Each such application shall 
include a statement of the purpose for which the leave is requested, its anticipated 
duration, and its value to the applicant and the University. 

From Geneseo's Management/Confidential. Professional and Academic Employment 
and Benefit Handbook (7/95): 

Academic employees and certain administrative officers, who have completed at least 
six (6) years of consecutive SUNY employment or who have completed at least six (6) 
years of service since their last sabbatical leave, are eligible for sabbatical leave. 

3. Should efforts be made to support non-teaching faculty members' use of the 
sabbatical leave program? If so, what form should this take? 

There appears to be no centralized record of "Title F. Leaves" taken by Geneseo 
professional/administrative officers. Anecdotal evidence indicates such leaves have been 
taken in the past by the following: Jill Conlon (Admissions Office); Thomas Calahan 
(Office of the Vice President for Academic Affairs); Virginia Kemp (Office of the Vice 
President for Academic Affairs); Thomas Matthews (College Union and Activities); 
Kathy Trainor (College Union and Activities.) 

There is ample evidence that the College supports professional development 
opportunities for professional and administrative officers, and that most often these 
activities do not require a leave of absence. However, given that professional and 
administrative employees have the opportunity-contractually-to take advantage of Title 
F. Leave opportunities, the Committee recommends the development of clear application 
guidelines for such leaves. Additionally, the committee recommends that steps be taken 
to ensure that those eligible are made aware of the guidelines. 

Part Three: Planning Issues 

1. How many sabbatical applications were submitted each year for the past ten years and 
what percentage were funded? 

The data are incomplete. Available records indicate that between Fall of 1990 and Spring 
of 2000, there were 174 total requests for sabbatical leaves. The data indicate that 82% of 
the leave requests were granted. Overall, the approval rate for granting sabbatical leaves 
appears reasonable. 
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Table 1: The percent of applications approved by the PLRC, the percentage of PLRC approved applications 
approved by the Office of the Provost, and the percent of PLRC proposals ranked Highly Recommend 
and/or Recommend that were approved by Provost. 

YEAR Total PLRC Provost Highly Recommended 

Applications Approved Approved & Recommended Approved (note 2) 

2001-02 23 91% 76% 76% 

2000-01 21 95% 65% 100% 

1999-00 20 95% 89% 100% 

1998-99 13 95% 92% 100% 

1997-98 12 95% 73% 100% 

1996-97 na na 69% na 

1995-96 na na 100% na 

1994-95 na na 86% na 

1993-94 na na 75% na 

1992-93 na na 75% na 

1991-92 na na 82% na 

1990-91 na na 92% na 

(na) Indicates years for which data is not available. 

2. How much money has been allocated for the sabbatical leave program each year for the 
past ten years? 

Data for much of the past ten years is simply unavailable to answer this question. There is 
no budget account for sabbatical leaves. Approved costs associated with leaves are 
transferred from the Provost's account to the department under temp service. The Provost 
has suggested that a sabbatical account be set up to track these amounts in the future. 

3. How many sabbatical applications can be reasonably anticipated each year for the next 
ten years? Given the average annual denial rate for the past ten years, what kind of 
backlog can be anticipated over the next decade? 

Based upon past trends, it would seem prudent for the Office of the Provost to budget for 
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between 17 and 20 sabbatical leaves. The hiring of large cohorts of faculty should also be 
taken into account when planning for anticipated sabbatical requests. The low approval 
rate for 2000-2001 and 2001-2002 may create backlogs in 2002-2003 and 2003-2004 
assuming those denied sabbaticals re-apply by submitting high quality applications. 

4. Should procedures be established wherein funding for sabbatical leaves is annually 
planned for and reviewed? 

All sabbaticals are funded locally. SUNY central does not provide extra money to fund 
sabbaticals. Clearly, it is in the institution's best interest to plan and budget for 
anticipated sabbatical requests. In the 2000-2001 application pool, two of the approved 
proposals were deferred until the following year due to budget constraints. In light of the 
evidence indicating the emergence of a backlog of applications, it appears appropriate to 
establish adequate funding poliGies and procedures to address the potential increase in the 
pool of sabbatical leaves approved by the PLRC and unfunded by the Provost's office. 
The Provost's office has suggested that a sabbatical account be established. 

Note 1: Additional information regarding release time for Professional Employees can be obtained from the 
Geneseo Chapter of United University Professors. The UUP Professional Development Committee and the Joint 
Labor Management Committees have worked on developing release time grants to be used to take paid time off 
from work in order to conduct research off-campus or to take a class or for a number of other professional 
development activities. 

Note 2: This represents the percentage of proposals ranked by the PLRC as outstanding, strongly rec'ommend, and 
recommend which were funded by the ProvostOs office in a given year. Note, from year to year, the PLRC uses 
different terminology. Some years, proposals are ranked using the four terms highly recommend, recommend, 
recommend with reservations, and do not recommend. Other years, the four terms are outstanding, strongly 
recommend, recommend, and do not recommend. For years in which data are available, the Office of the Provost 
has generally funded all proposals ranked recommend or higher. However, in 2001-02 only 76 percent of the 
proposals ranked recommend or higher were funded. 

School of Education Curriculum Proposals, 
Volume 1 
INTD 203-Minor Course Revision 

NEW FORM Q (Combining current forms Q & R) 

Proposal for New Course, Revision of Existing Course, or Deletion of 

Course 

(Select either section I or section II) 
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X I. Minor Course Revision or Course Deletion (Note: Departments should submit 
proposals for minor course changes and course deletions by summarizing them in a 
memorandum. The following specific information must be included. Attach this form) 

A. School of Education 

B. Date course change will take effect: Fa112001 

C. Current Bulletin Number(s): INTD 203 

D. Current Title: Social Foundations of American Education 

E. Changes-- Describe the changes proposed in such areas as bulletin number, course title, 
course description, course prerequisite(s) and credit hours. If a change in credit hours is 
being proposed, include distribution of lecture and activity/lab/studio hours-- e.g. 3(2-2). 
Indicate any changes this revision will cause in course rotation. One literacy objective has been 
expanded to two to accord with new State Education Department Regulations. 

F. Include justification as part of attached memorandum. (See E. above.) 

INTD 203: Social Foundations of American Education 

Course Description and Purpose 

This course focuses on the many kinds of diversity (ethnic and cultural, socioeconomic, racial, 
religious, linguistic, gender and sexual orientation) to be addressed by schools in America. 
Students examine significant social and cultural challenges emerging in our country, legal and 
judicial issues, both at the national and state level, the economics and politics of schooling, the 
history and philosophy of education, and the historical evolution of curriculum and instruction in 
American schools. The course will draw on students' prior service learning to provide examples 
to understand theoretical concepts. 3(3-0). 

Objectives (only change in course is addition of objectives 9 and 10 below) 

Students will be able to: 

1. Trace the philosophical roots of theories of education. 

2. Understand the implications of given philosophies of education for the practice of 
education in a diverse and increasingly technological world. 

3. Develop the desire and skills to become a reflective practitioner of education. 

4. Understand the correlation between the theory and practice of education in various 
historical periods. 
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5. Trace the development of educational theory and practice as part of a historical 

continuum. 

6. Reflect on the impact of this development on education in our time. 

7. Use various tools of inquiry to analyze the ways that schooling as a social institution 
reflects aspects of the society in which it exists. 

8. Develop ideas about how schooling as a social institution shapes both teachers and 
students. 

9. Reflect on literacy (reading, writing, speaking, and listening) as a social construct which 
impacts schooling. 

10. Describe the impact of literacy (conventional, functional, cultural, and critical) on 
schooling in various periods. 

11. Reflect on how educators can influence schooling to fulfill educational purposes. 

12. Reflect on the self as a socio-cultural construct and a potential agent of change in society. 

Course Outline 

I. General Tools of Inquiry 

A. Souci-cultural concepts 

i. Schooling, training, and education 

ii. Ideology 

iii. Political economy 

A. Philosophical concepts 

B. Historical evolution of educational institutions 

C. Analysis and interpretation of primary sources 

D. Use of ERIC and other engines for research in education 

II. Philosophical and Theoretical Foundations of Education in America 

A. Development of various philosophies of education with attention to conceptions 
of ethics, epistemology, and politics, in the following periods or movements: 

1. Aristotelian and Platonic views 

ii. Positions grounded in various religions 

iii. The Enlightenment and Locke's empiricism 
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iv. Romanticism and Rousseau's naturalism 

Additional Objectives 

9. Reflect on literacy (reading, writing, speaking, and listening) as a social construct 
which impacts schooling. 

10. Describe the impact of literacy (conventional, functional, cultural, and critical) on 
schooling in various periods. 

Justification: 

The new Commissioner's Regulations, Part 52.21 require six hours of literacy pedagogy for all 
teachers certified after February 2, 2004. To meet this requirement, the new program has one 
additional three-hour course and the equivalent of three credits of work distrubuted among the 
remaining courses. The portion of this distributed work that is to be included in INTD 203 
required the addition of the two objectives described above. 

INTD 301 (English)-Major Course Revision 

NEW FORM Q (Combining current forms Q & R) 

Proposal for New Course, Revision of Existing Course, or Deletion of Course 
(Select either section I or section II) 

_X_II. New Course or Major Revision of Existing Course 

A INTO 301 Topics in Secondary Education: English-Literature in 
the Secondary English Classroom 

(Suggested Bulletin Number) (Course Title) 

A. Prerequisites: EDUC 204, SPED 205, EDUC 215 

Corequisite: INTO 302 

B. Credit Hours: 3(3-0) 

C. Course Duration: Semester 

D. Course Rotation: Spring 

E. Semester in which course will be offered initially: Spring 2003 

F. Staffing 
1.) Names of current faculty adequately prepared to teach this course (please identify 
part-time [p] faculty on this list. M. Fey, E. Balajthy, J. F. Morse 
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2.) Are additional faculty or adjuncts required? __ Yes _X_ No 
If yes, has permission to hire additional faculty been secured from the Office of the 
Provost? Yes No 

(over) 

If no additional staff is required, what course(s) will be dropped from the schedule 
rotation to accommodate each section of this course? Please check allthat apply below 
and add the specific course to be replaced. Use most recent Master Schedule(s) for 
reference. 

(Example: _K Upper level elective(s) for majors, minors and concentrators Anth 333) 
Upper level elective(s) for majors, minors, concentrators 
Introductory course(s) for new or prospective majors 
General education (core, multicultural) course(s) 

_ X_ Other (please specify): Course revision: does not apply 

Please list all programs or general education content requirements in which the dropped 
course(s) appear: i.e., departmental major, departmental minor, secondary education 
concentration, core area, co-requisite for other major or minor, interdisciplinary major or 
minor, etc.-----------------

Please list departments affected by either additions or deletions? Do they support 
proposed change? Explain. 

G. Justification A) If this is a proposal tor a new course, identify the principal student 
audience for the course [upper level majors and minors, general student population, etc.] 
Explain the specific need(s) for this course and the ways in which this offering will 
strengthen the undergraduate curriculum of the College. B) If this is a proposed revision 

of an existing course. explain the reasons for the change. Attach additional pages as 
necessary 

Justification: This course has been revised to bring the adolescent certification 
program at SUNY Geneseo into compliance with the new Commissioner's 
Regulations governing teacher education programs in New York State. It is also 
being revised to update the course bibliographies. The course revision addresses 
the Pedagogical Core Requirements that students must gain "pedagogical 
knowledge, understanding, and skills" in "curriculum development, instructional 
planning, and multiple research-validated instructional strategies for teaching 
students within the full range of abilities-and skill in designing and offering 
differentiated instruction that enhances the learning of all students." It also 
addresses the standards requiring "formal and informal methods of assessing 
student learning" and the use of technology "to acquire information, 
communicate, and enhance learning." In addition, the course is guided by the 
Learning Standards for English Language Arts (NY SED) as well as the national 
IRA/NCTE Standards for the English Language Arts. Following the strands 
integrated within the new Secondary Education Program, the course includes 
themes of reflection, diversity, technology, and literacy as appropriate. The 
outli.ne of the course and references reflect these changes. (quoted from Adopted 
Section 52.21 of the Commissioner's Regulations, NYSED, effective Sept. 21, 
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1999.) 

1. Facilities and Library Holdings 
1.) What special facilities, currently available, will be used? 

Curriculum library, SOE computer lab 

2.) What special facilities, not currently available, will be required? None 

3.) What special arrangements will be required of students? (e.g. extended field trips, 
special scheduling, required listening, etc.) 

Course should be blocked with INTO 302: Methods and Materials in Secondary 
Education: English. 

4.) Are present library holdings adequate to support this course? yes 

H. Core 
Is this course proposed for core credit? Yes _X_ No 
If so, which area? 
(Note that courses proposed for core credit must also be reviewed by the Core 
Curriculum Committee for that core area -- form S should be submitted to core 
committee) 

Attach the following documents to this form: 
A. Course description as it will appear in the College Bulletin 
B. Purpose and objectives 
C. Detailed content outline 
D. Evaluation procedures 
E. A representative bibliography, including the likely initial textbook (if applicable), 
10-20 main sources with complete bibliographical data 

REVISED 8/98 

INTD 301: Topics in Secondary Education: English-Adolescent Literature 

Course Description and Purpose 

This course is designed to assist preservice teachers in becoming acquainted with 
literary selections and resources used to teach adolescents from grades 7-12. The course 
emphasizes the reading of this literature, in particular, the genre of young adult fiction, 
and will introduce methods for integrating the literature within the English classroom. 
The course also considers the selection of literature for students of a full range of 
abilities including students with special needs and English language learners. 

Prerequisite: INTD 203, EDUC 204, SPED 205. EDUC 215. 

Corequisite: INTD 302. Offered every spring. 3(3-0) 
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Course Purpose 

By offering students diverse literature selections, the course enables students t? develop 
an understanding of and respect for diversity in language use, patterns, and d1~lects 
across cultures, ethnic groups, geographic regions, and social roles. Students ~Ill . 
experience reading for authentic. purposes through a school-college collaborative proJect 
and will explore the use of technology in teaching literature. 

Course Objectives 

Students will be able to: 

1. Discuss the history of yo~g adult literature and the genre's various definitions 

2. Identify approaches for teaching literature in the language arts classroom 

3. Read and respond to selections of adolescent literature with varying themes: e.g., 
coming of age, relationships, cultural diversity, poverty, gender, sexual 
orientation, and disabilities 

4. Evaluate adolescent literature from the perspectives of human growth and 
development, student interest, and text difficulty 

5. Illustrate techniques to assist readers in the language arts classroom including 
English language learners and students with special needs 

6. Identify resources that assist teachers in selecting, reviewing, and teaching 
adolescent literature 

7. Create literature activities that implement the four standards in New York State 
Learning Standards for the English Language Arts 

8. Write rationales for selection of literature in response to censorship issues 

9. Implement a community I schoolli teracy project 

10. Assess and experience uses of computer technology for literature instruction 

11. Develop bibliographies for subject areas and for special populations, e.g., English 
language learners and students with reading difficulties 

12. Design and implement a multimedia project that illustrates how visual and 
dramatic forms can be used to increase understanding of traditional literature 
commonly assigned in the schools and that fits the broader definition of 
adolescent literature 
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Course Outline 

I. Issues in adolescent literature 

A. The definition of adolescent literature 

B. The canon 

C. Censorship 

D. Teaching approaches 

E. The young adult novel as a complement to the classics 

F. The young adult novel across the curriculum 

G. Gender issues 

H. Ethnic and cultural diversity 

II. Representative themes in adolescent literature 

A. Relationships 

B. Coming of age 

C. Diversity 

D. Sports 

E. Romance 

F. Prejudice 

III. Genres 

A. Fiction 

B. Historical fiction 

C. Science fiction 

D. Biography I autobiography 

E. Short stories 

IV. Literature selection 

A. Adolescent learners 

B. High interest/low difficulty 
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C. Self-selection 

D. English language learners 

E. Students with disabilities 

V. Reading approaches 

A. New Criticism 

B. Reader Response 

C. Social Construction 

D. Feminism 

VI. Reading processes 

A. Making Predictions 

B. Finding source of predictions 

C. Forming patterns and structures 

D. Constructing images 

E. Identifying sources of images 

F. Connecting with other texts 

G. Connecting with personal experiences 

H. Asking what is omitted or not happening and why 

VII. Reading activities 

A. Role playing 

B. Writing "omitted" sections or continuations of story 

C. Choral reading 

D. Translating response into another genre or medium 

E. Systematic reflection on reading processes 

VIII. Authentic literature projects 

IX. Assessment for literature study 

A. Performance assessment 
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B. Portfolio assessment 

C. Conferencing 

D. Traditional assessment 

IX. Support for Teaching Young Adult Literature 

A. Young adult literature publishers 

B. Sources of reviews of young adult literature 

C. Awards for young adult literature 

Evaluation Procedures 

Annotated bibliography 

Literacy project 

Multimedia project 

Computer activities 

Class participation 

Final examination 

A. Representative Adolescent Literature 

15% 

15% 

15% 

15% 

15% 

25% 

Avi. True Confessions of Charlotte Doyle, Blue Heron 

Cormier, R. The Chocolate War. After the first death. 

Creech, S. Walk Two Moons 

Crew, Linda. Children of the River. 

Crutcher, Chris. Running Loose 

Gallo, Donald, ed. Visions: 19 Short Stories 

Hahn, Mary D. December Stillness 

L'Engle, Madeleine. Ring of Endless Light 

Kerr, M. E. Night Kites 

Lasky, Katherine, Beyond the Burning Time 
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Lowry, Lois. The Giver 

Obrien. Z for Zachariah 

Paulsen, Gary. Island, The Rifle 

Patterson, Katherine. Jacob Have I Love; The Child in the Attic 

Philbrick, Freak the Mighty 

Peck, Richard. A Day No Pigs Would Die 

Row ling, J. K. Harry Potter and the Goblet of Fire 

Speare, Elizabeth. Witch of Blackbird Pond 

Voigt, Cnythia. Homecoming. Jackaroo 

Wolff, Virginia. Make Lemonade 

Zindel, Paul. The Pigman, The Pigman and Me 

B. Representative Multicultural and Ethnic Adolescent Literature 

Angelou, Maya. I Know Why the Caged Bird Sings 

Arick, Fran. Chernowitz 

Crew, Linda. Children of the River 

Cisneros, Sandra. The House on Mango St. 

Edgell, Zee. Beka Lamb 

Hess, Karen. Letters from Rifke 

Gallo, Donald (ed.). Join In: Multiethnic Short Stories 

Hess, Karen. Letters from Rifke 

Lowry, Lois. Number the stars. 

Lasky. Beyond the Divide 

Matas, Carol. Daniels's Story 

Mori, K yoko. One Bird 

Taylor, Mildred. Role of Thunder Hear my Cry 

Taylor, Theodore. The Cay 
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Wisel, Eli. Night 

Representative Traditional Literature with Major or Minor Young Adult 
Characters 

Golding, William. Lord of the Flies 

Knowles, John. A Separate Peace 

Lee, Harper. To Kill a Mockingbird 

Miller, Arthur. The Crucible 

Salinger, J. D. Catcher in the Rye 

Shakespeare, William. Romeo and Juliet 

Williams, Tennessee. The Glass Managerie 

Suggested Texts: 

Monseau, V. R. (1996). Responding to young adult literature. Portsmouth, NH: 
Heinemann. 

Pirie, B. (1997). Reshaping high school English. Urbana, IL: NCTE. 

The following texts from INTD 302 may also be used in the course. 

Atwell, N. (1998). In the middle: New understanding about writing, reading and 
learning. (2"d ed.). Portsmouth, NH: Boynton/Cook. 

English Journal. (required subscription to journal) National Council of Teachers 
of English. 

Gere, A. R., et al. (1992). Language and reflection: An integrated approach to 
teaching English. New York: Macmillan Publishing Co. 

Representative Bibliography 

Alan Review of Adolescent Literature. NCTE journal. 

Appleman, D. (2000). Critical encounters in high-school English. NY: Teachers'· College 
Press. 

Bleich, D. (1975). Readings and feelings: An introduction to subjective criticism. NCTE. 
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Bolstein, F. Invitations, celebrations: A handbook of ideas and techniques for promoting 
reading in junior and senior high school. 

Brown, J. E. & E.G. Stephens. (1995). Teaching young adult literature: Sharing the 
connection. Wadsworth. 

Daniels, H. (1994). Literature circles: Voice and choice in the student-centered 
classroom. York: Stenhouse. 

Foster, H. (1994). Crossing over: Whole language for secondary English teachers. New 
York: Harcourt Brace. 

Kaywell, J. (ed.). Adolescent literature as a complement to the classics, val 3. Norwood, 
MA: Christopher-Gordon Publishers. 

Marshall, J.D., Smagorinsky, P., & Smith, M. W. (1995). The language of 
interpretation: Patterns of discourse in discussions of literature. Urbana: National 
Council ofTeachers ofEnglish. 

Maxwell, R. & Meiser, M. J. (1997). Teaching English in middle and secondary schools. 
(2"d ed.). Upper Saddle River, NJ: Prentice-Hall. 

Moffet, J. & Wagner, B. J. (1992). Student-centered language arts K-12. (4th ed.). 
Portsmouth: Boynton/Cook. 

Monseau V. R., & Salvner. (1992). Reading their world: The young adult novel in the 
classroom. Boynton/Cook. 

New York State Education Department. (1996). Learning standards for English language 
arts. Albany: Author. Available: www.nysed.gov/rscs/stds/contents.html. 

Nilsen, A., & Donelson, K. (1993). Literature for today's young adults. (3rd ed.). New 
York: Harper Collins. 

Oliver, E. (1994). Crossing the mainstream: Multicultural perspectives in teaching 
literature. Urbana: National Council ofTeachers of English. 

Probst, R. E. (1988). Response and analysis: Teaching literature in junior and senior 
high school. Portsmouth: Heinemann. 

Reed, A. J. S. (1994). Reaching adolescents: The young adult book and the school. New 
York: Macmillan. 

Rief, L. (1992). Seeking diversity: Language arts with adolescents. Portsmouth: 
Heinemann. 

Rosenblatt, L. (1978). The Reader, the text, and the poem: The Transactional theory of 
the literary work. Carbondale and Edwardsville: Southern Illinois University Press. 
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Smith, F. (1985). Reading without nonsense. New York: Teacher's College Press. 

Tchudi, S., & Mitchell, D. (1999). Exploring teaching the English language arts. (4th 
ed.). New York: Longman. 

INTD 301 (Science)-Major Course Revision 

NEW FORM Q (Combining current forms Q & R) 

Proposal for New Course, Revision of Existing Course, or Deletion of Course 
(Select either section I or section II) 

_X_II. Major Revision of Existing Course 

A. INTD 301 Topics in Secondary Education: Science 
(Suggested Bulletin Number) (Course Title) 

A. Prerequisites: INTD 203, EDUC 204, SPED 205 

B. Credit Hours: 1 (1 ,0) 

C. Course Duration: 15 weeks 

D. Course Rotation: every spring 

E. Semester in which course will be offered initially: Spring 2002 

F. Staffing 
1.) Names of current faculty adequately prepared to teach this course (please identify 
part-time [p] faculty on this list: Dennis Showers, Ray Spear 

2.) Are additional faculty or adjuncts required? __ Yes _X_ No 
If yes, has permission to hire additional faculty been secured from the Office of the 
Provost? Yes No 

(over) 

If no additional staff is required, what course(s) will be dropped from the schedule 
rotation to accommodate each section of this course? Please check all that apply below 
and add the specific course to be replaced. Use most recent Master Schedule(s) for 
reference. 

(Example: 
333) 

.X Upper level elective(s) for majors, minors and concentrators Anth 

Upper level elective(s) for majors, minors, concentrators 
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Introductory course(s) for new or prospective majors 
General education (core, multicultural) course(s) 

_X_ Other (please specify): does not apply (course revision) 

Please list all programs or general education content requirements in which the dropped 
course(s) appear: i.e., departmental major, departmental minor, secondary education 
concentration, core area, co-requisite for other major or minor, interdisciplinary major or 
minor, etc. 

_Does not apply (course revision), _______________ _ 

Please list departments affected by either additions or deletions? Do they support 
proposed change? Explain. 

G. Justification A) If this is a proposal for a new course, identify the principal student 
audience for the course [upper level majors and minors, general student population, etc.] 
Explain the specific need(s) for this course and the ways in which this offering will 
strengthen the undergraduate curriculum of the College. B) If this is a proposed revision 
of an existing course, explain the reasons for the change. Attach additional pages as 
necessary. 

A. Facilities and Library Holdings 
1.) What special facilities, currently available, will be used? Milne Library 
2.) What special facilities, not currently available, will be required? 
3.) What special arrangements will be required of students? (e.g. extended field trips, 
special scheduling, required listening, etc.) 
4.) Are present library holdings adequate to support this course? Yes 

B. Core 
Is this course proposed for core credit? Yes __ X_ No 
If so, which area? 
(Note that courses proposed for core credit must also be reviewed by the Core 
Curriculum Committee for that core area -- form S should be submitted to core 
committee) 
Attach the following documents to this form: 
A. Course description as it will appear in the College Bulletin 
B. Purpose and objectives 
C. Detailed content outline 
D. Evaluation procedures 
E. A representative bibliography, including the likely initial textbook (if applicable), 
10-20 main sources with complete bibliographical data 

REVISED 8/98 
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Major Course Revision 

INTO 301 : Topics in Secondary Education: Science 

A . Justification for Changes 

Science teachers major in the discipline they are preparing to teach. The New York 
State Learning Standards require that teachers are prepared to deal with the nature of 
science and technology. These topics may not be incorporated consistently into the 
coursework in the discipline, e.g. risk analysis, the history of science, or non-European 
traditions may not be examined the same way in physics, biology, chemistry or geology. 

Standard 1 requires a generalized knowledge of the nature of and the interactions 
among science, mathematics and technology. Standard 2 requires that teachers be able 
to use appropriate technologies in teaching these topics. Standard 4 requires a broad 
knowledge of the scientific enterprise and of the history of science. Standard 5 requires 
knowledge of the role of technology in solving human and environmental problems. 
Standard 6 requires teachers to understand unifying themes among science, 
mathematics and technology. Standard 7 requires teachers to know how science and 
technology affect informed decision making. 

While preservice teachers may come across some of these topics in the completion of 
their majors, there is no systematic way to assure that all beginning teachers have this 
background. This course will be integrative of the sciences and provide an overview of 
the subject relative to the secondary curriculum. 

A. Course description as it will appear in the College Bulletin 

This course is intended for the science major (biology, chemistry, physics, geology) who 
is enrolled in the adolescent certification program. It provides a broad background that 
addresses the New York State Learning Standards in Mathematics, Science and 
Technology. The major focus of the course will be on the nature of science and 
technology and their influence on society. 

B. Purpose and Objectives 

The purpose of this course is to prepare students to teach science with an 
understanding of the general nature of science and its relationship to technology. 

Specifically, the course is designed to develop an understanding of the history of 
science and what differentiates the scientific world view from competing world views. It 
will examine technology and look at its interplay with science to promote an 
understanding of technology and how it addresses real-world issues. 
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Objectives: 

By the end of the course, students will be able to 

1. Describe the scientific world view, including "systematism", paradigm shifts, and 
the role of theory. 

2. Explain science as an undertaking that has various forms, relies on evidence and 
logic, and is subject to bias. 

3. Trace the historical development of significant ideas in science including the 
roles of women, non-western cultures, and individuals with special needs. 

4. Explain scientific ethics, the role of peer review and publication, and the funding 
of science. 

5. Create a rich explanation of the relationship between science and technology 

6. Discuss design and systems appropriately relating each to concepts including 
control of complex systems, risk analysis, and performance testing. 

7. Identify issues that relate to technology and discuss alternatives, risks, costs and 
benefits. 

8. Reflect on how understanding the nature of science and technology influence 
ideas of self and society. 

C. Detailed Content Outline 

I. The Scientific World View 

A. Systematism - the universe as a vast system with rules 
B. Gradual change of ideas vs. paradigm shifts 
C. The role of theory 

II. Scientific Inquiry 

A. Purposes of investigations 
B. The role of hypothesis 
C. Controlled experiments vs. naturalistic inquiry 
D. Evidence and logic 
E. Bias and science as a community exercise 

III. The Scientific Enterprise 

A. Egyptian, Greek, Chinese, Hindu, Arabic scientific traditions 
B. European tradition 
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C. Science and society 
D. Ethics 
E. Matters of public concern 
F. Peer review and publication 
G. Funding of science 

IV. Technology and Science 

A. The interplay of science and technology 
B. Mathematics, creativity, logic and originality and technology 
C. Technology and society 

V. Design and Systems 

A. Manufacture, operation, maintenance, replacement, disposal 
B. Value and context 
C. Control of complex systems 
D. Risk analysis 
E. Performance testing 

VI. Issues in Technology 

A. Social and economic forces 
B. Sharing technological knowledge 
C. Alternatives, risks, costs, benefits 
D. Impact on other species 

D. Evaluation Procedures 

Paper on the historical development of an idea in science 
Group project: developing background information sets for a role playing exercise 
Development of a case study on scientific ethics 
Analysis of a complex system and development of a corresponding teaching activity 
Class participation 

E. Representative Bibliography 

Bronowski, J. (1978) . The common sense of science. Cambridge: Harvard University Press. 

Clark, A. (1987). Understanding science through evolution: A humanist approach. 
Springfield: Charles C Thomas. 

Day, L., Langbort, C., & Skolnick, J. (1982). How to encourage girls in math and science: 
Strategies for parents and educators. California: Dale Seymour Publications. 

Dewey, J. (1933). How we think: A restatement of the relation of reflective thinking to the 
educative process. Boston: Houghton Mifflin. 
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Feynman, R. (1989). "What do you care what other people think?": Further adventures of a 
curious character. New York: Bantam Books. 

Frazier, K., ed. (1986). Science confronts the paranormal. Buffalo: Prometheus Books. 

Hazen, R., & Trefil, J. (1990). Science matters: Achieving scientific literacy. New York: 
Doubleday. 

Lemonick, M. (1998). Other worlds: The search for life in the universe. New York: Simon & 
Schuster. 

Lloyd, G. (1970). Early Greek science: Thales to Aristotle. New York: W. W. Norton & 
company. 

Losee, J. (1972). A historical introduction to the philosophy of science. Oxford: Oxford 
University Press. 

Macaulay, D. (1988). The way things work: From levers to lasers, cars to computers-A visual 
guide to the world of machines. Boston: Houghton Mifflin. 

National Academy of Sciences. (1998)._Teaching about evolution and the nature of science. 
Washington: National Academy Press. 

National Research Council. (1999). How people learn: Brain, mind, experience and school. 
Washington: National Academy Press. 

Sagan, C. (1996). The demon-haunted world: Science as a candle in the dark. New York: 
Ballantine Books. 

Suplee, C. (1996). Everyday science explained. Washington: National Geographic Society. 

INTD 302 (English)-Major Course Revision 

NEW FORM Q (Combining current forms Q & R) 

Proposal for New Course, Revision of Existing Course, or Deletion of Course 
(Select either section I or section II) 

_X_II. New Course or Major Revision of Existing Course 

A.INTD302 Methods and Materials in Secondary Education: English 

(Suggested Bulletin Number) (Course Title) 

A. Prerequisites: EDUC 204, SPED 205, EDUC 215; Co-requisite; INTO 301 
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B. Credit Hours: 3 credits 3(3-0) 

C. Course Duration: Semester 

D. Course Rotation: Spring 

E. Semester in which course will be offered initially:Spring 2003 

F. Staffing 
1.) Names of current faculty adequately prepared to teach this course (please identify 
part-time (p] faculty on this list; M. Fey, E. Balajthy, J. F. Morse 

2.) Are additional faculty or adjuncts required? __ Yes _X_ No 
If yes, has permission to hire additional faculty been secured from the Office of the 
Provost? Yes No 

(over) 

If no additional staff is required, what course(s) will be dropped from the schedule 
rotation to accommodate each section of this course? Please check allthat apply below 
and add the specific course to be replaced. Use most recent Master Schedule(s) for 
reference. 

(Example: X Upper level elective(s) for majors, minors and concetrators A nth 333) 
Upper level elective(s) for majors, minors, concentrators 
Introductory course(s) for new or prospective majors 
General education (core, multicultural) course(s) 

_X _ Other (please specify) Course revision: does not apply 

Please list all programs or general education content requirements in which the dropped 
course(s) appear: i.e., departmental major, departmental minor, secondary education 
concentration, core area, co-requisite for other major or minor, interdisciplinary major or 
minor, etc. 

_Does not apply. ______________ _ 

Please list departments affected by either additions or deletions? Do they support 
proposed change? Explain. 

G. Justification A) If this is a proposal for a new course, identify the principal student 
audience for the course [upper level majors and minors, general student population, etc.] 
Explain the specific need(s) for this course and the ways in which this offering will 
strengthen the undergraduate curriculum of the College. B) If this is a oroposed revision 
of an existing course. explain the reasons for the change. Attach additional pages as 
necessary. 

Justification: This course has been revised to bring the adolescent certification 
program at SUNY Geneseo into compliance with the new Commissioner's 
Regulations governing teacher education programs in New York State. It is also 
being revised to update the course bibliographies. The document speaks to the 
requirement that students must gain "pedagogical knowledge, understanding, and 
skills" in "curriculum development, instructional planning, and multiple research-
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validated instructional strategies for teaching students within the full range of 
abilities-and skill in designing and offering differentiated instruction that 
enhances the learning of all students." Further, it addresses the standard requiring 
the use of technology "to acquire information, communicate, and enhance 
learning," and it exposes students to "formal and informal methods of assessing 
student learning and the means of analyzing one's own teaching practice." The 
course is also guided by NYSED Learning Standards for English Language Arts 
as well as the IRNNCTE Standards for the English Language Arts. The course 
also addresses themes of reflection, diversity, technology, and literacy --key 
strands within the revised Secondary Education Program. The course outline and 
references reflect these changes. (quoted from Adopted Section 52.21 of the 
Commissioner's Regulations, NYSED, effective Sept. 21, 1999.) 

H. Facilities and Library Holdings 
1.) What special facilities, currently available, will be used? 
SOE computer lab; Milne Curriculum Library, computer 

2) What special facilities, not currently available, will be required? 
none 

3.) What special arrangements will be required of students? INTO 302 (English) should 
be blocked with INTO 301 (English) 

4.) Are present library holdings adequate to support this course? yes 

I. Core 
Is this course proposed for core credit? Yes _X_ No 
If so, which area? 
(Note that courses proposed for core credit must also be reviewed by the Core 
Curriculum Committee for that core area -- form S should be submitted to core 
committee) 

Attach the following documents to this form: 
A. Course description as it will appear in the College Bulletin 
B. Purpose and objectives 
C. Detailed content outline 
D. Evaluation procedures 
E. A representative bibliography, including the likely initial textbook (if applicable), 
10-20 main sources with complete bibliographical data 

REVISED 8/98 

INTO 302-- Methods and Materials in Secondary Education: English 

Course Description 

This course focuses on current approaches and practices in teaching the English language arts in 
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grades 7-12 with special emphasis on writing. It introduces students to curriculum development 
for diverse students of various cultures and special needs. Students construct a thematic unit that 
integrates the language arts consistent with the New York State Learning Standards and the 
IRA/NCTE Standards for the English Language Arts. Peer teaching and a school-college 
computer mentoring project provide authentic experience in teaching and also stimulate 
reflection on pedagogical theory. Collaborative pedagogy is modeled throughout the course. 
Prerequisites: EDUC 204, SPED 205. EDUC 215. Co-requisite: INTD 301. Offered every 
spring. 3(3-0) 

Purpose and Objectives 

Students will be able to: 

1 Describe and apply a variety of pedagogical approaches for teaching English--ranging 
from traditional text-centered approaches to developmental, expressive, social constructivist, and 
critical theory orientations. 

2. Describe theories of language development and their influence on teaching listening, 
speaking, reading, and writing. 

3. Develop respect for and understanding of individual language, dialect, and learning 
differences. 

4. Model a process writing approach that includes peer editing and teacher conferencing. 

5. Respond to student writing in terms of organization, development, coherence, style, and 
conventions of Standard Written English. 

6. Review grammatical structures within the context of writing. 

7. Respond, interpret, think critically about a broad range of texts, including both print and 
non-print media. 

8. Structure authentic and traditional assessments appropriate for various instructional 
practices. 

9. Use the computer for communication and collaboration (e.g. peer response, school-
college mentoring) as well as a source for information. 

10. Apply reading and writing processes required for electronic text. 

11. Plan and reflect on reading and writing activities in which students respond, interpret, 
think critically, and contrast ideas from a variety of cultural and intellectual viewpoints that 
recognize students' interests, abilities, special learning needs, and multiple ways of knowing and 
understanding. 

12. Design a thematic instructional unit for adolescent learners that supports New York State 
Learning Standards and IRA/NCTE Standards for the English Language Arts. 
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Course Outline 

I. Approaches to instruction 

A. Language 

1. Theories of language development 

2. Dialect differences 

3. English language learners 

4. Vocabulary development 

B. Writing 

1. Writing as artifact 

2. Writing as development 

3. Writing as process 

4. Writing as praxis 

C. Literature 

1. New Criticism 

2. Reader Response 

3. Social Construction. 

4. Critical theory 

D. Reading 

1. Reading as development 

2. Reading as process 

3. Reading as critical literacy 

E. Other language arts 

1. Listening 

2. Speaking 

3. Viewing 



II. Implementation of the writing process 

III. Strategies for teaching writing conventions and grammar in context 

IV. Planning for instruction 

A. New York State Learning Standards for English Language Arts 

B. IRA/National Council Teachers of English Standards 

C. Instructional resources 

D. Computer as information source, instructional medium, and vehicle for collaboration 

V. Unit construction 

A. Types 

B. Objectives 

C. Rationale 

D. Activities 

E. Assessment 

F. Accommodating for learning differences of diverse learners 

VI. Using and evaluating technology and media for teaching the English language arts 

A Web searches 

B. Web Quests 

C. Project-based instruction 

VII. Assessment, evaluation, and grading in the language arts 

A. Teacher-constructed tests 

B. Performance assessment 

C. Portfolio evaluation 

D. Check lists 

E. Rubric development 

F. New York State Regents examinations 
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Grading 

Projects 10% 

Peer teaching paper 10% 

"I search" paper 10% 

Test on conventions of writing and grammar 15% 

Test on pedagogical approaches 20% 

Final unit project 20% 

Class participation (including minor assignments) 15% 

Proposed Texts 

*Atwell, N. (1998). In the middle: New understanding about writing, reading and learning. (2nd 
ed.). Portsmouth, NH: Boynton/Cook. 

*English Journal. (required subscription to journal) National Council of Teachers of English. 

*Gere, A. R., et al. (1992). Language and reflection: An integrated approach to teaching 
English. New York: Macmillan Publishing Co. 

Sebranek, P., & Meyer, V., & Kemper, D. (1996). Writers inc.: A student handbook for writing 
& learning. Wilmington, MA: Write Source, Houghton Mifflin. 

* These texts may also be used in INTD 301. 

Representative Bibliography 

Anson, C. M. (Ed.). (1989). Writing and response: Theory, practice, and research. Urbana: 
National Council of Teachers of English. 

Applebee, A. N. (1993). Literature in the secondary school: Studies of curriculum and 
instruction in the United States. Urbana: National Council of Teachers of English. 

Bleich, D. (1998). Know and tell: A writing pedagogy of disclosure, genre, and membership. 
Portsmouth: Boynton/Cook Publishers. 

Daniels, H. & Bizar, M. (1998). Methods that matter: Six structures for best practice classrooms. 
York, ME: Stenhouse. 

Elbow, P. (1999). Inviting the mother tongue: Beyond "mistakes," "bad English," and "wrong 
language". Journal of Advanced Composition. 19.3. 359-378. 

297 



Foster, H. (1994 ). Crossing over: Whole language for secondary English teachers. New York: 
Harcourt Brace. 

Gere, A. R. ( 1987). Writing groups: History, theory, and implications. lllinois: Conference on 
College Composition and Communication. 

Golub, J. N. (1999). Making learning happen: Strategies for an interactive classroom. 
Portsmouth, NH: Boynton/Cook Publishers. 

Heath, S. B., & Mangiola, L. (1991). Children of promise: Literate activity in linguistically and 
culturally diverse classrooms. Washington DC: National Education Association of the United 
States. 

Leu, D. 1.& Leu, D. D. (1998). Teaching with the Internet: Lessons from the classroom. 
Norwood, MA: Christopher Gordon Publishers. 

Marshall, J. D., & Smagorinsky, P., & Smith, M. W. (1995). The language of interpretation: 
Patterns of discourse in discussions of literature. Urbana: National Council of Teachers of 
English. 

Maxwell, R. & Meiser, M. J. (1997). Teaching English in middle and secondary schools. (2"d 
ed.). Upper Saddle River, NJ: Prentice-Hall. 

McCracken, N. Gender and the teaching of English. Portsmouth, NH: Boynton Cook. 

National Council of Teachers of English, International Reading Association. Standards for the 
English language arts. Urbana, IL: NCTE; Newark, DL. 

New York State Education Department. (1996). Learning standards for English language arts. 
Albany: Author. Available: www .nysed.gov/rscs/stds/contents.html 

New York State Education Department.(n.d.) English language arts: Resource guide with core 
curriculum (working draft). Albany: :Author.Available: www.nysed.gov/rcsc/pubs.html#rscs 

Selfe, C., & Hilligoss, S. (eds.). (1994). Literacy and computers: The complications of teaching 
and learning with technology. New York: Modem Language Association. 

Tchudi, S., & Mitchell, D. (1999). Exploring and teaching the English language arts. (4th ed.). 
New York: Longman. 

Weaver, C. (1996). Teaching grammar in context. Portsmouth, NJ: Heinemann. 
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